






















































































Annual Report: Activities for Fellows

Institute Fellow Pedro Mendia-Landa and his students.

for testing my vision of the final unit. For this reason I changed much of my
original work. They were generous with their time and excited to assist me.”

During the first two months of the program, which serve as a reading
period, all Fellows also met together on Tuesday afternoons for a series of
talks. As we have done in recent years, the Representatives decided to invite
some current and prospective seminar leaders to deliver talks. In this way all
Fellows listen to either an overview or an example of the work their col-
leagues are pursuing in other seminars, while learning as well about seminars
in which they might wish to participate in a future year. In addition, some
faculty members are invited to speak on topics the school Representatives
believe will be of particular interest to many Fellows. The talks that Univer-
sity faculty members gave were: “Twentieth Century Latin American Writ-
ing” by Sandra Ferdman Comas, Assistant Professor of Spanish and Portu-
guese; “American Children’s Literature” by Traugott Lawler, Professor of
English; “American Maid: Growing Up Female in Life and Literature” by
Cynthia E. Russett, Professor of History; “Student Diversity and Its Contri-
bution to Their Learning,” by Reverend Frederick J. Streets, University Chap-
lain; “The Blues Impulse” by Maurice O. Wallace, Assistant Professor of En-
glish and African & African American Studies; “Global Change, Humans and
the Coastal Ocean” by Karl K. Turekian, Silliman Professor of Geology and
of Geophysics; and “Environmental Quality in the 21st Century” by John P.
Wargo, Associate Professor of Environmental Risk Analysis and Policy.

For the past five years, the talks have met with generally more favorable
response than had been the case in several prior years. They remain, however,
somewhat controversial. Some felt, as one Fellow wrote: “The talks were
not helpful or relevant to what we were supposed to do for our units.”
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Another wrote: “I would rather have spent the time in my group gathering
information, reading, discussing, and planning.” Another said, “I feel the
Institute should exclude the talks given by each professor that give an
overview of his/her seminar. It would be much more useful to meet with the
professor and Fellows attending their classes.”

Most Fellows, however, saw in the talks the purposes for which they were
organized. They said that to a great or moderate extent the talks were successful
in providing them intellectual stimulation (93 percent) and a sense of collegiality
and common purpose among Fellows (88 percent). Three quarters (76 per-
cent) said the talks were successful in providing an overview of Fellows’ work
in the seminars. A great majority (92 percent) said the Institute scheduled the
right number of talks this year. One Fellow wrote: “I enjoyed hearing what
the other seminars were about. Because of these talks, I feel that T would
consider these seminars in the future.” Another wrote: “My experience in the
Institute was very rewarding from the outset since I was able to glean a great
deal of information from the speakers on topics of interest to me. I appreci-
ated the lecture series format.” A third wrote: I found them all to be interest-
ing and informative. The participants were also instrumental to the overall ex-
perience the seminar provided, since they all offered their own specialty and
often shared ideas.” Yet others found the talks “well organized and thoughtful,”
“enjoyable,” “strong and informative,” and “fascinating.” One said: “The ques-
tion and answer periods gave me an opportunity to really appreciate the intellec-
tual diversity and prowess of my fellow teachers. Rarely do we as teachers have
an opportunity to meet across grade levels and disciplinary lines to discuss ideas.”
Yet another “would have liked follow-up sessions in some instances.” And one
Fellow urged that the Institute “should have a minimum of two talks or lectures
on each seminar topic.”

Many Fellows reported that the talks prompted them to read about their
topics (51 percent), discuss the topics with their students (44 percent), and
discuss the talks with other teachers (77 percent). .

As in recent years, the Institute scheduled a session on curriculum unit
writing on April 29, a week before the regular meetings of the seminars
began. As part of their admissions folder, all Fellows had received Institute
guidelines and mechanical specifications for preparing curriculum units, which
outline the Institute writing process and the five steps for Fellows formulat-
ing, reformulating, and enlarging their individual units. The discussion on
April 29 had two main purposes. First, all the Fellows met in general session
during which a panel of Coordinators spoke briefly about following the Insti-
tute process for unit development, considering one’s audience, using a
computer to write a unit and put it on-line, using the computer assistance the
Institute provides, and Fellows working together in writing and using units.
Second, we divided the Fellows into seminar groups, where each Coordinator
led a discussion of purposes and practices in writing Institute curriculum units. This
afforded an opportunity for the first-time Fellows to learn about the guide-
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lines and other aspects of curriculum unit writing from experienced Fellows.
At the same time, it encouraged experienced Fellows to share that experi-
ence, and it allowed all to discuss how the completed volume of units might
display a range of teaching strategies and contain a standard form of annota-
tion. By leading these discussions, the Coordinators also identified themselves
as being knowledgeable about the process of writing curriculum units, so that
other Fellows might seek their advice.

As described in more detail in the section, “New Ways of Working With
Schools” (page 53 below), the Institute for the third time this year offered com-
puter assistance to the Fellows. For 52 of the Fellows (70 percent) the availability
of computer services through the Institute was an incentive to their participation.
These services, provided by Yale students working for the Institute, included:
getting started with computing; word-processing and file handling for the prepa-
ration of curriculurg units; setting up e-mail and access to the Internet; using
Institute curricular resources on-line; and using the Internet in research and teach-
ing. Help was provided by e-mail, on the telephone, and in person. Fellows could
meet with computer assistants by making an appointment to come to a small
computer facility the Institute established in 1995 adjacent to its main office. A
majority of this year’s Fellows (87 percent) took advantage of this assistance, at
least to some extent. Most who sought the computer assistants’ help did so in
person (55 percent of all Fellows). Some sought advice by phone (40 percent) or
e-mail (21 percent).

Some Fellows who did not use the computer explained why. One wrote,
“I am not computer literate and many of the things my Coordinator referred to

Teacher Institute Fellows Paul Edward Turtola, Sloan E. Williams, III, Val-Jean Belton,
and Sequella H. Coleman learn about the Institute’s Web site in the Electronic
Classroom at Yale's Cross Campus Library.
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were too advanced for me.” Another wrote, “I am very computer literate.
regularly research on line. I used my computer at home and created links to
several universities and international web sites in Latin America for research.
If I have the opportunity to join the Institute again, I will investigate computer
assistance for a new level of involvement.” Yet another wrote: “I did not use
the computer assistance this year. It was a major mistake. Having hired typists
in the past to type my drafts, I’ve eliminated the necessity of computer usage.
This will change in years to come. This year I will definitely purchase a com-
puter, and learn to use the Institute’s computer assistance program. It’s ri-
diculous not to.”

Others wrote of the advantages of the assistance they received. One said,
“The computers and the assistance were extremely helpful to me. I attended a
class on using the Internet and used the computers in the library many times.”
Another said: “I have a certain amount of expertise in working with a
computer at home, but there are many gaps as a result of my self-training.
I frequently used the computer assistance available. I always got the help 1
needed when I called with specific formatting questions.” Yet another said:
“I feel the computer assistance is a wonderful perk that comes with being a
Fellow. I have been struggling for three years to become computer literate and
competent. Having ready access to competent and real and nice people who
help has been one of the best ways to speed me on my way”” And yet another
said about the staff: “They provided information both over the phone and in
person at the Computer Center. They were pleasant, knowledgeable, very
patient, and able to explain things in terms that were easily understood by
individuals with limited computer skills.”

Overall, of the Fellows who used the computer assistance offered them,
all but one (4 percent) said the assistants were helpful in getting started with
computing. (See Chart 6.) Those who consulted the assistants also found them
to be helpful in setting up e-mail and Internet access (83 percent), in using the

-

Chart 6
Computer Assistants’ Helpfulness to the 1997 Fellows

Setting up e-mail and internet access

Word-processing and file handling for the |
preparation of my curriculum unit

Using Institute curricular resources on
Yale's gopher server

Getting started with computing

Using the Internet in my research and
teaching

0 5 10 15 20 25

Number of Fellows to Whom Computer Assistants Were Helpful to Some Extent

Page 26



Annual Report: Rewards for Fellows

Internet in research and teaching (92 percent), in word processing and file
handling for the preparation of a curriculum unit (99 percent), and in using the
Institute’s curricular resources on-line (93 percent).

At the Coordinators’ weekly meetings with the Director, which were
held on the day after seminar meetings, they discussed the progress of each
seminar and gained an overview of the program. In addition, the Coordinators
met with the seminar leaders immediately before the program began to pro-
vide them information about the teachers who had been accepted and to begin
to define what their role would be in assisting with the conduct of the semi-
nars. Both seminar leaders and Fellows acknowledged in their evaluations the
essential role of the Coordinators. Most Fellows (94 percent) agreed that the
Coordinator had provided teacher leadership without diminishing the colle-
gial rapport within the seminar. Almost all Fellows said the Coordinators helped
them by facilitating discussion of Fellows’ work in progress (88 percent), and
by providing information about guidelines and deadlines for unit writing (94
percent) and about use of University facilities (94 percent). Few Fellows found
the Coordinators unhelpful in any respect.

To maintain current information on the program and to address any
problems that arose, the Institute Director met monthly with the seminar lead-
ers as a group. This also afforded the seminar leaders, four of whom were
conducting an Institute seminar for the first time, an opportunity to talk with
each other about their approaches to the seminar and experiences in it.

Rewards for Fellows

The seminars have always been regarded as the core collaborative experi-
ence of the Institute, and each year the Fellows’ comments about the semi-
nars have been rich and positive. This year the Fellows often were very
enthusiastic indeed: “A wonderful seminar leader!” said one. “A seminar
with this seminar leader is nothing short of spectacular,” said another.
“This year’s experience was, in many ways, the best I’ve had,” said a third.
“The principal reason for this upbeat evaluation is the seminar leader and
his ability to create an atmosphere that was directed yet open, and a space
in which everyone contributed without either strain or overlap.” “Fabu-
lous,” said a fourth Fellow:

I had the best seminar I have ever had—this is my 6th year.
I learned an enormous amount and I am able to use it in my
classes more effectively than in previous years. The readings
were new, relevant, varied, usable and an appropriate
amount. Discussions were interesting, informative, provoca-
tive. The class members were all interested in the subject.
Feedback on stages of writing was fast and valuable. The
seminar leader always had more suggestions for sources, or
suggestions to handle difficult material —or write better! I
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left the seminar feeling intelligent, educated and hopeful for
the year to come.

