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by Rosalind Davidson
Low income families face not only the problem of economic survival, but also the social and psychological
consequences of poor employment and discrimination. Unable to attain socio-economic success, they feel
unsuccessful in family role performances. Emasculation and family disorganization are very basic weaknesses.
There is no way that even the best consumer practices can solve the problems of poverty which some families
endure. However, good consumer practices are important in alleviating some of the worst aspects of it.
My unit will examine the research ﬁndings on the consumer practices of low income families in order to
provide the teacher with an understanding of the spending patterns of the majority of our students. From
these ﬁndings and from the ﬁndings of a survey of my own students, I have developed a sequence of lessons
designed to enable students to improve their ﬁnancial management in areas where such management has
been found to be ineﬃcient. In addition, the lessons will provide exercises to sharpen the computational skills
needed for successful income management. The unit is intended to be used with high school students enrolled
in Consumer or Proﬁciency Math, usually taken in the tenth grade. It can also be adapted for use in Consumer
Law, Distributive Education, Home Economics, and Family Life classes.
In reviewing the research ﬁndings, the teacher will be able to perceive areas in which education would be
most eﬀective, and also gain new insights as to the best teaching techniques to use. Since the subjects
covered in the lesson plans are highly pertinent to the students’ everyday lives, their interest should be quite
high. They will understand that learning the needed computational skills is far less painful than the grim
experience of being thoroughly exploited in the marketplace.
Unless a teacher has risen from among the poor, it is diﬃcult for him or her to have a clear understanding of
what the life of poor families is like. Even the socially mobile professional needs to be reminded of how life
was in the low income milieu he knew as a child, for in order to be successful, he has had to “unlearn” much
of what his background taught him.
By way of background for the teacher, I will discuss the participation of husbands and wives in ﬁnancial
planning, the decision making process, the sources of consumers’ knowledge, the manipulation of the poor in
the marketplace, and the unethical and illegal practices engaged in by merchants against poor families.
I will then examine the research ﬁndings in the framework of the following ﬁve rules for good income
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management:

1. Buy necessities ﬁrst and luxuries last.
2. Take advantage of beneﬁts available to low-income families, eg. surplus food, Food Stamps,
day care centers, scholarships, Legal Aid, etc.
3. Budget carefully and plan in advance.
4. Get the best quality for the lowest price.
5. Try to get what is needed without spending money or spend only for raw materials. 1

