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Footsteps to Liberty: A Journal Journey
Curriculum Unit 96.04.11
by Carol Ann Viccione-Luce
The Statue of Liberty is the world’s most famous symbol of freedom. It was a symbol of hope to all people
arriving in America and is a reminder of how this country became great—through the eﬀorts and contributions
of its immigrants.
This copper-skinned lady, Miss Liberty, Lady Liberty, “Liberty Enlightening the World,” is rich with symbolism.
The various components of the statue have special meanings deliberately selected to express the full
importance of her purpose. Those meanings, ideals, are as pertinent and signiﬁcant today as they were in
1886 when ﬁrst she lifted her “lamp beside the golden door.”
Liberty, her inception, design, construction, historical import, symbolism, emotional impact, relevance to the
1880’s, will be studied, thereby enabling young learners (grades 1-3) to comprehend the subject of
immigration. What is immigration? Why has it been a signiﬁcant factor in the history of America? Why, for
many, does it still hold the dream and the promise?
Footsteps to Liberty: A Journal Journey is an interdisciplinary unit composed of six components: Symbol of
Liberty—Expression of Freedom; Steps to Liberty—History of Immigration; Process to Liberty—Procedures for
Immigration; Steps to Assimilation—Relocation in a New Land; Recent Steps to Liberty—Experiences of
Today’s Immigrants to America; and Promise of Liberty—Assurance and Attainment of the Promise Today.
Procedures, steps, taken in the immigration process plus actual ﬁeld trips, learning experiences involving
pretend journeys to relocation—taking “footsteps” to liberty—will be employed.
Journal writing will be a major aspect of this unit. Observations will be recorded throughout the duration,
documenting the experiences and discoveries, real and imaginary, of Footsteps to Liberty: A Journal Journey .
The title of this unit is lengthy. For the remainder of this paper it will be termed Footsteps .
The Talented and Gifted Early Identiﬁcation Program (Grades K-3) in New Haven provides itinerant services on
a weekly basis to identiﬁed ﬁrst through third grade students. The K-3 Program has been designed as an
enrichment curriculum incorporating age-appropriate hands-on activities, critical thinking skills, creative
problem-solving opportunities, independent projects, and ﬁeld trip experiences. Footsteps has been prepared
for the students participating in this program.
The K-3 curriculum has been developed around three central themes: Early American Life; Native Americans;
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and Art and Science. Students entering the program in ﬁrst grade remain in it for three years. The three
themes are rotated during the three years to prevent repetition for students attending during ﬁrst through
third grades.
The central theme for the 1996-1897 school year will be Native Americans. Footsteps will combine the
meaning of immigration, contemporary attitudes toward immigration and the experiences of recent
immigrants with the Native American TAG curriculum. This unit will require eighteen sessions. As a teaching
guide for the self-contained classroom it could be accomplished in four weeks. The TAG Program, conducted
on a weekly basis, will require four months.
An integral component of Footsteps will be journal writing—the “Journal Journey.” Each student will receive an
unlined blank book. Throughout the course of this unit they will make observations, take time to reﬂect upon
their observations, repeat the observation process, reconsider their observations and reﬂections, and record
their thoughts. Journal writing facilitates thinking. It is a process of examining what appears to be obvious,
formulating theories, looking carefully again and reassessing assumptions. It is an occasion to test one’s
experiences against those of others, to work one’s way through questions, employing critical thinking with
genuine interest and determined intent.
Journal writing encourages the learner to put into written form items of interest, capturing the observation in
language. The journal will be evidence that curriculum concepts have been understood and that independent
thinking has occurred. Entries may include drawings stimulating visual thinking and perceptual processes and
writings fostering verbal development. For characteristically nonverbal students drawing is essential to
communication. The teacher may record thoughts dictated by the student.
Bridging activities will be provided in order to continue the thinking/learning process between weekly sessions,
encourage a student-parent-family learning relationship and intensify interest. These activities are designed to
be fulﬁlled at home with family involvement. Meeting once a week eﬀectively limits how much can and what
should be accomplished during class sessions. Bridging activities generally entail studies and projects that do
not necessitate teacher assistance.
Activities planned are: sharing immigration experiences of family members; assisting in studying the Indian
