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FOREWORD

The present report covers the offerings, organization, and operation of the
Institute’s 1996 program for the New Haven teachers who participated as Fel-
lows. It draws extensively from the evaluations written by Fellows and seminar
leaders at the conclusion of their participation. The report also summarizes the
Institute’s recent activity in program development and national dissemination,
and its current fund-raising goal. The year was a productive time for the Institute’s
work locally and nationally.

Specifically, the report documents the increasing teacher interest in Institute
seminars, the content of the seminars the Institute offered in the humanities and
the sciences, the application and admissions process, and participants’ experi-
ence in the program. With respect to long-range planning and program develop-
ment, it describes the progress made in opening Institute Centers for Professional
and Curricular Development in the schools, conducting a summer Academy for
New Haven students, correlating Institute-developed curriculum units with new
school-district academic standards, producing a videotape program on the struc-
ture and process of the Institute, placing Institute resources on-line, and provid-
ing computer assistance to the Fellows.

It summarizes the Institute’s work also in national dissemination, in particu-
lar the publication of the periodical, On Common Ground, which was assisted by
the Editorial Board. Finally, it describes the status of the Institute’s initiative for
securing financial support, in particular the need that remains for building a more
adequate endowment for the Institute.
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THE PROGRAM FOR NEW HAVEN TEACHERS

Beginning in the fall of 1995, the teachers who serve as the Institute Repre-
sentatives and Contacts for their colleagues canvassed other teachers throughout
New Haven elementary, middle, and high schools to determine the subjects they
wanted Institute seminars to address in 1996. (Please see Appendix for lists of
teacher leaders.) The Representatives met together twice monthly and commu-
nicated individually with the school Contacts with whom they were responsible
for staying in close touch.

In their evaluations, the 1996 Fellows indicated, as Chart 1 shows, that the
Institute Representative for their school had been helpful in numerous ways: by
maintaining frequent contact with them, asking teachers for their views on semi-
nar subjects for the following year, encouraging and assisting teachers in the
school to apply to the Institute, and promoting the use of Institute-developed
curriculum units in the school.

Chart 1
Institute Representatives' Helpfulness to the 1996 Fellows
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As a result, almost three fifths (58 percent) of all Fellows said in the end that
they had, while the program was being planned, sufficient opportunity to contrib-
ute possible topics for seminars. From its inception, a tenet of the Institute’s
approach has been to determine its offerings annually in response to the needs for
further preparation and curriculum development that teachers themselves iden-
tify. In 1996 this process resulted in the Institute organizing six seminars.
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Meeting of Institute Representatives. (Left to right: Fellows Val-Jean Belton and Henry A.
Rhodes.)

With support from the Pew Charitable Trusts, the Institute offered three
seminars in the humanities:

“Multiculturalism and the Law,”
led by Robert A. Burt, Alexander M. Bickel Professor of Law

“Race and Representation in American Film,”
led by Charles Musser, Associate Professor of Film Studies
and of American Studies

“Remaking America: Contemporary U.S. Immigration,”
led by Patricia R. Pessar, Associate Professor of American
Studies and of Anthropology

With support from Pew and also from the Sherman Fairchild Foundation, the
Howard Hughes Medical Institute, and the Xerox Foundation, the Institute
offered three seminars in the sciences:

“Environmental and Occupational Health: What We Know;
How We Know; What We Can Do,”
led by Mark R. Cullen, M.D., Professor of Medicine and of
Epidemiology and Public Health

“Genetics in the 21st Century: Destiny, Chance or Choice,”
led by Margretta R. Seashore, M.D., Professor of Genetics and of Pediatrics

“Outstanding Problems in Contemporary Astronomy and Cosmology,”
led by Sabatino Sofia, Professor and Chairman of Astronomy
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Content of the Seminars Offered

The following overviews of these seminars are based on the descriptions
their leaders provided and the Institute circulated in advance.

Multiculturalism and the Law

The United States has a greater diversity than any other nation on earth—
diversity in such matters as race, ethnicity, religion and even (with the possible
exception of Israel) the proportion of its current population born in other coun-
tries. Nonetheless, during most of our national history, this country has under-
stood itself to be “one nation”—from our national motto adopted at our found-
ing, e pluribus unum (“from many, one”), to the popular conception of a “melting
pot” which was coined in response to the extraordinary influx of immigrants in
the late nineteenth and early twentieth centuries. This unitary national self-con-
ception is, however, very much contested today.

On race matters, many people are now questioning the assumptions that
guided the civil rights campaign culminating in the Supreme Court’s 1954
decision in Brown v. Board of Education and congressional enactment of the
landmark Civil Rights Acts of the 1960s—the assumptions that justice de-
manded the end of racial segregation in all aspects of American life, and that
racial harmony would thereby be promoted. On religious matters, many people
are now questioning the Jeffersonian conviction that there should be a rigid
“wall of separation” between Church and State so that there should be no
religious qualifications for holding public office nor state support of any sort
for religious practices; openly waged conflict between religious fundamen-
talists and others about the “moral content” of public school curricula is one

~ Michae! Marsland

The seminar on “Multiculturalism and the Law.” (Clockwise from left: Fellows Henry A.
Rhodes, Carolyn C. Smith, Carolyn N. Kinder, and Donna L. Timmone, seminar leader
Robert A. Burt; and Fellows Pamela M. Kelley, Marcella M. Flake, Medria J. Blue, Joyce
Bryant, Rebecca S. Brown, Sandra L. Coleman, Sequella H. Coleman, and Gary Highsmith.)
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contemporary indicator of this dispute. These conflicts on racial or religious
issues are not new in this country; but there are also new forces pressing for
recognition of diversity in areas which have previously been unimaginable—
most notably, regarding language usage (seeking to displace the once-domi-
nant idea that English is our sole approved national language) and regarding
sexual preference (seeking to displace the once-dominant idea that hetero-
sexuality is the sole approved status). These claims are themselves vigor-
ously contested.

The goal of this seminar was to explore the competing conceptions of
“cultural unity” and “diversity” which are so passionately contested today. It
focused particularly on ways that the law has been enlisted on one side or the
other of this debate and considered such matters as (1) racial segregation in
schools (exploring, for example, whether current proposals to retain the dis-
tinct racial identity of traditionally Black southern universities deserve differ-
ent treatment from the Brown principle condemning all public school race seg-
regation); (2) race-based affirmative action policies in employment, higher edu-
cation or public contracts; (3) religiously based claims to control public school
curriculum in such matters as the distribution of contraceptives or teaching
about sexual preferences, as well as religious claims for exemptions from pub-
lic education; (4) legal regulation of family matters such as trans-racial adop-
tions and marriage for same-sex couples; (5) treatment of immigrant popula-
tions within the U.S., including language controversies both in public school
bilingual education programs and in general efforts to enact “English Only” as
the official U.S. language; (6) issues of diversity in our criminal justice system
in matters such as the role of race in jury selection and in criminal prosecutions
such as drug offenses; (7) the proper role of race, religion or ethnicity in the
construction of voting districts.

As for the seminar materials, Fellows read judicial opinions and works
by legal scholars and also materials that would enrich their understanding of
the cultural issues that lie beneath these legal materials, such as Henry Louis
Gates’ book Colored People, which recounts “coming of age” in racially seg-
regated West Virginia; Harlon Dalton’s book Racial Healing, which consid-
ers racial stereotypes and barriers to honest conversation between Blacks
and Whites in this country; and Stephen Carter’s book The Culture of Disbe-
lief, which explores the proper role of religious commitment and practice in
our public life.

Race and Representation in American Film

Motion pictures, one of the preeminent forms of mass entertainment and
cultural representation in 20th Century America, have engaged questions of
ethnicity and race, of cultural communities, and of interracial interactions on
numerous levels. Classical Hollywood cinema (1915-1960) can be understood
as participating in a conversation among European-American ethnic groups which
had Representatives inside the industry and were also its targeted audiences in
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The seminar on “Race and Representation in American Film.” (Clockwise from left: Carol
L. Penney, Synia Carroll-McQuillan, Deborah E. Hare, Christine Y. House, Jean E.

Sutherland, Val-Jean Belton, Felicia R. McKinnon, Gerene L. Freeman, Ida L. Hickerson,
Mary Ellen Brayton, Martha Savage, Steven F. Gray, and seminar leader Charles Musser.)

theaters. African Americans, Asians and other peoples of color were generally
allowed only to overhear this discourse. However, alternative film making prac-
tices did spring up outside these structures, particularly within the African-Ameri-
can community where film makers such as Oscar Micheaux made feature films
from a Black perspective.

The conversation about race generated by the cinema changed significantly
in the late 1960s with the rise of such documentary programs as Black Journal
and Les Realidades, the popularity of Black exploitation films (Shaft and Sweet
Sweetback’s Badasssss Song) and Bruce Lee as the first Asian American star
since the coming of sound. Today we are confronted with a New Black Cinema
that has commercial support from Hollywood, an Asian-American cinema (Ang
Lee, Wayne Wang), and a multiculturalism that includes the interracial romance
of Disney Productions (The Jungle Book, Pocahontas) and the eclectic sports
team fighting its way to victory, forging unity across gender and race (Mighty
Ducks, The Big Green).

The purpose of this seminar was to have a conversation about race and
the cinema, to gain some historical perspective on these issues, and to specu-
late on the implications of a new wave of films that in some respects seems a
significant departure from past practice. What do they mean for us? How do
these films impact our students? The hope was that some of these films
would have classroom applications. But in any case, Fellows would gain
some perspective on what their students see when they go to the movies.
The seminar consisted of four “clusters” of three films each, selected from
the following possible groupings.
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1. Silent Cinema
a. The Cheat (Cecil B. DeMille, 1915)
b. Within Our Gates (Oscar Micheaux, 1919)
c. Body and Soul (Oscar Micheaux, 1925) with Paul Robeson

2. Hollywood Sound Film
a. Animal Crackers (Marx Brothers, 1930)
b. Imitation of Life (either John Stahl, 1934, or Douglas Sirk, 1959)
c. Green Pastures (William Keighley, 1936)

3. The 1960s
a. Nothing But a Man (Michael Roemer, 1964)
b. Sweet Sweetback’s Badasssss Song (Melvin van Peebles, 1971)
c. Enter the Dragon (Robert Clouse, 1973) with Bruce Lee

4. Documentéry
a. Inside Bedford-Stuyvesant (1968), Black Journal
(William Greaves, 1968) etc.
b. Who Killed Vincent Chin (Chris Choy, 1989)
c. Hoop Dreams (Steve James, 1994)

5. Disney Films
a. Jungle Book (Wolfgang Reitherman, 1967)
b. Pocahontas (1995) or Angels in the Outfield
(William Dear, 1994)
c. Mighty Ducks (Stephen Herek, 1992) or The Big Green (1995)

6. American Cinema in the Era of Multi-culturalism
a. Do the Right Thing (Spike Lee, 1988)
b. Menace II Society (the Hughes Brothers, 1993)
c. Mississippi Masala (Nair, 1989) or The Wedding Banquet
(Ang Lee, 1994)

There was a range of readings to complement and inform these films. Par-
ticipants were required to be familiar with Birth of a Nation (Griffith, 1915)
before the seminar began.

Remaking America: Contemporary U.S. Immigration

The United States, that “permanently unfinished” society, has once again
become a nation of immigrants. In this remaking of America, immigration re-
strictionists have grown fond of historian Arnold Toynbee’s contention that, “The
same elements that build up an institution eventually lead to its downfall.” In this
seminar, Fellows considered a range of controversial issues, such as whether
immigrants are taking jobs away from native-born Americans; whether they place
an unfair burden on public services; and whether American culture and society
can accommodate the large numbers of “new” immigrants who have arrived since
the mid-1960s.
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The seminar on “Remaking America: Contemporary U.S. Immigration.” (Clockwise from
left: Fellows Patricia M. Bissell, Daisy S. Catalan, Pedro Mendia, and Elsa M. Calderén;
seminar leader Patricia R. Pessar; and Fellows Jennifer A. Kennedy, Lillie Bagley,
Bethania U. Hernandez, and Carol Viccione-Luce.)

While many Americans view immigrants as basically poor, huddled masses,
there is actually tremendous variation in the education and skills that newcom-
ers bring. Indeed, the most educated and the least educated groups in the
United States today are immigrants. The seminar explored how this polarity
both reflects differing historical contexts promoting out-migration and contrib-
utes to contrasting modes of socio-economic incorporation. While the number
of new immigrants/refugees arriving in the U.S. over the last few decades has
been unprecedented, the proportion of foreign-to-native born is moderate as
compared to earlier periods in U.S. history and to the demographic situation in
other industrial nations, such as Germany, France, and Canada. Where the
contemporary situation in the U.S. is different, is in the ethnic and racial ori-
gins of the immigrant and refugee populations. The bulk of newcomers are
“people of color” and, as the seminar explored, their very presence and “iden-
tity politics” contest the meanings, categories, and practices of race in contem-
porary U.S. society. Immigration restrictionists decry newcomers who alleg-
edly refuse to assimilate and are thus, we are told, weakening the social and
cultural fabric of American society. The seminar examined this contention as
well as competing theories of the social and cultural incorporation of contem-
porary immigrants/refugees (e.g., assimilation, cultural pluralism, ethnic sepa-
ratism, transnationalism).

Major readings included Silvia Pedraza and Rubén Rumbaut, Origins and
Destinies: Immigration, Race, and Ethnicity in America (1996), Patricia Pessar,
A Visa for a Dream: Dominicans in the United States (1996), and Alejandro
Portes and Rubén Rumbaut, Immigrant America (1990).
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Environmental and Occupational Health: What We Know; How We Know;
What We Can Do

The first half of this seminar focused on our current knowledge of how
people get exposed to hazardous physical, chemical and biological hazards, how
they induce changes in health, and how we study this relationship. This was the
“basic science” component of the seminar and began with discussion about the
physical and chemical aspects of human activity, especially in the workplace.
The following questions were addressed: How are the various things around us
manufactured? What hazards are created in the process? The second challenge
was to explore the fundamental principles underlying the interaction of the hu-
man body with these hazards. This drew in basics of biology and medicine and to
some extent more physics and chemistry, developed to the level of sophistication
consistent with the individual teacher’s background and interest.

Once the seminar established the basic elements and definitions, and felt
comfortable with the theory, Fellows explored the crucial issue of how scientists
discover the relationship between these hazards and the effects they cause. While
this demanded yet more scientific reasoning, the primary tools were logic and
reasoning, as well as mathematics and statistics.

After the scientific basis for environmental and occupational diseases was
developed, the seminar switched attention to the social issues of prevention and
control. First, Fellows discussed how the organizations which create hazards
must think and deal with them. What are the obligations of these corporations,
and where do their true interests lie? How might we expect them to behave, and

The seminar on “Environmental and Occupational Health.” (Left to right: Fellows John P.
Crotty, Antonia M. Coughlin, Susan L. Norwood, and Alina Chrostek; seminar leader Mark R.
Cullen; and Fellows Alan K. Frishman, Sheila M. Martin-Corbin, and Kelley N. Robinson.)
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how close to that expectation is their actual behavior? What role could govern-
ment play in modifying that behavior?

Next the seminar turned to that role of government, discussing both the his-
tory of environmental controls and current debates. Teachers were asked to role
play positions as antithetical to their own as possible, to force everyone to perceive
the multifaceted nature of almost every issue. To the fullest extent possible the
outstanding issues of our time—dioxin, Persian Gulf Syndrome, mercury and elec- -
tromagnetic fields for example—were chosen for seminar discussions.

Finally, all controversy aside, the seminar finished with the role of the indi-
vidual. How do we protect ourselves from harm? What must we know? What
are we to believe? What should we teach our children and when should we teach
it? By this stage in the seminar, the teachers themselves were in a position to lead
the discussion, as they prepared their final project plans.

Genetics in the 21st Century: Destiny, Chance or Choice

The issues can be divided into three areas: what will be learned from the
human genome project, how the information will be used, and how the public can
be educated.

What is the genome project learning about our genes? Is there one “hu-
man genome?” -

More than 100,000 human genes affect and control aspects of development,
growth, disease, perhaps even personality and behavior. The structure of many
genes has been defined, and we are learning how they work. The goal of con-
structing a map of the human genome is on the way to being met and ever more
genes are being placed on this map. How does a genetic map work? The ge-
nome project is already finding some genetic surprises. Genes can change in
structure in the process of being passed from parent to child. Sometimes whether
or not a particular form of a gene expresses itself depends on whether it was
inherited from the mother or the father.

