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Introduction

The idea for this unit came from a study conducted by the State of Connecticut and their findings concerning
the lack of genocide education taking place within schools. The survey showed that a large percentage of
students graduating from high schools did not learn anything about the Holocaust or genocide. As a result of
these startling findings, there has been a push within the education system in Connecticut to ensure that
students are being taught about genocides at some point within the curriculum. This effort to ensure that
students gain an understanding of the atrocities that have taken place throughout history is a worthwhile
endeavor that should be met with unwavering support. However, when teachers want to focus on a specific
genocide, the Holocaust is always the particular event that teachers seem to choose as a starting point. The
events and crimes against humanity that took place during the Holocaust were indeed exceptional. However,
they were not unprecedented. Well before the genocides in Nazi Germany, there were various other genocides
that took place across the globe which leads to the question: how can we broaden our students understanding
about these histories of genocide that took place across the globe in the early nineteenth century?  It is this
exact question that led me to develop this unit.

My curriculum will focus on examining early genocides of the twentieth century using maps as a way not only
to deliver content to the students, but also to stimulate students to think about the content on a deeper level
by developing various maps. It is the hope that these various map activities will allow for students to make a
more significant connection to the topic in the process.

School Overview

Hill Regional Career Magnet High School is a Business and Health Science high school that provides a positive
learning environment to students within New Haven as well as the surrounding towns.  The theme of the
school allows students to learn about either the business or health science disciplines and carry this
knowledge with them to college.  Another interesting aspect of the school is that many of the students take
what is learned in these classes and apply the knowledge to the other courses provided at Career.  The



Curriculum Unit 21.03.04 2 of 15

students who attend Career High School come to class with a wide array of background knowledge and
learning abilities.  Hopefully by engaging students with thought-provoking lessons and curriculum, students
will be able to enrich their learning and carry their experiences into their post-high school years.

Unit Overview

The goal of the lesson will be to evaluate some of the major events that took place in the early twentieth
century and spend a week discussing and analyzing each of these acts of genocide. The entire unit will be
planned for a five-week period, with each week being devoted to a specific genocide that took place within
history and the final week being devoted to students completing a project. Throughout the curriculum unit,
students will be given opportunities not only to learn about the historical content, but also to analyze maps
and other visual representations about each of these horrific events. It is during this time that students will be
able to take what they have learned from the lessons and apply it not only to map analysis, but to various
map activities as well.

The various map activities embedded within this unit include having students create mind maps about specific
genocide and having students map out what they think the impact of genocide would have on a village or
town. With the instructional blueprint established, the overall purpose of this unit will be for students not only
to gain an understanding of genocides that have taken place prior to the holocaust, but also to gain a deeper
understanding of the impact these horrific acts had on groups of individuals involved or whole areas of a
population. The maps and activities chosen for the curriculum will not only be used as supporting resources to
teach the content, rather as tools for students to use in order to expand their own thinking and better express
their thoughts and ideas. The unit will focus on using maps not only as a way to illustrate and exemplify the
story of the crimes against humanity that took place throughout the early twentieth century, but rather as
examples for students use and reflect on while they navigate their own thoughts on the topics covered.

The curriculum unit will highlight four major events that took place throughout the early twentieth century.
The first event covered within this unit is the Namibian genocide, a consequence of Germany’s colonial power
ambitions in Africa. The second will focus on the Armenian genocide and the impact it had on the people living
within the Ottoman Empire as a result of their displacement. The third will focus on the Ukrainian famine or
Holodomor, a genocide that took place under Soviet rule in the early 1930s and Stalin’s attempt at ethnic
cleansing. The final event covered is the Japanese invasion of Nanking prior to the start of World War II, with a
focus on showing not only the physical impact that these attacks had on the people of Nanking, but also the
psychological impact of the Japanese actions as well.

Essential Questions

While the focus of the unit will be to examine various genocides that have taken place throughout the early
twentieth century, the unit will also have overarching questions to which the teacher and students will be able
to return throughout the unit or at the end. These questions will be able to serve as discussion questions
throughout the unit, as new material is being presented, or questions that students can simply reflect on
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throughout the unit.