picture writing; playing “Life Stories,” a board game engaging family members in conversation, the sharing of
life experiences, hopes and dreams; borrowing from a lending library developed by the TAG teacher (with
books pertaining to the unit content, spanning the reading abilities of the students); and parents participating
in ﬁeld trips. The students will realize increased learning capabilities and a sense of achievement during this
study if families nurture their children’s eagerness to learn.
Symbol of Liberty—Expression of Freedom is the introduction to Footsteps . Throughout this section the
students will develop an understanding of the concept of liberty and the role it has played in the history of
America. They will also gain an understanding of the symbolism of the Statue of Liberty.
First, students will be asked if they like to receive gifts. What was a favorite gift? Who usually gives gifts? Who
usually gets gifts? Do they know that America was given a very special gift on its 100th birthday? Do they
know America’s birthday? Do they know what the very special gift was? Would they like to see the gift? A
model of the Statue of Liberty will be taken out of a gift-wrapped box and revealed to the students. Posters
and books with images of the statue will be displayed and discussion will be initiated amongst group
members. What is it? (Is there student recognition?) What is its purpose? (just a beautiful sculpture?) For what
does it stand? (A beacon of freedom welcoming newcomers.)
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The Story of the Statue of Liberty by Betsy and Guilio Maestro will be read to the students and discussed. This
book traces the statue’s creation from its inception to its unveiling and dedication ceremony. The Statue of
Liberty, Lady Liberty, was a beautiful gift from France to America, but it involved tremendous cooperation on
the part of both countries. It is, besides being a symbol of freedom, a wonderful testimony to the friendship
and goodwill between the French and Americans and to the ideal of liberty shared by these two countries.
Students will observe-consider-observe again-record their impressions of the statue in their journals. The
symbolic meanings of the components of the statue will be explained and added to the journals: the lighted
torch for the beacon of light to welcome voyagers; the crown with seven spikes for Liberty ruling the seven
continents and the seven seas; the broken chains at her feet for progress from bondage, tyranny and
oppression; the tablet dated July 4, 1776 for the date of the signing of the Declaration of Independence; and
the style of her clothing, Ancient Greek for the birthplace of democracy. The students will not be expected to
know the symbolism. It will be referred to occasionally. Eventually they will understand the meanings and be
able to identify all components, with deﬁnitions.
Emma Lazarus’s poem, “The New Colossus,” will be studied to enable the students to fully appreciate the
message of Lady Liberty, the message that beckoned, lured, comforted all who heard her song. The poem will
not be considered in its entirety. The closing stanza, the last ﬁve lines with which most people are familiar, will
be photocopied, attached to the journals and discussed. Here, as with Liberty’s symbolism, exposure and the
beginnings of a recognition are the desired results.
During the discussion period the students will be asked to explain the meaning of “huddled masses”;
“yearning to breathe free”; “wretched refuse”; “tempest-tost”. What is “the golden door?” Together the
students will rewrite the poem in their own words and retitle it. The new rendition will reﬂect their
understanding of “The New Colossus”—an interpretation in their own terminology. Do they understand why
this poem was placed inside the statue? After illustrating the poem in their journals, the children will share
their versions of “the golden door.”
“Here is not merely a nation, but a teeming nation of nations.” A “teeming nation of nations” states Walt
Whitman describing America—the “melting pot.” America is a multi-colored tapestry. Ethnicity, culture,
tradition are the threads. Those woven strands are the many immigrants who came, and continue to come, to
make a new life for themselves and their families. Those woven strands are immigrants with dreams, spacious
dreams, full of hope in the land of promise. This wondrous cloth woven from many wondrous multi-colored,
multi-cultured, multi-ethnic threads is constantly undergoing transformation. This tapestry today is a
continuum of unprecedented diversity.
Considered a land of opportunity, a “Garden of Eden” with “streets paved with gold,” immigrants arrive and
ﬁnd the real America to be freedom, adventure, livelihood, safety, peace . . . isolation, misery.
Steps to Freedom—History of Immigration provides historical background and an understanding of the reasons
why people have immigrated to America. The words immigrant and immigration are introduced at this time.
