Curriculum Units by Fellows of the Yale-New Haven Teachers Institute
1978 Volume III: 20th Century American History and Literature

America’s Wars, 1898-1945
Curriculum Unit 78.03.06
by Linda J. Churney
War in American history is a subject which is highly emotional and quite serious. War aﬀects all classes and
both sexes. It is, possibly, the most debated subject in history. Studies of America’s participation in the three
wars between 1898 and 1945 suggest that the United States assumed massive world responsibilities in those
years. The transformation from a colonial status to the assumption of world leader was diﬃcult, and historians
have varying interpretations on the subject.
This essay, and the unit it represents, will attempt to bring some understanding of the causes and eﬀects of
those wars. More importantly, it will focus on war itself. Students in this country often have no idea what war
is. It is a vague idea, something happening in some other part of the world, or something their fathers or
grandfathers fought in when they were young. Within the scope of this unit, students will gain more insight
into this country’s relationships with other nations and will come to respect the tremendous and, seemingly,
impossible job of keeping peace. That responsibility dramatically changed America’s outlook on world
aﬀairs—our foreign policy—in the late 19th century.
Prior to 1890, the United States followed a policy of isolationism in regard to world aﬀairs. The advice of
George Washington in his Farewell Address to “avoid entangling alliances” became the basis for U.S.
isolationism and neutrality, a policy which allowed this country to handle the tremendous internal problems
facing the growing, fast-changing America of the 19th century. Becoming bigger—Manifest Destiny expanded
the American borders to Oregon, the Paciﬁc and further into Mexico—and stronger—rapid industrialization
made the U.S. a great power—new interests and ideas began to aﬀect our policies. Social Darwinists
emphasized the importance of strength and growth, while missionaries preached responsibilities to our “little
brown brothers.” Spurred by economic interests, people sought new markets for their products, while others
extolled the riches of various islands. No matter what their interest, everyone agreed that the supremacy of
the U.S., whether it was economic, racial or naval, would be a factor in world peace. John Fiske, Josiah Strong,
Alfred Thayer Mahan, and Albert J. Beveridge were some of the most vocal of the imperialists (those favoring
overseas expansion).
The debate over imperialism in the United States marked the beginning of a controversy over the role of the
U.S. in international aﬀairs that would trouble Americans for at least another 50 years. A sharp division existed
between those favoring imperialism and those who did not. Pleading for the preservation of the Farewell
Address, Carl Schurz maintained that America’s mission was to cultivate its own garden, and to set the
example for the world. He warned that the U.S. would lose its racial and religious purity if it acquired an
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overseas empire. Other anti-imperialists, including William Jennings Bryan, Grover Cleveland and William Lloyd
Garrison asked Americans to think about the eﬀects of the transformation from the United States of America
to the United States of America and Asia.
The ﬁrst major break in American foreign policy occurred in 1898 with the Spanish-American War. Historians
have disagreed on the causes of this war. Some claimed that economic interests forced government
intervention in Cuba, others cited public opinion as responsible for the action, while some credited American
morality behind the decision to end a war that neither side could win.
In Cuba, a revolution for independence from Spanish rule had been going on since 1895. Partly as a result of a
massive propaganda campaign in the American press, public sentiment was on the side of the rebels. Stories
published in William R. Hearst’s Journal and Joseph Pulitzer’s World , which were in the midst of a circulation
war, vividly described the terrible treatment of the reconcentrados —Cubans held in concentration camps.
American opinion of the Spanish was low anyway because many Americans still thought of Spain as the land
of the Inquisition. A stolen letter written by the Spanish Minister (Enrique Dupuy de Lome), describing
President McKinley in less than complimentary terms, was published in early 1898. Not long afterward the U.S.
battleship Maine was blown up in the Havana harbor with a loss of 250 American lives. Although no evidence
to this day explains what caused the explosion, the drawings and stories in the newspapers implicated the
Spanish.
Both public and Congressional pressure began to mount for intervention in Cuba. President McKinley urgently
pleaded with the Queen Regent of Spain to end reconcentration, to proclaim an armistice, and to guarantee
the end of ﬁghting in Cuba. Faced with a decision as to whether Spain could stand losing a war with the U.S. or
handle a revolution at home, the Queen agreed to McKinley’s ﬁrst two demands, but would not guarantee an
end to all ﬁghting. On April 11th, McKinley asked Congress for war powers which Congress agreed to on April
19th. Quickly, Congress also passed the Teller Amendment, disclaiming any U.S. intention of taking territory in
Cuba.
The war in Cuba was a relatively easy one for the Americans; the ﬁghting lasted no more than three months.
The real turning point in the war came in May 1898, taking place 7,000 miles away from Cuba. On orders from