Describe various types of maps we can create as a way to tell a story.1.
How do maps help us form a better understanding of events such as genocide?2.
What are the various factors that lead to genocides taking place?3.
Is it possible to create a map that shows the true impact of a genocide?4.
How do visual representations of events play a role in telling a story?5.
In what ways can a map signify/imply a specific event or actions taken?6.

Background Lesson

Prior to the start of the unit, I feel it will be vital for the students to build up background as to how exactly the
events of a genocide unfold. Through the process of building up a key understanding of how genocides occur,
students will be able to navigate the complex content with a better understanding. In order to accomplish this
and gain an understanding of where exactly the students’ understanding of genocide lies, the teacher will first
brainstorm with the class what they already know about genocide. Following this brief brainstorming session,
the teacher will then place the students into small groups. Each of these groups will be provided a blank map
and asked to circle which countries they believe had acts of genocide take place within their borders. The
students will then present their maps to the class, followed by a discussion on why students chose the
countries they did.  Following this brief lesson, the teacher will then focus on explaining to the students how
maps can help us better understand the material. During this particular section of the lesson, it will be
important for the teacher to highlight to the students that maps do not only serve a practical purpose that we
have all been taught within our traditional geography classes. Rather maps can also serve a wider purpose
that can highlight emotions and states of mind. It would be prudent of the teacher to ask students if they feel
as though a person’s feelings could be mapped out, and extend the class discussion based on this particular
question.

Following this preliminary discussion, the first step in creating a foundational understanding of how a genocide
takes place is to examine the ten stages that have been created by Genocide Watch. The ten stages of
genocide are classification, symbolization, discrimination, dehumanization, organization, polarization,
preparation, persecution, extermination, and denial. The students will be taught these ten stages of Genocide
created by Dr. Gregory H. Stanton as a way to gain a deeper understanding of the mindset that people take
on when committing atrocities, as well as gaining an enriched understanding that will serve students with the
background knowledge needed when completing the various map activities and questions that will be asked
of them. The following link provided will allow for the teacher to explore the Genocide Watch website
https://www.genocidewatch.com/tenstages.  

Prior to the start of the next section of the background lesson, the teacher should take a small section of class
time to have a discussion about map literacy and the process one takes when reading a map. One question
the teacher may want to ask the students to think about could be how do visual representations of events
play a role in telling a story? During this discussion, the teacher should also be sure to focus on the
functionality of maps, various types of maps, and various ways one can read a map. Once students have been
taught the ten stages of genocide and map literacy, students will be able to observe an interactive map on
Genocide Watch’s website. The goal of this lesson will be to have the students examine various events that



Curriculum Unit 21.03.04 4 of 15

have taken place and that are currently taking place within the world. As the students are examining the
website, they will want to generate one to two questions on their own about the map they have just examined
and genocide. The students’ questions will be posted within the classroom and be addressed by the teacher at
various points throughout the course of the curriculum unit.

The final portion of the background lesson will be a map-based activity: the goal for this activity will be for the
students to draw a map of a village or town on a blank sheet of paper. The purpose of this map will be for
students to think about what a town or village might have looked like prior to a genocide taking place there
and visually represent it. The students will need to include various shops and daily life activities that might
have taken place within that town/village. The student-generated maps will also need to depict people
engaging in their daily lives. For those students who may be struggling with the creation of their maps, the
teacher will be able to include examples or visuals that may help the students engage in creating their initial
maps. Once students have created their initial maps, they will pair up into small groups and be able to share
them with their fellow students and discuss the maps that they have created. During the group discussion,
students will be able to make any additions they feel are important to their maps. After the students have
completed their maps, they will be collected and stored by the teacher until the end of the curriculum unit.