Big words for young learners, big issues for small children. (Previous to this point newcomers has been the
identifying term.) In order to gain some insight into the students’ existing knowledge in this area they will be
asked to explain what the word immigrant means. How would they deﬁne immigration? How does one
immigrate? Why does one immigrate?
Coming to America: The Story of Immigration by Betsy Maestro will be read to the students. This selection
oﬀers a brief overview of immigration, from the very ﬁrst people to cross the Bering land bridge connecting
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Asia to the North American continent more than 12,000 years ago, up to the late twentieth century. Coming to
America traces the ﬂuctuating history of immigration. People came for many reasons: economic opportunities;
physical survival; a determination to attain religious and political freedom; and for personal safety and
prosperity.
An immigration timeline will be inserted into the journals. Developmentally a sense of historical perspective is
normally not acquired until adolescence, therefore the timeline will be regarded as a reference tool and item
of interest for those students who understand its function. For students having diﬃculty grasping the concept
it will serve as a prelude to the utilization of chronological lists as part of the record keeping system and study
of the past.
Discuss reasons for immigration. Why do people come to America? From where have immigrants come in the
past? How do the students think it feels to immigrate? What problems might immigrants face? Have they
always been welcomed in the United States? Are they welcome today?
An engraving in the narrative form from Leslie’s Weekly entitled, “Viewing the Statue of Liberty,” will be
observed and discussed. This genre piece will help the students connect visually and emotionally to the
experience of the characters depicted, to interpret an everyday occurrence, momentous for the immigrant,
and tell a story. Following the discussion period the students will write a story or poem in their journals.
Process to Liberty—Immigration Procedures involves preparation activities for the ﬁeld trips. These excursions
are real trips with an imaginary aspect—that of going back in time to when the land was inhabited only by
Native Americans—combined with a make-believe immigration to a new land. By acting out this process the
students will gain an understanding of some of the hardships endured, the diﬃculties encountered when one
decides to immigrate.
Activities will be hands-on projects imitating the items needed to relocate to a new country. Each student will
prepare a passport designed to ﬁt the needs of this unit. Children will supply a photograph or be
photographed, important data will be recorded on the passport and accomplishments, such as ﬁeld trips,
wigwam building, picture language communication, journal entries, and bridging activities will be documented
in sections allocated for this purpose. In order to indicate completion of each responsibility rubber stamps or
stickers pertain to this study will be utilized.
Suitcases will be made out of cigar boxes. Critical thinking will be employed as students select a speciﬁed,
limited amount of items (three or four) that they determine are necessary for survival in the new land. These
bare essentials may be drawn or found in magazines and cut out or they may be actual items if small enough
to ﬁt into the suitcase.
The journal entry will identify these items and explain the rational for their inclusion. Why were they chosen?
How will they help in the new country? Also, the thoughts and feelings involved in immigrating will be
recorded. Is it hard work? How does it feel? Exciting? Scary? Uncertain? What do they hope to ﬁnd in the new
land?
West Rock Ridge State Park in New Haven and Indian Rock Nature Preserve in Bristol will be the ﬁeld trip sites
in Steps to Assimilation—Relocation in the New Land. This will be a pretend relocation to an imaginary land
occupied by people (Native Americans) whose culture and lifestyle diﬀer greatly from the newcomers (student
immigrants).
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During the West Rock trip students will hike through the wooded area, taking note of natural environmental
resources readily available. A water supply (streams, lakes), edible items (berries, sassafras, wildlife) and
trees for dwellings will be sought. A suitable site on which to build a home and live will be selected. Once that
is done the students will cut poles out of saplings (permission having been granted prior to the trip), dig holes
in which to insert the poles and construct the domeshaped wigwam framework, reinforcing it with vines (or
twine) from the surrounding area, tying the poles together wherever they cross over one another. Upon
completion of the framework the ‘bark’ (decorated chipboard) will be tied to the horizontal cross pieces of the
wigwam frame. The opening for the entrance must face the east—the direction of the sunrise—and have a