Theodore Roosevelt, the Assistant Secretary of the Navy, Commodore George Dewey, sailed to the Philippines
to destroy the nine ships of the Spanish ﬂeet anchored in Manila. When Dewey succeeded, an imperialist
movement ﬂowered in the U.S. This was the beginning of the United States transformation from being the
leading champion of colonial people to becoming a colonial power, as the U.S. took from Spain two of the
largest overseas territories—the Philippines and Puerto Rico. Hawaii was annexed at the same time.
In 1900 when President McKinley was assassinated, Theodore Roosevelt introduced new energy into U.S.
foreign policy. His handling of the Panama Canal, the Alaska-Canada boundary dispute, and the issuance of
the Roosevelt Corollary to the Monroe Doctrine (establishing the U.S. as the policeman in the Western
Hemisphere) were the only imperialist steps he took. Other than his peace eﬀorts at the Portsmouth
Conference to settle the Russo-Japanese War of 1905, and his eﬀorts to settle the Moroccan crisis between the
French and the Germans in the same year, Roosevelt did not pursue a very active imperialist policy.
Imperialism was not the normal behavior of Americans, and although it seemed like the right cause to support
in 1898, once people’s emotions were satisﬁed, they were willing to return to the old policy of isolationism. It
seems that the global responsibilities were too great. A pattern emerged during the Spanish-American War
which would be repeated in the next international crisis facing the U.S. The U.S. would begin as an isolationist
nation. The American sense of morality would lead to involvement. Finally, when appetites were satisﬁed, the
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retreat to isolationism followed.
The next crisis came seventeen years later when the British passenger ship, The Lusitania , was sunk by a
German U-boat. The Allies (England, France and Russia) were ﬁghting the Central Powers (Germany, Austria,
Hungary, and Turkey) in a conﬂict which most European leaders thought in 1914 would be a quick war of six
to eight weeks. The initial response of the U.S. to World War I was neutrality. This was partly due to President
Woodrow Wilson’s faith that the U.S. could play the part of an impartial mediator. A close examination of
Woodrow Wilson’s thoughts and actions during World War I explains why the U.S. ﬁrst tried to stay out of the
conﬂict and why that gradually changed.
Wilson’s political thinking was based on three ideas. The ﬁrst was that peace could be achieved through
exemplary behavior and diplomacy, a principle he inherited from a strong Presbyterian training. Next, Wilson
believed in democracy as the most humane and Christian form of government. Finally, he believed that the
American people had a peculiar mission to carry out: to serve mankind by promoting world peace.
His high idealism, accompanied by his ability to learn from mistakes, made Wilson one of the ablest diplomats
of his day. Not always suﬃciently realistic, Wilson believed that all leaders were good men with high moral
standards, and sometimes underestimated the lust for power of some of his contemporaries. Several times
Wilson applied national policies to international situations only to ﬁnd that his solutions were not practical.
Overall, his genuine concern for world peace inspired him to become a major inﬂuence in the peace
settlement following World War I.
Evidence of Wilson’s quest for peace can be found in his ﬁrst Presidential term when treaties were signed with
over thirty countries establishing a forerunner of the League of Nations. His warning to the Japanese in 1915
to uphold the Open Door Policy in China (a policy which respected the political and territorial integrity of
China), and his restraint in dealing with the Huerta regime in Mexico in 1913 (which had come to power
illegally and was demanding recognition), were further proofs of Wilson’s quest for peace.
His eﬀort for peace was best revealed in his working to keep the U.S. not only out of World War I, but to keep
the U.S. neutral in fact as well as in name. Although complete impartiality was impossible, Wilson began the
ﬁrst stage of American neutrality, August 1914ÐAugust 15, by banning loans and the sale of naval parts to all
belligerent governments.
The second stage of neutrality, August 1915ÐApril 1916, was not as damaging to the Allies since the British
dominated the seas and thus contained the vitally important North Atlantic trade. It was during this stage that
Wilson laid the groundwork for peace with two diplomatic decisions. The ﬁrst, known as the House-Gray
Memorandum, negotiated by Wilson’s top advisor, Colonel House, and the British Foreign Secretary, Grey,
stated Wilson’s readiness to attend a conference to end the war. It warned that the U.S. might join the Allies if
the Germans refused to negotiate or to accept reasonable peace terms. Secondly, the insistence on “strict
accountability” of Germany for American life and property represented Wilson’s ultimate warning that the U.S.
would take action if forced to.
The third and ﬁnal stage of American neutrality, May 1916ÐFebruary 1917, was devoted to Wilson’s eﬀorts to
reach a deﬁnitive understanding on all phases of German submarine warfare against American shipping.
Wilson’s patience was severely strained when the British refused to accept the House-Gray Amendment
saying that the time was not ripe for a peace conference. German overtures for peace were just that in light of
the German High Command’s decision in January 1917 to use unrestricted submarine warfare. Wilson’s