Classroom Content

Week 1: German Colony of Namibia

George Franklin Cram Map of South Africa, South Africa, 1901

With an understanding of the steps that lead to genocide and the functions of maps, students will then move
onto the main objective of the unit, which is to map out genocides of the early twentieth century. The first
genocide in the twentieth century students will examine will be Germany’s colonial move not only to gain



Curriculum Unit 21.03.04 5 of 15

power within a region, but also to acquire resources on the continent of Africa. It is through this examination
of the German motives that we can then consider how their actions within Africa led to genocide within the
colony of Namibia against the Herero and Namaqua peoples. Prior to examining the various maps surrounding
this particular genocide, students will be first provided a brief historical content lesson of this topic through
Casper W. Erichsen’s book The Kaiser's Holocaust: Germany's Forgotten Genocide and the Colonial Roots of
Nazism. Although the text may be large, the teacher may use excerpts from the book to read and develop the
historical background needed to better understand the topic. One exercise the teacher can choose to do with
the students is to choose a specific passage and have the students complete a close reading activity on the
specific page. Another activity that the teacher may choose to do with the students is to have them read
various texts and create a mind map on what an individual living in Namibia would have thought regarding the
events unfolding within their country. Once students have learned about the history of events in Namibia and
they can be classified as the first genocide of the twentieth century, the students will then examine various
historical maps of the region in order to highlight how the Germans’ need for resources from Namibia created
conflict with the Herero tribes who lived within the colony. The specific maps that students will examine for
this particular lesson will come from the Yale Genocides Study Program
(https://gsp.yale.edu/case-studies/colonial-genocides-project/maps-satellite-images/german-southwest-africa)
along with the David Rumsey Map Collection (https://www.davidrumsey.com/), and the Library of Congress
(https://www.loc.gov/resource/g8620.ct001172/?r=-0.006,0.491,0.853,0.323,0). Although the maps chosen
may not show the physical damage inflicted by the genocide, they will provide visuals that show students how
the country has changed overtime.

One activity a teacher may want to complete with students to think about the need for resources is to provide
a map that shows the resources within Namibia. The students will then work in groups to analyze the map and
think how villages around the resources could pose a problem for the Germans and what they could have
done as a result. The visual maps and exercises associated with the lessons will allow students to think about
various changes that have taken place within Namibia. Once the students have been given time to analyze
the maps and other visual sources, the lesson will conclude with students working in groups to answer the
following question: Based on what you learned, examine the maps and think about how the country of
Namibia has changed over time. Students will be given time to examine the maps provided to them either by
themselves or within small groups. During this exercise students may also independently research their own
maps to help answer the question. Once students have been given time to answer the question, they will
present their responses to the rest of the class and discuss responses as a class. Following the class
discussion, the teacher will then direct students to think about the events in German Namibia and ask the
class to think about the questions they generated at the beginning of the unit. Once students have been given
time to think about the events that unfolded in Namibia, the class will hold a discussion based on the
students’ responses. The teacher may further engage the class discussion by asking students how do maps
help us form a better understanding of events such as genocide? The lesson for this section of the unit will
conclude with students creating a body map. For this lesson, the students will be provided with a piece of
paper that has a blank silhouette of an individual on it. The students will then be asked to map their feeling
and thoughts as a result of learning about the events that unfolded throughout this genocide. 

Week 2: Armenian Genocide
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Map presented at the 1919 Paris Peace Conference by the Armenian delegation

The second week of the unit will then move to the Armenian Genocide. Students will once again be given
excerpts from various historical and modern texts such as Michael Bosland’s book Annihilation in order to gain
an understanding of the historical content surrounding this particular genocide. The purpose of these texts will
be to provide students with enough content in order to think about the topic more critically as the lessons
progresses. The primary focus of the lesson will be to provide students with various visuals such as the map
presented by the Armenian delegation at the 1919 Paris Peace Conference following the end of World War I.
During the map analysis aspect of this lesson, the teacher will have students think about the maps presented
to them with a series of teacher generated questions, an example of a question that might be asked of
students would be “How can displacement lead to changes on a map?” The teacher will also want to
encourage students to generate their own questions throughout this map exercise. For example, one activity
would be to have students examine the Armenian Delegations map to the 1919 Peace Conference and
generate a list of five questions based on their observations. These questions from their analysis could be
used to generate a discussion as a class or within small groups. Throughout the lesson the teacher might want
to consider other maps that students could examine during the lesson. Some of the maps that might want to
be considered for this lesson include present day maps of Turkey from the Library of Congress
(https://www.loc.gov/item/2006625579/) which highlights present day boundaries within Turkey. The teacher
may also choose to visit various public websites that highlight the Armenian Genocide and show the
displacement of individuals involved.