smoke hole at the top with a ‘bark’ ﬂap to open for ventilation and close during inclement weather.
The students will enter the wigwam, sit on the ground and listen to Native American folktales. This storytelling
session provides further understanding of the culture of the inhabitants of the new land.
Journal entries will include trip impressions, critical thinking pertaining to the appropriateness of the items
selected for inclusion in the suitcase. Should some of the items have been excluded? What should have been
chosen instead?
Indian Rock will aﬀord additional assimilation experiences. Here the ‘immigrants’ will meet ‘inhabitants’
dressed in traditional deerskin garments complete with animal headpieces and amulets. They will be escorted
by Lone Wolf through a wooded area to his authentic wigwam. Once inside, seated on the ground before an
open ﬁre, they will be introduced to wooden utensils and tools essential to survival and will eat unfamiliar
Native American food. Communication will intermittently occur through the use of Native American oral and
sign language. Tales will be told of the ﬁrst Americans’ life, a world of harmony with nature. At the time of
departure from the wigwam the students will have marks applied to each cheek (from a smoking smudge pot)
and smoke wafted on each individual to keep away evil spirits.
Journal reﬂections should entail trip impressions, reactions to strange foods, thoughts regarding the new
language, and any discomforts or hardships encountered. Are there opportunities for a future in the new land?
What customs would they like to adopt? What customs do not appeal to them?
Language acquisition is critical to functioning in a new country. The students will study Indian picture writing
handbooks devised for this unit. They will practice communicating with one another and will incorporate
picture writing into their journals. Entries should reveal some ability to understand and communicate in this
new, foreign language.
Recent Steps to Liberty—Experiences of Today’s Immigrants to America will give the students the opportunity
to interview newcomers dealing with the issues of today. Immigrants within each school will be selected for
this phase. It is preferable that the interviewees be able to communicate with the interviewers to avoid the
need for interpreters.
The students will prepare questions in advance. Some possibilities are: What was life like in the native
country? With whom did you live? What kind of work did your family do? How did you get to the new country?
With whom did you travel? How was the journey? What was the most diﬃcult part of your trip? What is your
life like in America? Who are your friends? What new customs were hard to get used to? Did any of the
customs seem really strange? Do you especially like any of the new traditions? What do you miss about your
native country? What do you dislike the most about America? What do you like the most about America? Do
you have any disappointments? What did you bring with you that you cannot put into a suitcase? (traditions,
memories)
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These interviews will be tape recorded, allowing the students to fully participate in the conversations. Later,
the recordings will be played and the students will discuss their discoveries. Journal entries will record
information, responses and impressions from these inquiries.
Footsteps concludes with Promise of Liberty—Assurance and Attainment of the Promise Today. “Rainbow’s
End,” a painting by Wayne Skolnick, will be the visual focus for this section of the unit. This art piece depicts
the Statue of Liberty in the foreground. She is erect, strong, imposing, determined. Cloudy skies and dark
ominous waters forebode stormy, threatening times on the horizon, uncertain futures. Appearing through the
clouds—a rainbow—the symbol of hope, promise of liberty.
Responses to the painting will be elicited from the students. The artist has placed particular images in his
painting. They are things that we can readily recognize and describe. But what is the artist really trying to
say? What is the true message of “Rainbow’s End?” The children will record their impressions in the journals.
A creative writing assignment will include an original story or the composition of a poem.
Each student will receive a twenty-four by thirty-six inch poster of Wayne Skolnick’s “Rainbow’s End.”
The Statue of Liberty is the world’s most famous symbol of freedom. It is still a symbol of hope to all people
arriving in America. What does Lady Liberty promise? What does Lady Liberty deliver? What about the dream?
What about that promise?!
The culmination to Footsteps requires the students to review their experiences, observations, questions,
discussions, impressions and conclusions acquired during this project. They will need to bring together the
idealism studied, their trip reactions, the information gathered during the interviews with recent immigrants
and then formulate their own conclusions. The ﬁnal entry in the journal will be their answer to the
question—What is at the rainbow’s end?