response was one of “watchful waiting” at ﬁrst, and then changed to armed neutrality.
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Once the Zimmermann note was published in March 1917 revealing Germany’s attempt to bring Mexico into
the war on their side and German U-boats sunk three American ships, the combination of events led Wilson
and most Americans to advocate war. Once again it was the violation of moral principles which brought the
U.S. into a war. In March 1917, Wilson asked Congress to declare “war to keep the world safe for democracy.”
He called it a war to end all wars. His war message made it clear that America’s intervention in World War I
was not just to punish Germany, but to play a leading part in the world drama.
Interpretations on the causes of American intervention in World War I have changed since then. Historians ﬁrst
cited the inﬂuence of British propagandists and American industrialists on Wilson’s harsh views toward
submarine warfare. Others claimed that Americans were convinced that what happened in Europe vitally
concerned them. Only recently, scholars such as Arthur Link have suggested that Wilson’s fear of German
victory, a victory which would mean the domination and conquest of countries and which would bring an end
to all Wilson’s dreams of peace, caused him to support the war eﬀort against Germany. According to Link, the
combined weights of public and oﬃcial opinion facilitated what Wilson thought was necessary and right do to.
Wilson’s insistence on the use of the term “associated” power rather than allied power to describe America’s
position in the war supports this idea.
The war itself and America’s role in ending it demonstrated the underestimation by the European nations of
America’s ability to mobilize. Certainly, none of the European countries took the U.S. seriously into account as
a world leader in 1914. Wilson’s eﬀorts to bring about liberal peace earned him and the U.S. that respect.
Heavy demands by both the British and the French prevented Wilson from achieving the perfect peace
settlement. In reviewing the war aims of all countries involved, it was highly unrealistic to think that anyone
could have arrived at a settlement which would have pleased all.
The Treaty of Versailles in 1919 failed to entirely fulﬁll the liberal peace program as originally suggested in
Wilson’s 14 points. The treaty was not a peace among equals and the terms were harsh on Germany. Given
the terrible statistics of human lives lost in the war, the peace seemed the best one possible to Wilson. He felt
that the League would iron out all other diﬃculties.
The Treaty of Versailles did not win the support of the majority of Americans. Opposition to the League of
Nations and Covenant was based on many facts. Wilson’s decision not to appoint any inﬂuential Republicans
to the peace delegation made the ratiﬁcation vote a matter of partisanship, with the powerful Henry Cabot
Lodge leading the opposition. The fact that Wilson headed the delegation by being the ﬁrst President to go
abroad, threatened many Republican Congressman who saw the Covenant as the project of a Democratic
President. His decision not to consult the Senate at all in the peace eﬀorts further antagonized Congress.
German-Americans were angered about the treaty which was so severe on Germany. The press was alienated
by Wilson’s acceptance of secret sessions. Finally, a group of 14 Republican Senators led by Robert La
Follette, the Irreconcilables, were stubbornly opposed to any arrangement which might demand America’s
participation in future international disputes.
Certainly, Wilson’s recognition that in the future America would have no choice about becoming involved
placed him ahead of his time. He knew from experience the necessity of a world organization for peace.
The debate over the League and the Covenant was long and bitter. Wilson’s speaking tour across country in
defense of the treaty nearly cost him his life. A collapse suﬀered upon return from the tour left him
incapacitated for two months—two very important months during which Senator Lodge along with the
Irreconcilables gained strength in their eﬀorts to block ratiﬁcation. Wilson’s own stubbornness in refusing to
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urge Democrats in Congress to vote for the League even with the Lodge reservations, contributed to the
defeat of the treaty and rejection of U.S. participation in the League of Nations. The defeat of the treaty
signaled America’s retreat from responsibility, and its retreat to isolationism. The familiar pattern emerged:
from isolationism, a nation’s sense of morality led to war, once emotions were satisﬁed, the nation retreated
to isolationism. America’s immaturity or sheer negligence would cost dearly.
The third episode of American internationalism in the ﬁrst half of the twentieth century involved America’s
participation in World War II. Although the United States tried everything possible short of war to help the
Allies win, the realization that America had no choice but to go to war became disastrously clear by December
of 1941. The American President at the time was Franklin D. Roosevelt. A review of his background reveals
that few could rival him in his world experience. Well-traveled, well-educated and well-versed in the ideas of
Alfred T. Mahan, one of the early imperialists who advocated naval supremacy, F.D.R. grew up under the
inﬂuences of Theodore Roosevelt’s insistence that America should become a world power. As a Senator, then
Governor of New York, F.D.R. gained knowledge that prepared him for his later Presidential domestic