The study will reveal that poor families score low on each of the above rules for many reasons: sociological,
economic, and psychological, as well as educational. I have chosen the areas of budgeting, shopping, and
home production as areas of concentration for developing my lesson plans. Before proceeding with those
lessons, however, I have included activities for students to examine their own expenditure patterns and those
of their families. This should enable them to have a better appreciation of how their families cope
economically. It also will give the teacher a clearer idea of what the students, educational needs are.
Poverty in this country is quite diﬀerent from what it used to be. The old poverty was that of immigrants who
had high hopes of achieving economic success in an expanding economy ﬁlled with plenty of unskilled and
semi-skilled jobs. Today’s poor are aliens in an aﬄuent society. They are the people driven oﬀ farmlands,
workers replaced by automation, women raising children alone, and unemployed teenage high school
dropouts. It is a poverty that could be “hereditary” unless steps are taken to break its cycle. 2
In examining the structure of a poor family, it is common to ﬁnd a depressed husband. Sometimes he actually
abandons the family, thus making them eligible to receive welfare. Sometimes he remains nearby and
contributes what he can economically, while maintaining an interest in his wife and children. Some women live
with “boyfriends” who help with family expenses. Whether or not a man remains with his family and whether
or not he is indeed married to the woman, his life is almost totally unpredictable, and there is very little
stability. 3 Work is usually transitory. Although he provides some economic support for the family, he
participates only to a minimal degree in the exchange of aﬀection and emotional support. Thus the wife
assumes a greater share of the family responsibilities than does her middle-class counterpart. This is certainly
true in the area of family ﬁnancial management.
In his study of working-class wives, Lee Rainwater found that the wife is the “accountant” and “purchasing
agent”, although she does discuss matters with her husband. 4 She regularly relieves him of his paycheck,
thus freeing him of household worries. In middle-class families, there is usually a sharing of the management
and shared responsibility. In the purchase of an automobile, however, most working-class wives leave the
decision entirely to their husbands.
Many working-class wives practice a certain eﬃciency which may not be the best in the long run. Rainwater
describes this eﬃciency as the old “sugar bowl” method, where the wife controls her spending by doling out
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amounts until her supply is gone. 5
Low-income families do not do very well in managing to stay solvent. Many of them even have negative net
worth, that is their debts exceed their assets. In some sub-cultures, solvency as a moral obligation is stronger
than in others. Therefore, there is a variation among ethnic groups in the tightness of control over family
ﬁnances.
In general, poor families save very little and are often not covered by insurance. Their patterns of saving and
investing are less “modern” and their views on the value of life insurance are more traditional. 6 The kind of
saving preferred most often is the low-risk, non-investment type that can be easily liquidated, such as savings
accounts. Those interested in further investing think more of real estate, farms or businesses of their own,
rather than stocks, bonds or insurance. Insurance is thought of mainly as a source of funds for burial expenses
and support of surviving dependents.
About planning expenditures and eﬃciency in decision making, a Minneapolis study showed that education
proved to by more important than income level. 7 Certain attitudes also entered in here. Those persons who
were more material, traditional, fatalistic, impulsive, and pessimistic in viewpoint were less eﬃcient. 8 Among
the families surveyed, good family agreement on roles and good communication had much to do with good
consumer practices.
Most poor families live in city public housing projects where rent is cheaper. However, few public housing units
can accommodate large families who must turn to private housing and of course higher rents. A strategy used
to relieve the problem of housing is to pool living arrangements.
If a poor family pays more than twenty percent of its gross income for housing, the result is increased
deprivation in other areas, particularly in nutrition. Usually costs that are ﬁxed and regular are met and those
which can be stretched or postponed such as food, clothing, recreation, and medical care are not met. 9
Actually, twenty percent should be regarded as a maximum rather than an average expenditure for housing.
Home ownership usually amounts to the family’s exceeding this limit, thereby reducing the ﬂexibility for
meeting other contingencies.
Those poor families who aspire to home ownership dream of a modest house of adequate size for the family,
attractive, and in reasonably good condition. Working-class families are more concerned with the house itself
and with living in a neighborhood where they can feel safe both socially and physically. They are not as
concerned with the social contacts the neighborhood can provide as are middle-class families. 10
A large proportion of working-class income goes for appliances. In fact, in this area, expenditures diﬀer less
than in other areas from middle-class families. A working-class wife is willing to sacriﬁce a more expensive
house as long as it has the appliances she wants.
In Workingman’s Wife , Rainwater suggests that the working class wife sees household durables as an end in
themselves. 11 Her life revolves around the house and housework, and she dreams of a home that symbolizes
the role of the modern housewife. The middle-class wife, on the other hand, sees household durables as a
means to other ends: they free her to enjoy social, intellectual, and aesthetic pleasures.
Surveys show that many black women overspend in the area of “high fashion”. Black families also report
buying high priced Scotch whiskey twice as often as white families. 12 Such over-expenditures can probably
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also be attributed to the desire to achieve status.
Food for low-income families is usually inadequate. The federal government has been disposing of surplus
food accumulated under the farm subsidy program for some time now by giving it to local relief agencies for
distribution to the poor.
The Special Supplemental Food Program for Women, Infants and Children, usually referred to as WIC, is
available to all pregnant and breast-feeding women and all children until age ﬁve. Through this program,
families receive vouchers which can be redeemed for infant formula, milk, cheese, eggs, juice, and fortiﬁed
cereals. Twice every six months, participants are also given some nutritional education. Administrators of this
program say that it is very successful in meeting the nutritional needs of its participants but that many eligible
people fail to take advantage of the program, probably because of lack of awareness. Families who think they
might be eligible should be made aware that they should contact the WIC nutritionist at their local hospital or
clinic.
The Food Stamp Program was established in 1964, and is administered by the Food and Nutrition Service of
the Department of Agriculture through state and local welfare and public assistance agencies. Although many
poor families are eligible to buy food stamps, only about half do so. Some do not take advantage of the
program because the stamps restrict their purchase selection: non-food items and imported food cannot be
bought with the stamps. Families receiving welfare are given their stamps free. Other low-income families
may purchase a certain amount of stamps. If they are unable to buy the full amount for which they are
eligible, they may buy half. Failure to buy stamps even for one month results in decertiﬁcation, and the family
must go through the application procedure again. If the family is very irregular in purchasing stamps, it is
penalized by losing its eligibility for a while. Those who most need the additional food-buying power thus have
the most diﬃculty getting it.
Vacations and recreational experiences have a very low priority in the expenditures of working-class families.
Television sets, on the other hand, have a high priority and provide daily recreation, costing more time than
money.