Day of spacious dreams:
I sailed to America,
overblown with hope.
—Ichiyo

OBJECTIVES
The students will gain:

-an understanding of the concept of liberty and the role it has played in the history of America.
-an understanding of the symbolism of the Statue of Liberty.
-an understanding of the reasons why people have immigrated to America.
-a general knowledge of the immigration timeline.
-an understanding of Native American culture.
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-an understanding of some of the hardships endured, the diﬃculties encountered during the
immigration process.
-gain an understanding of and form an opinion about the ‘promise’ of America.
Immigration

(ﬁgure available in print form)

Lesson Plan One

Title Liberty Passport
Subject Area Language Arts; Social Studies
Goal To prepare the Journal Journey Passport
Objectives The students will gain a general understanding of the purpose of a passport.
The students will prepare passports for use during the ‘Footsteps’ unit.
Background The passport is an oﬃcial document issued by the government of a country to one of
its citizens authorizing him to travel to foreign countries and authenticating his identity,
citizenship, right to protection while abroad, and right to re-enter his native country. A passport
is anything the ensures admission or acceptance. (Random House Dictionary) The passport must
not be used by anyone other than the person to whom it is issued.
Materials passport photocopies (2 papers, two-sided)

scissors
glue
stapler
stamp pad/ink
rubber stamps
clear contact paper (or laminator)
photographs—recent photographs( 2”x 2 1/2) of each student (Photograph any student not able
to provide a picture from home.)
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Procedure

1. The teacher asks the students if they know what a passport is? Do any of them have one of
their own? When did they use it? Where did they go?
2. Discuss background information.
3. Explain to the students that they are going to make their own passports to use during the
‘Footsteps’ unit.
4. Distribute passport photocopies.
5. Cut photocopies along horizontal 8 1/2” lines.
6. Fold photocopies along vertical 6” lines.
7. Arrange pages to form booklets. Pages are numbered 1-13. The page entitled PASSPORT is the
front cover. The blank page, the back.
8. Help students complete page one. Supply information that they do not know.
9. Have students sign passports.
10. Attach photographs to passports.
11. Protect passport cover with contact paper.
12. Explain the purpose of the passport and the procedure the students will follow. (Each time an
activity is accomplished the passport will be dated, stamped and the activity recorded.)
13. Travel notes pages are for brief comments the students may record during or following trips.
14. The teacher keeps the passports and has them available for each session. The students keep
their passports with them during sessions.

Lesson Plan Two
Title Indian Picture Writing
Subject Area Language Arts; Communication
Goal To learn Indian picture writing.
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Objectives The students will experience the process of acquiring a foreign language.
The students will experience a diﬀerent form of communication.
Background Native Americans used picture writing as a way of communicating and recording
events. This symbolic language was a method of documenting legends, triumphs from a battle or
hunt, and the history of the tribe. Their bodies, homes, artifacts and even their horses were
decorated with images. These symbols were used not only for communication and artistic
embellishment but for protection from enemies during wars.
Materials Indian Picture Writing handbooks (photocopies—2 papers, two-sided; prepare
handbooks in advance)

chalkboard or chart paper
chalk or markers
drawing paper
pencils/crayons/markers

Procedure

1. Draw a common symbol on the chalkboard such as a traﬃc signal, stop sign or one way arrow.
2. Have the students identify the symbol and explain its meaning or purpose.
3. Have the students give further examples of symbols used to convey a message.
4. Explain that the Native Americans had a similar method of communicating visually without
using letters or words.
5. Discuss background information.
6. Draw one pictograph on the chalkboard. Start with simple, readily recognized symbols (sun,
ﬁsh, man).
7. Have the students name the pictograph.
8. Continue to add pictographs while the students name each symbol. (Choose pictographs that
will be able to be combined to form a complete thought.)
9. Arrange the symbols, composing a sentence.
10. Have the students translate the sentence orally, sharing their responses with the group.
11. Allow several students the opportunity to construct some sentences and call upon classmates
to translate.
12. Discuss the new language. How is it the same as ours? How is it diﬀerent? Which language is
easier to learn? Explain why. In which language can you more easily make a new word? Explain
your answer.
13. Distribute the Indian Picture Writing handbooks.
14. Look through the handbook with the students and discuss any questions regarding the
meanings of the pictographs.
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15. Have the students work in pairs in order to practice writing sentences or messages. (Other
students may try to translate.)
16. Have the students work independently, writing in their journals.