problems. Probably his most important skills and ideas were gained in his position of Assistant Secretary of the
Navy under Woodrow Wilson.
Roosevelt’s foreign policy was a combination of Mahan and Wilson. Opposed to isolationism, F.D.R. signaled
his faith in internationalism by naming Cordell Hull, an old Wilsonian, as Secretary of State. Roosevelt, much
like Wilson, mistrusted the professionals of the State Department, and so conducted much of his foreign policy
through personal agents and emissaries. Imaginative and bold at times, he not only showed insight into world
situations, but also had the capacity to compromise when necessary. His personableness in the ﬁreside chats
earned him the trust and support of the American people.
Uniting the Western Hemisphere with his Good Neighbor Policy, F.D.R. demonstrated the reality of U.S.
noninvolvement and inspired conﬁdence in his diplomatic ability. His eﬀorts to revive world trade led to the
Reciprocal Trade Agreements with twenty-nine countries by 1946. Disarmament was not as easy an issue for
Roosevelt. A basic contradiction existed in his foreign policy since the goals of international peace, world
disarmament, conﬂicted with national isolationism, American neutrality. How could the U.S. cooperate in a
worldwide system for disarmament when pursuing a policy of neutrality which meant reducing America’s
international commitments?
At the same time that disarmament talks collapsed in Geneva in 1923Ð1933 a deterioration in AngloAmerican relations was under way. This was mainly due to Neville Chamberlain’s mistrust of the U.S. naval
buildup. U.S. relations with the Soviet Union suﬀered during this time when attempts were made to force
Russia to settle her debts and not to interfere with the U.S. government.
Coinciding with the breakdown of relations with England and Russia was the Nye Commission’s attempt to
organize isolationists in America. In a report issued in 1935, Nye blamed bankers and munitions-makers for
U.S. involvement in World War I. The Nye colleagues wanted to make sure that the same groups would not
force the U.S. into another war. Their demands led to a new U.S. neutrality policy.
The debate over U.S. neutrality was long and bitter. The invasion of Ethiopia by Italy in 1935, and civil war in
Spain in 1936 led to a change from complete embargo of arms to a “cash-and-carry” policy in 1937. Perhaps
another signal of the failure of neutrality was F.D.R.’s refusal to recognize any state of war existing between
China and Japan in 1937. No state of war meant no embargo.
It is interesting to note that while Roosevelt did not formally acknowledge hostilities between China and Japan,
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he used the incidents in China to alert Americans to the problem of isolationism. In a speech he described the
“epidemic of world lawlessness” and advocated a “quarantine to protect the community against contagion.” In
essence, Roosevelt suggested complete severance of all trade or ﬁnancial relations and an end to diplomacy
with the aggressors.
Prime Minister Chamberlain had his own ideas about aggressors in Europe. His appeasement policy was based
on the premise that Hitler was a reasonable man. With Hitler’s move into the Rhineland in 1936, the
annexation of Austria in 1938, the claiming of the Sudetenland in 1938, and ﬁnally the invasion of Poland in
1939, it was obvious that Hitler was anything but reasonable.
Once the German war machine started there seemed to be little possibility of stopping it. The success of the
blitzkreig, the lighting-fast attack, in Poland, Denmark, Norway, Belgium, Holland, and France had some aﬀect
on American public opinion.
A new Prime Minister in England opened the doors of better cooperation between England and the U.S.
Winston Churchill inspired the English people in oﬀering them nothing but “blood, toil, tears, and sweat” in
waging the war alone against Germany. This promise and his appeal to the U.S. for any implements of war,
won American sympathy. Roosevelt responded with more than sympathy. His “lend-lease” program, allowing
him to lend, lease, sell, or dispose of American property to any country whose defense the President deemed
necessary to the defense of the U.S., made America the “arsenal of democracy” in 1941.
Although most Americans in 1941 still remained undecided about war, many favored any action short of war
to aid England. Hoping for the best while fearing the worst best describes the feeling of President Roosevelt
and the American people up to this point. When the Nazis widened the war into Russia in June 1941 and
further into the Atlantic, something had to be done. The Atlantic Charter represented the joint goals of F.D.R.
and Churchill: to disarm the world after war, to allow self-determination of all peoples as to their choice of
government, to allow equal access to trade of all countries, and to ban further territorial aggrandizement.
The Japanese attack on Pearl Harbor in December of 1941 left Americans no recourse. The long debate over
American isolationism “must be abandoned,” Roosevelt told Americans. The U.S. must never again isolate
itself from the rest of humanity.
The events and results of World War II will be left for further study with one exception. The responsibilities of
world power and world leadership have not been easy for the U.S. since World War II. No one ever suspected it
would be. It took ﬁfty years and two world wars for Americans to recognize it. What happens in every corner of
the world is of importance to America, like it or not!