Seminar leaders described their seminar in general terms:

Usually I came in with various discussion questions prepared
on the common reading. At first I had the impression that
people weren’t finishing the reading, but that changed
quickly: we had good, wide-ranging, informed discussions.
As usual, I made the books and the issues they embody the
subject, rather than how to teach the books, but of course
plenty of teaching-related issues arose naturally.

The Fellows in my seminar desired a collective translation of

“The Fellows in my our reading into practical classroom use. They seemed
seminar . . . seemed hungry for this type of intellectual productiveness. It was a
hungry for this type breath of fresh air, different in so many ways from the semi-
of intellectual nars I typically teach. AsIam fond of young students too,
productiveness.” my concern for their well-being was nurtured in this seminar.

—Seminar Leader Our discussions, in other words, were aimed at practical
pedagogy.

Seminar discussions were often intense, often running out of
time to resolve questions and issues to the satisfaction of all.
I rarely had to intervene to provoke discussion or debate.
Near the end, I held one session during which we reviewed
curriculum units on a similar topic that were prepared during
the previous year. This proved to be very helpful by clarify-
ing the sense of quality that would be acceptable; and it
reduced anxiety in some while raising it in others.

A theme in Fellows’ comments this year, as in many past years, was the
appreciation and understanding they gained of their own and other cultures as
aresult of what they read and the interaction they had with Fellows of different
backgrounds. One Fellow wrote: “Offering a Latin-American literature course is
great. We need to build on that so the word gets out and we can persuade more
bilingual teachers, language teachers, and others, to study the culture and literature
of the fastest-growing segment of our student population.”

Another wrote:

The topic was diversity, which quickly expanded to include
racism and discrimination— subjects fraught with tension in
our society. Our seminar also dealt with these tensions. We
were a mixed group—racially, religiously, ethnically, age-
wise, and gender too. Thanks to the seminar leader’s open
and accepting manner, and his listening and facilitation skills,
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we stuck with the topics, aired our diverse opinions, listened
to each other, and developed more and more respect for one
another.

Harold Shapiro

n.s'timte Fellows Mary Stewart Bargar, Susan Norwood, and Pedro
Mendia-Landa.

And another Fellow said:

This year’s leader modeled risk-taking in talking about
racism and diversity, and we got more and more comfortable
taking risks ourselves. He communicated such respect for
each of us as human beings and our varied experiences and
beliefs, that we were able to rise above our initial reserve and
even distrust our suspicions about one another.

A fourth Fellow said:

The mix of teachers in the seminar was stimulating as well.
There were variations in everything from grade level to
ethnic, economic, and social backgrounds. This, along with
an abundance of talent, made for some interesting discus-
sions in that it allowed us to see and appreciate differences
as well as giving us an opportunity to see some ways in
which we are alike. In an age when people are so divided on
so many issues, it was good to observe this “coming to-
gether” T am truly grateful for having had the opportunity
to participate.

As has been the case since the Institute’s inception, its participants and
staff are still sometimes asked whether the co-professionalism among Yale
faculty members and New Haven school teachers, for which the program is
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widely known, is authentic. The collegiality on which the Institute is founded
is perhaps best illustrated by the mutual respect between Fellows and seminar
leaders that the seminar experience engenders. The comments made this year,
including some already cited above, are representative.

One seminar leader wrote, in a word of advice to other Yale faculty mem-
bers:

Trust the teachers. Honor their experience. They will seem at
loose ends and not rigorous, but in fact they know a lot and
really care to learn, and will gradually become galvanized if you
help them make their project challenging enough. Don’t let them
call you “professor.” Don’t ever refer to them, or think of them,
as your students, or of the seminar as a course, or yourself as
their teacher; accept the Institute’s language of collegiality:
you’re the seminar leader, they are the members of the seminar
—and before you know it the language will represent reality.
Respond to their written work like a tough editor, collaborating
with them to elicit their best from them.

In turn, Fellows expressed their respect for their Yale colleagues. Among
the comments were these: “Our seminar leader was well prepared, enthusias-
tic, flexible, funny, friendly, and full of information.” “It’s always a pleasure to
exchange ideas with someone who teaches in such a gracious manner.” “Our
seminar leader was sensitive and caring in giving of his time both in and out of
class. I especially liked the fact that he was interested in our students and took
the time to come to our classes and read to our children.” “The seminar
leader is a wonderful human being and it was therefore a good experience

The seminar on “American Maid: Growing Up Female in Life and Literature.” (Lefi to
right: Fellows Carol L. Penney and Christine Y. House.)
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each week spending time with him. He has very good people skills and man-
aged to make all of the participants in the seminar feel like they were an
important part of the group. It felt very much like a collegial relationship
rather than a teacher-student one.”

The seminars afford Fellows an otherwise too rare opportunity to talk
and work with other teachers across the artificial boundaries that often
separate grade levels, schools, and disciplines. Many Fellows this year spoke
of the value of the Institute for them in these respects: One who teaches in
high school said: “Iliked having the opportunity to work with elementary and
middle school teachers. It brought a completely new perspective to the table
that I usually do not consider when preparing my own lessons.”

“As is usually the case,” another Fellow said,

I enjoyed working with a group of people from other schools
and grade levels. Contributions varied and often reflected an
individual’s life experiences which added something that could
not be found in the text. There was also considerable sharing
of suggestions and actual materials among participants and
seminar leader which should yield positive results in the final
units.

Relating Seminar Topics to Curriculum Units

Each Institute seminar must balance the complementary and inseparable but
sometimes competing demands for studying the seminar topic and developing
specific applications of that knowledge for school classrooms. The Fellows,
coming from elementary, middle, and high schools, are obligated to develop
curriculum units that have some demonstrable relation to the seminar topic.
They are free, however, to work out curricula that enter territory not covered
in detail by the seminar. The curriculum units, therefore, have a diversity of
subject and approach that one would not expect in a regular university course
on the seminar topic. As a result, discussions in the seminar, while doing
justice to the common reading, can also range widely over substantive and
pedagogical issues relating to the curriculum units. Some comments by semi-
nar leaders and Fellows quoted earlier have already indicated that each semi-
nar approaches these demands somewhat differently as seminar leaders strive
to strike an appropriate balance.

In the end, a sizable majority of this year’s Fellows (78 percent) said that
there had been a good balance in seminar between general study of the semi-
nar subject and Fellows’ work in progress on their units. One Fellow said:
“The seminar meetings were engaging, thought-provoking, and challenging.
The environment was truly scholarly. My colleagues and I shared our thoughts
on assignments, discussed application in the classroom, and actually engaged
in hands-on experiences by trying out what we might ask our students to do.”
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“What I especially liked,” said another Fellow, “was the seminar leader’s
regular efforts to have us reflect on how our readings, findings, and discus-
sions were relevant to us as teachers. He frequently asked us, ‘So how could
this be applied in your classroom?’ Sufficient time was devoted to discussion
on how our curriculum units were coming along and colleagues often made
useful suggestions that helped us to further develop and refine our units.”

For a few others, more time spent discussing work in progress would
have been beneficial. One wrote, “It seemed to me that we rushed to
complete the suggested readings and discussed them with very little time
to discuss books being read by Fellows for their units.” And another said, “I
do feel that more collaboration between colleagues would have provided me
with a more profitable experience.”

As mentioned above, the New Haven teachers who participated as
Fellows completed their curriculum units by July 31. Their units were then
compiled in a volume for each seminar, and in October the volumes were
deposited in the libraries of all elementary, middle, and high schools so that
New Haven teachers, whether or not they have been Fellows, might use them
in their own teaching. As in the past, the Institute prepared a Guide to the
new units, based on synopses by the authors and their recommendations of the
grade levels and school courses to which their units apply.

The Institute also updated the Index of all the 1,104 curriculum units
contained in the 121 volumes of units the Institute has published since its
inception in 1978. The Index and Guide, too, were deposited in all school
libraries and distributed to the teachers who serve as Institute Representatives
for the schools. A full set of the new curricular resources was provided to
those school district administrators who have responsibility for curricula sys-
tem-wide. At the same time, the Representatives conducted an inventory to
ascertain whether each middle and high school has a complete set of all 121
volumes of units and whether all elementary schools have each of the volumes
that their teachers believe are applicable at those grade levels.

Although the Institute has, from the outset, furnished each middle and
high school a set of every year’s units—and although elementary schools have
been encouraged for the last eight years to request any units their teachers might
use —a survey in 1994 revealed that there were gaps in the unit
collections in a number of schools. Maintaining a library set of units has proved
most difficult in those schools that do not have a full-time librarian or, in some
cases, even a library. In 1993-94, the Institute therefore sought to determine
the best location for Institute material to be deposited in every New Haven
school, and in 1997 it continued to supply units missing from any collection,
insofar as the volumes were still in print. As described below, we have also
pursued the creation of an electronic version that makes the Institute’s
curricular resources more widely accessible.

Page 32



Annual Report: Results for Participants
Results for Participants

As in past years, Fellows in 1997 spoke of the results of their Institute partici-
pation especially in terms of intellectual growth and renewal. Just as
the opportunity to increase mastery of the subject one teaches was an impor-
tant incentive for most Fellows (89 percent) to take part in the Institute, al-
most all (98 percent) said that they had gained knowledge of their subject and
confidence to teach it by participating in their seminar. Only one Fellow
differed with the statement that the seminar helped him or her grow
intellectually and professionally.

Others wrote:

My seminar experience this year was both enlightening and
fulfilling. It'was enlightening in that I was exposed to a wide
range of views on pieces of literature. Although I didn’t
always agree with these views, I was forced to be open
minded about sensitive issues in the literature. It was fulfill-

ing in that I enjoyed reading the literature selected by the

seminar leader and was satisfied with new ways to view Fellows spoke of the

literature. results especially in
terms of intellectual

My participation in this seminar has broadened my knowl- growth and renewal.

edge of the changes in our environment and has prompted an
increased interest in the ways in which human activity alters
the world in which we live. I find with each seminar that

I have attended— this is my second year—that the views

e

Harold Shapiro

it

The seminar on “Twentieth Century Latin American Writing.” (Inétiﬁﬁ‘e Fellows Mary
Stewart Bargar and John K. Grammatico.)
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which I held upon entering are enhanced and even changed
as a result of the interaction with seminar leaders and col-
leagues, resulting in a broader outlook on the topic. This
can only have a positive effect on the manner in which I
present this information to the children I teach. As teachers

“I would arrive feel- become more informed, we will be better able to have an

ing drained . . . but I impact on the development and implementation of the school

never left without curricula.

having been energized

and changed because Ican give only positive glowing adjectives to describe a very

of the seminar.” special experience. I can say without hesitation that the seminar
—Institute Fellow was inspirational. Often I would arrive feeling drained and

expecting little but I never left without having been energized and
changed because of the seminar for that week.