Bridging Activity The students will take the Indian Picture Writing handbooks home to study.
Lesson Plan Three
Title Pictographs
Subject Area Language Arts; Communication; Visual Arts; Social Studies
Goal To prepare a pictograph.
Objective The students will write in their new language in the form of a pictographic story.
Background Some Native Americans recorded events or stories on animal skins. They painted the
symbols onto the hides starting at the center of the skin and proceeding to the left in a spiral
fashion.
Materials Indian Picture Writing handbook.

brown construction paper paintbrushes
cups (for water)
tempera paint or markers
an animal hide or piece of leather (available
at fabric stores)
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Procedure

1. Display animal hide where the students can easily see and touch it.
2. Discuss background information.
3. Ask the students why Native Americans used the hides of animals? From what kinds of animals
could they get hides? When? (Following a hunt.) Could they use the hides again? What would we
use today instead of animal hides?
4. Explain to the students that they are going to make pictographs on a pretend hide.
5. With a paintbrush, wet the four edges (borders) of a piece of brown construction paper.
6. Carefully tear oﬀ the wet area (about 1-2 inches), irregularly so that the paper will resemble an
animal hide.
7. Demonstrate spiral writing on the ‘hide’ by writing a story or message using pictographs. Have
the students help you compose the thought and make the symbols.
8. Distribute construction paper to all of the students. Have them repeat the process
demonstrated in steps 5, 6 and 7.
9. Allow the students time to share their pictographs with one another. Students may call upon
classmates to translate their stories.
10. Have the students write about this experience their journals.

Note The students may take their Indian Picture Writing handbooks home to study but must bring
them back to school for classwork.
Pictograph
(ﬁgure available in print form)

Translation Everybody in the village was hungry. The men went on a hunt for two days and two
nights. They shot and killed a bear. There was plenty of food so they had a feast with dancing and
singing all night.