How will genetic information be used? Who will be allowed to know what
we each learn about our own genes?

Many examples of interesting and important issues raise such questions.
Several genes predispose to the development of cancer. Should people be screened
for these genes? Employers will want to know who is at risk for becoming sick
and perhaps will want to discriminate against people based on that information.
Society (that is, an informed public) will need to decide how this information will
be used and who will have access to it. Parents may want the genetically perfect
child, instead of just being concerned about recognized diseases. Will that kind
of genetic engineering be possible or desirable? Will we be able to “fix” abnor-
mal genes and cure genetic diseases?
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The seminar on “Genetics in the 21st Century: Destiny, Chance,
or Choice.” (Clockwise from left: Fellows Joanne R. Pompano,
Bonnie M. Osborne, Stephen Beasley-Murray, and Richard R.
MacMahon; seminar leader Margretta R. Seashore; and Fellows

Lesley E. Troppe, June M. Pellegrini, and Lucia Rafala.)

How can the public be educated about the new genetics?

The question is important on the individual level and the societal level.

People will need to understand genes, how they work and how they affect
health and development to make personal decisions about genetic testing and
genetic treatments. Understanding the new genetics will help people to make
good public policy decisions, examine laws, make new laws, and decide how

The sooner students
learn about genetics
in school, the better

public money will be spent on research and on public health. The sooner stu- equipped thgy Mfl” be
v ) . : to use genetics in the
dents learn about genetics in school, the better equipped they will be to use Y5t contury

genetics in the 21st century. They may have to educate their parents! Com-

puter programs, dramatizations, model building and learning to use electronic
information sources were all employed in the seminar to make this learning
easier and more fun.

Outstanding Problems in Contemporary Astronomy and Cosmology
Astronomy in general, and Cosmology in particular, have undergone a
revolutionary expansion in the past four decades. As a consequence, we cur-

rently have a firm grasp on the basic structural and dynamical properties both
of the Universe as a whole, and of its individual constituents.
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However, as we continue to explore the details of these properties of the
Universe and its components, we sometimes come across inconsistencies and/or
features that do not fit within the edifice of knowledge that we have slowly and
carefully built up. Although these difficulties cause discomfort and unwelcome
turmoil in the scientific community, they are not all bad, since they compel us to
examine extreme possibilities that we would not consider otherwise. Thus, when
one of these problems is eventually solved, it advances our understanding of
nature further than what would be accomplished by more conservative research.

The original intent of the seminar was for Fellows to discuss some of the
outstanding mysteries or controversies in contemporary Astronomy in general
and Cosmology in particular: the problem of the missing solar neutrinos; the
nature and distribution of dark matter in the Universe; the discordant determina-
tion of the age of the universe from different techniques, etc. In order to compre-
hend the basis of the various problems, the seminar began with a broad overview
of th# field of Astronomy to provide the context necessary to understand the
nature of these controversies. Subsequently, the seminar format evolved towards
extensive question, answer and discussion sessions.

From these activities, it became clear that the present controversies in the
field were too esoteric, both in terms of the interests and concerns of the Fellows,
but especially with regard to the interests of their students. While many young-
sters are curious about the Solar System, the achievements of space vehicles
(both manned and unmanned), interstellar travel, and life in the Universe, they
are not likely to be excited about the nature of “dark matter,” or the discrepancy

Michael Marsland

—io M ok, s £ L YT A 3 fida s
The seminar on “Outstanding Problems in mporary Astronomy and Cosmology.” (Left
to right: Fellows Lisa S. Alter, Victor J. Leger, Luis A. Recalde, Raymond W. Brooks,
Stephen P. Broker, Holly S. Anthony, and seminar leader Sabatino Sofia.)
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between the age of the oldest stars, and the Hubble age of the Universe. Simi-
larly, educational requirements as stated in various state and national standards
also center around the Solar System, scaling processes, Kepler’s laws, and on
terrestrial events related to Astronomy, such as the seasons and mass extinctions.

As reflected in all the curriculum units that emerged from the seminar, the
seminar therefore focused on our current understanding of our place within the
Solar System, of the Solar System’s location within the Milky Way Galaxy, and
some ideas about the origin of the Universe in terms of the currently accepted
Big-Bang theory.

The Fellows’ Application and Admissions Process

Having worked with teachers in their respective schools during the preced-
ing months, the Institute Representatives met on January 9 to receive for distri-
bution in all schools “copies of the Institute application form, brochure, and
descriptions of the seminars being offered. At this meeting there was a general
presentation on the subjects of the seminars to ensure that all Representatives
could accurately explain to their colleagues the purpose of each seminar.

The following week the Institute held an open house for prospective appli-
cants where any teacher might learn more about the planned seminars from the
Representatives and from the seminar leaders who attended and who conducted
discussions in small groups with interested teachers. As one Fellow wrote about
this process, “This program was a very positive experience for me, especially
with the assistance I had all along the way with my school’s Representative.”

One week later, on January 23, the Representatives met to discuss their
progress in working with prospective applicants and to hand in their own com-
pleted applications. The final application deadline for teachers applying to the
Institute was January 30. This date was selected so that teachers would apply in
advance of the February school vacation; in this way the office would have the
period of the vacation to process application materials for the upcoming review,
and the review could be completed during February to provide earliest possible
notification to the teachers who were accepted.

There are four principal criteria for teachers to be eligible for consideration
as Fellows. First, the applicant must be a current New Haven school teacher who
will be teaching in New Haven also during the school year following Institute
participation. Second, the teacher must agree to participate fully in the program
by attending and coming prepared to all scheduled meetings and by completing
research and meeting due dates in the preparation of an individual curriculum
unit. Third, the teacher must demonstrate in the application that his or her spe-
cific interests are directly related to the seminar as it has been described by the
seminar leader. Fourth, the applicant must also show that the seminar and the
curriculum unit that he or she proposes to write are directly related to school
courses that he or she will teach in the coming school year.
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In addition, beginning in 1990 we decided to place a firm limit of no more than
twelve teachers in any seminar. We have believed that the small size of the seminars
is indispensable both for the collegiality of the Institute experience and for the
individual attention that each teacher’s work in progress receives from the seminar
leader and from other teachers in the seminar. The extraordinary amount of inter-
est in our 1996 offerings, however, led the Coordinators to reexamine this policy.

During the planning process 114 teachers expressed interest in participating
in one of the seminars to be offered. By the application deadline, the Institute
Representatives, assisted by the school Contacts, had obtained applications from
91 elementary, middle, and high school teachers in the humanities and in the
sciences. This was a 65 percent increase in applicants over 1995.

The application form calls for each interested teacher to specify the subjects
and grade levels they teach, the course or courses in which they plan to introduce
the material they study in the Institute, and their willingness to meet each of the
Institute’s requirements for full participation. The applicants also write a brief
essay describing why they wish to participate in the seminar to which they are
applying, and how the curriculum unit they plan to write will assist them in their
own teaching. Writing this short essay is, in effect, their first step in the formula-
tion of a curriculum unit through which they will bring the material they study
from the seminar into their own teaching.

In the past, the applications teachers submit have been reviewed by three
groups: school supervisors, seminar leaders, and seminar Coordinators. The
Public Schools’ subject supervisors are given an opportunity to examine the ap-
plications of the teachers they supervise to determine whether or not each pro-
posal is consistent with, and significant for, the teacher’s own development and
for school curricula generally.

At the same time, the Institute seminar leaders examine the applications for
their relationship to the seminar subject. This affords each seminar leader the
opportunity, as well, to tailor or enlarge the bibliography for the seminar so that
it will address the specific interests of the teachers who are accepted. By con-
ducting their reviews in early February, the school administrators and seminar
leaders are able to provide timely information about any problems they find in the
applications.

This year, for the first time, the applications were reviewed also within the
applicant’s own school, in keeping with plans to decentralize administrative func-
tions and decision making within the school district. In each case, the Institute’s
Representative for the school contacted the school principal to determine who
should be involved in this building-level review. The intention was to increase
awareness within each school of the projects individual teachers wished to pur-
sue in Institute seminars and to afford an opportunity for the principal and other
educational leaders to examine the relationship between teachers’ applications and
school plans. In this way, the teacher professional and curriculum development
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the Institute provides might be connected more closely to the school’s particular
needs, as determined within each school. As New Haven Public Schools Super-
intendent Reginald Mayo wrote to principals, “We believe this is a highly prom-
ising way for ensuring that the assistance that the Institute provides to individual
teachers and to teams of teachers has the best prospects for advancing each school’s
academic plans.” Indeed, this was a valuable process. Not only did it inform the
consideration of each application and provide each applicant pertinent feedback,
but Institute Representatives also reported that, in many schools, it afforded a
significant opportunity for them to talk with their principal about the Institute. It
also gave principals and leadership teams direct information on the relationship
between teachers’ projects and school plans.

As we have done in the past, the Institute formed a group of teachers who
served as Coordinators to assist with the organization and smooth operation of
the seminars. Each Coordinator participated as a Fellow in a different seminar,
and they met together"weekly with the director. They also served as an admis-
sions committee. They met after school on February 6 to conduct a first reading
and discussion of the applications to their respective seminars. They then con-
tacted individually all teachers whose applications needed to be clarified or
amplified. On February 15 the Coordinators met again for a full day, by taking
professional leave, for their final consideration of and decisions on the applica-
tions. Because of the large number of applicants, the Coordinators had to sched-
ule two additional, lengthy review sessions. After much discussion, they de-
cided, for this year only, to increase the maximum size of the seminars from
twelve to fifteen in order to accommodate as many of the applicants as possible.

: BT
Jean E. Sutherland, Coordinator of the seminar on “Race and
Representation in American Film.”

Page 15

“We believe this is a
highly promising way
for ensuring that the
assistance that the
Institute provides to
individual teachers
has the best prospects
for advancing each
school’s academic
plans.”
—Reginald Mayo




The Institute accepted
as Fellows 82 New
Haven teachers—the
largest number in

fifteen years.

The Institute’s work
was spread more
widely throughout the
school district, while
at the same time it
was concentrated
more intensively in
numerous schools.

Annual Report: The Program for New Haven Teachers

During their application review, the Coordinators considered the findings of
the school administrators and seminar leaders and made recommendations to the
director about which teachers the Institute should accept. By these means, the
Institute seeks to ensure that all Fellows participate in seminars that are consis-
tent with their interests and applicable in the school courses they teach. As a
result, on March 1 the Institute accepted as Fellows 82 New Haven teachers—
the largest number in fifteen years—45 in the humanities and 37 in the sciences.
Consistent with the Institute’s aim to serve the largest possible proportion of all
New Haven teachers, 37 (or 45 percent) of the teachers accepted in 1996 were
participating in the Institute for the first time; 18 of these first-time Fellows were
in the humanities and 19 were in the sciences. A few Fellows were early partici-
pants in the Institute who returned after an absence of numerous years. On April
29 the New Haven Board of Education recognized the Fellows at its regular
meeting.

The Fellows Who Were Accepted

Fellows came from all but one middle and one high school; two-thirds of all
elementary schools had teachers participating. The Institute first admitted el-
ementary school teachers in 1990; this year two fifths (39 percent) of all Fellows
were elementary school teachers. Almost one third (29 percent) were high school
teachers and one third (32 percent) were middle school teachers. In three cases,
teams of Fellows from a given school took part together in a seminar. Five
schools had five or more Fellows; twelve schools had three or more. Thus the
Institute’s work this year was spread ever more widely throughout the school
district, while at the same time it was concentrated more intensively in numerous
schools. Overall, about half of the Fellows were 41-50 years old; 37 percent
were younger and 12 percent were older. As one Fellow wrote, “Our seminar
was composed of a very divergent group of people, ranging from kindergarten
teachers to a Ph.D. teaching high school. We also had people who were teaching
handicapped and severely retarded children.”

As Chart 2 shows, one quarter of Fellows (23 percent) had four or fewer
years total experience in teaching. The Institute attracted a similar proportion
(21 percent) of teachers with 20 or more years total experience in teaching. More
than a third (39 percent) of the Fellows, however, had four or fewer years of
experience teaching in the New Haven school system. Illustrative of the need for
the professional development that the Institute provides, moreover, more than
half (55 percent) of all Fellows have been in their present teaching position four
or fewer years; four fifths (84 percent) have taught in their present position for
nine years or less. Thus, even though half of the Fellows have 13 or more years
total teaching experience, half have 6 or fewer years experience in their prescnt
position. This helps to explain why many teachers say they need to develop their
knowledge in subjects they have been recently reassigned to teach, or curricular
materials for students of a different age or background than the students they
have taught before.
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Chart 2
Total Years Teaching Experience for 1996 Fellows
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Moreover, as in past years—and as in the case in the school system gener-
ally—many of the 1996 Fellows did not major in college or graduate school in
the subjects they currently teach. As Chart 3 shows, in no field did all Fellows
teaching a subject have a graduate or undergraduate degree in that subject. In
some fields, notably chemistry, earth science and physics, no Fellows had a graduate
or undergraduate degree in a field they taught.

Chart 3
Number of Fellows with Degrees in a Subject They Taught in 1995-1996
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they currently teach. Chart 4 shows the subjects Fellows taught in the 1995-1996 year of their
Institute participation. Overall, three fifths (62 percent) of Fellows in the hu-
manities and four fifths (82 percent) of Fellows in the sciences had not majored

either in college or graduate school in one or more of the subjects they taught in
1995-1996.

Chart 4 L
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It is understandable, therefore, that 1996 Fellows, when asked about the
incentives that attracted them to participate in the Institute, responded (as Chart
5 shows) that the most important incentives were the opportunities to increase
their mastery in the subjects they teach (95 percent), to exercise intellectual inde-
pendence (96 percent), and to develop curricula to fit their needs (100 percent)
and materials to motivate their students (100 percent).

Chart 5
Incentives for 1996 Fellows to Participate
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As past Institute studies have shown, Fellows are in most respects highly
representative of all New Haven teachers. So, for example, this year’s Fellows,
as Fellows before, reflect the gender and ethnicity of all New Haven teachers,
though there are large disparities overall in the ethno-racial characteristics of
New Haven teachers and their students. (See Table 1 on page 20.) Similarly, the
Yale faculty members who have led Institute seminars generally reflect the wider
faculty at Yale.

Activities for Fellows

At the first organizational meeting of each seminar, held on March 5, the
seminar leader distributed an annotated bibliography on the seminar subject and
presented the syllabus of readings that he or she proposed the seminar would
consider. The Fellows described the individual curriculum units that they planned
to develop. This afforded the members of each seminar an overview of the work
they were undertaking together and of the projects they would pursue individually.
The bibliographies both introduced the seminar subject generally and guided Fel-
lows as they began research on their curriculum units. As one wrote, “The selection
of reference materials to read added richness and depth to the discussions about
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Annual Report: Activities for Fellows

[the seminar subject].” Another said, “Our professor’s bibliography included
texts which were written clearly and were up-to-date so that they could be easily
adapted to our lessons.” Others said:

The readings were well-chosen and the length of assignments
was fair. The selections exposed us to a variety of issues . . . .
This was one seminar I looked forward to each week to discuss
issues brought out in the readings; the amount of money spent
on books was reasonable and each book was a worthwhile
investment for me.

There were many required readings for the class, which I
found to be interesting and informative. The lectures by
our leader were good, and clarified the readings. The read-
ings and lectures helped me to grow intellectually, and to
write my unit;

R e

The seminar on “Race and Representation in American Film.” (Fellow Val-Jean Belton.)

In contrast, some Fellows stressed how demanding they found the reading
to be. One wrote, “I found that some of the readings piqued [my] interest while
the sheer volume of expected readings disheartened me.” Another said, “It was
difficult to keep up with the reading, due to my teaching job responsibilities,
particularly strenuous at the end of the year.”

The seminar leaders also commented on what they perceived were the Fel-
lows’ responses to the weekly readings. One said:

Over the duration of the seminar it became clear to me that
most of the teachers were reading the assignments carefully and
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critically. This was reflected in a movement away from distract-
ing anecdotes, which often characterized the initial sessions, to
powerful, informed discussions of contemporary social prob-
lems, such as racism and unemployment. Several of the Fellows
informed me that they appreciated the bibliography I provided
at the start of the course; it apparently guided their subsequent
reading and research.