Many Fellows described the Institute experience as having increased their
professional confidence and morale. One Fellow said: “I am confident of my
ability now in teaching these topics. I am also very excited about sharing my
knowledge with other science teachers in the school.” Another said: “I learned
a lot because I had very little knowledge of the subject matter of my seminar.
By the end of the seminar I acquired a well of information about it. My
seminar leader was very helpful in all ways possible in the researching and
writing of my unit. She reassured me at times when I was having difficulties
during the writing process.”

Another Fellow said: “As an older adult being back with the school
system for only two years, I found the Institute to be exciting. It was a
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Fellows in the seminar on “The Blues Impulse.” (From left to right: Fellows Kelley N.
Robinson, Jennifer Blue, Sloan E. Williams, I, Medria Blue, and Sequella H. Coleman.)
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challenge to meet all the deadlines —the weekly seminar readings and the
curriculum unit writing—but one that was well worth the effort.” And an-
other said: “Our last session was extremely rich. We had each brought a food
or drink and some other item which represented some aspect of our identity.
The honesty and level of risk-taking which took place during this meeting
revealed the great evolution of our trust in one another.”

Fellows spoke, too, of the access to Yale facilities they had gained from
participation. From the Institute’s inception, all Fellows have been full
members of the University community, listed in the directory of faculty and
staff, and granted use of facilities and services across the campus. For most
Fellows (88 per cent) access to Yale’s academic facilities such as the
library was an incentive for their participation, and 70 percent reported
that membership in the Yale community had been greatly or moder-
ately useful to them.

One Fellow listed among the Institute’s strengths “the ability to use
libraries and university facilities and well-informed seminar leaders.” Another
said, “The opportunity to work with Yale faculty and to have access to the
resources at Yale is invaluable to New Haven teachers.” Yet another Fellow
hoped that still more might be done in this direction: “Last year our seminar
group saw parts of the Yale medical research facilities and attended profes-
sional lectures concerning topics related to the unit. I would suggest that in
the future seminar leaders strive for more integration between the Fellows and
the vast resources of the Yale University community.”

Nor do Fellows see the results of the Institute as limited to their own
classrooms, or even to teachers who have participated directly in semi-
nars. Almost all Fellows said that they plan to encourage and assist other
teachers in using the unit they prepared; almost half said they planned to
do so with four or more other teachers. Fellows this year provided vari-
ous accounts of the more extended influence the Institute has had, and
will have, for themselves and their schools. Several Fellows wrote:

Our school curricula are moving towards a more global view
due to our diverse population and the commitment of the
staff. I plan to share my experiences and invite them to
apply to participate. I have prepared several handouts to
clearly define the expectations and benefits of the Institute
and collaborative work.

This unit will serve as the foundation for the activities we
will do for our school’s International Day.

I have included activities that can be done in various special
classes, in the library media center, in gym class, art class and
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" Harold Shapiro

Institute Fellow Jeanne Lawrence and her students.

in music class. Hopefully these special teachers will be
receptive to our collaboration.

Besides working with my students and grade 1 colleagues,

I will be working with a Library Media Specialist who is also
a Fellow. Eventually, other grade levels will be invited to
share in story-telling and related writing programs that we
will devise. I’m hoping our efforts have a contagious effect.
I also hope this motivates many of our colleagues through-
out our entire school to make use of multi-culturally diverse
literature and Institute resources.

With school and curriculum reform looming ever larger, creating
a curriculum unit through the Institute has provided me with a
specific tool with which to approach the staff at my school.

As our school curriculum moves to a more collaborative
one, my experience in preparing my Institute unit should
give me the confidence to help teachers develop more
student-centered research.

Each year we are attentive to the responses of both first-time and veteran
participants because, on the one hand, we want a high proportion of New
Haven teachers to become Fellows and, on the other, we want the Institute to
become a regular part of Fellows’ professional lives. Both groups cite their
own rewards. Several first-time Fellows wrote:

Although this was my first time participating, I feel that the
Institute is a wonderful resource for all New Haven teachers.
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My entire experience with the Institute was extremely positive.

Overall I found the Institute to be a stimulating, challenging,
and rewarding experience. I enjoyed the collegiality of
Fellow teachers. I appreciated the comments and lectures of
the seminar leaders.

I feel unfortunate to be moving out of the area to a state
where there is no Institute and no access to Yale University.
Nonetheless, I expect my experience this year to have a great
impact on my teaching in the coming year. Textbooks aid
me well in preparing students for communication in the
foreign language I teach; however, they are quite mediocre
when it comes to culture. The unit I have created is one [
will use to teach about culture, and it is not something I
could have ereated on my own during the school year.
Having gone through this process once, I am encouraged to
create another unit on my own because I feel that I now
know how to do it, and my research skills have improved. I
can’t wait to meet the Music and French teachers at my new
school to discuss doing this unit in an interdisciplinary fashion.

For returning Fellows, the rewards of participation do not appear to di-
minish over time, as the experience becomes cumulative, and not repetitive or
redundant. In fact, at least some teachers report that the benefits increase as
one has more experience as a Fellow. Several returning Fellows wrote:

My students developed short plays around two of my past
units, and these were performed before their fellow students.
I continue to use parts of my past units, especially Monologue
Poems and Study of Acting Methods Through Film. Since I
teach drama, my students generate lots of ideas about developing
short plays, skits, and monologues. All my curriculum units
continue to be jumping off points for this type of creative work.

“My experiences in
constructing curricu-
lum units . . . have

I have used the curriculum units that I developed in 1992 and

1993 as the basis for thematic units I have designed and used in
my classroom during the regular school year. I have also used "
them to help me design summer-school courses that I have greatly infl uenc.ed my
taught. My experiences in constructing curriculum units through subs equen t designing
the Institute have greatly influenced my subsequent designing of of units . .. that L use

units, large or small, that I use in my classroom. in my clas sroont.
—Institute Fellow

The unit I co-wrote in 1988 became the basis for the 6th
grade social development module called “Human Growth
and Development, Pregnancy and AIDS Prevention Mod-
ule.” It is still being taught in all 6th grades in the city. 1
personally go into many 6th grade classrooms each year to
teach one or more lessons from the module. I also train new
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Hamid Shapirb

“The Institute has
enriched my academic
life in ways which I
can never repay
except to be the best
teacher that I can
be.”

—Institute Fellow

Institute Fellow Paul Edward Tutéia and his students at Fair Haven
Middle School.

teachers to teach this 6th grade module and the 8th grade
human sexuality curriculum called “Values and Choices.”
The unit I researched and wrote in 1991 is very much a part
of all training for sexuality education that I do.

For the past eleven years, the Institute has enriched my aca-
demic life in ways which I can never repay except to be the best
teacher that I can be and to share the collective wealth of these
wonderful educational experiences with all my students.

As in every year since 1990 when elementary school teachers became a
regular part of the Institute, they spoke this year of the particular advantages
of the Institute for them specifically. Several Fellows wrote:

Since the majority of students at my elementary school are of
African American descent, the study of African American
history and culture has always been an integral part of our
Social Studies curriculum. I think my unit will enhance the
current Social Studies curriculum as well as bring an in-
creased focus on this topic in many other areas of the cur-
riculum because it uses an integrated approach to teach its
subject matter.
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I believe my curriculum unit will be enthusiastically received
by my first graders and my first grade colleagues. As a result
of its implementation, I believe students will be eager to
express their ideas and stories in written form and will truly
indulge in the joy of reading, and that teachers will broaden
their use of multicultural reading materials.

My unit is for fourth grade students in two elementary
schools in New Haven, who are mostly materially disadvan-
taged African Americans. As they learn about, and partici-
pate in, various African and African American experiences in
poetry and music that are a part of the blues, they will
increase their knowledge of geography, historical events,
contributions of musical performers, vocabulary associated
with this art form, and, most important, a relevant philoso-
phy of life. In addition, many of the nine national music
standards, part of the legislation of America’s Schools 2000,
are addressed through this unit.

Environmental issues are an area that the New Haven
schools have been stressing in reading, math, science, and
social studies. The best way to help our environment is

to make future generations aware of the problems so they
can work to solve these issues. This year I hope to use the
curriculum I developed with my 3rd grade class. I hope that
we will use our classroom work to complete a whole class
science project for the City Wide Science Fair.

Institute Fellow Waltrina D. Kirkland-Mullins teaching her students at
Davis Street Elementary School.

“Students will be
eager to express their
ideas and stories in
written form and will
truly indulge in the
Jjoy of reading . . . "

—Institute Fellow
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I participated in the 1995-1996 Institute, and I developed an
Astronomy unit for Grade 1. The unit was implemented
between November 1996 and February 1997. All activities
were shared with two other first grade classes at my school.
My students collaboratively worked on the exhibit for our school
Science Fair. They won first place, competed in the Yale finals,
receiving honorable mention for their efforts, and received a letter
of commendation from the New Haven Astronomy Society.

Seminar leaders, too, speak of what they gain from participation not only in
terms of their involvement in public education and the University’s home commu-
nity, but also in terms of their own scholarship and teaching. Presenting what they
wrote in their evaluations is especially worthwhile because the Institute is often
asked what are the incentives and rewards for Yale faculty members who partici-

“The discussion of
the literary texts was

more adult and more

open, and I enjoyed

this immensely.”
—Seminar Leader

“I gained a deeper in-
sight and apprecia-
tion for the quality
and commitment of
the New Haven public
school system and its
teachers.”

—Seminar Leader

pate. Several seminar leaders this year said:
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The seminar allowed me to explore topics that I would not
normally include in a typical undergraduate or graduate
seminar at Yale. The discussion of the literary texts was
more adult and more open, and I enjoyed this immensely. 1
did not feel I needed to be as “academic” and this left me
greater room for openness and creativity in the classroom.
This experience will go with me now into my Yale graduate
and undergraduate classes this fall.