One of the resources used to highlight the atrocities of the Armenian genocide and the displacement of
peoples will be Michael Bosland’s book Annihilation: A Story of the Armenian Genocide. Along with Bosland’s
book, another source the teacher may want to consider using to examine the various crimes against humanity
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that took place within the Ottoman Empire would be Joseph Toynbee’s book The Treatment Of Armenians In
The Ottoman Empire (1916). This book will allow for the students to read about Viscount Bryce’s experiences
as he witnessed the atrocities that took place during the events in Armenia. One last source that may be of
use for this lesson comes from the Armenian National Institute (https://www.armenian-genocide.org/), this
particular website will provide the teacher with many resources from photographs to firsthand accounts of
events.

With these particular sources the teacher may choose to complete various extension activities to further
develop the students learning. One activity may be for students to create a displacement map. The students
will understand what the definition of the word is and how it applies to the topic by this point. The teacher will
direct students to create a map of what they think displacement means to them.  Student maps could be
displayed and the lesson concluded with a gallery walk, or the maps could be individually presented to the
class.  For this lesson, it is important for the teacher to keep in mind that many of the sources are lengthy, but
the teacher may choose specific excerpts from the texts that depict the atrocities that took place. These
shortened readings will allow for students to gain an understanding of the events while not being discouraged
by the complete text. One way to achieve an understanding while not discouraging students will be for them
to read an excerpt of events that took place. While they read through the selected excerpts, students will
create a chart of specific actions that took place during the Armenian genocide. Following the completion of
the student charts, the teacher can then ask students to create a tree map that highlights various actions
taken during the genocide. The trunk of the tree would be labeled Armenian genocide and the individual
branches off of it will be the various actions taken against the Armenian people.

Once the initial analysis of the documents and maps have been completed, students will take the information
learned and apply it to maps through analysis. At this point in the lesson, the students will be broken up into
small groups of three to four and examine the 1919 map from the Armenian Delegation and a present day
map of Turkey in order to determine what has been lost as well as gained from this genocide. The groups will
think about what the 1919 map proposed as an Armenian boundary, whether that proposal became a reality
or not, and why. Students will also be asked to generate a list of any questions they may have about the maps
during their map analysis. Once the map analysis has been completed, the groups will share their responses
with the rest of the class. Following this, the teacher will then ask the students to create a list of arguments as
to why the events studied would be considered a genocide by the standards set forth by Genocide Watch.
Once the class has concluded the various map activities, students will then watch a brief video Intent to
Destroy by George Berlinger. The video explores present day thoughts about the Armenian Genocide and why
many do not feel compelled to use the word genocide when describing it while providing a historical
background of the event. Following the video, the class will discuss if the arguments today hold any validity
based on what they have learned about the event and if the use or lack of use of maps could have made for a
more compelling argument.

Week 3: Ukrainian Famine Genocide
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Population Decline in Ukraine from 1929-1933, Sergento

 