R

The seminar on “Multiculturalism and the Law.” (Left to right: Fellows Rebecca S. Brown
and Sandra L. Coleman.)

mia

Before the second seminar meeting all Fellows also met individually with
their seminar leader to discuss their projects. The Institute requires that Fellows
schedule at least two such conferences as part of the unit writing process; many
Fellows, however, meet more frequently with their seminar leader. At the end of
the program, most Fellows (80 percent) said in the evaluation that they had ample
opportunity to discuss their choice of readings with the seminar leader. Three
seminar leaders commented on how they handled meetings:

Meetings were 30-45 minutes, discussion covered general areas,
recommendations for reading, clarification of concepts they
were confused or stuck on, and areas particular to their units.
These meetings seemed just to be expected by all of us, and we
just scheduled them.

I met with seminar members in person, typically in my office,
and I also had long conversations on the phone. I met with or
talked to the members at least two times, sometimes three or
four. I usually initiated the meetings, though there were
exceptions.
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I met with most of the Fellows at least two or three times
individually over the course of the Institute. I stayed after class
most weeks for approximately one-half hour to discuss prob-
lems that individual Fellows were encountering. After the
submission of the final draft several of the Fellows asked to
revise and resubmit their work. I sent comments on these to
their home addresses, and each Fellow met with me in my office
prior to submitting his or her final unit.

Fellows commented on the value of the individual meetings. As two wrote:

Again, I had a positive experience at this year’s Institute. I feel
much of the credit is due to [my seminar leader]. Our group
was stimulating and he met with all of us individually whenever
we needed to discuss an interest or concern. He was encourag-
ing always.

Concerning the guidance provided by [our seminar leader], my
last discussion with him was by far the most helpful, perhaps
because my ideas and objectives were more clearly formed.
Some of his most valuable feedback to me was structural in
nature, assisting me to organize my ideas in a more cohesive
manner.

During the period that preceded the regular weekly meetings, Fellows con-
tinued their reading, both preparing for the upcoming seminar discussions and
working toward a brief prospectus of what their final units would contain. Atthe
second seminar meeting on April 9, Fellows submitted this prospectus, presented
their revised unit topics, and began to discuss the common readings. The regular
weekly seminar meetings began on May 7; thereafter Fellows continued to de-
velop their units in stages, with a first draft submitted on May 21. The weekly
meetings of the seminars continued through July 16, with Fellows submitting the
second draft of their units on July 9 and their completed units by August 1.

In response to the comments of Fellows and seminar leaders participating in
1994, the schedule and steps for writing a curriculum unit were modified to place
greater emphasis on the preparation and revision of the first draft of the unit.
Many felt that the prospectus, previously required to be submitted in late April,
had become somewhat redundant of the statement of revised unit topic due at the
second seminar meeting held in early April. Beginning in 1995, Fellows were
asked therefore to submit the prospectus, together with a revised topic of the
unit and a list of appropriate readings, at the time of the second seminar meeting.
Fellows then had a full six weeks to write a first draft. The due date for the
second draft was also moved one week later into mid-July to allow Fellows more
time to address the comments they received on that draft from other Fellows and
from the seminar leader. These adjustments met with good response in 1995, and
the great majority (87 percent) of the Fellows agreed that unit writing deadlines
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occurred at the right time in relation to the school calendar. The Representatives
decided the Institute would therefore follow a similar schedule in 1996. Again
this year, a high proportion of Fellows (78 percent) thought the writing deadlines
occurred at the right time.

The Institute attaches great importance to the process through which Fel-
lows develop their curriculum units, and many Fellows commented in their evalu-
ations about the various benefits they derived from following this process. As
one wrote, “The deadlines, though sometimes difficult to meet, provided the
necessary impetus to get the job done.” At the conclusion of the seminars, most
Fellows indicated that the program schedule (86 percent) and the guidelines for
writing a unit (94 percent) had been useful to them to a great or moderate extent.
As one Fellow wrote, “It was very helpful to have handouts with specific dead-
line dates, curriculum writing instructions, and information on available resources.”

One of the reasons the Institute schedule overlaps the school year by three
months is to provide Fellows an opportunity to try out with their own students
the subject matter and strategies they are considering including in the curriculum
units they are developing. As one Fellow wrote, “I began teaching part of my
curriculum unit to my students at the end of the last school year, and I found the
students very receptive.” A second Fellow commented on this advantage the
schedule affords:

This year will be especially rewarding because most of my unit
lessons have been developed with many student-planned activi-
ties in mind. Having already “road-tested” certain lessons with
this past year’s class, I’'m sure that this unit will become one of
our favorites for years to come.

o \

Institute Fellow Luis A. Recalde eaching his students at Vincent E. Mauro Elementa ]
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This year about three quarters of Fellows said they tried out the subject
matter (70 percent) and the strategies (77 percent) of their units in their class-
room. For those who did, most (80 percent) said this influenced what they in-
cluded in their final unit.

During the first two months of the program, which serve as a reading pe-
riod, all Fellows also met together on Tuesday afternoons for a series of talks that
were held after school. As we have done in recent years, the Representatives
decided to invite some current and prospective seminar leaders to deliver talks.
In this way all Fellows listen to either an overview or an example of the work
their colleagues are pursuing in other seminars, while learning as well about semi-
nars in which they might wish to participate in a future year. In addition, some
faculty members are invited to speak on topics the school Representatives be-
lieve will be of particular interest to many Fellows. The talks that University
faculty members gave were: “The Resurgence of Scientific Racism” by Rogers
M. Smith, Professor of Political Science; “Genetics in the 21st Century” by
Margretta R. Seashore, M.D., Professor of Genetics and of Pediatrics; “Contem-
porary Migration to the United States: Myth and Reality” by Patricia R. Pessar,
Associate Professor of American Studies and of Anthropology; “As a Woman,
As Myself: Gender and the Lyric Voice” by Marie Borroff, Sterling Professor
Emeritus of English; and “Documentary Film/TV and the Rise of Multiculturalism,
1968-1975” by Charles Musser, Associate Professor of Film Studies and of Ameri-
can Studies.

For the past four years, the talks have met with generally more favorable
response than was the case in several prior years. They remain at times, how-
ever, controversial. Echoing comments from those earlier years, one Fellow
wrote, “The talks were, for the most part, uninteresting and not related directly

-

giving her 1996 Institute talk on “Genetics in the 21st Century.”

Margretta R. Seashore, M.D.,
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to my seminar topic. There were no Black presenters. This is my second year,
and there were none last year either.” Another said, “The weakness of the Insti-
tute is the lecture series at the beginning. Some of the lectures were interesting
but others were very boring and had little to do with the seminar topic that I was
involved in. I would have liked a lecture on the seminar topic I was involved in.”
Most Fellows, however, saw in the talks the purposes for which they were orga-
nized. They said that to a great or moderate extent the talks were successful in
providing them intellectual stimulation (91 percent) and a sense of collegiality
and common purpose among Fellows (77 percent). Two thirds (68 percent) said
the talks were successful in providing an overview of Fellows’ work in the semi-
nars. The great majority (85 percent) said the Institute scheduled the right num-
ber of talks this year. One Fellow wrote, “I found the lecture series to be as
interesting as in the past years. In other words, very interesting and informative.”
Others said:

I enjoyed many of the general discussions presented during the
first portion of the Institute. I especially enjoyed the lecture
entitled “The Resurgence of Scientific Racism” and wished that
more time could have been allotted to the lecture.

I found the series of “talks” to be interesting and informative.
As aresult of several of the talks, I found myself reading more
about the particular subject. In this way, the Institute strength-
ened my resolve to be a life-long learner. -

The series of speakers was fine. I was much impressed with
what was said at the talks, the following discussions and the
follow-up in the seminars.
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The 1996 Institute talk on “Genetics in the 21st Century.”
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At first, I questioned the need to participate in the talks segment
of the program. Although many of the discussions were en-
lightening, I didn’t quite understand how they fit in with [my
seminar]. After, however, actually attending and actively
participating in each talk segment, I appreciated them. I found
it fascinating to learn of similar mind sets and differing views
and philosophies embraced by my colleagues and Yale profes-
sors. The talks opened doors for engaging dialogue, developing
relationships, and bringing to light areas often overlooked.

Many Fellows reported that the talks prompted them, at least to some ex-
tent, to read about the topic of the talks (85 percent), discuss the topic with their
students (82 percent), and discuss the talks with other teachers (97 percent).

As we have also done in recent years, the Institute scheduled a session on
curriculum unit writing on April 30, a week before the regular meetings of the
seminars began. At the beginning of the program, as part of their admissions
folder, all Fellows received Institute guidelines and mechanical specifications for
preparing curriculum units, which outline the Institute writing process and the
five steps for Fellows formulating, reformulating, and enlarging their individual
units. The discussion on April 30 had two main purposes. First, all the Fellows
met together for a general session during which a panel of Coordinators spoke
briefly about following the Institute process for unit development, considering
one’s audience, using a computer to write a unit and put it on-line, using the
computer assistance the Institute provides, and Fellows working together in writing
and using units. Second, we divided all the Fellows into seminar groups, where
each Coordinator led a discussion of purposes and practices in writing Institute
curriculum units. This afforded an opportunity for the numerous first-time Fel-
lows to learn about the guidelines and other aspects of curriculum unit writing
from experienced Fellows. At the same time, it encouraged Fellows who have
participated before to share their experience, and it allowed all the Fellows to
discuss how the completed volume of units might display a range of diverse
teaching strategies and contain a standard form of annotation. By leading these
discussions, the Coordinators also identified themselves as being knowledgeable
about the requirements for, and approaches to, writing curriculum units, so that
other Fellows might seek their advice as they continued developing their indi-
vidual units during the remaining months of the program.

As described in more detail in the section on Program Development (page
59, below), the Institute for the second time this year offered computer assis-
tance to the Fellows. For two thirds of Fellows (67 percent) the availability of
computer services through the Institute was an incentive to their participation.
These services were provided by Yale students working for the Institute and
included help with the following: getting started with computing; word-process-
ing and file handling for the preparation of curriculum units; setting up e-mail and
access to the Internet; using Institute curricular resources on-line; and using the
Internet in research and teaching. Help was provided by e-mail, on the telephone,
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Teachers Institute computer assistant Ken Stern demonstrating the Institute Web site to
Soraya Potter and Fellow Ida L. Hickerson, at the Cross Campus Library.

and in person. Fellows could meet with computer assistants by making an ap-
pointment in advance to come to a small computer facility the Institute estab-
lished adjacent to its main office. A majority of this year’s Fellows (58 percent)
took advantage of this assistance, at least to some extent. Most who sought the
computer assistants’ help did so in person (46 percent of all Fellows). Some
Fellows sought advice by phone (28 percent) or by e-mail (10 percent). Some
Fellows who did not use the computer explained why. One wrote, “I did not use
the computer assistance because I had no need to. I have my own computer and
am computer literate.” Another said, “I did not use the computer assistance for
various reasons. I think that having computer assistance is a great idea. How-
ever, between work, research, and family responsibilities, it was difficult for me
to set aside extra time to use the resources.” One who made time to work with
the computer assistants said, “I did use the computer assistance because I needed
help using the Internet and I do not yet own a computer.” Others wrote of their
advantages of the assistance they received:

The computer assistance was valuable to me because it was a
learning experience. I did not know what was available and the
staff was most helpful. I will certainly use the network in the
future. The resources were valuable to my unit.

The two computer assistants patiently helped us access the
Internet and also they guided us how to access the completed
curriculum units previously submitted to the Institute.

I was glad the computer assistance was available. I was start-

ing from ground zero. I used the Institute computer assistance
to get started and went back for a second session.
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I found the computer assistance to be very helpful. I had
no knowledge or experience on using the Internet and
needed basic instruction in connecting and working with the
software needed. I found the technicians to be very helpful.
They explained in detail the steps I needed to take to set

up and use the account. In addition, they helped me solve

a problem with my modem. They were able to quickly
diagnose the problem and come up with a solution. They
provided information both over the phone and in person at
the Computer Center. They returned all my calls promptly.
They were pleasant, knowledgeable, very patient, and able
to explain things in terms that were easily understood by
individuals with limited computer skills.

Overall, of the Fellows who said they used the computer assistance offered
them, all but three (87 percent) said the assistants were helpful to them in getting
started with computing. Fellows who consulted the assistants found them also
to be helpful in setting up e-mail and internet access (67 percent), in using the Internet
in research and teaching (88 percent), in word processing and file handling for
the preparation of a curriculum unit (71 percent), and in using the Institute’s
curricular resources on-line (85 percent).

Chart 6
Computer Assistants’ Helpfulness to the 1996 Fellows

Setting up e-mail and SLIP access

Word-processing and file handling
for the preparation of my curriculum
unit
Using Institute curricular resources

on Yale's gopher server

Getting started with computing

Using the Internet in my research and
teaching

1 T
0 5 10 15 20 25

Numbers of Fellows to Whom Computer Assistants Were Helpful to

some Extent

At the Coordinators weekly meetings with the director, which were held on
the day after seminar meetings, they discussed the progress of each seminar and
gained an overview of the program. In addition, the Coordinators met with the
seminar leaders immediately before the program began to provide them informa-
tion about the teachers who had been accepted and to begin to define, in practical
terms, what their role would be in assisting with the conduct of the seminars.
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Both the seminar leaders and Fellows acknowledged in their evaluations the
essential role of the Coordinators. In the final evaluations, most Fellows (87
percent) agreed with the statement that the Coordinator had provided teacher
leadership without diminishing the collegial rapport within the seminar. Overall,
almost all Fellows said the Coordinators helped them by facilitating discussion of
Fellows’ work in progress (90 percent), and by providing information about guide-
lines and deadlines for unit writing (99 percent) and about use of University
facilities (97 percent). Few Fellows found the Coordinators unhelpful in any
respect. As two Fellows wrote:

Our seminar Coordinator did a fine job of maintaining con-
tact with Fellows, serving as a connection between seminar
leader and all Fellows, keeping us informed of Institute
requirements and responsibilities, helping to maintain lively
discussions in seminar. The Coordinator was highly supportive
of the Fellows.

The Coordinator kept in regular contact with me and was
always available to answer questions about anything about the
Institute.

For one Fellow, the Coordinator’s and other Fellows’ supportive assistance was
apparently crucial:

If it wasn’t for my seminar Coordinator, other members of our
team, and a wonderful friend who’s been doing the Institute for
the last several years, I probably would’ve given up. However,
because of their support, I persevered and I must say that my
experience was more enjoyable than I initially anticipated.

The Coordinators’ role also assists the seminar leader and helps to remove
the leader from a hierarchical relationship to the Fellows. As one seminar leader
said, “I greatly enjoyed collaborating with my seminar Coordinator who was
highly professional and supportive.”

To maintain current information on the program and to address any prob-
lems that arose, the Institute director met monthly with the seminar leaders as a
group. This also afforded the seminar leaders, four of whom were conducting an
Institute seminar for the first time, an opportunity to talk with each other about
their approaches to, and experiences in, their seminar.

Rewards for Fellows

The seminars have always been regarded as the core collaborative experi-
ence of the Institute, and Fellows’ comments about the seminars are invariably
rich and positive. In a typical statement one Fellow said:
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The seminar was an excellent group. Our readings and discus-
sions were timely, relevant and very enlightening. The topics
were pertinent to all our curricula and experiences, as well as
our future classroom needs. The guest lecturers added a per-
sonal touch and an additional perspective to the readings.
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“Our seminar was
very interactive. A
real group spirit
developed within the
first few meetings.”

—Seminar Leader

The seminar on “Genetics in the 21st Century.” (Left to rzght Fellows Stephen Beasley-
Murray, Richard R. MacMahon, and seminar leader Margretta R. Seashore.)

Seminar leaders described their seminar in general terms:

The format of the seminar started with a couple of introductory
lectures followed by extensive question and answer and discus-
sion sessions. I found this format useful in that it allowed me to
focus on the Fellows’ needs and interests rather than on my
own ideas of what is interesting and important.

Our seminar was very interactive. Most Fellows contributed
ideas and tried to balance general questions with ones specific
to their units. Some were more comfortable in the group than
others in the beginning, but a real group spirit developed within
the first few meetings.

The seminars generally revolved around an in-depth discussion
of the readings and some brief, supplemental lecturing. I very
carefully selected readings that would generate debate and
structured the course so that our ability to discuss issues in an
informed manner would evolve throughout. In contrast to my
Yale seminars, occasionally Fellows went off on tangents and

I had to attempt to redirect the discussion. On the other hand,
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I enjoyed discussing . . . matters with adults who often expressed
more passion and compassion than my Yale undergraduates, who
are often loathe to lose their cool in front of their peers.