The benefits are obvious: an extension of my human and
intellectual experience by bringing me into contact with new
people, new ideas, and new books. I now feel ready to offer
a course in Yale College on this subject, and I have some
ideas for some essays.

I gained a deeper insight and appreciation for the quality and
commitment of the New Haven public school system and its
teachers. The seminar contributed to scholarship in the areas
of discipline I teach at Yale . . . as well as my current research.

I’'ve made new professional contacts through the seminar,
but more importantly, I feel like I was able to contribute to
curriculum improvement and the teachers’ professional
development. In addition, I learned a great deal about my
own research area . . . . The experience . . . will certainly
help me to teach my graduate and undergraduate students

. ... Although the experience has not yet contributed to my
scholarship, it has led me to reconceive the importance of
education as a vehicle for policy and behavioral reform . . . .
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Benefits for Students

The ultimate purpose of the Institute is not only to strengthen teaching in New
Haven’s public schools, but also in this way to improve student learning
throughout the schools. The Institute intends to serve students at all achieve-
ment and performance levels, and Fellows often write their units for students
at more than one level. In fact, a similar proportion of Fellows reported that
they designed their new curriculum unit for their “least advanced” students
(65 percent) as their unit for their “advanced” students (64 percent). The
plans of several Fellows illustrate the wide range of unit use in the schools:

I wanted to find a way to add literature to my Spanish
classes. The added reading that I have done and the lesson
plans should help a great deal. I now know of more authors
and source$ that are appropriate for middle school students.

I will use the unit on New Haven to begin social studies with
my fourth grade class next year. I will share a class of 22
regular and 10 special education students with a special
education teacher. We will team teach this unit together with
32 students.

It is extremely vital that the history curriculum in my high
school pay more attention to the Latino experience in the
general survey U.S. History course. Our population has
been rapidly changing from an African-American majority to
a Hispanic majority. While we do have an elective course
offered on Latino History, many students do not have the
time or the desire to take an entire year of history in their
senior year. I believe that incorporating this unit into the
survey course will be a great success.

;

Institute Fellow Peter Herndon teaching his students.
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“The curriculum

developed will aid

me both in teaching

my students and

providing resources

fo other teachers.”
—Institute Fellow

For all Fellows, the
unit is a significant
part of their teaching
plans.

Annual Report: The Program for Fellows of the Teachers Institute

My part in the Institute will have a great impact on the
education of the blind and visually impaired students I work
with. The curriculum developed will aid me both in teaching
my students and providing resources to other teachers that
work with my students. In addition, I hope to share my
curriculum with teachers of the blind throughout Connecticut.

With Title II of the Goals 2000: Educate America Act,
which acknowledged the arts as core subjects comparable in
importance to traditional content areas, and with CAP
testing and local mandates for interdisciplinary curricula, the
push is on for innovative curriculum planning that breaks
through traditional discipline-specific turf boundaries. With
these issues in mind, I have designed my unit to offer both an
analytical and an aesthetic approach to the topic of global
change. The unit I have written will offer students a variety
of approaches to this topic through mythology, philosophy;,
and creative dramatics, therefore bolstering their understand-
ing of what they will be learning in the Science classes.

To attempt to gauge the impact of this year’s units in New Haven class-
rooms, we asked Fellows about the number of students to whom they planned
to teach their new unit, and on how many days. Thirty-five of the Fellows
responded that they would teach their unit to at least 50 students. The chart
below illustrates the length of time they planned to teach the unit. For all
Fellows, the unit is a significant part of their teaching plans.

Chart 7
Number of Days 1997 Fellows Plan to Teach Their New Unit
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Fellows this year were optimistic about the responses they anticipated
receiving from their students to the material they had studied and developed in
the Institute. Most Fellows this year (92 percent) agreed that, as a result of
Institute participation, they have a higher expectation of their students’ ability
to learn about the seminar subject. Almost two out of five Fellows (39 per-
cent) strongly agreed with that conclusion. Fellows spoke about the ways
their own enthusiasm for a subject would motivate students, and how they
planned to involve students more actively in classroom learning.

They wrote:

As for effects on the students and the curriculum, the unit
1s designed to give them an appreciation for literature through
reading novels that integrate with the social studies curricu-
lum. I willbe able not only to reinforce knowledge of the
Civil War facts, but also to tap the talents that lie within
the students through integrated genres of drama, art,
music, and creative activities.

Once again, this year I will start the school term knowing
that I have a new unit. I really like that freshness that the
Institute helps me to bring to my classroom curriculum each
year. Creative teaching is highly motivating to me and helps
to keep me excited about bringing new learning experiences
to my students. The Institute units have always helped me in
keeping my energy level going in the classroom.

My curriculum will provide my students with reading materi-
als that will enhance their comprehension skills and evalua-
tive skills. They will gain knowledge about women’s rights,

Institute Fellow Seuella H. Coleman and her stuent at Fair Haven
Middle School.
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“I am very eager to
teach the curriculum
unit . . . and this
enthusiasm will
undoubtedly affect not
only my teaching but
also my students’
learning.”

—Institute Fellow

Annual Report: The Program for Fellows of the Teachers Institute

Institute Fellow Karen Carazo and her students.

where, why, and how it became necessary for women to
begin their fight. They will also be able to think about
themselves as they grow and develop, and about the effect
that women’s rights will have upon their future, especially
the female students.

I am very eager to teach the curriculum unit that I designed
this year, and this enthusiasm will undoubtedly affect not
only my teaching but also my students’ learning. I firmly
believe that each year a teacher should introduce new mate-
rials into her teaching plans so that teaching remains an ever-
growing experience, not simply one where you are teaching
what others have outlined for you to teach.

The unit will afford me ample opportunity to put forward the
national standards, and to foster interdisciplinary cooperation.
The students will benefit from a visceral and intellectual
learning experience as this is a performance piece dugmented
by pre- and post-performance activities for performers and
audience members. This kind of unit instruction is like going
to the well to refresh and invigorate my spirit. I am excited to
teach it.

We also asked Fellows who had participated in the Institute in prior years
to report on student response they had actually observed when teaching units
they had developed previously in the Institute. Their comments, some of
which have already been quoted, were very much in the same vein as the
results Fellows expected to achieve with new units.

Other Fellows wrote:

The results of the prior participation for students were
fantastic. Students were actively engaged in many hands-on
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experiences to help them understand their world and how it
fits into their solar system.

The Institute has proved helpful when I considered teaching
subjects that seemingly grew too large. The seminars help to
control, limit, and develop ideas so they can be included in
an already tight curriculum with precise clarity and direction.

The children were engaged: We did everything from
reenacting the formation of craters to visiting Southern
Connecticut State University’s planetarium and dancing the
rotation and revolution of the Earth around the Sun. We
held game show quizzes in class, and children, working in
teams, received points and prizes for accurate answers at the
end of the competition. Through fun-filled teaching
methods, the children learned very abstract concepts about our
heavenly environs.

In the past I have participated in 4 other seminars. The units
have tended to generate more enthusiasm in the class than
the usual daily curriculum. The topics interest the students
and myself, and we all do better when we enjoy what we are
teaching and learning. Also, each curriculum stresses hands-
on activities and the class working together in groups, which
the children love. When I participated in a seminar on
architecture the students were engrossed in building their
own models of houses from around the world. In a poetry
unit they worked together to make group poems and songs.

Institute Fellow Laura Pringleton teaching her students at the Davis Street
Elementary School.
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“This is a great
program and it is not
for the faint-of-heart.
There is a great deal
of work involved.”

—Seminar Leader

Annual Report: The Program for Fellows of the Teachers Institute
Participants’ Conclusions Overall

We asked Fellows about the extent to which several features of the
Institute had been useful to them. As shown in Chart 8 below (reading again
left to right from the most useful to the least useful), very few
Fellows said that any aspect of the Institute had not been useful. In fact, with
the exception of the lecture series, membership in the Yale community, and
computer assistance, no fewer than three quarters of Fellows said that each
aspect of the Institute had been useful to a great or moderate extent. More
than half responded that favorably to the lecture series (62 percent) and com-
puter assistance (56 percent), and almost three quarters responded that favor-
ably to membership in the Yale community (70 percent).

Chart 8
Program’s Usefulness to the 1997 Fellows
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For their part, seminar leaders reached the following general conclusions
about the Institute this year:

This is a great program and it is not for the faint-of-heart.
There is a great deal of work involved. Many of the teachers
need help in learning how to do simple research and how to
write a narrative of several pages. Teachers need guidance
also in learning that classroom discussions can take a turn
out to the world at large or to individual situations in their
classroom, but that, ultimately, there is a topic at hand and
the seminar must remain focused on that topic. I enjoyed
this tremendously and have found it very rewarding. I
believe that the Institute is valuable for the teachers, for their
schools, for Yale University and New Haven.
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The seminar on “American Maid: Growing Up Female in Life and
Literature.” (Left to right: Fellow Cynthia H. Roberts, seminar leader
Cynthia E. Russett, and Fellow June Gold.)

The Institute is one of the few ongoing programs that truly is
a partnership between Yale and the New Haven Community.
It makes a direct contribution to the welfare of the commu-
nity, particularly its children, by fostering and supporting the
professional development of the educational system. The
Institute’s greatest strength is in what it accomplishes with
teachers, the schools, and the school system, and its ability to
adapt to the needs of teachers and their students. The
Institute’s greatest challenge and opportunity is in managing
its current and future institutional growth and programmatic

“The Institute is one
of the few ongoing
programs that truly is
a partnership . . . It
makes a direct contri-
bution to the welfare
of the community.”
—Seminar Leader

development.

The Institute is a vital and vibrant link between Yale and the
New Haven community. Its value grows in part from the
non-politicized nature of the relation. Also, there are tan-
gible results that flow both ways. The Institute helps to
weave a social fabric comprised of community teachers and
Yale faculty and administrators. These social relationships
are undoubtedly the most important outcome of the pro-
gram. I have been unable to identify any weaknesses in the
Institute. From my perspective it functions smoothly, regu-
larly producing measurable and extraordinary benefits to the
New Haven community and to Yale.