Curriculum Unit 96.04.11

11 of 15

Teacher Bibliography
Allen, Leslie. Liberty: The Statue and the American Dream . New York:Simon and Schuster, Inc., 1985.
Produced for the centennial celebration of the Statue of Liberty. Text and illustrations depict the story of the
statue and the people she welcomed. Diaries, letters, interviews, full-colored illustrations.
Anderson, Vicki. Immigrants in the United States in Fiction . Jeﬀerson, North Carolina:McFarland and Company
Inc., Publishers, 1994.
A guide to 705 books for librarians and teachers. Fiction; immigration; grades K-9.
Brundin, Judith A. and Mary C. Bradford. The Native People of the Northeast Woodlands . New York: Museum of
the American Indian-Heye Foundation, 1990.
Elementary social studies curricula supplement. Contains background information and interdisciplinary
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Americans.
Caduto, Michael J. and Joseph Bruchac. Keepers of the Earth . Golden, Colorado; Fulcrum, Inc., 1988.
A collection of North American Indian stories and related hands-on activities. Interdisciplinary approach to
teaching about the earth and Native American cultures.
Hall, Alice J.. “Liberty Lifts Her Lamp Once More.” National Geographic . July, 1986, 2-19.
The ﬁrst one hundred years of the Statue of Liberty from her ‘birth’ to her restoration.
Hausman, Gerald. Turtle Island Alphabet . New York: St. Martin Press, 1992.
A lexicon of Native American symbols and culture.
Jones, Maldwyn Allen. American Immigration . Chicago: University of Chicago Press, 1992.
Study of the changing ethnicity of America—the patterns and attitudes, political, economic and religious
impact.
Kopper, Philip. The Smithsonian Book of North American Indians : Before the Coming of the Europeans .
Washington, D.C.: Smithsonian Books, 1986.
Indians of North America—antiquities, social life and customs; diversity of cultures and environments.
Tomkins, William. Indian Sign Language . New York: Dover Publications, Inc., 1969.
Handbook containing Indian sign language diagrams, pictographs and ideographs.
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Student Bibliography
Anzuldua, Gloria. Friends From the Other Side/Amigos del otro lado . San Fransisco, California: Children’s Book
Press, 1993.
Young undocumented workers from Mexico struggle against hardship and misunderstanding to endure.
Bode, Janet. New Kids in Town: Oral Histories of Immigrant Teens. New York: Scholastic, 1991.
Firsthand accounts of the experiences of eleven teenagers who immigrated to America.
Bratman, Fred. Becoming a Citizen: Adopting a New Home . Austin Texas: Raintree Steck-Vaughn, 1993.
Discusses the law, the court system, how the law can be challenged, and what American laws mean to the
individual.
Brown, Tricia. Lee Ann:The Story of a Vietnamese-American Girl . New York: G.P. Putnam’s Sons, 1991.
A young Vietnamese-American girl describes her family and school life, weekend activities, and celebration of
TET, the Vietnamese New Year.
Bunting, Eve. How Many Days to America? . New York: Clarion, 1988.
Refugees from a Caribbean island embark on a dangerous boat trip to America where they have a special
reason to celebrate Thanksgiving.
Cumpión, Carlos. Latino Rainbow . Chicago: Children’s Press, 1994.
Poems about Latino Americans, such as César Chávez, Linda Ronstadt, Henry Cisneros, and Roberto
Clemente.
Evitts, William J. Early Immigration in the United States . New York: Franklin Watts, 1989.
Describes the United States as a nation of immigrants. Gives reasons why people came to America, examining
how the early immigrants, from the Dutch to the Africans, settled and adapted to their new home.
Fassler, M.D., David. Coming to America: The Kids’ Book About Immigration . New York: Waterfront, 1993.
Children who have immigrated to the United States describe their experiences in adjusting to a new country
and culture. Includes drawings made by the children.
Graﬀ, Nancy Price. Where the River Runs . New York: Little, Brown and Company, 1993.
A Cambodian family tries to keep its ethnic heritage after immigrating to America. Photo essay. Contains
questions for United States citizenship.
Haskins, Jim. The Statue of Liberty: America’s Proud Lady . Minneapolis: Lerner Publications Company, 1986.
A history of America’s most famous statue, discussing how it was built and why it was given to the United
States.
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Herold, Maggie Rugg. A Very Important Day . New York: William Morrow and Company, Inc., 1995.
Two hundred-nineteen people from thirty-two diﬀerent countries make their way to downtown New York in a
snowstorm to be sworn in as United States citizens.
Jacobs, William Jay. Ellis Island: New Hope in a New Land . New York: Charles Scribner’s Sons, 1990.
First experiences of immigrants sailing into New York Harbor to be processed at Ellis Island, the Statue of
Liberty in sight, welcoming them.
Kuklin, Susan. How My Family Lives in America . New York: Macmillan, 1992.
African-American, Asian-American and Hispanic-American children of immigrant parents describe their
families’ cultural traditions.
Maestro, Betsy. Coming to America . New York: Scholastic, Inc., 1996.
The history of immigration to America and the motivations behind the decisions of the immigrants. Brief
overview of immigration from the ﬁrst people to cross the Bering land bridge to the late 20th century.
Maestro, Betsy and Guilio. The Story of the Statue of Liberty . New York: Lothrop, 1986.
Traces the statue’s creation from its inception to its unveiling and dedication ceremony.
Reimers David M. The Immigrant Experience . New York: Chelsea House Publishers, 1989.
Immigration of newcomers, the majority from Asia, the Caribbean and the Middle East, who have enriched and
vitalized the life of the United States and Canada.
Stanek, Muriel. I Speak English for My Mom . Illinois: Albert Whitman and Company, 1989.
A young Mexican-American girl must translate for her mother who speaks only Spanish. Later the mother
learns English in order to get a better job.
Stein, Conrad R. Ellis Island . Chicago: Children’s Press, 1992.
Describes the history, closing, and restoration of the immigration center and depicts the experiences of the
immigrants who came to Ellis Island at the turn of the twentieth century.
Turcote, Mark. Songs of Our Ancestors . Chicago: Children’s Press, 1995.
A collection of poems that focus on famous North American Indians and events in their history.
Weitzman, David. My Backyard History Book . Boston: Little, Brown and Company, 1975.
Activities and projects for learning about the past, beginning with family genealogy. The premise is—history, a
celebration of the passing of time.
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Materials

Game: Life Stories
FNDI
701 Decatur Avenue North
Suite 104
Golden Valley, Minnesota 55427
1-800-232-1873
Statue of Liberty: model
Statue of Liberty: posters; photographs
camera/ﬁlm
tape recorder/cassettes
FOOTSTEPS TO LIBERTY
(ﬁgure available in print form)
(ﬁgure available in print form)
(ﬁgure available in print form)
(ﬁgure available in print form)

INDIAN PICTURE WRITING
(ﬁgure available in print form)
(ﬁgure available in print form)
(ﬁgure available in print form)
(ﬁgure available in print form)
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