Sequence of Lessons
This unit is part of the 11th grade U.S. History program. It is intended to last eight weeks and will be oﬀered
during the ﬁnal quarter of the year.
Week 1 - Introduction
This week should include an introduction to the concept of foreign policy. Students should understand that
traditionally America’s policy was isolationist; they should understand why it was that way and how this policy
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began to change in the late 19th century.
Three additional topics to cover this week would be a review of the U.S. geographical position in the world, the
industrial changes evident at the turn of the century and diﬀerent pressures which attend the assumption of
world power.
Week 2 - Imperialism
This week should include an explanation of imperialism and a close look at America’s introduction to it: the
Spanish-American War. The debates over imperialism and the responsibilities of world leadership are usually
interesting to students who like to discuss what the government should have done in situations such as the
rebellion in Panama which led to the U.S. acquisition of the Canal Zone. The terms of the present treaty with
Panama can be traced back to those days. The central U.S. personality to study is Theodore Roosevelt.
Week 3 - Return to Isolationism
This week should cover the years between 1900 and 1914 when, for the most part, the U.S. tried to stay out of
world aﬀairs. A biographical sketch of Woodrow Wilson along with some study of his domestic and foreign
programs provided the basis for the rest of the week’s topics.
Weeks 4 and 5 - World War I
These two weeks should include a study of the events leading up to the U.S. involvement in WWI, Wilson’s
agonizing decision to go to war, the war itself, and the peace following the war. Emphasis should be given to
European geography, the problems of U.S. neutrality, and the long debate over the League and Covenant.
Weeks 6 and 7 - Between the Wars
These weeks should include a study of the 1920’s in the U.S., which saw the return to an isolationist mood, a
gaiety in the lives of most Americans, and the precipitation of the worst economic crisis of this century. The
1930’s are remembered as the Depression years. The whole world felt the eﬀects of it. A concentration on
international relationships in these two decades, as well as a study of the personalities leading the various
countries, form the basis for an understanding of the war to come.
Week 8 - World War II and the Aftermath
This ﬁnal week should include a study of the events leading up to the U.S. involvement in WW II, a closer look
at Hitler, F.D.R., and Churchill, the decision to drop the atomic bombs, the Nazi concentration camps, and the
peace following it all, establishing the United Nations and insuring U.S. participation in world aﬀairs and
relationships.