Finally, we asked Fellows to sum up their overall conclusions about the

strengths and weaknesses of the Institute. Some of their general observations
will complete the discussion of the Institute’s 1997 program for Fellows.
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range of topics . . .
which . . . attracted a
large number of
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The Institute was filled with many exciting qualities such as
the seminar, the building of a teacher network, and the use
of the Yale facilities. The seminar allowed for a more inti-
mate setting in which to share and learn, unlike the whole
group sessions. The whole group sessions, however, were
good because they stimulate sharing among the seminar
groups and help to foster relationships between colleagues.

The seminar leader in conjunction with relevant and interest-
ing research materials for reading and discussion were the
strongest components of the Institute for me. So often I have
taken courses and been sadly disappointed at the level of
material a professor asked us to read and discuss. The
material covered and the discussions that followed directly
reflected the knowledge and expertise of our seminar leader.
She not only impressed me but encouraged me to explore
new directions.

I am very pleased overall with the Institute this year. I felt
very positive about the lecture series and found both experi-
ences to be rewarding. I found the seminar leaders to be
different in their expectations; however, they were both
accepting of the style in which I teach.

I think that this year’s Institute was a particularly strong one. The
offerings covered a wide range of topics, some of which were
not directly covered before. This diversity attracted

a large number of applicants, which indicates a growing
awareness of, and interest in, the Institute.
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The seminar on “Environmental Quality in the 21st Century.” (Left to right: Fellows
Francine C. Cross and Stephen Beasley-Murray; and seminar leader John P Wargo.)
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I have participated in the Institute previously once before,
and I have enormously enjoyed them both. My personal
involvements in the two Institutes differed in that for the first
one I selected a topic completely foreign to me, but for this
one I worked on a topic with which I was not only familiar
but also had some expertise in. They were both fulfilling and
rewarding in expanding and informing me through the
enormous resources of a great university and the outstanding
individuals to inspire, direct, and critique.

“This year’s Institute
was dynamic. The
topic, the professor,
the participants — all
made for an Institute
to remember.”
—Institute Fellow

: e ; e T
The seminar on “Student Diversity and Its Contribution to Their
Learning.” (From left to right: Seminar leader Reverend Frederick J.
Streets and Fellow Anne Michele Kavanagh.)

This year’s Institute was dynamic. The topic, the professor,
the participants—all made for an Institute to remember.
Those who felt they knew a lot about the topic and those
who felt they knew too little—all went on a learning journey
together. This allowed us to grow and bond as one. We all
eventually shared the same enthusiasm about the subject
when we neared the end. We were transformed. That is what
blues can do to you. That is also what a positive learning
experience does to you. On our last day, we discussed what
we could do to remain together, to continue the process.

“I find this Institute
to be continuously
supportive and help-
Sful in my professional
growth. . . . After
three years of partici-
pating ... Ifind. .. it
is only getting better.”’

—Institute Fellow

I find this Institute to be continuously supportive and helpful
in my professional growth. It has been a great networking
source, enabling me to meet other teachers to share informa-
tion and educational experience. After three years of partici-
pating in the Institute, I find that it is only getting better.

In their evaluations, almost all the Fellows said they intended to
participate (76 percent) or might participate (22 percent) in the Institute in
one or more future years.
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In July and August the Institute identified the 71 teachers who would
serve during the 1997-1998 school year as the Institute Representatives
and Contacts for their schools. (70 teachers had served in these ways during
1996-1997.) Representatives were selected according to the recommendations
of the teachers who served as seminar Coordinators and conversations they
had with persons who have served as Representatives in the past,
other Institute Fellows, and in some cases school principals. Because the
Representatives who served during the 1996-1997 school year were widely
regarded as effective, we sought a high degree of continuity of Representatives.

The Representatives and Contacts were well distributed across
New Haven schools with 32 (45 percent) representing elementary schools,
18 (25 percent) representing middle schools, 16 (23 percent) representing
high schools, and 5 representing transitional schools. Whether or not they
have a Representative, all schools have one or more Contacts to serve as
a conduit for information to and from the Institute throughout the school year.
The main difference between the Representatives and the Contacts
is that the former attend meetings every other week from September to March,
receive an honorarium for this work, and agree in advance to participate in
the program they are planning; whereas Contacts, on the other hand, perform
many of the same functions but are not required to participate in bi-weekly
meetings or to commit themselves to Institute participation. Through the
Representatives and Contacts, the Institute ensures that all teachers
throughout the school district may have an effective voice in shaping a
program of curricular and staff development in which they will then have the
opportunity to take part.

The Representatives held their first meeting of the new school year on
September 10, 1997, and thereafter met twice monthly with the Director. On
September 24, the Institute held a reception for Representatives and
Contacts, so that they might become better acquainted with one another and
discuss plans for 1997-1998. The meeting set the stage for another
productive year of their work together. In the intervals between their
meetings the Representatives communicate by phone and through school
visits with the Contacts for whom they serve as liaison to the Representatives’
committee. In these ways, their meetings compile information from, and dis-
tribute information to, teachers throughout all New Haven elementary, middle,
and high schools.
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Over the last five or six years, from the beginning of the administration
of Superintendent Reginald Mayo, the Institute has carried out a vigorous
effort to work in harmony with the school priorities established by this admin-
istration, to make its curriculum units and other experience more widely avail-
able to teachers and students in the New Haven system, and to assist with the
school district’s on-going projects of curricular reform. This effort has in-
cluded the encouragement of teams of Fellows in the seminars, the creation of
electronic communication that makes available Institute practices and publi-
cations, the establishment of Institute Centers for Professional and Curricular
Development, the cosponsoring with the School District of Summer
Academies, and the production of two videotapes that set forth the Institute
procedures and activities. As this effort is reaching a climax and the Institute
is now turning its major development energies toward a national demonstra-
tion project, we include the following items in the Annual Report as part
of the on-going program in New Haven.

Teams of Fellows

Four years ago the Institute experimented with admitting a team of four teachers
from one school to a seminar with the expectation that the team members
would coordinate the curriculum units they wrote and work together during
the school year, planning cross-grade and cross-department instruction and
school-wide activities. The experiment proved to be highly successful and
visible, and teachers in other schools have begun to emulate this approach. As
a result, teachers who were previously reluctant to participate in seminars on
an individual basis are being persuaded by colleagues to apply to a seminar as
part of a school team.

In 1997 Fellows teams from L. W. Beecher Elementary School and Betsy
Ross Arts Magnet School participated in the seminars on “Children’s
Literature” and “Global Change, Humans, and the Coastal Ocean,” respec-
tively. The teams developed interrelated curriculum units that prepared, in
the first instance, for a multicultural assembly program and celebration, and in
the second, for an 8th-grade town meeting on sources of pollution in Long
Island Sound. In their evaluations, the Fellows who were team members spoke
of the advantages they saw in this form of participation:

One Fellow said: “Working on a team project with three other teachers
from my school was a great experience for me, and will be for my students. It
was great sharing ideas both in and out of school with colleagues, and it added
importance to the seminar and the curriculum unit that I wrote.” Another
Fellow said:
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Last year I participated in the Institute for the first time.
Students participating in my After-School Program had the
opportunity to demonstrate what they learned when they
performed in a production entitled “Learning Through Film”
along with the other team members’ classes. This production
really brought our school community together. Everyone in
our building was involved in some aspect of this program from
the principal to the custodian. The support of the staff and
parents helped to make this performance a great success!
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“This production
really brought our
school community
together. Everyone in
our building was

involved.”
—Institute Fellow
Smdnt.s' at the L.W. Beecher Eiemenra School.
Another Fellow said:
Our collaborative curriculum unit will enable me to teach as a
team with the science teacher, the study skills teacher, and the
“The Institute gives drama teacher. The Institute gives the teachers more authority
the teachers more to change the curricula to meet the needs of the students. As
authority to change a result of this new unit, the remedial reading and study skills
the curricula to meet teachers will not be teaching research skills in isolation, but as
the needs of the part of the students’ science project. In the town meeting
Students.” activity, the drama department will use these science projects
—Instiute Fellow to teach public speaking. The students will use the results of

their research in a public forum. In so doing, they will be
playing the roles of responsible citizens, the role of a lifetime.

Another Fellow said:

Since I began participating in the Institute in 1989, our
school’s participation has grown from one to six this year,
with a total of ten taking part since I began. (There are 16
classrooms in the school.) There have been three school
teams formed, one containing five teachers and the other two
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with four. Naturally this participation has had an effect on
the students, the curriculum, and the school in general. The
success of team activities is an indication that students are
benefiting. Three teachers have taken part in the Institute’s
Summer Academy.

Electronic Resources and Assistance

From the Institute’s inception, Fellows have been full members of the Yale
community with access to resources throughout the University, including
borrowing privileges at the libraries. For several years the Institute has
been exploring how computing can provide an effective instrument for
enhancing its partnership, because of the ways in which computing over-
comes the barriers of time and distance that can impede collaboration, and
because it is a nort-hierarchical form of communication and therefore con-
sistent with the collegiality that is a tenet of the Institute’s approach. In
1995 Fellows became eligible for Yale computer accounts, and a number
of Fellows now have Internet access provided in this way. In addition, the
Institute has engaged several undergraduate and graduate students to serve as
computer assistants to the Fellows, a role modeled to some extent on that of
the computer assistants in the Yale undergraduate residential colleges.

During 1997 the Institute made further progress in creating an electronic
version of its cutricular and other material and in promoting and facilitating

\

The Institute’s Web site is demonstrated to Fellows Val-Jean Belton, Sloan E. Williams,
III, and Paul Edward Turtola.
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A milestone was
reached in the
development of the
Institute’s Web site:
the full-text versions
of all 1,128 units
written by Fellows
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placed on-line.
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electronic communication between schools and the University. (Its Internet
address, where the resources may be viewed, is http://www.yale.edu/ynhti.
To call attention to this growing resource, the Web location has been adver-
tised prominently on the cover of the Institute’s periodical On Common
Ground.) As the Institute increases resources on-line, these become available
nationally to a much greater extent than was possible when its dissemination
depended heavily on printed material.

The Institute received a planning grant from the DeWitt Wallace-Reader’s
Digest Fund to examine during 1997 the feasibility of, and develop criteria
for, a four-year project to demonstrate how its approach can be adapted to
establish similar partnerships in other cities. Further details on that planning
are included later in this report. The Institute expects to rely heavily on
electronic communication in working with other sites. It will also make the
use of electronic resources a key feature of the approach being emulated in
what is likely to be a highly visible project.