I have enjoyed my previous seminar experiences, but this
session was a particular delight. More than in my previous
seminars, this subject matter was more vividly personal for each
of the Fellows because of their powerful views about and
experiences of racial discrimination in our society, and they and
I both felt more confident about their “independent authority”
and knowledge compared to mine. Thus we had wide-ranging
and rich discussions in the seminar which were illuminating and
educational for me—and, I believe, for the Fellows too.

A theme in Fellows’ comments this year, as in many past years, was the
appreciation and understanding they gained of their own and other cultures as a
result of what they read and the interaction they had with Fellows of different
backgrounds. As one Fellow wrote, “Our discussions allowed us all to share
opinions and we learned from each other. Our backgrounds were diverse and
our leader had great respect for that.” Another said, “I feel that I gained a new

and deeper appreciation and respect for people of various cultures.” Two Fel-
lows wrote:

Not only did I enjoy the instructor, but the mix of teachers in
the seminar was mentally and educationally stimulating as well.
There were variations in everything from grade level to ethnic,
socio-economic, and environmental backgrounds. This made
for some very interesting discussions in that it allowed us to see
and accept differences as well as provided us with opportunities
to observe some of the ways in which we were alike (standing
firm on the same issues). In an age when people are divided on
so many matters it was satisfying to observe a level of harmoni-
ous spirit. -

The Institute had several strengths this year. First, the Institute
brought together teachers from various backgrounds which
allowed me to meet, exchange ideas and socialize with people I
might not usually meet. Second, it gave seminar Fellows a
chance to discuss the topic of race in an intellectual atmosphere.
While our debates were sometimes heated, I think we all gained
an appreciation on how sensitive we need to be on this issue
and that we must teach our students to be just as sensitive.

As has been the case since the Institute’s inception, its participants and staff
are still sometimes asked whether the co-professionalism among Yale faculty
members and New Haven school teachers, for which the program is widely known,
is authentic. The collegiality on which the Institute is founded is perhaps best
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illustrated by the mutual respect between Fellows and seminar leaders that the
seminar experience engenders. The comments they made this year in this regard,
including some already cited above, are representative. As one seminar leader
wrote, “By this point [mid-way] in our seminar, moreover, we had come to such
a spirit of honesty and good will that our discussions had become wonderfully
open and mutually educational.”

In turn, Fellows expressed their respect for their Yale colleagues. In typical
comments, several wrote:

The seminar leader was friendly, likeable, and provided us with
stimulating discussion topics. He allowed us the freedom of
expression and even dissent, which proved to be quite engaging.
There was never a moment where I felt alienated for the ideas
that I possessed.

The seminar leader is an honest, open man who offers his views
and listens to Fellows’ points of view. He is intrigued by others’
views at times and allows himself to grow from the new exposure.
As a leader he was comfortable to be with.

The seminar leader provided us with very useful and practical
information. He was both informative and stimulating, allowing
ample time for analysis and discussion. His candor and sense of
humor was refreshing. He challenged us to view a problem in
its entirety instead of focusing on the issues we felt most com-
fortable with thus allowing us to expand our understanding of
the problem and the possible solutions.

— b IR ELER SRS PN ST S5

The seminar on “Multiculturalism and the Law.” (Left to right: Fellow Donna L. mmone
and seminar leader Robert A. Burt.)
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Really what the professor acheived was on of the best achieve-
ments that we could ask of any professor in an institute—to
truly stimulate and motivate us to learn more for ourselves.

I was very pleased with the professionalism and respect that
was given to me by [my seminar leader]. Our seminar was a
model for cooperative learning. The teachers were empowered
to voice their needs and concerns [and the seminar leader]
responded to the concerns and made adjustments to her lectures
to meet the needs of the teachers. Such cooperation and
respect made the course very enjoyable and profitable to me.

The seminars afford Fellows an otherwise too rare opportunity to talk and
work with other teachers across the artificial boundaries that often separate grade
levels, schools, and disciplines. Many Fellows this year spoke of the value of the
Institute for them in these respects. One said simply, “The interaction between
NHPS teachers and the seminar leader as well as the interaction among the NHPS
teachers was super!!” Another wrote, “As a first time Fellow, I found many
strengths in the Institute. Foremost, it provided an excellent forum for teachers
to work, collaborate, and converse with colleagues on a variety of professionally
related topics.” Others wrote:

My fellow colleagues exhibited a natural propensity towards
analysis and the problem solving process. Their contributions
towards discussions were immense, stimulating and thought
provoking. It was a pleasure to be among them.

This seminar gave me the opportunity to know and work
closely with some of the best teachers in the New Haven school

Michael Marsland

S o~

The seminar on “Environmental and Occupational Health.” (Let to rigflt:ﬂ Fellows
Katherine Ware, Kelley N. Robinson, and John P. Crotty.)
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system. Irealized that there are a lot of creative and talented
teachers out there that can bring numerous new insights in
creating curriculum units for classroom use.

The most positive aspect of the seminar was the interaction
with other New Haven teachers. Discussing seminar topics and
school-related events definitely heightened my sense of belong-
ing to the New Haven School System. I was pleased to see so
many other teachers who wanted to improve our system and
challenge themselves intellectually.

The interactions with other teachers was exceptional. Talking
to other professionals in my field gave me an advantage that
will assist me all throughout the next school year. I made
contacts that will be available to me for a long time to come and
their help will prove, I’m certain, to be invaluable.

One of the strengths of the Institute is the opportunity it creates
for teachers to communicate and get.to know each other in
different contexts. New and lasting friendships are generated by
the way the Institute is set up.

The interaction in the group was at a high professional level.
There were always free exchanges of information and ideas;
individuals were willingly offering help and support. In particu-
lar, I derived great benefit from the reports of colleagues who
had the opportunity of testing their curriculum units during the
period.

From Seminar Subject to Curriculum Unit

Each Institute seminar must balance the complementary and inseparable—
but at times competing—demands for studying generally the seminar subject and
developing specifically applications of that knowledge for school classrooms.
Each seminar approaches these demands somewhat differently as seminar lead-
ers strive to strike an appropriate balance.

In the end, a sizable majority of this year’s Fellows (76 percent) said that
there had been a good balance in seminar between general study of the semi-
nar subject and Fellows’ work in progress on their units. For some Fellows,
in fact, making connections between the seminar and their classroom seemed
natural, at times effortless. As one wrote, “A good pace was maintained
throughout the seminar period, with all sessions being equally valuable for
support of the writing process and for maintaining active interest in the semi-
nar.” For some others, more time spent discussing work in progress on the
units would have been beneficial, and the larger than usual size of the seminar
tended sometimes to limit such discussion. One Fellow wrote, “This year’s
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Michael! Marslan‘d

The seminar on “Genetics in the 21st Century.” (Fellows Stephen
Beasley-Murray and Richard R. MacMahon.)

large group made for less cohesiveness and collegiality. The work in progress
was limited—new teachers, as well as seasoned teachers, had problems adjusting
to a larger audience.” Another said:

In our seminar this year, there was not enough time for all the

“Teachers learn more participants to present their units before the final draft was
from each other than submitted. For a few teachers who were able to do their pre-
from reading books sentations there was again very little time for comments, sug-
alone.” gestions and open discussions of the units. I think teachers

—Institute Fellow

learn more from each other than from reading books alone. In
future seminars, I suggest that sufficient time should be allotted
to discussing our individual units to get input from Fellow
teachers.

Responses such as these probably argue for the Institute returning in 1997 to the
limit of no more than twelve Fellows in any seminar.

As mentioned above, the New Haven teachers who participated as Fellows
completed their curriculum units by August 1. Their units were then compiled in
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a volume for each seminar, and in October the volumes were deposited in the
libraries of all elementary, middle, and high schools so that New Haven teach-
ers—whether or not they have been Fellows—might use them in their own teach-
ing. As in the past, the Institute prepared a Guide to the new units Fellows
wrote, based on synopses of the units by the authors and their recommendations
of the grade levels and school courses to which their units apply.

The Institute also updated the Index of all the 1,024 curriculum units con-
tained in the 115 volumes of units the Institute has published since its inception in
1978. The Index and Guide, too, were deposited in all school libraries and dis-
tributed to the teachers who serve as Institute Representatives for the schools. A
full set of the new curricular resources was provided to numerous school district
administrators who have responsibility for curricula systemwide. At the same
time, the Representatives conducted an inventory to ascertain whether each middle
and high school has a complete set of all 115 volumes of units and whether all
elementary schools have each of the volumes that their teachers believe are appli-
cable at those grade levels.

Although the Institute has, from the outset, furnished each middle and high
school a set of every year’s units—and although elementary schools have been
encouraged for the last seven years to request any units their teachers might
use—a survey in 1994 revealed that there were gaps in the unit collections in a
number of schools. Maintaining a library set of units has proved most difficult in
those schools that do not have a full-time librarian or, in some cases, even a
library. In 1993-1994, the Institute therefore sought to determine the best loca-
tion for Institute material to be deposited in every New Haven school, and in
1996 it continued to supply units missing from any collection, insofar as the
volumes were still in-print. As described below (page 59), we also pursued the
creation of an electronic version that makes the Institute’s curricular resources
more widely accessible.

Both seminar leaders and Fellows commented favorably on the units pro-
duced this year. One seminar leader wrote, “I was pleased with the seriousness of
the Fellows’ approach to their units; and it seemed to me that each of them could
serve as vehicles in their classrooms for much useful discussion.” Others wrote:

All of the Fellows drew successfully on the readings assigned in
the seminar. In most cases a fair amount of additional research
went into the preparation of the unit; and a few clearly put a
great deal of effort into researching their unit topics.

Some Fellows came in with a fairly detailed plan of what they
wanted to do, based on a previous teaching unit or other activ-
ity. They refined and expanded their ideas. Some came in with
only an idea and they have developed it, expanded their under-
standing of [the seminar subject] and the issues they wanted to
present, and really developed over the course of rewriting and
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refining the drafts. Nearly all have moved substantially in their
understanding of [the subject]. The range of imagination has
been wide, and the ability to relate to the group of students they
are teaching obvious.

Fellows also commented, in ways as diverse as their own classrooms, on the
value of the units they prepared. One wrote:

I would like to emphasize the published curriculum unit as
being a strong motivating factor for taking the Institute course.
Therein lies the strength, in my opinion, of the Institute. Al-
though no small task, I have found my units to flow quite
naturally as I begin to put them together. The finished products
have given me a great sense of accomplishment.

Results for Participants

As in past years, Fellows in 1996 spoke of the results of their Institute
participation especially in terms of intellectual growth and renewal. Just as the
opportunity to increase mastery of the subject one teaches was an important
incentive for most Fellows (82 percent) to take part in the Institute, almost all
(99 percent) said that they had gained knowledge of their subject and confi-
dence to teach it by participating in their seminar. Only one Fellow differed
with the statement that the seminar helped him or her grow intellectually and
professionally.

As one Fellow wrote, “It was good to be with other teachers who were
actively trying to make their teaching more interesting and current. The best part

S
The seminar on “Remaking America: Contemporary U.S. Immigration.” (Left to right:
Fellows Daisy S. Catalan and Pedro Mendia.)
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was that I felt like I was using my brain again. I was just not studying only 7th
and 8th grade material.” Another said, “The information I received in the semi-
nar, as well as my own research, has helped me professionally as well as in my
development as a critical thinker generally.” Two other Fellows wrote:

The Institute became a springboard for me to get back in the
classroom and realize the worth that I can contribute to intelli-
gent conversation, while continuing to challenge my never-ending
thirst of knowledge through research and lectures as well.

At first I had ambivalent feelings in pursuing this seminar
because I felt inadequate and “rusty” after being away from a
university setting for quite a number of years. Also I dreaded
the thought of meeting deadlines for papers and long lists of
readings. At any rate, all these apprehensions were overshad-
owed when theseminar was in full swing because every Tues-
day afternoon I was looking forward to another two hours of
intellectual discussion with my fellow teachers and seminar
leader. There was always something new to discuss. In spite
of our opposite views and differences in opinions, the “mental
exercise” was healthy and there was always excitement.

Numerous Fellows also described the Institute experience as having increased
their professional confidence and morale. As one Fellow said, “The Institute

recognizes that often times teachers are undervalued and underestimated by par-
ents, administrators, and even students. The Institute allows teachers to feel a Fellows described the
part of something worthwhile.” Two Fellows wrote: Institute experience
- , — — as having increased
: T . : their professional
confidence and
morale.

The seminar on Representation in American Film.” (Left to right: Fellows
Geraldine M. Martin and Karen E. Carazo.)
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I have been very excited about being able to present my unit to
my students as well as having the opportunity to create a
published unit that anyone can use. My confidence in my ability
as a teacher and a leader has definitely been elevated.

My curriculum unit and participation in the Institute will make
me more enthusiastic about returning to school in the fall. I feel
that the development of my unit allowed me to tailor reading
and writing activities to suit the needs of my students. The unit
gives me a solid foundation on which to begin my year.

Fellows spoke, too, of the access to Yale facilities they had gained from
participation. From the Institute’s inception, all Fellows have been full mem-
bers of the University community, listed in the directory of faculty and staff,
and granted use of facilities and services across the campus. For most Fellows
(89 percent) access to Yale’s academic facilities such as the library was an
incentive for their participation, and three fifths (60 percent) reported that
membership in the Yale community had been greatly or moderately useful to
them. As one Fellow wrote, “I really feel that the selection of lecturers and the
access to the Yale community far outweighed any weaknesses that I could ever
possibly think about.” Another said, “The resources at Yale were also most
valuable. The tours of libraries helped greatly and the Yale staff was also there
to answer questions.” Another wrote:

The Institute puts New Haven teachers in direct contact with the
Yale community, which offers a kind of potential symbiosis for
developing pedagogy that is relevant to students with respect to
the community they live in, and with respect to the demands of
higher education. Lastly, Yale offers a great deal by way of its
facilities—libraries, computer center, etc.

Nor do Fellows see the results of the Institute as being limited to their
own classrooms, or even to teachers who have participated directly in semi-
nars. Every single Fellow said that he or she plans to encourage and assist
other teachers in using the unit he or she prepared; half said they plan to do so
with four or more other teachers. Fellows this year provided numerous and
various accounts of the more extended influence the Institute has had, and will
have, for themselves and their schools. One said, “The concepts of the Insti-
tute are enforced when the school is developing its Comprehensive School
Plan for the year.” Others wrote:

Through two of our teachers having taken a film seminar in
1995, we now incorporate video and film more into the English
and history departments, as well as part of a weekly after school
academy activity. Through the relationship established with
other Fellows, there is more inter-school networking at the high
school level.
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After sharing the unit with several other teachers who did not
participate in an Institute seminar, they too are anxious to work
with the unit to do a collaborative project. The students therefore
will get added benefits from teachers “talking the same talk.”

I am on the Curriculum Committee at my school. I believe that
my involvement with the Genetics seminar will broaden my
awareness in the sciences. I feel that we will be able to expand
the curriculum to include a variety of topics that up to now had
not been thought of or addressed.

S 1 ; — — o

The seminar on “Outstanding Problems in Contemporary Astronomy and Cosmology.”
(Fellow Victor J. Leger.)

Our school is focusing on creating Science/Social Studies
thematic units. My involvement will help others to focus on
clear objectives and strategies for developing and evaluating
these units. It will also help in the collaborative efforts, across
grade levels, to integrate curriculum aligned with national,
state, and district goals.

Each year we are attentive to the responses of both first-time and veteran
participants because, on the one hand, we want a high proportion of New Haven
teachers to become Fellows and, on the other, want the Institute to become a
regular part of Fellows’ professional lives. Both groups cite their own rewards.
One first-time Fellow wrote, “I have always wanted to participate in the Yale-
New Haven Teachers Institute, and I am very pleased that I finally did. I meta
lot of fellow teachers from other schools. The class itself was very rewarding
and provided me with a new outlook on the subject.” Another wrote, “I re-
ceived a great deal of help in the development of my unit by those Fellows who
had participated in past seminars.”

Page 41

“My involvement will
help in the collabora-
tive efforts, across
grade levels, to
integrate curriculum
aligned with national,
state, and district
goals.”

—Institute Fellow




Annual Report: The Program for New Haven Teachers

For returning Fellows, the rewards of participation do not appear to dimin-
ish over time, as the experience becomes cumulative, and not repetitive or redun-
dant. In fact, at least some teachers report that the benefits increase as one has
more experience as a Fellow. Five wrote:

My curriculum writing was a more pleasurable experience than
last year’s inaugural unit, mostly because I knew what was ex-
pected and had a better sense of the time frame for each deadline.
I also felt that it was easier to construct the unit, after knowing

“The professors have

really done a super

what the Institute called for, as far as structure was concerned.

job of helping the par-

ticipants to maintain To me the Institute is as strong as it has ever been and it contin-

professionalism.” ues to provide the expertise that is needed for instructors in the
—Institute Fellow New Haven School System to work together and develop

materials to enhance the curriculum of the subject areas.