Lesson 1
Concept : The decision to declare war.
Generalization: Pearl Harbor made the decision for war almost unanimous.
Distribute copies of articles from the New Haven Register from December 7 to December 13, 1941, to each
student. Discuss the following questions with students. Any questions not covered in class can be completed
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for homework.

1.

“ROOSEVELT SENDS NOTE TO JAPAN” December 7, 1941 (Special Plea is Dispatched to
Hirohito)
Ask students why they think Roosevelt sent a note to Japan. Why were the U.S. and Japan not
getting along in the months before the Pearl Harbor attack? How were the two countries
attempting to reconcile diﬀerences? What steps had already been taken by the U.S. and Japan
before the note was sent? What other kinds of steps could have been taken by the U.S. to
improve relations with Japan? Why is the note to the Emperor important? How is the note
diﬀerent from other steps taken by the U.S. in an eﬀort to avoid war in the Far East?

“JAPAN ATTACKS U.S. AND DECLARES WAR.” Ask students to look at the later edition of the
Register from the same day. Why was the attack such a surprise? Were there any signs before
2.
the attack that the Japanese were planning the blow? What evidence is there that suggests
that the attacks were planned?
Look at the map and circle the places attacked by the Japanese.
3.

“ROOSEVELT ASKS CONGRESS FOR WAR.” Look at the next day’s headlines, December 8,
1941.
Why did Roosevelt have to ask Congress for a declaration of war? What did Roosevelt mean
when he described December 7, 1941 as a day of “infamy?” What were the casualties and
damages suﬀered by the attack of Pearl Harbor? What did the Japanese hope to gain by the
attack on Pearl Harbor? How did New Haven and the rest of Connecticut prepare for possible
attack? Why would Connecticut, and especially New Haven, be a strategic area in time of war?

4. “CONGRESS DECLARES WAR” December 8, 1941 (later edition).
What other places were attacked by the Japanese when they struck Hawaii? Which one
Representative did not vote for war and why?

Homework
Concept: Preparations for war.
Generalization: New Haven, Connecticut and the nation prepare for protection and production.

1. “NEW HAVEN ACTS SPEEDILY TO SAFEGUARD INDUSTRIES.”
What steps were taken in New Haven to protect this city from possible attack? How many New
Haveners were estimated to be in Hawaii during the attack? What would you have done to
prepare for attack if you lived in New Haven at this time?
2. “UNDER ONE BANNER.” December 13, 1941.
What does this cartoon say about people’s attitudes toward war at this point? Explain the
meaning of the words on the banners in the garbage pail.
3.

“AMERICA FACES LONG, DIFFICULT WAR, BUT WILL TRIUMPH, SAYS ROOSEVELT.” December
10, 1941.
What two policies did Roosevelt explain would help America produce enough supplies for the
war? What lessons did Roosevelt say America learned by staying out of the war so long? What
promises did he make to America about the war and peace?

4. “STATE ACTS TO GUARD PLANTS FROM SABOTAGE.” December 9, 1941.
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Who was Governor of Connecticut during WW II? What was the plan to protect plants in
Connecticut from possible sabotage? Why were air raid drills important for Americans who
were so far from the ﬁghting?
5. “THE BATTLE OF DETROIT.”
What was the battle described in this ad? Would you agree that “the automobile industry
should become the “arsenal of democracy” or that “Detroit stands for miracles in
production?” What other propaganda do you ﬁnd in this ad?
6. “SALE OF STAPLES.”
Compare the prices of products listed on this page with prices for the same item today. Check
a newspaper or go to the store and compare prices.

Possible extra credit assignment: Ask students to interview (either orally, on tape, or in writing) someone they
know who lived during WW II. Ask the person what he or she was doing when he or she heard the news of the
attack. What reaction did the person have?

Lesson 2
Concept: Treaty Ratiﬁcation Argument.
Generalization: The debate over American involvement in world aﬀairs was bitter and could be traced to the
Farewell Address.
Students usually enjoy the opportunity to role-play, especially to debate. There are several places within this
unit well-suited for debate:

1.

The contest between the gringos and the antiimperialists, especially about the SpanishAmerican War.

2. The ﬁght over the Treaty of Versailles and the League of Nations.
3. The question of American participation in World War II.

This particular 2-day lesson would come during the ﬁfth week of the unit and be the culmination of a two-week
study of the World War I period. Divide the class into 4 groups, each representing one of the following:

Hard-line Democrats (for treaty, no reservations)
Hard-line Republicans (anti-treaty, League)
Moderate Democrats (for treaty, possible reservations)
Moderate Republicans (anti-treaty, possible compromise)
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Ask each group to summarize on paper its position toward the treaty based on everything students have
learned so far. Go around and help each group to be sure that each one knows what position it represents.
Each student should also have a copy of a short summary of what the treaty said along with a brief description
of the League of Nations, (See content objectives.)
Begin debate by having one representative from each group vocalize the group’s position. Urge groups to try
to be positive at ﬁrst to try to attract undecideds or “middle-of-the-roaders.”
Then ask each group to challenge another group with questions about another group’s position or about the
treaty itself. Possible questions:

1. Wilson’s decision not to appoint any inﬂuential Republicans to the delegation.
2. Wilson’s decision not to consult the Senate in peace eﬀorts.
3. The harshness of the treaty on the Germans.
4. The many isolationist Americans, both Democratic and Republican.
5. The responsibilities of the U.S. because of the League of Nations.
6. Wilson’s ability as diplomat, as leader.
7. A treaty of so many compromises.
8. Role of others such as Sen. Robert La Follette and Sen. Henry Cabot Lodge.