This past year a milestone was reached in the development of the Institute’s
Web site: with only a few exceptions, the full-text versions of all 1,128 units
written by Fellows since 1978 have been placed on-line. To accomplish this
goal, some 25,000 pages were scanned and/or tagged by an outside vendor,
then converted into HTML (the language of the Web) and uploaded to the
Institute’s Web site by the Institute’s computer support staff, Now the full text
of all units written between 1978 and 1997, plus an‘index and guide to these
units, is available to teachers on-line. Also available are the full text of the
New Haven Public Schools’ recently adopted framework of curriculum
standards, information about the Institute (its brochures and most recent
Annual Reports), and the Institute’s periodical, On Common Ground, which
contains articles regarding school-university partnerships and is intended for
a national audience.

The electronic resources and services available to Fellows through
the Institute and Yale University now include many opportunities to learn
about and use computing, regardless of previous experience and expertise.
Institute Fellows received computer assistance throughout the year by e-mail,
phone, and in person on a variety of topics, including: getting started with
computing, setting up a PPP/e-mail account, getting started on the Internet,
using Institute resources on-line, and word-processing. Computer Assistants
were available Monday through Friday 9:00 a.m. to 5:00 p.m. at the Institute’s
own Computer Support Center. A Computer Assistant and Institute Center
Liaison conducted a workshop on June 24 for participants in the seminar on
twentieth-century Latin American writing.

Fellows were encouraged to hand in their curriculum units on disk, and
many took advantage of the available computer assistance to receive
word-processing and basic computing instruction. For the first time, Fellows
were asked to hand in the disk version of their units directly to an Institute
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Computer Assistant, who checked them for formatting errors and readability.
A record 88% of the Fellows turned their units in on disk, and this checking
procedure facilitated the process of putting them on-line.

Institute Centers for Professional and Curricular Development received
assistance not only from the Institute staff but also from Yale student
volunteers, who visited the Centers on a weekly basis, conducting hour-long
tutorials with individual teachers. These volunteers were part of the
Computer Tutor program, a new initiative stemming from the partnership
between the Teachers Institute and Dwight Hall, the Center for Public Service
and Social Justice at Yale. The goal of the Computer Tutor program was to
increase teachers’ computer literacy so as to facilitate their use of the Institute’s
on-line curricular resources and the implementation of Center Academic Plans.
Seven student volunteers served as Computer Tutors during the four-week
pilot phase of thé program; in the fall semester seven volunteers were
assigned to five Center schools. In the spring a total of 38 teachers were
assisted; in the fall a total of 61.

Institute Centers for Professional and Curricular Development

With the New Haven Public Schools, the Institute in 1996 undertook
a new program designed to broaden and deepen its efforts to strengthen
teaching and learning in the schools. It offered several elementary, middle,
and high schools the opportunity to establish an Institute Center for
Professional and Curricular Development within their buildings. Five such
Centers were established in 1996. In 1997 two more Centers were opened.
Centers are now located at two elementary schools (Vincent E. Mauro and
Beecher), two middle schools (Roberto Clemente and Jackie Robinson), and
two high schools (James Hillhouse and Career), with a developing Center
to be established at another high school (Cooperative Arts and Humanities
Magnet). Four more Centers are anticipated in the near future.

The Institute and the New Haven Public Schools view the establishment
of Institute Centers as a vital component of curriculum reform efforts
system-wide. The Centers carry out school based plans and address the
District’s “Kids First” goals, which call for more site-based management, im-
provement of curriculum and instruction, greater staff development, increased
parental involvement, and improved physical condition of schools. The Cen-
ters directly address the first three of these goals and provide new opportuni-
ties with respect to the last two. They attempt to create in schools a place that
will be conducive to the kinds of conversations teachers have with each other
and with their Yale colleagues in Institute seminars. They are intended to
increase the visibility and use of Institute resources, include teachers who
have not yet been Institute Fellows, disseminate Institute-developed curricu-
lum units more widely, explore the potential of computing as a means of col-
laboration, and apply the Institute’s principles in new ways within the school
environment itself.
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The Centers therefore operate from attractive and properly equipped
rooms in the schools themselves, containing special furnishings designed
by Kent Bloomer, Professor of Architectural Design at Yale, who had pre-
viously led two Institute seminars. Bloomer is nationally known as one
who seeks to bring the narrative aspect of art into objects designed for
practical use. His many important commissioned works include the “wist-
eria wall” at the National Airport in Washington, a large wall filled with a
foliated arcade. Bloomer has designed for each Center two pieces of fur-
niture that will remind the users that a Center is a way of bringing teachers
together, and that it is a function of the mutual presence of Yale in the schools
and the schools in Yale. Combining utility and symbolism, these pieces have
a solidity and elegance in harmony with the tradition of design at Yale Uni-
versity, and an evident permanence suggestive of the Teachers Institute it-
self. One piece is a round table, with a hole in the middle, which provides
the “ center” about which eight people can sit. The center of the table is
filed with a circular design, the Yale-New Haven Teachers Institute logo
multiplied as a continuous fret, which is done in tile and set in cast metal for
permanence. (That logo, which symbolizes university-school collaboration,
is displayed on the cover of this Annual Report.) The second article of fur-
niture is a very high bookcase, designed to hold volumes of the curriculum
units and other Institute materials, with hand-plated inlay work across the
top that carries the same continuous fret depicting the Institute logo. Each
Center will also contain at least one computer with a high speed modem so that
teachers have easy access to the Institute’s World-Wide-Web page.

Each Center has developed an Academic Plan that outlines how
Institute resources can assist teachers to improve student learning while
addressing school and district goals. Teachers have used Centers to design
curriculum for summer academies and extended-day programs based on work
done in the Institute. If the pilot phase continues to be successful, this
opportunity will be extended in coming years to all schools in the New
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Haven system. Interested schools must apply to the Institute’s Steering
Committee to become a Center site. An application, which requires the
involvement of the school’s principal and management team, must contain
an Academic Plan for the calendar year, describing how the teachers in the
Center will take full advantage of Institute resources while working toward
the goals of their school and of the District. If a school is selected as a
Center site, its Academic Plan must be updated and renewed each year.

Schools selected as Center sites become eligible to receive special
resources and incentives from the Institute, which assist with the Center’s
development as well as the implementation of its Academic Plan. The Centers
are supported by grants received in 1995 from the Sherman Fairchild Founda-
tion and the Arthur Vining Davis Foundation and in 1997 by the Jesse Ball
duPont Fund. In their annual applications to the Institute, they propose how
to document and evValuate their own activities, and Center Coordinators meet
monthly with the Institute’s Director to review the activities of Centers and
report on progress. The Institute has developed a standard format (Center
logs) for all Centers to use in documenting activities.

Yale faculty members and students also assist the Centers. During 1997,
the second year of a partnership between the Teachers Institute and Dwight
Hall, five of the eight undergraduates selected to serve as Public School In-
terns were assigned to schools with Institute Centers. With the help of the
Center Coordinator and the Institute Center Liaison, these Interns were di-
rected to assist with projects relating to each Center’s Academic Plan.

The Centers have faced a variety of opportunities and challenges.
At Career High School one challenge for the faculty continues to be that
of designing a rigorous academic program that fully utilizes technology and
connects high school students to faculty and students at the Medical School.
The Institute Center logs and observations by Institute staff indicate that Insti-

H
B
=
g
s
=

Diversity Training for Career High School students at Yale’s Battell Chapel.
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tute units have been consulted and adapted by more than half of Career’s
teachers, many working in teams, often across disciplines. Another challenge
facing Career, as a magnet school, is to prepare its current students for a
larger and more racially diverse student body. In August, a group of Career’s
teachers, guidance counselors, and administrators, including the principal, began
planning a fall program to address this issue. Using curriculum plans devel-
oped this past summer by the Center’s Coordinator, who was enrolled in an
Institute seminar on student diversity, the group designed a full-day course of
study and activities, which was offered at Yale on three days in October.

The primary objective of the Academic Plan for 1997 at Jackie Robinson
Middle School was to support the school’s Comprehensive School Plan
“to ensure learning for all students” and support the school’s mission
by providing teachers with the opportunity to work collaboratively on curricu-
lum development. The Center’s accomplishments included a shared effort on
the fifth-grade level to create a quilt to celebrate the diversity of all the people
in the school, a sixth-grade effort of several teachers to integrate writing
across the curriculum, the development of curriculum for the Extended-Day
program that focuses on literacy, and planning for the middle school compo-
nent of the Institute’s Summer Academy.

Although Roberto Clemente Middle School had established a Center
in May 1996, many activities were still in the planning stages as 1997 began.
The Academic Plan cited as primary objectives: encouraging more team
teaching; the development of thematic units within the “pods” into which
students are grouped; and “improving teaching and learning through an
interdisciplinary approach.” In one pod, a group of sixth-grade teachers de-
veloped a unit on diversity using the Institute’s curricular resources. At an
Open House in the fall the use of Institute resources was demonstrated. As of
the year’s end, seven teachers were using the Center regularly, having an im-
pact upon some 350 students.

The Center at Vincent E. Mauro started in 1997 with considerable vis-
ibility in a school that already valued team efforts. Formal and informal teams
of teachers regularly used the Center to access Institute resources and design
curriculum. A group of fifth-grade teachers developed a unit on measure-
ment, and another multigrade group is developing a unit focused on the poly-
hedra and combining language skills with mathematics.

As an exception to the Institute’s normal practice, the Center at Beecher
had been approved even though no room was currently available in this small
and overcrowded school. A portion of the Teacher’s Room temporarily
serves as the school’s Center. Beecher has an unusually high proportion
of teachers who have been Institute Fellows. Much of the Center’s activities
in the first half of the year related to Beecher’s team of five teachers who
were involved, with their 125 students, plus other teachers and parents, in
working toward a culminating assembly for the whole school on the topic

Page 58



Annual Report: Centers for Professional and Curricular Development

’ﬁ .:s Y

wimi e

Culminating activity at the L.W, Beecher Elementary School.

of African folk tales. Other areas of Center activity included planning
curriculum for Beecher’s Extended Day program and for the elementary
portion of the Institute’s Summer Academy.