I have participated in the YNHTI many times. My prior partici-
pation has been enjoyable. It has been a way of growing and
keeping current in subject content. The fellowship with col-
leagues has been more than inspirational. The professors have
really done a super job of helping the participants (Fellows) to
maintain professionalism. Knowledge is power and the process
lends itself to the growth teachers need to be professionals.

The results of my prior participation in the Institute have been
positive. My students have benefited from my improved skill
and increased knowledge; my curriculum has expanded to
include atypical experiences for my students and my colleagues;
and my school has increased its overall enrollment in the Insti-

“I have reached a
stage in my educa-
tional life where not

to pC;r tic ipa.;efwould tute to, in turn, increase the faculty’s use of curriculum units and
create a voia jor my- articipant feedback.
self and my students P d
Zz.at w?uld billjffry Having participated in the Institute for the past eleven years, I
ifficult to ﬁ . have reached a stage in my educational life where not to partici-
—Institute Fellow

pate would create a void for myself and my students that would
be very difficult to fill. The Institute provides that jump start
each year that keeps me actively reading and researching materi-
als to impart to my students on a daily basis. Wednesdays are
always the highlight of my school week because my students
receive that instant gratification from my Tuesday experience at
lecture or seminar discussions.

As in every year since 1940 when elementary school teachers became a
regular part of the Institute, they spoke this year of the particular advantages of
the Institute for them specifically. One wrote:

My experiences with the seminar leader were positive because
of the professional development I received through the use of
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Harold Shapiro
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Fellow Luis A. Recalde teaching his students at Vincent E. Mauro Elementary Scho

Institute ol.

his seminar. Professionally I’ve reached a point where I am not
afraid to deal with certain issues (especially on the elementary
level). He taught me unique ways to deal with sensitive issues.

I have already made arrangements to begin my unit with a first-
grade colleague. Measurement, time, journal writing, social
studies, art . . . will be incorporated to bring the subject matter
to life over a five-week period. I can’t wait to get started! I'm
sure that the excitement will rub off on my students and fellow
colleagues.

It was a friendly and very diverse group of teachers. Everyone
was very helpful and shared ideas and information. Those who
were science teachers helped many of us to find resources. Our
instructor was very interested in seeing that the information we
had would be made intelligible for students in our classes. We
had a lot of opportunity to share ideas on how we would explain
certain concepts to our students, who were from elementary to
the high school level.

Seminar leaders, too, speak of what they gain from participation not only in
terms of their involvement in public education and the University’s home com-
munity, but also in terms of their own scholarship and teaching. Presenting what
they wrote in their evaluations is especially worthwhile because the Institute is
often asked what are the incentives and rewards for Yale faculty members who
participate. Seminar leaders said:

The experience has broadened my view of the community. The
Fellows ask some very basic questions, answers to which I just
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The seminar on “Reméking merica: ontemporary U.S. Immigration.” (Seminar leader
Patricia R. Pessar.)

take for granted. Having to answer them clearly made me look
at some very basic concepts in a detailed and precise way—
concepts I have not thought about in that way for a while. That
was useful for my own teaching, and gave me some new peda-
gogical ideas.

“Some of the Fellows
stated at the end of
the seminar that the
experience had en-
riched their life and
drastically changed
the way they view
science in general.”
—Seminar Leader

Another positive aspect was to witness the development and
implementation of some curriculum units based on the seminar,
which produced excitement for the Fellow, his/her pupils, and
for other members of the school. Finally, some of the Fellows
stated at the end of the seminar that the experience had enriched
their life and drastically changed the way they view science in
general, and [the seminar subject] in particular. These feed-
backs make any effort worthwhile.

While this seminar did not contribute directly to my scholarly
work, it was fabulously stimulating personally, and I think
represents an important level of contribution for Yale faculty.

It has certainly expanded my horizons and sense of involvement
in this community.

Benefits for Students

The ultimate purpose of the Institute is not only to strengthen teaching in
New Haven’s public schools, but also in this way to improve student learning
throughout the schools. The Institute intends to serve students at all achieve-
ment and performance levels, and Fellows often write their units for students at
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In;titute Fellow Victor J. Leger with his students at Vicent E. Mauro Elementary School.

more than one level. In fact, a similar proportion of Fellows reported that they
designed their new curriculum unit for their “least advanced” students (61 per-
cent), as designed their unit for their “most advanced” students (59 percent).
Ninety-two percent of Fellows designed their unit for “average” students. The

plans of four Fellows illustrate the wide range of unit use in the schools:

I believe my unit will have a big effect on my teaching next year.
Since I intend to use my unit to get marginal students interested
in college, I will begin the school year with it.

My fourth-grade students will learn about the lives and music of
immigrants . . . in order to develop a more responsible behavior
and respectful attitude towards all peoples in our society. They
will gain knowledge of what it means to be an immigrant, why
people left their countries, what was special about their coun-
tries, and how they adapted to their new home. The students
will increase their understanding of geography, history, and
languages, and expand their comprehension of these cultures
through the different types of music from the Caribbean.

I feel this curriculum unit and my participation in this Institute
will have a very positive effect on the blind and visually im-
paired students that I teach. This project allowed me to explore
and research an area that is greatly needed by my students. It
will provide them with the information they need to understand
genetics and their personal genetic disorder. In addition, their
sighted peers will also have an opportunity to learn about
genetics, how traits and disorders are passed from generation to

A similar proportion
of Fellows reported
that they designed
their new curriculum
unit for their “least
advanced” students
as designed their unit
for their “most
advanced” students.
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generation and about genetic handicaps. It also will allow them
to understand that they are very alike and at the same time very
unique. It will be a good introduction to handicapping disor-
ders and will introduce them to understanding the handicapped
people they encounter.

In this coming year, [ will be teaching this unit to my class of
students with special needs. Ibelieve that my science class will
be the beginning of an increased science curriculum at my
school. I will be exposing my class to a subject that prior to my
involvement with Yale, had not been explored at my school for
students with severe disabilities.

To attempt to gauge the impact of this year’s units in New Haven class-
rooms, we asked Fellows about the number of students to whom they planned to
teach their new unit, and on how many days. Half of the Fellows responded that
they would teach their unit to at least 55 students. The chart below illustrates the
length of time they planned to teach the unit. For all Fellows, then, the unit is a

significant part of their teaching plans.
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Fellows this year were optimistic about the responses they anticipated re-
ceiving from their students to the material they had studied and developed in the
Institute. Importantly, most Fellows this year (93 percent) agreed that, as a
result of Institute participation, they have a higher expectation of their students’
ability to learn about the seminar subject. Almost two out of five Fellows (37
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percent) strongly agreed with that conclusion. Fellows spoke about the ways
their own enthusiasm for a subject would motivate students, and how they planned
to involve students more actively in classroom learning. They wrote:

My students should benefit because I believe the curriculum

I developed is more stimulating, more organized and well
thought out than before. The unit is student-oriented, that is,
written to be read by students as well as teachers, with thought-
provoking questions and activities that will turn students on to
learning.

My participation in the Institute has afforded me the opportu-
nity to develop creative and thought provoking subject matter
for my students. It has also allowed me the opportunity to
present students with a differentiated curriculum that develops
higher level thirtking skills.

My Institute experience has emphasized allowing students to
work in smaller groups, do research, share insights with one
another, and write coherently and persuasively. These convic-
tions have been buttressed during the summer; I return to
school believing that we must continue to infuse these meth-
ods and skills into the school curriculum to a higher degree
than in the past.

Teaching students to recognize and appreciate our various
cultures and their impact on society is something that’s very
important. Having completed this unit I am better qualified
to teach the subject matter and can direct students to further

inquiry.

This seminar I participated in hit a home run because it ad-
dressed the student population I am currently teaching. The
readings and discussions we had in class enabled me to under-
stand my students better, plan out lessons and incorporate
strategies of effective learning experiences for my students
who have diverse cultural, ethnic and racial background.

We also asked Fellows who had participated in the Institute in prior years to
report on student response they had actually observed when teaching units they
had developed previously in the Institute. Their comments were very much in
the same vein as the results Fellows expected to achieve with their new units.
Fellows wrote:

My prior participation has affected my students in very positive

ways. The Institute experience has allowed me as a teacher to
create units that are student-centered. By this I mean that
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“When graduates
return and we talk
about classroom
experiences they
remember, it is
Institute learning
activities and projects
that often come to
mind as significant
ones.”

—Institute Fellow
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Institute Fellow Marcella M. Flake teaching her student.

topics and activities I choose tend to be ones that I feel will
motivate my students to be better students and more informed
about issues. For example, in almost every unit I have devel-
oped, there are debates, role-plays, mock trials or some other
activities oriented toward making learning fun, involving stu-
dents in the process of learning. The Institute process is signifi-
cant, because there are other teachers who know what works in
their classrooms and are willing to share insights with me. My
current students seem to enjoy the materials even more than my
students did a decade ago. Invariably, when graduates return to
visit, and we talk about classroom experiences they remember,
it is Institute learning activities and projects that often come to
mind as significant ones.

Again, as I have experienced in the past, I bglieve that my cur-
riculum unit will be highly motivating, both to me as a teacher
and to my students who will participate in the unit this coming
school term. My units in the past have had nothing but positive
effects in terms of stimulating my children in the learning process
across all curriculum areas. I thrive on creativity in my teaching
experiences in the classroom and that is what my units have been
able to offer—motivation through creative teaching.

This school term, I planned a special student-parent day where
the children presented their finished projects from my curricu-
lum unit. Along with parents and students, Dr. Mayo and my
principal were present for the program. I really did not antici-
pate Dr. Mayo to stay more than a few minutes. However, to
the delight of myself and the children he stayed for the hour



Number of Fellows
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program, giving very positive comments at the end of the
presentation. I have had nothing but positive feedback when-
ever my units were presented in a public program.

With regard to the application of my curriculum unit in school,
my 8th grade writing students collaborated on writing a murder
mystery play entitled, “The Mysterious Case of the Tarantula’s
Bite,” that involves the audience in solving the case. I collabo-
rated with another Sth-grade theater teacher, and our students
performed the play for three other Sth-grade classes. The play
takes place in the library and is intended to introduce 5th graders
to the various aspects of the library and cataloging systems by
searching for clues. Our production was a great success.

I taught my *95 unit—it was wonderful! Ienjoyed having some-
thing more engaging to teach in the middle of the year. It was a
much needed break from the regular reading program. My stu-
dents were really happy with the books provided to my classroom!

Participants’ Conclusions Overall

Overall

“I enjoyed having
something more
engaging to teach
in the middle of
the year.”

—Institute Fellow

We asked Fellows about the extent to which several features of the Insti-

tute had been useful to them. As shown in Chart 8 below, very few Fellows
said that any aspect of the Institute had not been useful. In fact, with the
exception of the lecture series and membership in the Yale community, no fewer

Chart 8
Program’s Usefulness to the 1996 Fellows
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than three quarters of Fellows said that each aspect of the Institute had been
useful to a great or moderate extent. Half or more responded that favorably to
the lecture series (50 percent) and membership in the Yale community (60
percent). They rated most favorably the knowledge they gained, their seminar
leader, the interaction with other Fellows, Institute guidelines for writing a

unit, and the program overall.

For their part, seminar leaders reached the following general conclusions

about the Institute this year:
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Overall this has been a terrific personal experience. I think the
results will be mixed, but that a substantial leap forward has
occurred in the challenge to upgrade awareness of children
about the [seminar subject], and in scientific literacy generally
I feel even more confident that I’ve had a positive impact on
these fine teachers.

Michael Marsland

The seminar on “Environmental and Occupational Health.” (Seminar
leader Mark R. Cullen.)

I think the Institute is a wonderful force for the continued learning
for teachers; it is a model for continuing education because
there is a product at the end and the learning is very interac-
tional and “hands-on.”

I certainly would tell other faculty members about the posi-
tive aspects of the experience—getting to know the commu-
nity better, teaching fellow teachers and fellow adults. I felt
that I began to have a sense of what was going on in the
public schools, which I feel was important. I think it is an
important thing for Yale to be doing and that the faculty
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should support that. I’d also have to tell them that my
involvement with the Institute took a tremendous amount of
time—far more than teaching summer school. Teaching at
the Institute is a great honor, and should be considered in
that light. Seminar leaders deal with real, down-to-earth
people who are trying to help our society in a grass-roots
kind of way. The future of our country is going to be shaped
by what goes on in the nation’s public schools as much as in

“I am more convinced

its universities. It is one of the most important things that tZan ;‘l’h‘;’l 1 .bega{z
Yale and Yale faculty can do. that the Institute is a
wonderful accom-
At the end of a long journey, I am more convinced than when ;;;lshme;;t J; or N ‘;W .
I began that the Institute is a wonderful accomplishment for b ke
New Haven, Yale, and all its participants. As a member of the S parReipas.
—Seminar Leader

Yale faculty I enjoyed the opportunity to bring my passion for
my subject mattér to another academic community. I am
pleased to have collaborated with New Haven teachers to
ensure that more students have an enlightened view of the
opportunities and challenges that lay ahead as we become

an increasingly multiracial, multicultural nation.

Finally, we asked Fellows to sum up their overall conclusions about the
strengths and weaknesses of the Institute. Their general observations presented
here complete the discussion of the Institute’s 1996 program for Fellows.

My seminar group and leader were wonderful. It was like a
warm family where opinions were expressed openly and confi-
dently. Ireally enjoyed it and would hope to participate again
in the future.

I felt personally there was a lot of healing that took place during
the seminar; feelings of hurt and anger were expressed openly
and others were very supportive and understanding. In sum,
one of the best seminars I have attended. If offered again, I
would make time to participate.

The strength of the Institute was the organization and profes-
sionalism in which the Institute was run.

Having been my first curricular unit, the whole experience has
been very exciting. From the first phone call telling me that I
was accepted, to the lectures, to the seminar meetings, to all the
reading and the writing for the final unit, I have really enjoyed
coming to the meetings and discussing with other teachers our
theme of study.

My Institute seminar experience was: an exhausting, time-
consuming process involving much discipline and hard work;
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.. . exhausting, time-
consuming, challeng-
ing, motivating, broad-
ening, awakening,
energizing, stimulat-
ing and rewarding.
—Institute Fellow
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an excellent opportunity for intellectual stretching and profes-
sional development; a challenging, motivating time of risk-
taking discussions and broadening perspectives, leading to
understanding and tolerance; an awakening; energizing;
wonderfully stimulating and rewarding; time well-spent,

very well-spent.

In their evaluations, every single Fellow said he or she intended to participate
(84 percent), or might participate (16 percent), in the Institute in one or more
future years.

In July and August the Institute identified the 71 teachers who would serve
during the 1996-1997 school year as the Institute Representatives and Contacts
for their schools. Representatives were selected according to the recommenda-
tions of the teachers who served as seminar Coordinators and conversations they
had with individuals who have served as Representatives in the past, other Insti-
tute Fellows, and in some cases school principals. Because the Representatives
who served during the 1995-1996 school year were widely regarded as effective,
we sought a high degree of continuity of Representatives.

At the same time, we slightly increased the size of the Representatives group,
(which had been expanded last year by almost half) from 23 to 24 school Repre-
sentatives. These Representatives were well distributed across New Haven schools
with nine (38 percent) representing elementary schools, eight (33 percent) repre-
senting middle schools, five (21 percent) representing high schools, and two (8
percent) representing transitional schools. Whether or not they have a Represen-
tative, all schools had one or more Contacts to serve as a conduit for information
to and from the Institute throughout the school year. The main difference between

Michae! Marsland

Meeting of ntituteresentatives. (Left to right: Henry A. Rhodes and Kathleen L. Ayr.)
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the Representatives and the Contacts is that the former attend meetings every
other week from September to March, receive an honorarium for this work, and
agree in advance to participate in the program they are planning; Contacts, on the
other hand, perform many of the same functions but are not required to partici-
pate in bi-weekly meetings or to commit themselves to Institute participation.
Through the Representatives and Contacts, the Institute ensures that all teachers
throughout the school district may have an effective voice in shaping a program
of curricular and staff development in which they will then have the opportunity
to take part.