Available evidence shows that low-income consumers are not more deliberate in their shopping, not more
wide-ranging in their search, not more price conscious, and not more informed on the characteristics of
products than higher income consumers are. 13 The reason for this seems to lie in the low level of education of
many poor people. They lack the knowledge of the large variety of goods on the market, especially of
technical features.
Poor families tend to use neighborhood stores and peddlers rather than bureaucratic impersonal ones. Many
are insecure about using department stores and experience anxiety in talking to salespeople. The poorer the
family, the narrower the shopping scope.
Caplovitz found in his New York study that those families who bought from neighborhood stores and peddlers
paid more for their goods. 14 He also found narrower shopping scope to be a characteristic of newly arrived
groups such as Puerto Ricans and migrant Negroes.
Word of mouth recommendations are heavily relied upon especially in making major purchases. Many prefer
to buy from relatives or friends who run businesses or from people or “connections” their relatives might
know. They do quite well in negotiating special deals on durables.
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More than half of the poor families throughout the nation use credit of some kind. Here again, because of lack
of education, particularly in the intricacies of credit agreements, credit can be ruinous to those who undertake
it.
Because they lack steady jobs, many are refused general market credit. They must therefore turn to their
neighborhood dealers and peddlers for credit. Caplovitz cites that credit costs were higher from the dealers
whom poor families patronize, and also that the majority of families do not know where to go if they are
cheated by a merchant. 15
Some low-income market retailers charge eﬀective annual ﬁnance charges as high as thirty-three percent.
When smaller credit charges are imposed, markups are often two or three times higher than those charged by
general market merchants.
Many neighborhood merchants give the customers only a payment card, not a contract. On the payment card,
the cost of credit and the cash price are not speciﬁed. Caplovitz noted in his East Harlem study that price tags
on merchandise are conspicuously absent. The price a customer is quoted depends on many things. If the
merchant considers him a poor risk, if he thinks the customer naive, or if he must pay a commission to the
peddler who referred the customer, the price will be higher. 16
Three kinds of peddlers operate in low income neighborhoods. Some are canvassers who are employed
directly by the stores; others are small entrepreneurs who act as brokers; and still others are more successful
entrepreneurs who operate as dealers. A fourth type represents large companies outside the neighborhood
specializing in a particular commodity, such as vacuum cleaners or pots and pans. Included in this category
are the enterprising women who hold evening demonstrations in private homes. These peddlers add greatly to
the cost of goods, sometimes ﬁve or six times what a store would charge.
Although some of the merchants resort to garnishments and repossessions in order to collect debts, most
prefer to avoid the use of these formal controls, because their use results in the loss of good will. 17 Actually,
repossession is not usually practical, since the shoddy merchandise is soon of little or no value. Garnishment
of wages usually leads to the employee being ﬁred for being a nuisance. Selling delinquent accounts to a
ﬁnance company results in loss of control by the merchant. Competitors can ﬁnd out which customers pay
regularly to the collection agency and lure them away from the original merchant.
The merchants rely mostly on informal controls in insuring that payments are made. They frequently draw up
a weekly contract of very small payments giving the illusion of easy credit. In this way they get to know their
customers and are able to keep tabs on them. The merchant also gets to know the customers’ relatives and
friends and utilizes this network in conducting his business.
The weekly payment system also gives the merchant the opportunity to sell the customer other items,
especially when his original bill is almost paid. The customer as a result remains continuously in his debt.
Putting a high markup on low-quality goods is a way a merchant protects himself against the risks of the credit
business. In a “normal” market, competition results in pricing commensurate with quality. However,
merchants in low income neighborhoods do not compete with those outside, and ironically, the people who
can least aﬀord the buying in the ﬁrst place, get comparatively less for their dollar. These merchants have a
captive market of families who do not meet the economic requirements of the bureaucratic marketplace and
who also are not price and quality conscious.
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Caplovitz’ interviewers discovered evidence that some merchants engage in the illegal practice of selling
reconditioned furniture and appliances as new. An unethical activity widely practiced is “bait” advertising.
After seeing merchandise in the window at an unusually low price, the customer enters the store only to be
persuaded by the salesman that he doesn’t really want the merchandise in the window, but a smaller amount
of more expensive goods. This kind of exploitation is known as the “switch sale” and is frequently successful.
Turning now to the above mentioned recommended rules of ﬁnancial management, it is possible to
summarize the information presented in order to see how poor families score in each area.
1. Do poor families buy necessities ﬁrst and luxuries last ?
For the most part they do, but there is considerable overspending on durables, especially appliances, radios,
television sets, and phonographs. This is probably because of the desire to achieve the role of the eﬃcient
American housewife, the vulnerability of the poor to the copious advertisements of these items, and the
heavier need in newly formed households, as the poor include larger numbers of young, large families.
2. Do they take advantage of the beneﬁts available to them ?
Most workers would agree that the existing government programs for the poor are not utilized to the fullest.
There is a great need to plan the services of these programs to conform to the attitudes, schedules, and
locations of the recipients. Their availability should also be communicated simply and directly, and the
preliminaries should be carried out smoothly and quickly.
3. Do low income families budget carefully and plan in advance ?
The answer here is clearly “no”. Many are insolvent. Most have little savings and insurance. Also, studies show
ineﬃciency in planning.
4 Do poor families get the best quality for the lowest price ?
The answer here according to available evidence is also in the negative. Most do not use more but less
deliberation, sources of knowledge, and wide-ranging shopping to get the best buys. Also low income makes it
more diﬃcult to buy in bulk.
5. Do they try to get what is needed through home production ?
Although evidence here is sparse, it does point to less production in the areas of food growing and home
repairs. Since expensive tools and an understanding of technical instructions are needed here, this area is not
one where the poor can best improve their situation. However, most families do have common household
appliances, and using them can often result in substantial savings.
********************
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LESSON PLANS
Introduction:
The above information in this unit is presented to provide the teacher with speciﬁc ideas for developing
meaningful and innovative curriculum. The unit is designed to be implemented during the ﬁrst and second
quarters of Consumer or Proﬁciency Math. The topics to be covered are as follows:
Wages
Coupons
Unit pricing
Budgets
Discounts
Finance charges
Loans
Calendar
Tables and graphs
Home production
Deceptive and manipulative advertising
Comparison shopping
The lessons which follow are examples of ways in which the math core objectives can be achieved in settings
which are highly pertinent to the students’ lives.
Sample Lesson I
Survey of Consumer Behavior
Students should complete the following questionnaire at home, possibly enlisting their parents’ aid. This
should be done anonymously to insure privacy and encourage openness. In class the questionnaires can be
collected, redistributed, and the results tabulated on the board following a discussion of each question.