The Center at Hillhouse High School, the largest of the two comprehen-
sive high schools in New Haven, was opened in early 1997 and has posed the
greatest challenges to the Institute. The principal has been highly supportive
and views the Center as a way to bring teachers together to develop new
approaches to curricula that will respond to the concerns of the accreditation
committee and improve teachers’ morale. In 1997 Hillhouse High School
was the site of the third Summer Academy of the Institute. The Institute
Center was the coordinating hub for the planning and evaluation of all activi-
ties included in that event.

Also under development in 1997 was a Center at the Cooperative Arts
and Humanities Magnet High School, to be established in 1998. Two years
ago the district added some arts faculty to an already strong and cohesive
academic faculty. While an interdisciplinary approach to teaching and en-
hanced relationships with Yale departments are goals of the school’s Compre-
hensive Plan, there has been some difficulty in integrating the new arts faculty
into the academic program. The principal of Cooperative High School strongly
supports a Center because she believes it will provide an effective forum in
which the arts and academic faculties can develop collaborative projects.

Centers for Professional and Curricular Development and Institute
Fellows at Center schools may apply for grants from the Institute (usu-
ally $200-500) to implement approved aspects of their Center Academic
Plan. One such Institute Mini-Grant was awarded to Career High School
for the project already described, to help prepare its students and teachers
for a larger and more racially and ethnically diverse student body. An-
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other Mini-Grant supported a Fellow at Hillhouse High School to team
with a colleague in the Art Department to implement the Fellow’s
curriculum unit, “The Arts through the Blues.” They have developed a
special project, to be offered for thirty selected students, who will exam-
ine the visual arts through music and cultural artifacts, visit New York
City museums, and paint a room-size mural to be exhibited permanently at
the school. A Mini-Grant project at Cooperative High School involves
three teachers who are researching Institute curriculum units to produce
an annotated resource guide that addresses the question of how to inte-
grate the arts with academic subjects. Another project at Cooperative
High School uses Institute curriculum units on African Myths and Mask
Making and builds on the work of students during the Summer Academy.

Summer Academy

In 1994 the Institute planned an Academy in Multicultural Studies and
Environmental Science, which offered a new summer program to students
in grades 3-8. Teams of teachers who had participated in the Teachers
Institute taught their own and other teachers’ Institute curriculum units to
selected New Haven students. This demonstrated the vitality of the teach-
ing and learning the units entail, showed their adaptability to grade levels
and classrooms that their authors may not have originally envisioned, and
further indicated the desirability of and potential for their wider dissemi-
nation throughout the school system. This team approach fostered an
effective “mentoring” relationship between teachers who designed the cur-
riculum units and those who were using them for the first time.

The success of the Academy also demonstrated the possibility
of combining individual curriculum units into larger works to be intro-
duced as courses or school themes, and as system-wide curricula. The
Institute therefore planned a second Academy that was conducted in Au-
gust 1996 by nine Institute Fellows for elementary, middle, and high school
students. Like the pilot effort in 1994, this Academy focused on two
themes: diversity and community, and environmental studies.

A third Academy was conducted from July 7 to July 18, 1997, at James
Hillhouse High School by seven teachers (two each at the middle and high
school levels and three for the elementary grades). Its primary goal was to
improve students’ literacy through a curriculum focused on multicultural studies
and environmental science. Each course of study —elementary, middle, and
high—was developed by Academy teachers using their own Institute units
and also units written by others. In the high school component, eleven units
were consulted in preparing curriculum, eight by teachers not involved in the
Academy. In the middle school component, three units were used. On the
elementary level, teachers consulted seven units, of which only two were written
by Academy teachers. Material from these units was integrated to form a
curriculum for students at different grade levels. The success of this approach
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Students in the Summer Academy.

clearly demonstrated the adaptability of these units or selected portions of
them to varying classroom situations.

The high-school students examined African American cultural roots in
Africa and the Caribbean. Middle school students focused on the roots of
Hispanic American history and culture, with a special emphasis on Mexico
and the Caribbean. On the elementary level, the students’ primary focus was
also on the history and culture of Mexico, though other groups with Spanish
ties were studied. The similarities among the three components allowed the
teachers to plan a number of integrated activities. Middle and high school
groups traveled to the Metropolitan Museum of Art and El Museo del Barrio
in New York; elementary and middle school students shared a trip to the Mys-
tic Marine Life Center. All took part in a culminating performance, “A Cel-
ebration of Diversity,” in which each group summarized their Academy pro-
gram and demonstrated through songs, poetry, acting, and recitations the skills
and knowledge they had acquired. The entire group also joined in a “Fiesta,”
complete with music, games, and a feast of ethnic food related to the Academy’s
curriculum.

The evaluations written by teachers in the Academy suggest the positive
effect of having the opportunity to develop curriculum. One Fellow said:
“In the Summer Academy teachers were allowed the opportunity to be
creative, to break out of standard procedures that typically govern schools.
Teachers owned the vision and determined the total curriculum.”

Another wrote: “Most teachers welcome such empowerment, such
control over their curriculum. . . . We were able to include music and arts
(including culinary arts), which we are unable to do during a traditional high
school program.”
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The advantages for students were summed up by another Fellow:

Based upon observation, it seems clear that teacher enthusi-
asm, feelings of ownership, organization of material, resulting
lessons, and the responses and positive reaction they were able
to elicit from their students were favorably affected by the fact
that they developed their own curriculum. I have seen a
number of summer programs with prescribed curriculum which
were not able to maintain the consistency in enroliment that
the Summer Academy was able to achieve.

The teachers believed that the inclusion of a number of planning peri-
ods, both before and during the program, was a major factor in the success
of the Academy. They unanimously recommended that the Academy in-
crease its session beyond two weeks, probably to three. This would allow
for some academic enrichment opportunities and give more time in which
high school students might earn course credit.

Videotape Programs

When in October 1995 the Carnegie Corporation of New York renewed its
support for the periodical, the grant also provided for the production of a
second videotape program on the process of school teachers’ participation in
the Institute. A first, short videotape program, “Teaching on Common
Ground,” had been produced in 1995. The favorable response to this docu-
mentary encouraged us to believe that additional videotape productions would
be worthwhile. Many who viewed the first program suggested, in fact, that
the Institute needed a companion video that would explain the structure and
process of the program in more detail. The companion video should make
clear that the results achieved are the product of an in-depth and long-term
engagement among University faculty members and public school teachers
through a structured process of seminars and curriculum writing. This would
require a story-line, an explanatory script, and a carefully planned sequence of
filmed moments in Representative meetings, seminars, talks, conferences be-
tween seminar leaders and Fellows, a meeting of seminar leaders, certain classes
in the public schools, and interviews with seminar leaders, F ellows, students,
school administrators, and members of the National Advisory Committee.

Such a script was prepared by Thomas R. Whitaker in the fall of 1995,
and seven Fellows (enrolled in two seminars for 1996, one on film and the
other on astronomy) were selected as potential subjects of much of the foot-
age. Moments from other seminars on genetics and on race and the law
were also included. Filming proceeded under the direction of Carol Scully,
Video Producer in Biomedical Communications, Yale School of Medicine,
who had prepared the first video. On this occasion, Whitaker worked with
her in setting up events to be filmed and conducting interviews. The editing
of the footage was carried out by James Vivian, Whitaker, and Scully. This
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work occupied all of 1996 and
the first few months of 1997.
The completed videotape, Ex-
cellence in Teaching: Agenda
for Partnership, follows the an-
nual cycle of the Institute from
the perspective of teachers par-

ticipating in it. With an accom-
panying voice-over narrative,
the video makes clear the struc-
ture of the Institute and shows
the initial planning of seminars,
the conduct of those seminars,

The videotape follows
the annual cycle of
the Institute from the
perspective of teach-
ers participating in it.

and the several stages of writ-
ing, trying out, revising, and fi-
nally teaching the curriculum
units in the classroom.

During the final editing, in
the winter and spring of 1997,
we increasingly thought of the
viewers as not only local but
national —including adminis-
trators, faculty members, and
school teachers at the sites the
Institute would be surveying
and visiting as it planned for a
national demonstration project. Copies of both videos were sent out to
those being surveyed, along with other documentation of the Institute’s struc-
ture, policies, and procedures.
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ADVISORY GROUPS

The ongoing development of the Institute is guided by teachers from
the schools and the University, and by the National Advisory Committee. We
give here a brief overview of the structure and process through which this is
accomplished and a summary of the activities in 1997.

Teacher Leadership

In August 1995 the Institute reconstituted the teacher Steering Committee, a
group of school teachers who have played leading roles in the Institute at
various times since its inception. The Steering Committee meets bi-weekly
during eleven months of the year. Each member assumes responsibility for
working outside these meetings in one or more of the following areas: the
relationship of Institute-developed curriculum units to system-wide curricula;
Institute Centers for Professional and Curricular Development; Fellows’ use
of the Institute’s on-line resources and electronic communications; and Acad-
emies for Fellows and other teachers to teach Institute-developed curricular
material to New Haven students in after-school, Saturday, and summer pro-
grams.

In the fall of 1996 the Institute had convened an Ad Hoc Group
consisting of the four Steering Committee members who had been part of that
process continuously since its inception. This group was asked to take stock of
the long-range plans that had been made and the new activities that had been
undertaken as a result of the work of the Steering Committee since it was formed.
By December the Group had decided on the next steps the
Institute should take in four important areas: the annotated reference list
and chart of Institute resources and New Haven curriculum standards for
teaching about diversity and community; the 1996 Summer Academy; the al-
ready existing and newly developing Institute Centers for Curriculum and Pro-
fessional Development; and the Institute’s partnership with Dwight Hall that
provides coordinated Yale student services in schools with Institute Centers.

In 1997 this Ad Hoc Group was succeeded by the Center group, which
met monthly from March through December. The Center Coordinators kept
abreast of developments and needs in the Centers; the results of the partner-
ship with Dwight Hall; Open Houses and other efforts to publicize the Cen-
ters; the documentation of Center use, including school-wide teacher surveys;
and the progress of computer training efforts.