The Representatives held their first meeting of the new school year on Sep-
tember 10 and thereafter met twice monthly with the director. On September 24
the Institute held a reception for Representatives and Contacts, so that they might
become better acquainted with one another and discuss plans for 1996-1997.
The meeting set the stage for another productive year of their work together. In
the intervals between their meetings the Representatives communicate by phone
and through school visits with the Contacts for whom they serve as liaison to the
Representatives’ committee. In these ways, their meetings compile information
from, and distribute information to, teachers throughout all New Haven elemen-
tary, middle, and high schools.
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PROGRAM DEVELOPMENT

The ongoing development of the Institute is guided by teachers from the
Schools and the University, and by the National Advisory Committee. In
August 1995 the Institute reconstituted the teacher Steering Committee, a
group of school teachers who have played leading roles in the Institute at
various times since its inception. The Steering Committee was convened
first in 1993 to plan the further development of the Institute’s work in New
Haven and to explore in specific terms the relationship between Institute re-
sources and the priorities established by the new Public Schools administra-
tion. The Steering Committee meets biweekly during eleven months of the
year. Each member of the Committee assumes responsibility for working
outside these meetings on one or more of the following areas: a new video-
tape program depicting the process and structure of the Institute’s annual
program; the relationship of Institute-developed curriculum units to
systemwide curricula; Institute Centers for Professional and Curricular De-
velopment; Fellows’ use of the Institute’s on-line resources and electronic
communications; and Academies for Fellows and other teachers to teach In-
stitute-developed curricular material to New Haven students in after-school,
Saturday, and summer programs.

In addition, in the fall the Institute convened an Ad Hoc Group consisting
of the four Steering Committee members who have been part of that process
continuously since its inception. This group was asked to take stock of the
long-range plans that have been made—and the new activities that have been
undertaken—as a result of the work of the Steering Committee since it was
formed. The Group met every Monday after school to examine the several
new ways of working the Steering Committee devised for the Institute, to con-
sider which of these should be continued, and to construct the best organiza-
tional structure to ensure strong teacher leadership throughout this work in the
future. By December the Group had decided on the next steps the Institute
should take in four areas: «

1. The annotated reference list and chart of Institute resources and
New Haven curriculum standards for teaching about diversity
and community, developed in July by the Institute Curriculum
Committee

2. The 1996 Academy where Fellows taught Institute-developed
curricula to New Haven students

3. The already existing and newly developing Institute Centers for
Curriculum and Professional Development

4. The Institute’s partnership with Dwight Hall that provides coordi-
nated Yale student services in schools with Institute Centers
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University Advisory Council

Yale faculty members advise and assist the Institute through the University
Advisory Council and its Executive Committee, both appointed by the Yale Presi-
dent. The University Advisory Council meets once each year, the Executive
Committee twice each semester, and the Council co-chairs meet and communi-
cate frequently with the director between meetings. Members of the Executive
Committee and the Steering Committee meet jointly from time to time to share
information about their respective activity and to explore appropriate ways of
working together.

During 1996 the Executive Committee met in March, April, October, No-
vember and December. These meetings concerned priorities and plans for the
Institute’s work locally and nationally, in particular, the Institute Centers in New
Haven schools, and various possibilities for working with other institutions inter-
ested in adapting the Institute’s approach to their local conditions. Members of the
Steering Committee participated in the April meeting, and in December the Execu-
tive Committee held its meeting in the Institute Center at Career High School. The
Executive Committee recommended to President Richard C. Levin the appoint-
ment of several Yale faculty members as new members of the University Advisory
Council, each of whom accepted the President’s appointment: Margaret A. Farley,
Stark Professor of Christian Ethics; A. Patrick McCaughey, Director of the Center
for British Art; and David Pease, Dean of the School of Art. The Executive Com-
mittee, acting as the Institute’s course of study committee, also approved the
Institute’s 1996 offerings so that the Institute might certify Fellows’ course of study
to institutions where they may be pursuing advanced degrees.

The University Advisory Council meeting held on April 11, 1996. (Clockwise from left:
Harry S. Stout, Sharon M. Oster, Sidney Altman, Roberto Gonzdlez-Echevarria, Richard C.
Levin, Linda H. Peterson, Jared L. Cohon, Robert A. Burt, Mary E. Miller, Paul H. Fry, Rev.
Frederick J. Streets, Sabatino Sofia, Jules D. Prown, James R. Vivian, Thomas R. Whitaker,
David B. Marshall, Lawrence Manley, and A. Patrick McCaughey.)
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On April 11, the full University Advisory Council held its third annual meet-
ing with President Levin. Co-chair Jules D. Prown opened the meeting by de-
scribing the work of the Executive Committee of the Council, as it has met dur-
ing the year since the Council’s last meeting. Frederick J. Streets described the
new partnership between the Teachers Institute and Dwight Hall through which
Yale undergraduates are paid to serve as interns in four New Haven schools. The
students are responsible for coordinating the provision of Yale volunteers in schools
that are developing Institute
Centers for Professional and
Curricular Development.
Thomas R. Whitaker spoke
about the first Institute video,
|  “Teaching on Common
Ground,” that was intended to
| acquaint people in New Ha-

| ven and across the country
with the Yale-New Haven
Teachers Institute, which the
Council saw at its 1995 meet-
ing. He also described plans for a second video, being supported by the Camegie
Corporation of New York, for which he has been engaged to write the script.
The new video will be designed to supplement the first, but it will be coherent
and complete enough to stand alone. It will address teachers and administrators
in both schools and universities, in New Haven and in other cities, as well as
members of foundations and other funding organizations, and, more generally, all
those who are interested in the future of public education in the United States.
Whitaker also described the progress made in publishing the periodical On Com-
mon Ground.

Michael Marsland

University Advisory Council meeting. (Left to right:
D. Allan Bromley and Rev. Frederick J. Streets.)

President Levin then welcomed new members of the Council. He said that
he appreciates the ways in which Council members assist the Institute and that he
wished to underscore how central and important the Institute is to Yale and to its
interaction with New Haven. He said that the Institute is an early model of
university-school partnership that takes what we know and do best at Yale and
applies that knowledge effectively in assisting local schools. This is an activity
for which Yale has a demonstrated capacity, and he encouraged Council mem-
bers to consider participating also by leading an Institute seminar. He said that

. these seminars are a “two-way
street,” and that he knows that
University faculty members also
benefit themselves from the expe-
rience of leading the seminars.

Michael Marsland

Levin then spoke of the event
held in December 1995 when the
Institute celebrated the completion
of two challenge grants for the en-
dowment of its operation in the

University Advisory Council meeting. (Le to
right: Sharon M. Oster and Sidney Altman.)
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humanities. The President said
that it was a pleasure to remind
the Council that those chal-
lenges, which had been awarded
several years earlier by the
DeWitt Wallace-Reader’s Di-
gest Fund and the National En-
dowment for the Humanities,
had been successfully com-
pleted. He said that James R.
Vivian and colleagues in the In-
stitute had raised a portion of the matching funds the challenges required. “To
demonstrate the commitment of the Officers to the Institute,” he said, he himself
had “topped off” the match by encouraging several key donors to designate their
generous gifts to the University for this precise purpose.
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University Advisory Concil meeting. (Left to right:
Margretta R. Seashore and Robin W. Winks.)

Vivian then reported on recent developments of the Institute’s work in New
Haven and possible plans for assisting other cities to develop Teachers Institutes
through national seminars and colloquia, consulting relationships with other in-
stitutions, and new publications. The Council commented on, and raised ques-
tions about, these plans.

National Advisory Committee

A National Advisory Committee, composed of Americans distinguished in
the fields of education, private philanthropy, and public policy, assists the Teach-
ers Institute with the further dissemination, evaluation, and development of its
program. New members are invited to serve, from time to time, by the Yale
President. In advance of National Advisory Committee meetings, members of
the University Advisory Council and the Steering Committee meet separately
and together to discuss program development and evaluation, national dissemi-
nation, and finance. On each of these and any other timely topics, they prepare
papers that are circulated to brief the Committee before the meetings.

As the Teachers Institute plays a leading role in the national movement for
university-school collaboration, the National Advisory Committee assists in de-
termining how to make the most effective contribution to institutions and schools
in other communities. With respect to evaluation, the Committee provides a
variety of perspectives that aid in examining what each constituency for such
collaborative programs would regard as the best evidence of their effectiveness.
Before the National Advisory Committee met in New Haven on May 8 for a full
day of focused discussion, they received a detailed briefing paper providing them
background on the Institute’s work since their last meeting.

Vivian opened the meeting with remarks about two of the original members
of the Committee who died since the Committee last met. Because of their early
prominence in advocating partnerships between universities and schools in order
to strengthen teaching and learning, Fred M. Hechinger and Ernest L. Boyer
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were invited by President A. Bartlett Giamatti in 1984 to become members of the
Committee. From that time until their deaths in late 1995 they assisted and brought
attention to the Institute in numerous ways. Morning sessions then focused on
the continuing development of the Institute pro-
gram in New Haven and the ongoing plans for
the further dissemination of the Institute ap-
proach across the country. A panel of New
Haven participants made brief presentations on,
and answered questions about, teams of the Fel-
lows and the seminars, the new Institute Cen-
ters, and the summer Academy. Superinten-
dent of New Haven Public Schools Reginald
R. Mayo and Associate Superintendent Verdell
Roberts also took part. Discussion turned in
particular to the involvement of the Institute
and its Fellows in the school’s systems initiatives in curriculum and staff develop-
ment, and ways in which that role might be more amply documented.
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National Advisory Committee
meeting. (Reginald R. Mayo.)

After viewing the Institute video, “Teaching On Common Ground,” the
Committee then focused on the existing and potential means for dissemination of
the Institute’s work, including publication of the periodical On Common Ground.
A luncheon afforded the opportunity for more informal exchange among mem-
bers of the Committee and Institute participants from New Haven.

President Levin joined the Committee for the afternoon session, which Gordon
M. Ambach, Executive Director of the Council of Chief State School Officers,

The National Advisory Committee meeting held on May 8, 1996. (Clockwise from left:
Richard Ekman, Glegg L. Watson, Linda K. Lorimer, Jules D. Prown, Frank M. Turner,
Richard C. Levin, James R. Vivian, Rev. Frederick J. Streets, Milton P. DeVane, Thomas R.
Whitaker, Gordon M. Ambach, Luis A. Recalde, Sabatino Sofia, Margretta R. Seashore,
Carolyn N. Kinder, and Robert A. Burt.)
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opened by summarizing the results of the Committee’s meeting thus far. The
Committee noted how much progress had been made in developing the Institute’s
programs in New Haven since the Committee’s last meeting. Much of the dis-
cussion then concerned what should be the appropriate balance between deepen-
ing the Institute’s efforts in New Haven and extending its reach to other cities.

Computer Resources and Assistance

From the Institute’s inception, Fellows have been full members of the Yale
community with access to resources throughout the University, including bor-
rowing privileges at the libraries. For several years the Institute has been explor-
ing how computing can provide an effective instrument for enhancing its partner-
ship because of the ways in which computing overcomes the barriers of time and
distance that can impede collaboration, and because it is a non-hierarchical form
of communication and therefore quite consistent with the collegiality that is a
tenet of the Institute’s approach. In 1995 Fellows first became eligible for Yale
computer accounts; in 1996 a number of Fellows gained Internet access in this
way. In addition, as described above (page 27), the Institute engages under-
graduate and graduate students who serve as computer assistants to the Fellows,
a role that is modeled to some extent on that of the computer assistants in the
undergraduate residential colleges.

During 1996 the Institute made substantial progress in creating an elec-
tronic version of its curricular and other material and in promoting and facilitat-
ing electronic communication between schools and the University. (Its Internet
address, where the resources may be viewed, is http://www.yale.edu/ynhti.) As
the Institute increases resources on-line, these become available nationally to a
much greater extent than was possible when its dissemination depended heavily
on printed material. To call attention to this growing resource, the Institute’s
Web location was advertised prominently on the cover of On Common Ground.

In July, Institute computer assistants demonstrated the Institute’s electronic
resources to groups of New Haven teachers and administrators. One such ses-
sion was conducted in the electronic classroom of Yale’s Cross Campus Library
and featured the unveiling of the on-line version of the New Haven Public Schools’
new Curriculum Framework document. Diane Garber, Director of Curriculum
for New Haven Public Schools, and William J. Derry, Coordinator of Library and
Media, were both in attendance.

By the end of 1996, the Institute’s electronic resources included all Num-
bers of On Common Ground, guides to all the curriculum units written since
1978 which may be searched using key words, the topical Index to these units,
and approximately 200 of the individual curriculum units in their entirety. In
1996 the Institute urged Fellows to submit their units on a diskette, as well as in
printed form, and three quarters of Fellows did so. This accelerates the process
of placing the units on-line in that they do not have to be scanned and proofread
first. The curriculum units now on-line include all the units that have ever been
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Teachers Institute computer assistant Ken Stern demonstrating the Institute’s Web site to
Diane Garber, Director of Curriculum for New Haven Public Schools, Fellow Carolyn
Kinder, and William J. Derry, Coordinator of Library and Media.

submitted on disk, together with a number that have been scanned and processed
through optical character recognition software.

During the summer, the Institute engaged a vendor to scan all the remaining
curriculum units. This material then will be converted into the proper electronic
format and placed on-line. The Institute also undertook to upgrade its Web space
so as to increase the ease with which teachers may search electronically for cur-
riculum units that may prove useful in their teaching. At the same time, Web sites
were constructed for the Institute Center schools, all of which now have within
their Center a computer that connects to the Internet and provides ready access
to the Institute’s electronic resources.

Teams of Fellows

During the past three years especially, the Institute has explored various
new ways for working with individual schools. For example, a team of four
teachers from Beecher Elementary School participated in the 1994 seminar in
“Poetry” led by Paul H. Fry. The Fellows team developed related curriculum
units that, using poetry as a focus, were designed for students to gain a broader
understanding of their particular cultural group. For a culminating activity stu-
dents presented a school-wide assembly in 1995 featuring poetry, drama, music,
and dance pertaining to their units of study.

The Beecher team’s experience demonstrated how, by working together,

Fellows can magnify the results of their Institute participation for their school. In
1996 the Institute therefore encouraged teams of teachers from any school to
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Paul H. Fry and Jean E. Sutherland describing the work of the 1994 Beecher Fellows’ team
at the National Advisory Committee meeting.

apply to take part together in an Institute seminar. In this way, they might de-
velop complementary curriculum units that envision teaching a seminar topic in
an interdisciplinary and inter-grade fashion. Each team also would plan a culmi-
nating activity for its work in the school during the year following seminar par-
ticipation. In 1996 Fellows teams from Beecher, as well as from Career High
School and Polly T. McCabe Educational Center, participated in the seminars on
film, astronomy, and environmental and occupational health, respectively. It
was, in fact the strong interest of Career High School teachers in an interdiscipli-
nary offering related to health that led to that seminar, into which teachers from
other schools were also accepted. The teams prepared interrelated curriculum
units for using film to teach about negative stereotypes, astronomy to teach
science and math, and several disciplines to teach about the environmental con-
sequences of war. In their evaluations, the Fellows who were team members
spoke of the advantages they saw in this form of participation:

Two years ago, I participated in a team effort through the
Institute which proved to be highly successful, both in the
classroom and for the entire student body of our school.
Again, I feel that our team has great potential for offering
curriculums that will benefit a large portion of our school’s
student population—in individual classrooms and through
collaborative teaching. I am very excited about getting to-
gether as a team this fall and beginning our team effort for the
coming school year with a final gala in the spring of 1997.

I feel the unit I have written this year is a strong one and a

valuable one for my third grade pupils. As part of a school
team, I feel my material will help students on other grade
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levels. I also feel that the units written by other team members
will feed into the growth of my classroom. I also hope that the
work of our team will positively affect and involve other mem-
bers of our staff and will draw parents into the curriculum
material we have developed.

When a team is involved, there is a better chance for that team
to exert influence on the school curricula. In fact, change starts
in the classroom when a Fellow is writing a unit. If there is
more than one Fellow working on one particular unit, more
students are going to be touched by this material and by the
communication between the teachers. This is what is happening
in our school. As we gain more experience things get more
clear and defined. We are also more prepared to take risks.

In my school as a whole, past Institute activities, which other
staff members and I have participated in and promoted, have
helped to attract seven of sixteen classroom teachers as Fellows
this year. We now have a “team” of five teachers who will
present their units in an integrated effort and, once space is
available, we will officially apply as a “Center school.” In many
ways, we are already functioning in this capacity.