Using the chronological approach to mapping the various genocides that have taken place in the early
twentieth century, the third week of the unit will cover the Ukrainian famine genocide, or Holodomor that took
place under Soviet rule. Unlike other acts of genocide, students will examine the events that took place within
Ukraine in a way that is not in line what they have been learning up to this point. One aspect with the
Ukrainian famine that will need to be pointed out to the students is that the events of Ukraine did not solely
focus on the killings of individuals. Rather this particular genocide was initiated through the starvation of a
people from 1932 to 1933. Philip Wolny’s book Holodomor: The Ukrainian Famine-Genocide (Bearing Witness:
Genocide and Ethnic Cleansing) will serve as a major source to show students just how impactful acts of
hatred on a people can be, along with the impact famine can have on a person. This book will highlight the
experiences people went through during this famine along with the political motivations behind it. Students
will be given a brief historical lesson on the background of events that led up to the ethnic cleansing of a
people in Ukraine through starvation. One lesson would be to speak of how the Soviets deliberately steered
foreign visitors away from various spots so they would not see the bodies lying in the streets.  At this point the
teacher could ask the students to map out what a city or town might have looked like as a result of the
starvation. The teacher will ask students to highlight how starvation would have impacted the people in the
city or town, and what that would have looked like. The teacher will also want students to focus on how
starvation would have made an impact on people’s daily lives and activities. Once the students have been
given time to generate their town maps, they would be then asked to share them with another student in the
class. This student would then analyze the map and create a list of emotions the map evokes, and the class
would have a discussion on the emotions they generated as a result of the maps created.
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Once the class has examined the historical context of the event, they will then examine various maps such as
the population decline of the peoples in Ukraine and sources from the Library of Congress and the Holodomor
Research and Education Consortium (https://education.holodomor.ca/). These sources will provide the
opportunity for students to read through various letters from government officials to Joseph Stalin depicting
the events, along with first-hand accounts of individuals who survived the atrocities in Ukraine. Students will
be able to read through these letters and highlight any actions or phrases that standout to them. Following
this close reading activity, students will then use the information they have gathered from the lesson and
maps to answer the following question: Would you consider starvation an act of Genocide? After students
have been given time to answer this question individually, the students will then break into small groups to
share out their individual answers. While the small groups are sharing their answers with one another, the
teacher will ask each group to create a group answer they agree upon that will be shared with the rest of the
class. Once each of the groups have shared their answers with the class, the teacher will then direct students
to the final assignment of the lesson.

For the final assignment of this lesson students will be provided with a blank sheet of paper and asked to
create a Mind Map from the perspective of an individual who either was starving or survived the Ukrainian
famine genocide. Students will be directed to think about what these individuals went through and map out
their thoughts and feelings onto the mind map. Due to the nature of the activity, the teacher will want to walk
around the class and support students as they navigate through the activity. Once the students have
completed this activity, they will share their mind maps within small groups. Each group will then come up
with a list of the most common phrases or thoughts that were depicted within the mind maps and share them
with the class. Another activity the teacher could complete with the mind map would be for students to place
their maps on the wall and have a gallery walk where students walk around and observe each mind map.
While students are walking around looking at the mind maps, they will have post-it notes in their hands and be
able to write any comments or questions on the post-it and place it onto the mind map. The class will then be
able to read the comments and engage in a larger discussion based on what has been written. 

Week 4: Japanese Invasion of Nanking

The unit will conclude by examining the Japanese invasion of Nanking prior to the start of World War II. This
particular unit will focus on the grotesque acts carried out by the Japanese Army against the people of China.
Throughout the lesson, students will be provided with various maps ranging from aerial maps by the United
States Aircraft Squadron in 1929
(https://www.loc.gov/resource/g7824n.ct003668/?r=-0.678,0.102,2.357,0.892,0) to Joan Blaeu’s 1665 map of
Nanking in the David Rumsey Map Collection. These maps will allow for the students to practice their map
skills, by answering a set of specific questions asked of them by the teacher. Examples of questions the
teacher may ask the students to answer include: Note all the elements within the map’s frame, what is being
represented? What elements are emphasized in the map? An extension question to this activity will be for the
teacher have students think about how maps might serve a purpose when an Army invades another country,
or in what ways can a map signify/imply a specific event or actions taken? Students will be able to share their
answers with the rest of the class and the teacher write down responses on the board to generate a
discussion.

Once the discussion has concluded, the students will be able discuss their answers within a group setting and
then use maps from one of the primary sources of this lesson, Iris Chang’s book The Rape of Nanking: The
Forgotten Holocaust of World War II. The maps within this book will allow students to gain an understanding of
where exactly the Japanese Army went once they landed in China. While exploring this specific map, the
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student should be asked to think about what impact this invasion had on the people involved as the Japanese
Army marched toward Nanking. At this point the teacher may choose to complete an extension activity based
on what the students’ responses to the questions are, or they may have the students break into smaller
groups to discuss the maps amongst themselves. As previously stated, one of the main sources that students
will be using is Iris Chang’s book The Rape of Nanking: The Forgotten Holocaust of World War II. The content
and visual maps within Chang’s book will provide students with a deeper understanding of the harm inflicted
by the Japanese Army on the people of China once they arrived in Nanking. One example of hatred the
students will examine is the separation of families from one another at the hands of the Japanese army. Once
students have received a brief lesson on the content and read about various acts of genocide that have taken
place, the class will then look at various maps from Chang’s book to gain a better understanding of where
exactly these events took place. While the students are examining the various maps, the teacher will want the
students to not only generate any questions or thoughts they may have about the maps themselves. The
teacher will also want the students to think about how various types of maps can create a story. Once the
students have completed this activity and thought question exercise, the teacher may choose to have a brief
discussion with the students to gauge where their thinking is about maps and the stories they can tell.