When all discussion has ended, ask students to read a short summary of the outcome of the treaty vote and
its results. Ask them how they might have felt or voted.
Homework :
Ask students to write what they imagine could happen if the U.S. decided not to be involved with any aﬀairs of
Mid-Eastern countries, South Africa, or Panama.

Lesson 3
Concept: Geography.
Generalization: Geographical location, along with supply of natural resources, aﬀects a country’s
relationship with other nations.
Give each student a map showing the Far Eastern countries, the Paciﬁc Islands and the west coast of the U.S.
Ask a student to review when Hawaii was annexed as a U.S. territory and why. Ask if students can see any
reason why Hawaii might be important to the U.S.

As the students read the account of the attack on Pearl Harbor, either from the New Haven
1. Register or from the World War II workbook, ask them to draw lines indicating the attack on
Pearl Harbor.
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2. Ask them how many miles away Pearl Harbor was from Japan. From the U.S.
3.

Ask them if they agree or disagree that the attack had been planned for days or even weeks,
as President Roosevelt charged.

4. What other places were attacked at the same time that Pearl Harbor was bombarded?
5.

Ask students to shade in all areas of their maps under Japanese control by the summer of
1942.

6. What did the Japanese hope to gain by the attack on Pearl Harbor? Were they successful?
7.

How had the U.S. morally oﬀended the Japanese or economically hurt the Japanese before the
attack on Pearl Harbor?

Homework:
What do you think the U.S. should do about Japan in the summer of 1942?
Day 2 Distribute a map of Europe as of summer 1942.

1. Ask students to shade in all countries under Axis control at this time.
2. Ask students to verbally identify the Allied countries and the neutral ones.
3.

Read the section of the text or workbook on the D-Day invasion in June, 1944. Have students
draw lines following the Allied attacks through France, Italy, and from Russia on Germany.

4.

When did the attack end? Where? Why had it taken 2 years to organize the attack on
Germany (1942-1944)?

5.

If you had been commander-in-chief in 1942 would you have concentrated the American
attack in Europe or in the Paciﬁc? Why?

This last question could lead to a discussion of the decision to drop the bombs and the end of the war.

Resources

Filmstrips (all are in the Lee High History Department)

1. Portraits of Power : (Scott Education Division)

2.

A.

Franklin D. Roosevelt

B.

Dwight D. Eisenhower

C.

Joseph Stalin

D.

Charles De Gaulle

E.

Winston Churchill

F.

Adolf Hitler

The Age of Theodore Roosevelt . Harcourt, Brace & World, 2
parts.
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3. Woodrow Wilson: Idealism and American Democracy. (2 parts)
4.

Franklin Delano Roosevelt: The Years That Changed the Nation
.

5.

American Adventures: Yesterday, Today, Tomorrow. Scholastic
Book Services, Unit IV.
A.

The Burden of World Power

B.

Boom and Bust

C.

Ms. America

D.

New Forces, New Directions

6. Muckraking (EAV)
America Comes of Age: 1870-1917 (Part 4): The Coming of
7. Modern Times , Educational Supplements c/o Dix, Stony Creek,
Ct.

8.

A.

The New American Woman

B.

The American Challenge

C.

The Road to War

The Emergence of the U.S. as a World Power . Harcourt, Brace
& World.

9. Who Shapes U.S. Foreign Policy ? New York Times.
10. A World Between Wars . Guidance Associates.
11. The Dawn of the Twentieth Century . Guidance Associates.
12. The Decades of the Twentieth Century

Films

1. Night and Fog. Documentary on Jewish concentration camps.
2. Remember Pearl Harbor
3 The Atomic Bomb

(All ﬁlms at Winchester School Audio Visual Department)
Slides
Series of slides on the Spanish-American War (taken by R.A. Silocka)
Fieldtrip
Hyde Park, N.Y. To visit the Roosevelt home and the Library and Museum which contain photographs and
papers of both Franklin and Eleanor Roosevelt.
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