Institute Centers for Professional and Curricular Development

With the New Haven Public Schools, the Institute in 1996 undertook a new
program designed to broaden and deepen its long-standing efforts to strengthen
teaching and learning in the schools. The Institute offered several elementary,
middle, and high schools the opportunity to establish an Institute Center for Pro-
fessional and Curricular Development within
their buildings. At a Board of Education meet-
ing on May 28, the Irgstitute and the Schools
formally announced the establishment of five
Centers. The New Haven Public Schools Di-
rector of Curriculum introduced the topic to
the Board, and the leading teacher in each
school Center briefly described the Academic
Plan for their Center to the Board. According
to Verdell Roberts, Associate Superintendent
of Schools, “The interaction among teaching
professionals in the Centers will promote col-
legiality, staff development, self growth, and creativity in the classroom. This is
a terrific way to assure that Institute resources will directly benefit many more of
our students.” Each Center houses a complete set of the Institute’s printed vol-
umes and reference materials. In addition, the Centers will provide computer
links to the Yale-New Haven Teachers Institute’s extensive curricular resources
on-line. The established Centers include the two elementary, two middle, and one

Harol.d Shapiro
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Diane Garber, Director of Curriculum,
at the May Board meeting.
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high school. Each Center developed an Academic Plan that outlines how Insti-
tute resources can assist teachers to improve student learning while addressing
school and district goals. Assuming the success of the pilot phase, this opportu-
nity will be extended in coming years to all schools in the New Haven system.

Teachers at Career High School in-
tend to use their Institute Center to act
on the “thematic interdisciplinary ap-
proach” to teaching and the “collabora-
tive, problem-based learning activities”
called for in their school’s magnet imple-
mentation plan. The Institute Center at
Roberto Clemente Middle School will
provide impetus to team teaching and the
development of thematic units. Team-
work and technology combine at Mauro’s
Institute Center where teachers develop
lesson plans of an interdisciplinary—and
multicultural—nature. Teachers also
work on personal assessment portfolios,
evaluating their own teaching methods
and status as a learner. At the Hill Cen-

" Harold Shapiro
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Roberto Clemente Middie School tral Middle School Institute Center sev-
feacher kaymond W, Brooks describing eral teachers participating in the 1996 In-
his Institute Center to the Board of - . .

7 stitute seminar on Astronomy used the

Center to develop closely related curricu-
lum units. Grade-level meetings were also held in the Center, encouraging
team teaching. Teachers at Jackie Robinson Middle School intend to use their
Institute Center as a place where both individuals and teams can gather to
develop classroom curricula and plan school initiatives.

As with other Institute programs, then, the Centers emphasize teachers’ on-
going collaborative development of their curricula. In effect, the Centers are an
effort to create in schools a place that will be conducive to the kinds of conversa-
tions teachers have with each other and with their Yale colleagues in Institute
seminars on campus. Whereas the Fellows program takes place at the Univer-
sity, Institute Centers operate from attractive and properly equipped rooms within
the schools themselves. They contain special furnishings designed by Yale fac-
ulty member Kent Bloomer, who previously has led two Institute seminars. The
Centers are intended to:

» Increase the visibility and use of Institute resources within the schools
» Include teachers who have not before been Institute Fellows

* Disseminate Institute-developed curriculum units more widely
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Kent C. Bloomer presenting the prototype of his design at the National
Advisory Committee meeting.

 Explore the potential of computing as a means of collaboration

* Apply the Institute’s principles in new ways within the school
environment itself.

As their name indicates, Institute Centers are designed to encourage and to
assist with curricular and staff development that draws primarily on Institute
resources. This purpose is in keeping with each of the “Kids First” school district
goals. These goals call for more site-based management, improvement of cur-
riculum and instruction, greater staff development, increased parental involve-
ment, and improved physical conditions of schools. The Centers directly address
the first three of these goals and provide new opportunities with respect to the
last two.

Schools selected as Center sites become eligible to receive special resources
and incentives from the Institute. The incentives are intended to assist with the
Center’s development as well as the implementation of the Center’s Academic
Plan, and are outlined in the Center booklet. The Centers are supported by grants
the Institute received in 1995 from the Sherman Fairchild Foundation and the
Arthur Vining Davis Foundations. They represent an important step in embed-
ding the Institute’s work more deeply in individual schools.
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Involvement of Yale Students

A point stressed in the first University Advisory Council meeting, held in
April 1994, and a strong interest of teachers in our leadership, has been to
identify additional ways to involve Yale students in the Institute. As mentioned
above, the Institute has begun to involve undergraduate and graduate students
as computer assistants to the Fellows. In addition, the Institute has been devel-
oping a partnership with Dwight Hall, the organization that provides an um-
brella for all student volunteer groups on campus. After undertaking a several-
months study, two student members of the Dwight Hall Executive Committee
drafted a statement on the advantages they believe such a partnership will have
for both our organizations. This proposal was presented formally to the Dwight
Hall Cabinet and to the Institute Steering Committee and endorsed by both
groups early in 1996.

As a result, Dwight Hall has engaged student interns to coordinate ex-
isting student volunteer activities in three of the schools that are establishing
Institute Centers, and to assist those schools with the implementation of
their Center Academic Plan. To coordinate volunteer student services for
all the schools, and to assist each Center in formulating and implementing its
plans, the Institute for its part has engaged a Yale graduate student as Liai-
son to the Centers. He works directly with the education “pod leader” at
Dwight Hall, who is in effect the coordinator of all Yale volunteer services
in the schools.

The student coordinators focus the time and energy of Yale students in
areas that school teachers themselves identify as those where their assistance
can be particularly helpful. In this way, the Institute-Dwight Hall partnership
can create greater leverage for accomplishing each school’s own academic plans
to strengthen teaching and learning. It also provides a valuable experience for
the Yale students who are involved. As one intern wrote:

Working at a high school within the boundaries of New Haven
has helped me not only to learn more about the city, but to feel
better about my own personal experience at Yale . . . I came to Yale
wanting to work in the city and this has allowed me to do that
through the schools, which is the main target that I originally
wanted.

School District Curriculum Standards and Priorities

The teachers who taught in the summer Academy in August also consti-
tuted an Institute curriculum committee that was charged with responsibility for
devising ways to relate the Institute’s curricular resources to the new curriculum
standards that were being drafted by the New Haven Public Schools’ administra-
tion. To plan this new activity, a number of meetings were held with the Associate
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Curriculum Committee meeting on July 8,
1996. (Left to right: Marcella M. Flake,
Diane Garber, Verdell Roberts.)

Superintendent of Schools and the Di-
rector of Curriculum. Because exten-
sive Institute resources have been de-
veloped for teaching about diversity and
community—and because teaching
about diversity is a prominent aspect of
curriculum standards being developed
for most school subjects—we decided
to focus on this topic as a particularly
promising one for demonstrating the
relationship between Institute resources
and school curricula.

The nine teachers involved in the summer Academy met for two weeks in July
and produced two draft documents: a chart that correlates all Institute curriculum
resources for teaching about diversity with all the New Haven curriculum stan-
dards that call for teaching about diversity; and an annotated reference list of the
more than 300 curriculum units the committee identified as significantly related to
this topic. However these documents may later be used by other educators, this
work had particular value for the committee members themselves. As two wrote:

After having worked on the curriculum and standards correlation,
I am more aware of the resources available that I can use in my
classes. Ialso now can recommend more units to other teachers.

I benefited greatly from taking part in the process. I am now
very aware of the material contained in many of the units.
While working, I also noted units I felt would be valuable for

use in my classroom.

Participants at the Curriculum Committee meeting. (Clockwise from left: Peter N. Herndon, Soraya
Potter, Ida L. Hickerson, Jean E. Sutherland, Felicia R. McKinnon, and Carolyn N. Kinder.)
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As mentioned above, the Ad Hoc Group planned what the next steps should be
for determining the value and usefulness of these documents.

In short, the curriculum work in July provided a useful pilot activity for
developing, on a broad range of topics, the relationship between curriculum stan-
dards and Institute resources. The Institute also worked with the school district
to place its curriculum standards on the Institute’s Web page, thus expediting an
electronic version of this material for various other uses throughout the school
system.

Academy

In 1994 a first Academy in Multicultural Studies and Environmental Science
offered a new summer program to students in grades 3-8. Through the Academy,
teams of teachers who had participated in the Teachers Institute taught their own
and other teachers’ Institute curriculum units to selected New Haven students.
This demonstrated the vitality of the teaching and learning the units entail, showed
their adaptability to different grade levels and classrooms than their authors may
have originally envisioned, and further indicated the desirability and potential for
their wider dissemination throughout the school system. This team approach fos-
tered an effective “mentoring” relationship between teachers who designed the
curriculum units and those who were using them for the first time.

The success of the pilot summer Academy also demonstrated the potential of
this activity for combining individual curriculum units into larger works of curricu-
lum to be introduced as courses or school themes, and as system-wide curricula. In
short, the Academy provided a fruitful opportunity for the Institute and the Schools
administration to begin to consider concrete plans that led to the establishment of
the new Institute Centers for Professional and Curricular Development.
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Harold Shapiro

Fellow Felicia R. Mcléinnon.teaching in the summer Acéderﬁy.

The Institute therefore planned a second Academy that was conducted in
August 1996 by nine teachers (who were Institute Fellows at the same time) for
77 New Haven elementary, middle, and high school students. The Academy was
based on the successful experience with the pilot effort in 1994 and, like the
earlier Academy, focused on two themes: diversity and community, and environ-
mental studies. Academy activities were located at two of the schools that have
established Centers for Professional and Curricular Development, and this will
facilitate follow through with students from the summer program. The nine teach-
ers who taught in the Academy completed written evaluations of their own and
their students’ experience. These were transcribed and circulated in advance of
four after-school meetings they held together—and with the Ad Hoc Group—in
October and November. |

In their evaluations, the Fellows teaching in the Academy described the
particular value of the Institute units they used. Four wrote:

These units helped the ethnic students to write with precision
about themselves, articulate and describe their ethnic back-
ground as well as examine others that make up the diverse
population of the United States.

All the units used this summer were extremely beneficial in
allowing us to teach students how to write positively about
themselves and their experiences.

The Institute units chosen were extremely adaptable. Although
most units were written to last for longer periods of time than
we had, the units themselves worked as guides for our plans
and daily lessons with each of the children.
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The materials were high-interest materials, motivational for
teachers and students and flexible. The curricular focus was on
multicultural studies and environmental science using an inte-
grated approach. Teachers focused on basic skills such as

writing, reading, math and problem solving. Diversity and “The materials were
multicultural education were strands throughout the curriculum. high-interest materi-
als, motivational
The teachers spoke as well of the value, for themselves, of teaching in the for teachers and
summer Academy. Three wrote: students.”
—Institute Fellow

Working for this summer Academy allowed me to try out
several ideas that I plan to use with my classes this year. It also
gave me an opportunity to work with students that will hope-
fully be a part of the YNHTT’s Center at Jackie Robinson.

I found it to be & valuable opportunity to collaborate with
another teacher and to shape a curriculum that utilizes the
strengths and particular areas of interest of the instructors.
I feel that [we] were able to learn from each other. This is
important to personal and professional growth.
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“The advantage is
that the teachers
who developed these
units knew our popu-
lation and chose
motivating and
hands-on activities.”
—Institute Fellow
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Summer Academy participant.
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The advantages of utilizing units developed by other teachers is
that the teachers who developed these units knew our popula-
tion and chose motivating and hands-on activities to meet
specific objectives.

They spoke as well of the manner of teaching they were able to employ in
the Academy. Two wrote:

I felt I was more relaxed . . . perhaps more energetic due to the high
motivation level of the students. There was plenty of time,
scheduling was more flexible, and the team approach kept things
moving. Both students and teachers were very eager. 1 felt
confident and excited about what we were doing. The emphasis
was on fun, getting to know one another better, and helping each
other to learn cooperatively in a small classroom setting.

My teaching style, which is generally very familiar (while still
rigorous), worked well in this type of setting. Also, I thor-
oughly enjoyed the opportunity to team teach; it kept the
teachers fresh and the students engaged.

The Fellows teaching in the Academy thought there were particular advan-
tages for the students that came from involving them actively in classroom learn-
ing. Institute Fellows often report that the excitement they experience for a
seminar subject carries over into and helps energize their own classrooms during
the school year. In a similar way, the Fellows teaching in the Academy spoke of
the stimulating environment they created for their students. Three wrote:

Were the students engaged more actively? Absolutely. The
format planned to involve students as “active learners.” No
one was exempt from this process. We “warmed up” each
day with brain teasers, puzzles, or games. We mixed fun and
facts to the extent that students seemed to enjdy the activi-
ties we had planned. We worked at variety, dividing the time
up into smaller segments of time. Each week was
goal-oriented, with a culminating activity each Friday that
helped engage students and move them forward. We did a
lot of videotaping, which was another valuable incentive to
“perform” at a high level.

The Academy was designed to facilitate interdisciplinary learn-
ing using hands-on learning. A strange thing occurred, the
student assistants commented that the students were working all
the time and did not have time for fun. The younger students
were having fun, because they thought they were playing. After
a few days some of the assistants came over to me and said, “I
understand what you mean, this thing is contagious.”
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Fellow Peter Herndon teaching in te summer Acdem'y.

For many of the students that learning was more engaging and
active than learning they were accustomed to in their regular
classroom settings.

In conclusion, Academy teachers spoke of the value of the experience for
both themselves and their students. Three wrote:

Inform the Superintendent that the program was very worth-
while and should be expanded. Teachers can have summer
teaching experiences that are rejuvenating, and this program is
certainly going in the right direction, using teacher-developed

curriculum. Teachers are given freedom within certain param- “Inform the Super-
eters to teach creatively, without sacrificing discipline and intendent that the
structure. Remember that students were given no credit or PIOSTam was vely
monetary rewards to entice them, only an enriching educational worthwhile. Teachers
experience! can have summer
teaching experiences
My overall experience at the Yale-New Haven Teachers Acad- that are rejuvenating.”
emy greatly exceeded my expectations. The project appealed —Institute Fellow

to me first because it was an opportunity to team-teach with
respected colleagues, from whom I acquired a great deal of
practical insight into the areas of organization, planning and
ways of successfully interacting with students. Being able to
interact in a classroom with another teacher is an energizing
experience; consequently I plan to invite more teachers and
guest speakers into my classroom for more team-teaching
experience. Another appeal of the program was the opportunity
to utilize and modify lessons from my own Institute units, and
to get feedback and suggestions from a colleague and from
students. The students proved very responsive to our efforts
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to combine facts, fun, creativity and structure. From my point
of view, the program was energizing. I viewed myself as a
participant with students who were giving up valuable summer
time to learn valuable things. What could I teach them of
value? I forced myself to look at the two weeks from a high
school student’s perspective; by doing so it made planning much
more exciting and fun. What did the experience mean to me?
The 1996 summer Academy experience forced me as an educa-
tor to rededicate myself to create learning situations for my
students that will get them excited about the study of history as

_ it relates to their everyday experience. I owe the Academy a
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debt of gratitude for giving me the opportunity to re-experience
some of what I call my “first love”—teaching students who
challenged me to give of myself to the utmost— a process
which resulted in close personal relationships and mutual
respect which I shall cherish for a long time.

The summer Academy was very rewarding for me. I left feeling
that my colleagues, particularly at the high school level, are
doing an outstanding job with young people. I would love to
have the opportunity to work with such a dynamic group of
young people on a year round basis.
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NATIONAL DISSEMINATION

The Institute continued during 1996 to disseminate its work by responding
to inquiries, publishing its periodical, producing a new videotape program, and
examining more systematic ways of working with schools and universities lo-
cated in other cities.

Publication of On Common Ground

Requests for information about the operation of the Institute in New Haven
were often the direct result of someone viewing the Institute’s first videotape
program, “Teaching On Common Ground,” or reading about the Institute in its
periodical, On Common Ground. During 1996 the Institute responded to nu-
merous inquiries from individuals representing diverse organizations that included,
by way of example, Rutgers University in New Jersey; Swarthmore College in
Pennsylvania; Mayville State University in North Dakota; Rollins College in
Florida; Morgantown Elementary School in West Virginia; Washington Univer-
sity in St. Louis; Rudolf Steiner College in California; and The City of South
Charleston in West Virginia. In several cases, the person making the request
indicated that he or she was exploring the establishment of a program similar to
the Teachers Institute for their own community.