1. Who manages the money and pays the bills in your family?
2. Does your family discuss how the family income is spent?
3. List the things you consider most important to spend money on?
4. What things do you consider most important in choosing a place to live?
5. What do you consider most important in purchasing food?
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6. Where do you buy most of your groceries?
7. Do you use coupons when shopping for food?
8. Do you ever use unit pricing to get the best buy?
9. Do you ever buy in quantity to take advantage of sales?
10. If your family is eligible for Food Stamps do you purchase them?
11. If you qualify for WIC vouchers do you obtain them?
12. Do you discuss major purchases with friends and relatives before making your decision?
13. Do you consider designer jeans worth their cost?
14. Do you or any member of your family sew your own clothes?
15. Do you read newspaper ads to take advantage of sales?
16. Do you prefer to shop in smaller neighborhood stores for clothes and appliances or in large
discount stores?
17. Is it less expensive to buy hamburgers at a Fast Food Restaurant or ﬁx them at home?
18. Where would you go to borrow money for a house or a car?
19. Do you shop around before buying something to compare prices?
20. Do you ﬁnd yourself buying things you really don’t need?
21. Do you ever check the magazine, Consumer Reports , when you want to buy something?
22. Do you or your family ever use credit to buy things?
23. What is the maximum ﬁnance charge you would pay when buying on credit?
24. Would you consider washing diapers yourself in order to save money rather than buying
disposable diapers?
25. Do you have a savings account?
26. Do you have a checking account?
27. Do you have a Christmas Club?
28. Do you belong to a Credit Union?
29. If you are planning to attend college, do you ever consider trying for a scholarship?
30. Who would you talk to for advice on getting a scholarship?
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After tabulating the results on the board, students should complete the table on the following page by
recording the class results in the appropriate columns. This can be done on sheets of the table which have
been copied by the teacher; or students may copy the table from the board into their notebooks. Encourage
students to share the results with their families.
(ﬁgure available in print form)