At this point in the lesson, the students will take the maps and sources they have used up to this point and
create a map of military occupation by a foreign army within a country’s borders. For this activity the students
will be directed to complete a map depicting what a military occupation of a city would look like and how
people might be impacted by having an invading army stationed within their city’s borders. The teacher may
decide to have the students create these maps either in small groups or individually. Whichever choice is
made by the teacher, they will then want to have the students share their maps and revisit the question of
how can maps create a story?

 After the class has examined the sources related to the lesson, the teacher will then direct the class to the
final assignment. For this assignment, students will be given a handout with a family silhouette printed on it.
The students will then be instructed to think about everything they have learned and create a map on family
separation and the impact losing loved ones might have on a family unit during this time. The teacher will
direct students to create a feelings map, where they express what the thoughts of individual family members
might have been during the Japanese occupation of Nanking.  Once all of the students’ maps have been
created, each group will share their maps to the rest of the class by displaying them across the room. The
class will be given time to examine the maps that have been created by the class. Once students have been
given time to examine the maps created, the class will then think about how maps can tell a deeper story of
what took place in Nanking through visual representation. The teacher will ask the students to answer the
following question How do maps help us form a better understanding of events such as genocide? The
student’s answers will be displayed on the board and the class will discuss what they have learned through
the maps.

Final Day

The final day of the unit will conclude with the teacher handing back the students their initial drawings of the
town/village they created at the start of the unit. The teacher will remind the class that at the beginning of the
unit they were asked to draw a map of a village or town on the eve of a genocide and what it might look like.
The teacher may choose to review the opening drawings the students created and highlight some of the
points that were made when students initially made their maps. At this point the students will be provided
with another sheet of paper and asked to draw that same town or village after a genocide has taken place.
Students will be asked to think about how daily life might have changed for the people living within this town,
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how the geographic landscape might have changed, how the population of the town may have changed, along
with any other geographic or other changes they might think of as a result of what they have learned. After
the students have completed their final maps they will pair up into small groups and share them with their
fellow students. While students are sharing their maps amongst their groups, the teacher will want to remind
the students to make sure they discuss the changes they notice on the maps that they have been created.
After the groups have concluded their share session, individual students will then compare the two maps they
have created and answer the following question in a brief response: Based on the maps you have created
describe the impact that a genocide can have on people?

Final Project

Once all of the individual lessons and class projects have been completed, the curriculum unit will conclude
with the students using what they have learned to create a final project on the genocides of the early
twentieth century. The culminating project for the unit will require students to use technology in order to
demonstrate an understanding of what has been taught. The project will have students use all of the
information gathered from each of the events covered within the unit and create a visual timeline using Knight
Lab Story Map
(https://storymap.knightlab.com/?utm_content=buffer9716d&utm_medium=social&utm_source=twitter.com&
utm_campaign=buffer ) to tell the story of early twentieth century genocides. The program will allow students
to use various platforms such as Google Maps and create a visual story that highlights the various locations
and events that took place during each of these acts of genocide. After the students have created their story
maps and shared them with the rest of the class, each student will then choose one of the essential questions
to answer in an essay as a way to reflect on what they have learned. The students will be able to use all of the
information they have been given as well as any outside resources they may need to help them answer the
final question.

Classroom Activities

Outside of the content that is being taught weekly within the class during each of the 90 minute block classes,
the students will also be given an opportunity to take what has been learned for the purpose of reflecting on
the topic through various activities. Students will be given the opportunity to choose one of activities to
complete for each week they learn about the content. At the end of the unit they will turn in four activities as
a graded assignment. Some of the class activities will be done within class and may not be given as a choice
to the students. There will also be formative assessments given weekly to gauge where the students’ learning
is and will be given as a content quiz.