With support in part from the Carnegie Corporation of New York, the Insti-
tute published two numbers of the periodical during 1996. Number 6 (Spring
1996) on “Educational Organization and Change” included articles by Arthur
Levine, President of Teachers College, Columbia University; Sherry H. Penney,
Chancellor of the University of Massachusetts, Boston; Gene 1. Maeroff, Senior
Fellow at the Carnegie Foundation for the Advancement of Teaching; Sophie Sa,
Executive Director of the Panasonic Foundation; and by various other school
and college educators. It also contained tributes to Fred M. Hechinger, former
Education Editor of The New York Times, and Ernest L. Boyer, who was Presi-
dent of the Carnegie Foundation for the Advancement of Teaching, both long-
time members of the Institute’s National Advisory Committee. The Number
inaugurated a new “Superintendents’ and Principals’ Forum,” which will comple-
ment the continuing forum, “Voices from the Classroom.”

Number 7 (Fall 1996), devoted to topics in “Diversity, Partnership, and
Community,” included articles by Manuel N. Gémez, Vice Chancellor of Student
Services at the University of California at Irvine; Howard R. Lamar, President
Emeritus and Sterling Professor Emeritus of History at Yale University; Richard
H. Brodhead, A. Bartlett Giamatti Professor of English and Dean of Yale Col-
lege; James W. Pipkin, Dean of Fine Arts at the University of Houston; Ronald
Takaki, Professor of Ethnic Studies Department at the University of California,
Berkeley; and by various other school and college educators. More specifically,
Vice Chancellor Gémez argues that it “is all too tempting to lose faith in educa-
tion right now,” but concludes that “partnership is the means by which we can
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renew a national commitment to the health of American democracy.” He adds,
“Without educational partnerships between institutions, the intellectual develop-
ment of our students will continue to atrophy.”

In an article entitled “Encounter with a City,” President Lamar tells how he
explored, with his seminar community of school teachers, the history of that
larger and continually changing urban community, New Haven. Dean Brodhead
writes of his experience leading an Institute seminar and tells of the dialectical
interaction between teachers in the university and those in the schools, through
which both can broaden and enrich their own understanding of a possible educa-
tional community. Bryan J. Wolf, Professor of American Studies and English at
Yale, tells how, through working in the Institute with school teachers, he discov-
ered ways in which he might refocus his own university teaching so that it does
ampler justice to the richness of racial and ethnic communities in America. “To
teach a class with soul,” he says, “is to tap into the diversity of everyday Ameri-
can expressive life, catching that life as it is transformed into art.” Janet Ray
Edwards, Program Officer in the Division of Research and Education at the Na-
tional Endowment for the Humanities, deals with the impelling national need of
building educational communities around issues of ethnic and cultural diversity.
Edwards suggests how adaptable is the approach of the Yale-New Haven Teach-
ers Institute to an array of different settings and thematic emphases. “Student
Voices” in the Number includes a report by Reverend Frederick J. Streets, Chaplain
and Pastor at Yale University, on his work as facilitator for a focus-group discus-
sion with African-American high school students. -

o

|

The Editorial Board Meeting held February 1996 in Santa Fe, New Mexico. (Clockwise
from bottom left: Thomas R. Whitaker, James R. Vivian, Thomas E. Persing, Edward C.
Kisailus, Manuel N. Gémez, Charles S. Serns, Sharon Olguin, Sharon M. Floyd, Jules D.
Prown and Jay L. Robinson.)
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The Editorial Board Meeting held February 1996 in Santa Fe, New Mexico. (Left to rigt.
Manuel N. Gémez, Sharon M. Floyd, Jules D. Prown, Jay L. Robinson, and Edward C.
Kisailus.)

To assist with the periodical, the Editorial Board for On Common Ground
met twice during the year. The Board’s role is very much in keeping with the
original conception of the periodical: that is, that On Common Ground not be
merely descriptive or promotional of particular collaborative programs but that,
instead, it provide a forum for more thoughtful, provocative, and analytical writing
about this educational field. The Board has been of invaluable assistance not only
in conceiving of the nature of the publication, but also in formulating topics and
approaching individuals to write articles for each number the Institute publishes.

Meeting in Santa Fe for two days in February 1996, the Editorial Board
addressed the contents, illustration, appearance, and circulation of the periodi-
cal. Each topic was approached from the perspective of the varied constituen-
cies among its readership. A particular focus of the meeting was school admin-
istrators’ views on school-university partnership and on the relation of partner-
ships to school organization and change. Board members Thomas Persing and
Charles Serns made informal presentations and then led discussion on this topic.
Excerpts from the discussion were printed in Number 6 as the “Principals’ and
Superintendents’ Forum,” mentioned above, introducing this as a regular ele-
ment of the periodical.

The Board discussed articles submitted and possible images for Numbers 6
and 7, criteria for images used in the periodical, and possible publication in book
form of articles first published in On Common Ground, and later revised and
expanded for this purpose. The Board also decided that we should urge indi-
viduals who receive the periodical to give their copy to libraries.
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The Editorial Boar Méeting held November 1996 in New Haven. (Left_t;b rig_ht.' Mdnuel N.
Gomez, Sharon M. Floyd, and Jay L. Robinson.)

Meeting in New Haven on November 8-9, 1996, the Board discussed re-
sponses to Number 6 and Number 7, both published since the February meeting
of the Editorial Board; the current circulation of the periodical; requests received
for quantity orders for meetings and other purposes; their reflections on the seven
numbers published to date; articles received, but not yet published, and images
collected, but not previously used. The Board then focused on feature topics and
possible articles and authors for future numbers, as well as suggestions for the
several departments that were included in Numbers 1 through 7: “Voices from
the Classroom,” “Superintendents’ and Principals’ Forum,” “Student Voices,”
“Responses” to articles published in On Common Ground,” Book Reviews, and
“From the New Haven Experience.” Finally they reviewed comprehensively the
list of authors who have ever been approached to write for the periodical, with
particular attention paid to those who have not yet submitted a piece for publication.

During 1996, the circulation of the periodical was expanded to more than
12,000 individuals nationwide and included the following, in addition to numer-
ous teachers and administrators at Yale University and in the New Haven Public
Schools: the Chief State School Officers; superintendents of school districts en-
rolling 5,000 or more students; all college and university presidents and chancel-
lors and chief academic officers; deans and directors of education, continuing
education, and graduate programs at four-year institutions; directors of commu-
nity services and governmental relations at four-year institutions; heads of many
corporations, foundations, and professional organizations involved in education
reform; education policy-makers at both the federal and state levels; members of
the print and broadcast media who cover education; and a growing list of indi-
viduals who have asked to receive it. The periodical was mailed also to individuals
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in schools and colleges across the country with whom the Institute has worked
since the inception of its dissemination activities in the early 1980s.

In addition, a copy of the periodical was included in the registration folder
of all individuals attending the “National Conference on School-College Col-
laboration of the American Association for Higher Education,” held in Washing-
ton, D.C. in November; and the “National Conference on Educational Collabora-
tion and Excellence” held at the University of California at Berkeley in October.
Number 6 was provided in quantity, for example, to the National Gallery of Art
for use in their summer program for school teachers; to the Washoe County
School District in Nevada for distribution among their curriculum coordinators;
to St. Mary College in Kansas for an advisory council meeting; to the San Diego
County office of Education for a collaborative meeting with area chancellors and
superintendents; to the University of California, Davis for their “Leadership In-
stitute for School Superintendents”; to the Lincoln Public Schools in Nebraska
for a meeting of the ExXecutive Board of the American Association of School
Personnel Administrators (AASPA); to the Southern Crescent Professional Edu-
cation Council for the six school systems located in the south metropolitan At-
lanta area; and to Mayville State University in North Dakota for a meeting in-
volving campus faculty and staff, superintendents, and elementary and secondary
teachers at MaSU and Valley City State University.

Videotape Program

When in October 1995 the Carnegie Corporation of New York renewed its
support for the periodical, the grant also provided for the production of a second
videotape program on the process of school teachers’ participation in the Insti-
tute. A first, short videotape program, “Teaching on Common Ground,” was
completed during 1995. It is based on numerous hours of interviews with Insti-
tute participants from the University and the Schools, the Superintendent, prin-
cipals, and others; and on videotaping of teachers and students during the 1994
summer Academy and the previous school year Th1s v1deo was previewed by
several audiences, including school teachers [ e
on the Institute Steering Committee, Yale fac- jo
ulty members on the University Advisory
Council, and members of the Special Gifts
Committee, among others. The response was §
generally favorable and encouraged us to be- ,
lieve that additional videotape productions '. I N bt

. el de-New Haven
would be worthwhile. Many individuals who
viewed the first program suggested, in fact,
that the Institute needs a companion video that
explains the structure and process of the In- p ER
stitute in more detail. Their concernhas been [RRASUSIAAI
that viewers of the short program not conclude SEOINGUINMIINEI LRI
that the highly positive results of Institute par-
ticipation as depicted in “Teaching on Common

‘Teachers Institute
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Ground” can be too readily achieved, but rather that they are the product of an
in-depth and long-term engagement among University faculty members and pub-
lic school teachers through a structured process of seminars and curriculum writ-
ing. The viewers suggested that the next production therefore should be more
according to a script, and less in a documentary style. The first production was
approached as a documentary in order not to appear unduly promotional, but
instead to relate in a seemingly authentic manner the views of participants.

The first video was distributed in the fall of 1995 to all the Institute’s school
Representatives and Contacts in New Haven, and they showed it throughout
their schools in special meetings, regular faculty meetings, magnet school meet-
ings, and at other events. They used the video to heighten the visibility of the
Institute in their schools and to encourage teachers and administrators to view
the Institute as being designed to meet their needs. The video was employed
specifically—and with apparently good result—to call attention to seminar plans
for 1996 and to on-line and printed resources already available from the Institute.
In fact, as mentioned above, the Representatives attributed the unusually large
number of applicants to 1996 seminars in part to the impact of the video.

The next production, with a script written by Thomas R. Whitaker, will
describe the structure and process of the Institute while it follows a few indi-
vidual teachers through that entire process. The Institute is fortunate that Whitaker
agreed to write the script as he has led more Institute seminars than any other
Yale faculty member. We selected seven teachers who were willing to devote the
necessary time to the project, and they were interviewed initially during the month
preceding their participation in an Institute seminar. The video will follow them
from the initial stages of organizing the Institute as they suggested the seminars
they would like the Institute to offer, through their own application and formula-
tion of a provisional unit topic, through participation in a seminar and writing a
curriculum unit, into their own school and the actual teaching of the unit devel-
oped through the seminar. In this way, the video will show the Institute from the
perspective of teachers participating in it.

The second video will be designed to supplement the first, but it will be
coherent and complete enough to stand alone. Ideally, it will be about 27 minutes
in length. It will address teachers and administrators in both schools and univer-
sities, in New Haven and in other cities, as well as members of foundations and
other funding organizations, and, more generally, all those who are interested in
the future of public education in the United States. Video #2 will provide expo-
sition and narrative that will make clear:

« The history of the Institute, including its longevity and present funding
« The organization of the Institute, including the roles of the director,
the Steering Committee, the Representatives in the schools, the

University Advisory Council and Executive Committee, and the
National Advisory Committee
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* The process by which seminars are determined each year, including

conversations among teachers and between the director and University
faculty

» The uses of the talks directed to all Fellows of the Institute

* The seminar process, as it combines common reading with the writing We believe this video

of individual curriculum units will be meaningful for
New Haven teachers
 The process through which curriculum units are planned, drafted, who have never
tested in the classroom, and completed participated and

individuals at other
institutions who are
exploring the estab-
lishment of similar
programs.

+ The uses and results of the curriculum units in the New Haven
schools, with a sampling of student responses

« The benefits that school teachers, Yale faculty members, and Yale
as an institution receive from the Institute

* The role the Institute has played and continues to play in Yale’s inter-
action with New Haven

» The importance of the Institute’s approach for strengthening teaching
and learning in schools in other cities

We believe that this video will be meaningful for various audiences, but
especially for New Haven teachers who have never participated in the Institute
and individuals at other institutions who are exploring the establishment of simi-
lar programs.
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PROGRAM EVALUATION

Numerous evaluations of the Teachers Institute demonstrate that such col-
laborative programs can assist schools in specific ways, and that the results are
cumulative.! As described below, 37 percent of New Haven secondary school
teachers of subjects in the humanities and sciences have completed successfully
at least one year of the Institute. A number have participated for two to seven-
teen years. An increasing proportion of current elementary school teachers, who
were first admitted in 1990, have also taken part.

Table 2
Institute Fellows as a Percentage of Eligible
New Haven Elementary School Teachers

Kindergarten 9%
Grade 1 10%
Grade 2 4%
Grade 3 10%
Grade 4 9%
Grade 5 10%
Total K-5* 14%

*Includes non-graded arts and special education teachers
and librarians and curriculum coordinators.

In the fall of 1996, the Institute updated its ongoing study of New Haven
teachers who have been Fellows in terms of the proportion of eligible teachers
from each New Haven school and department who have participated, the number
of times Fellows have completed the program, and whether Fellows have re-
mained in teaching in New Haven. This study showed that, of the 417 individual
New Haven teachers who have completed the program successfully at least once
between 1978 and 1996, three fifths (59 percent) are currently teaching in New
Haven. An additional thirty (7 percent) have assumed full-time administrative
posts in the school system. Thus two thirds (66 percent) of all Fellows since
1978 are currently working in the New Haven Public Schools. These statistics
are particularly encouraging because of the Institute’s determination to involve
individuals who will continue to serve students in our urban school district.

As Table 3 below shows, a considerable proportion of eligible middle school
teachers (37 percent) and high school teachers (37 percent) have participated in the
Institute. With respect to the number of years Fellows still teaching in New Haven

1See especially A Progress Report on Surveys Administered to New Haven Teachers, 1982-1990
(New Haven: Yale-New Haven Teachers Institute, 1992).
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Table 3
Institute Fellows as a Percentage of Eligible
New Haven Secondary School Teachers

Middle Schools  High Schools Transitional Centers Overall

English 45% 34% 14% 37%
History 35% 37% 14% 34%
Languages 31% 26% n/a 27%
Arts 50% 42% 0% 48%
Math 18% 33% 100% 29%
Science 42% 30% 50% 36%
Grade 5* 12% n/a n/a 12%
Grade 6 18% n/a n/a 18%
Grade 7 31% n/a n/a 31%
Grade 8 40% n/a n/a 40%
Total** 37% 37% 35% 37%
*Grade 5 teachers are included here only for middle schools; grade 5 teachers in elementary schools
are reported in Table 2.

**Includes teachers of interdisciplinary and other subjects.

n/a=not applicable

have taken part in the Institute, 40 percent have participated once, 33 percent have
taken part either two or three times, and 27 percent have participated between four
and seventeen times. On the other hand, of Institute Fellows who have left the
New Haven school system, 59 percent completed the program only once, and 31
percent took part two or three times. Only thirteen individuals (10 percent)
completed the program four or more times. Thus, as an indication of its cumula-
tive influence in the New Haven school system—and as potential evidence of its
effects in retaining teachers in New Haven—the Institute has worked in the most
sustained way with those individuals who have chosen to remain in teaching in
the New Haven Public Schools.
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INSTITUTIONAL AND FINANCIAL DEVELOPMENT

In December 1995 Yale President Richard C. Levin, NEH Chairman Sheldon
Hackney and DeWitt Wallace-Reader’s Digest Fund President M. Christine DeVita
announced the successful completion of the endowment challenges awarded by
the National Endowment for the Humanities and the DeWitt Wallace-Reader’s
Digest Fund. This represents a milestone in the establishment of a core endow-
ment of more than $4 million, the income from which is restricted to support the
Institute’s activity in the humanities in perpetuity. Endowment revenues not needed
to support the Institute’s annual operation during the period of the three-year
(1995-1997) $750,000 grant from the Pew Charitable Trusts, are being rein-
vested to build the Institute’s endowment. The goal is an eventual endowment
comprising at least $5 million in the humanities and $2 million in the sciences.

In this way, the Institute is attempting to secure not only the operating sup-
port that will be necessary to fund fully its current operations, but also to invest
as much as possible of its endowment revenues in order to increase the Institute’s
permanent funding and thereby provide more adequately over the longer term for
its efforts locally and nationally.

CONCLUSION

During 1996, the Institute conducted a program of six seminars for Fellows,
opened five Centers for Professional and Curricular Development in the schools,
held a summer Academy for New Haven students, developed further the rela-
tionship of its resources to school curricula, published two numbers of the peri-
odical in the Institute’s field of university-school partnership, held two meetings
of the Editorial Board and one meeting of the National Advisory Committee, and
pursued its fund raising to ensure the continuation of its activity in New Haven
and across the country over the longer term.
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