Sample Lesson II
Budgeting
For discussion:
The income a family receives should be thought of not as income for an individual but as income to support
the entire family. In order that all members might cooperate in the best management of the family income,
family ﬁnancial management should be discussed. To achieve the best possible ﬁnancial management,
expenditures should be planned in advance. Such planning is referred to as preparing a budget. By talking
about the budget together, parents and children both know what the family expenses are and how much
money is available to meet those expenses. The children are thus given a chance to understand the economic
facts of family living and become aware of the need to spend intelligently.
In order to prepare a budget, it is necessary to determine the size of the family income. This includes the
after-tax wages or salary of all members, interest on savings, and any other income. The items of family
expense to be included in a budget are: food, household expenses, furnishings and equipment, clothes,
transportation, medical care, personal care, education and recreation, gifts and contributions, and savings. A
helpful way of arriving at the amounts of each of the expenditure categories is to accurately keep a record of
actual expenditures for a week or two.
Problems:

1. Calculate the total available yearly income of the following family whose after-tax wages are:
Mother—$3,000
Father—$15,000
Son—$300
Daughter—$350
Savings account interest—$100
2. How much money is available to this family each month?
3. Prepare a monthly budget for this family using the following percentages for each item:
Item

Percent Amount

Food

20%

Clothing

15%

Housing

20%

Transportation 12%
Insurance

10%

Recreation

10%

Savings

13%

Total

100%
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4. Using a compass and protractor, prepare a circle graph of the above data. (Students must
know there are 360° in a circle and will have to calculate the number of degrees in each angle.)

Homework assignment or to be done in class if the newspaper is used in the classroom:
Have the students look through the classiﬁed section to ﬁnd a job which they think they will qualify for upon
graduation from high school or from any post secondary education they might be planning. After deducting
25% (an approximate amount for income and Social Security taxes) they are to:

1. Calculate their net available monthly income.
2. Using the following percentages which are the percentages for expenditures of the average
American family, calculate the amount available for each item:
Item

Percent Amount

Food

22%

Clothing

10%

Housing

15%

Household operation 14%
Medical care

7%

Recreation

7%

Transportation

14%

Personal allowance
and Savings

11%

Sample Lesson III
Saving Through Home Production
For discussion:
Teenagers typically give very little thought to saving money. They tend to spend money quickly and
frivolously. They usually do what is most convenient and what their friends are doing. With a little thought,
sometimes it is possible to save a great deal of money with just a slight inconvenience. The following
problems are designed to encourage students to give more thought to their spending habits. The prices used
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are current prices. If students have the necessary household equipment, such as a blender, washer, dryer,
and kitchen appliances, they should be aware of the savings that can be realized by performing certain tasks
at home.
Problems:

1. Baby food—A can of green beans processed in a blender will yield 12 oz. of pureed baby food.
The cost of the can of green beans at a supermarket is about $.35. A 4 oz. jar of green beans
baby food costs about $.26 at the supermarket.
Calculate:
a. How many jars of strained baby food it would take to get 12 oz. of green beans.
b. How much the above number of jars would cost.
c. How much could be saved by using the blender to make green beans baby food rather than
buying it already processed.
2. Fast food restaurants—The cost of a large hamburger at a popular fast food restaurant is
$1.50. To prepare hamburgers at home you will need:
hamburger meat—$1.49 per pound
rolls—$.50 for a package of 8
condiments, such as lettuce, tomato, onion, etc.—approximately $.20

Calculate:

a. The cost of preparing a large hamburger (1/4lb.) with roll and condiments at home.
b. How much can be saved by preparing the hamburger at home rather than buying it at a
fast food restaurant.
Small group activity—Prepare a poster comparing the cost of a home-cooked hamburger and the
cost of a fast food hamburger. Display poster in classroom.
3. Diapers—Calculate the cost of using disposable diapers for one month if they cost
approximately $9.00 per week.
How much is this for a year?
Even counting the initial cost of the diapers and the cost of the laundry detergent, water, and
electricity used if you wash the diapers yourself, would the savings in one year be enough to pay
for a washing machine? Would the savings for the second year a child is in diapers be enough to
pay for a clothes dryer?
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RESOURCES FOR STUDENTS
Periodicals:
Changing Times
Consumer Reports
Consumer Journal
Penny Power
Sources of Protection if you feel you have been abused by the seller:

1. Better Business Bureau of South-East Connecticut Inc.
35 Elm St.
New Haven, Conn.
787-5788 (Organized by businesses to encourage high standards in selling and advertising)
2. Consumers Union
256 Washington St.
Mount Vernon, N.Y., 10550
914-MO4-6400 (Private organization that conducts impartial tests and reports its ﬁndings in
the monthly publication, Consumer Reports )
3. Oﬃce of Consumer Aﬀairs
626 Reporters Building
Washington, D.C., 20201
consumer complaints 202-755-8820
state and local programs 202-755-8892
(Government agency concerned with all kinds of consumer education and legislation)
4. Bureau of Consumer Protection, Federal Trade Commission Washington, D.C., 20580
202-523-3727 (Concerns itself with deceptive advertising, illegal sales tactics, and violations
of the Truth in Lending Law)
5. Food and Drug Administration
5600 Fishers Lane
Rockville, Maryland, 20852
301-443-3170 (Federal agency with speciﬁc authority in the area of health products, drugs,
food, cosmetics, and insecticides)
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Utilization:
Periodicals—Have a copy of each of the above listed periodicals available in class. Allow students time to read
through each one. Explain how and where to to ﬁnd them in the library and how to subscribe to them.
Sources of Protection—Distribute a copy to each student. Discuss the diﬀerent agencies and their functions in
class.
Written classwork or homework assignment: Have students suggest a hypothetical problem he might
encounter for each agency to help him solve.
Vocabulary