Journaling:Student will keep a daily journal on what they have learned and how the content they are
learning about makes them feel. They will be able to openly express any emotions, questions, or other
feelings they may having as they navigate through the material. (Example: What emotions do you have
about the topics discussed in class today?)
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Mind Mapping: Students will have the opportunity to create their own mind maps on their own learning
of the topic or how they feel about the topics discussed within the class.
Content Quizzes: Students will be given a quiz to gauge where they are with their learning, quizzes may
consist of questions or creation of maps.
Reflection question: Students will be able to write a reflective paper on what they have learned for the
week
Close Reads: Students will highlight essential lines from the text, and annotate their thoughts,
reactions, and commentary grounded in the guiding questions.
Video Responses: Students will watch videos in connection with the content matter of class.
Discussions:Students will engage in discussions throughout the unit as a way to express their thoughts
and feelings about the content, as well as bring any questions they may have about the topic.
Map Analysis:Students will break down imagery and maps, specifically for the thoughts and questions
that is emerge as a result of the analysis.

Strategies/Methods

The students within my school come to my class with a wide array of learning abilities. I have therefore
designed the curriculum to include the various learning style and abilities that will present within my class.
This curriculum unit will vary to reflect the learning styles of all students. Included will be:

Experiential Learning:  The overall goal of this unit will be to have students learn how to be critical thinkers. I
want the students to be able to learn about the topics addressed within the unit and be able to think critically
about what they have just learned. My ambition is to have students ask thought provoking questions about
the events they have learned about and walk away with the understanding that genocides have taken place
well before the Holocaust and continue to this day, and it is their responsibility as global citizens to be vigilant
of what is taking place.

Differentiated Learning:  The students within my class have a wide array of knowledge skills when it comes to
learning.  Some of the ways I will address the needs of the students will be to give modified readings to
certain students, have students pair up with other students for help, or have them work in small groups that
are facilitated by myself. The goal will be to provide a learning environment not focused on academic
pressure, but one that will foster learning and a better understanding of exactly what genocide is.

Cooperative Learning:  The students within my class will be allotted time throughout the unit to work with
each other in small groups in order to complete various assignments or activities. The purpose of these
assignments will be to allow students to work with one another and rely on each other in order to complete
the learning activity assigned to them. The end assignment for the unit will require students to work
individually in order to create their own story map on genocides of the early 20th century.
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Appendix on Implementing District Standards

District standards for Social Studies align with the State Common Core Standards for Language Arts, as well as
follow the CT Social Studies Curriculum Framework.

 

CT Social Studies Framework Standards

 

Dimension 1: Developing Questions and Planning Inquiry

 

Throughout the unit students will develop questions that can frame and advance their inquiry.

INQ 9-12.1 Throughout the unit students will construct arguments using precise and knowledgeable claims,
with evidence from multiple sources, while acknowledging counterclaims and evidentiary weaknesses.

Dimension 3: Evaluating Sources and using Evidence

During the unit, students will need to analyze information and come to conclusion in inquiry. These skills focus
on gathering and evaluating sources, and then developing claims and using evidence to support these claims.

INQ 9-12.6 gather relevant information from multiple sources representing a wide range of views while sing
the origin, authority, structure, context, and corroborative value to guide the selection.

Common Core State Standards

 

Reading

CCSS.ELA-LITERACY.RI.8.1

Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as
inferences drawn from the text. Students will multiply opportunities throughput the unit to practice this
standard.

Writing

CCSS.ELA-LITERACY.W.8.6

Students will use technology, including the Internet, to produce and publish writing and present the
relationships between information and ideas efficiently as well as to interact and collaborate with others. 
Additionally, they will use the notes collected in their identity journals to build and defend their final definition
of identity. Students final project will allow for this standard to be implemented into the unit.
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This book provides a historical look at the treatment of Ukrainians living in Soviet occupied Ukraine during the
1930's, and the treatment they had to endure under Stalin’s rule.
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