budget

check register

consumer

personal expenses

list price

allowance

original price

necessity

discount

luxury

sale price

ﬁxed expenses

quality

variable expenses

unit price

recreation

comparison shopping savings account
gross pay

checking account

net pay

joint checking or savings account

deductions

miscellaneous

mortgage

deposit

guarantee

balance

warrantee

reconcile

service charge

pass book

overdraft

Utilization of vocabulary list : Have students look up the meaning of each word either in their textbooks or in
dictionaries and use each word in a sentence.
Utilization of students’ bibliography : The bibliography provided for the students should be used as a reading
list in the assignment of a book report either for regular homework or for extra credit.
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D. Sturdivant (New York, 1969), p. 44.
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15. Ibid .
16. Ibid., p. 17.
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STUDENTS’ ANNOTATED BIBLIOGRAPHY
Angell, Judie. A Word From Our Sponsor or My Friend Alfred . Scarsdale: Bradbury Press, 1979. Humorous
ﬁctional story about a twelve year old boy who tries to protect consumers from a dangerous drinking mug and
discovers he must challenge his father’s advertising agency.
Beery, Mary. Young Teens and Money . New York: McGraw-Hill Book Company, 1971. Humorous, common
sense approach to money management for teens. Written in question and answer format with excellent tips
for earning money, suggestions for saving it, and hints on how to make a dollar stretch.
Crown, Paul. Legal Protection for the Consumer . Dobbs Ferry: Oceana Publications, Inc., 1963. Good
description of the types of agencies and statutes that exist to protect the consumer.
Dowd, Merle E. How to Get More for Your Money in Running Your Home. West Nyack: Parker Publishing
Company, Inc., 1968. Contains many ideas for saving money on housing expenses, very basic and informative.
Fargis, Paul. The Consumer’s Handbook. New York: Hawthorn Books, Inc., 1967. Simply and concisely written
manual, complete with charts, tables, and drawings. Many facts and practical suggestions to help the
consumer spend more wisely.
George, Dick. The New Consumer Surviva l Kit. Boston: Little, Brown and Company, 1978. Oﬀers practical
money saving advice on a wide range of consumer items and services.
Leinwand, Gerald. The Consumer . New York: Washington Square Press, 1970. A short text written especially
for urban teenagers to alert them to fraudulent marketing practices and seductive selling gimmicks.
McClellan, Grant S. ed. The Consuming Public . New York: The H. W. Wilson Company, 1968 . Surveys the
activities of the government at all levels dealing with consumer problems and complaints and the reactions of
the business community. Diﬃcult reading.
McGough, Elizabeth. The Teen-Age Consumer’s Guide, Dollars and Sense . New York: William Morrow and
Company, 1975. Sensible advise, highly readable, wide range of information, an entire chapter devoted to
“buying wheels”, ie. cars, motorcycles, bicycles.
Winston, Stephanie. Getting Organized . New York: Warner Books, 1978. Tells how to make the most of not
only money but also time. Good exercise in planning.

TEACHERS’ ANNOTATED BIBLIOGRAPHY
Bell, Carolyn Shaw. The Economics of the Ghetto . New York: Western Publishing Company, Inc., 1970. Very
concise, realistic review of the economy of the ghetto, seen as one of the gravest social problems of our day.
Enjoyable reading.
Burr, Wesley, et. al., eds. Contemporary Theories about the Family . 2 vols. New York: The Free Press, 1979.
Brings together a large number of theories about family topics. Very complete.
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Caplovitz, David. The Poor Pay More . New York: The Free Press, 1967. Very succinct, well documented study
of the consumer practices of a group of low-income families in four New York City housing projects. Shows that
the poor are not only exploited workers but also exploited consumers.
Ferman, Louis A., et. al., eds. Poverty in America . Ann Arbor: The University of Michigan Press, 1965.
Collection of readings touching on many diverse aspects of poverty, each one more fascinating than the next.
Joyce, George, ed. The Black Consumer . New York: Random House, 1971. Collection of excellent readings
examining the behavioral characteristics of the black-consumer market, the market of the largest, most
familiar subculture in the country.
Morgan, James, David, Martin, Cohen, Wilbur, and Brazer, Harvey. Income and Welfare in the United States .
New York: McGraw Hill Book Company, Inc., 1962. A study of income distribution in the United States,
substantiated with considerable data. Compares low-income units with those of satisfactory economic position
and assesses the possibility of their problems being solved in this or the next generation.
Porter, Sylvia. Sylvia Porter’s New Money Book for the 80’s. New York: Doubleday and Co., Inc., 1979.
Good guide for family money management. Very complete. Includes sections on many contemporary issues.
Many suggestions for wise spending and investing.
Rainwater, Lee, What Money Buys . New York: Basic Books, Inc., 1974. Exploratory study concerned with how
the stratiﬁcation of life chances in American society operates to limit or further personal well-being.
Rainwater, Lee Coleman R., and Handel, G. Workingman’s Wife. New York: Oceana Publications, Inc., 1959. A
study of the least known of all Americans, the wives of working-class men, done on a national basis. Makes
use of social and psychological disciplines.
Skolnick, Arlene and Jerome. The Family in Transition . Collection of essays rethinking marriage, sexuality,
child rearing, and family organization. Very interesting reading.
Sturdivant, Frederick K., ed. The Ghetto Marketplace . New York: The Free Press, 1969. Excellent collection of
readings by well known authors dealing with many aspects of low-income consumer practices.
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