-University Advisory Council

Yale faculty members advise and assist the Institute through the
University Advisory Council and its Executive Committee, both appointed by
the Yale President. The University Advisory Council meets once each year,
the Executive committee twice each semester, and the Council co-chairs
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meet and communicate frequently with the director between meetings.
Members of the Executive Committee and the Steering Committee meet jointly
from time to time to share information about their respective activities and to
explore appropriate ways of working together.

During 1997 the Executive Committee met in February, March, Septem-
ber, and December. These meetings concerned priorities and plans for the
Institute’s work locally and nationally. The following issues received most
attention: problems of continuing funding for Institute seminars; the Institute
Centers in New Haven schools; the final stages of the development of the
second video program on the Institute process; and the planning, supported
by the DeWitt Wallace-Reader’s Digest Fund, that looks toward the establish-
ment of a national demonstration project.

The Executive Committee in its February meeting reviewed and
commented favorably on the seven seminars organized for 1997 and approved
those offerings. In its September meeting the Executive Committee
unanimously accepted the report of the Planning Team concerned with the
national project and approved its recommendation that the Institute submit a
$2.5 million proposal for a four-year national demonstration project. In the
December meeting, James Vivian and Jules Prown reported that President
Levin had expressed warm support for the Institute’s national plans.

On April 24, the full University Advisory Council held its fourth annual
meeting with President Levin. After a brief Director’s report on the Institute
since the Council’s meeting last year, the meeting focused on the planning
grant recently received from the DeWitt Wallace-Reader’s Digest Fund and

The University Advisory Council meeting held on April 24, 1997. (Clockwise from lefi: Jonathan
D, Spence, Gary L. Haller, Sharon M. Oster, Sidney Altman, Richard C. Levin, Cynthia E. Russett,
Thomas R. Whitaker, Harry S. Stout, Reverend Frederick J. Streets, A. Patrick McCaughey, Mary
E. Miller, Linda K. Lorimer, Werner P Wolf, Sabatino Sofia, Jules D. Prown, James R. Vivian,
Frank M. Turner, Margretta R. Seashore, Paul H. Fry, Jon Butler, and Traugott Lawler.
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the intention to submit proposals for a major four-year demonstration project.
James R. Vivian reported on recent developments in New Haven and the pro-
cess of planning for a national demonstration project, and the Council then
turned to questions concerning that planning process on which it might offer
advice. Members of the Executive Committee led discussion on the following
questions:

“What are the appropriate ways for Yale faculty members to be involved?”’
Some members suggested that they might lead Institute seminars in New Ha-
ven, or in other cities, for teachers from developing Institutes. Others sug-
gested that Yale faculty members might represent the Institute administration
and describe how they benefit from the Institute.

“What types of institutions should we approach?” One member urged
that various kinds of institutions of higher education be approached, including
at least one liberal arts college and one university with strengths in science and
engineering. President Levin suggested that we concentrate on institutions
already committed to working on urban problems. Other members urged
Midwestern cities as promising sites, and cities close to New Haven.

“What should we know about these institutions and the cities in which
they are located?” Members suggested a focus on school districts that are
under-funded and under-performing, schools with evident leadership, and
institutions willing to address schools’ problems.

“What is indispensable about the Institute’s approach for emulation by
demonstration sites?” Members emphasized that the Institute is teacher-driven
and curriculum-oriented, that collegiality is an important feature, and that it is
crucial that the Institute is in the hands of a faculty of Arts and Sciences.

“What financial considerations need to be taken into account, including
cost sharing, and whether or not support for demonstration sites should be
channeled through Yale?” Members expressed some concerns over the
possible negative aspects of being a direct funder of other sites. President
Levin suggested an analogy with agricultural extension agencies and urged
that we not be heavy-handed in our work with other institutions.

National Advisory Committee

A National Advisory Committee, composed of Americans distinguished in the
fields of education, private philanthropy, and public policy, assists
the Teachers Institute with the further dissemination, evaluation, and
development of its program. New members are invited to serve, from time to
time, by the President of Yale University. In 1997 three persons accepted
membership on the Committee: I. Michael Heyman, Secretary, Smithsonian
Institution; Bonnie B. Himmelman, President, Sherman Fairchild F oundation,
Inc.; and David L. Warren, President, National Association of Independent
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Colleges and Universities. In advance of National Advisory Committee
meetings, members of the University Advisory Council and the Steering
Committee meet separately and together to discuss program development and
evaluation, national dissemination, and finance. On each of these and any
other timely topics they prepare papers that are circulated to brief the
Committee before the meetings.

As the Teachers Institute plays a leading role in the national movement for
university-school partnerships, the National Advisory Committee assists
in determining how to make the most effective contribution to institutions and
schools in other communities. The Committee provides a variety of perspec-
tives that aid in examining what each constituency for such partnerships would
regard as the best evidence of their effectiveness. The last meeting of this
committee was on May 8, 1996. The members viewed the first Institute video,
“Teaching On Common Ground,” and then focused on the existing and potential
means for dissemination of the Institute’s work, including the periodical On
Common Ground. The Committee also noted how much progress had been
made in developing the Institute’s programs in New Haven since the Committee’s
last meeting. The next meeting will be on March 6, 1998, and will focus on
recent developments in New Haven and new plans for the national project.
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NATIONAL DISSEMINATION

The Institute has always regarded national “dissemination” of its approach to
be part of its mission: hence its conferences, books, videos, and the periodical
On Common Ground. The Institute continued and expanded this effort dur-
ing 1997 by responding to inquiries, publishing its periodical, completing a
second videotape program, and engaging in a major effort, sponsored by the
DeWitt Wallace-Reader’s Digest Fund, to explore the desirability and feasibil-
ity of establishing adaptations of the Institute through university-school col-
laboration at three other sites across the nation.

Publication of On Common Ground

To assist with the periodical sponsored by the Teachers Institute, On Common
Ground, the Editorial Board met for two days in Santa Fe, New Mexico, on
August 17-18, 1997. The Board’s role is in keeping with the original concep-
tion of the periodical: that On Common Ground not be merely descriptive or
promotional of particular collaborative programs but that it provide a forum
for thoughtful, provocative, and analytical writing about this educational field.
The Board has been of invaluable assistance not only in conceiving of the
nature of the publication, but also in formulating topics and approaching indi-
viduals to write articles for each number the Institute publishes. On this occa-
sion the Board once again addressed the contents, illustration, appearance,
and circulation of the periodical, focusing especially on the next issue, Num-
ber 8. The Board discussed articles submitted and possible images for Num-
ber 8, and considered the topics that might be emphasized in Numbers 9 and
10. James Vivian made clear to the Board that continuance of On Common Ground
beyond Number 8 would depend upon funding that had not yet been obtained.
The Board was also apprised of the current planning for a possible national
demonstration project, and it welcomed the possibility that On Common Ground
might be a vehicle for disseminating the on going results of such a project.

With support in part from the Carnegie Corporation of New York, the
Institute prepared one number of the periodical during 1997, which was
published as Number 8 (Winter 1998). The theme for this Number was “Build-
ing Partnerships for Our Children.” An array of distinguished contributors
including among others Gerald N. Tirozzi, Assistant Secretary for Elementary
and Secondary Education in the U. S. Department of Education; John
Brademas, Chairman of the President’s Committee on the Arts and Humani-
ties; Gene 1. Maeroff, who directs the Hechinger Institute on Education and
the Media at Teachers College, Columbia University; J. Myron Atkin,
Professor of Education at Stanford University; Russell Edgerton, formerly
president of the American Association for Higher Education; and David L.
Warren, President of the National Association of Independent Colleges and
Universities — helped to assess what school-university partnerships have
accomplished in the last fifieen years and what challenges now face such
partnerships.
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Several contributors recognized the importance of the Institute to this
national effort. Gerald N. Tirozzi said: ‘“The Yale-New Haven Teachers Insti-
tute has been a beacon of hope for what is possible when a significant partner
and an enlightened school district commit to working closely and cooperatively
together to enhance teaching and to improve the teaching-learning process.”

John Brademas said: “. .. in part inspired by the success over nearly
two decades of the Yale-New Haven Teachers Institute, the President’s
Committee calls for partnerships to ‘improve instruction in the arts and the
humanities by encouraging colleges, universities, and cultural organizations to
cooperate with local school systems . . . .” One sure way of achieving
[the objective of the Committee] is to encourage communities throughout the
United States to establish the kind of partnerships pioneered by the Yale-New
Haven Teachers Institute.”

The Editorial for Number 8, “Taking Stock and Looking Ahead,”
surveyed the four years of publication of this periodical, noting the high points
in each Number, and making clear the scope and sequence that had been planned
and supervised by the Editorial Board. The Editorial also set forth a summary
of the Institute’s year of planning for a National Demonstration Project that
might be supported by the DeWitt Wallace-Reader’s Digest Fund.

National Demonstration Project

1997 has been a year of intensive planning toward a national demonstration of
the Institute’s collaborative approach to schooling in areas where a significant
proportion of children come from low-income backgrounds. With support
from the DeWitt Wallace-Reader’s Digest Fund, the Institute has been explor-
ing the feasibility and desirability of establishing such partnerships at a number

_ ‘s@ _
National Demonstration Project Planning Session held on May 19, 1997. (Clockwise
from left: Peter Herndon, Patricia Lydon, Joyce Bryant, Reverend Frederick J. Streets,

Cynthia E. Russett, Charles S. Serns, Jules D. Prown, Sabatino Sofia, Jay L. Robinson,
and Manuel N. Gomez.
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Michael Marsland

i

National Demonstration Project Planning Session held on May 19, 1997, (Left to right:
Manuel N. Gomez and Thomas R. Whitaker,)

of sites. To assist in this effort it created a Planning Team comprised of James
R. Vivian, Director of the Institute; Carla Asher, Program Officer, DeWitt
Wallace-Reader’s Digest Fund; faculty members from Yale University who
have led Institute seminars; teachers and an administrator from the New Ha-
ven School system who have been Institute Fellows; and teachers, faculty
members, and administrators drawn from the Albuquerque, New Mexico,
school system, the University of California at Irvine, and the University of
Michigan. [See Appendix for a complete listing of the Planning Team.] The
Institute surveyed 33 sites that had over the years shown interest in its ap-
proach, seeking to determine whether they might wish to adapt that approach
to their own situations, and spelling out the criteria that would have to be met
by any such adaptations. On the basis of responses to the survey, and previous
and further contacts, members of the Planning Team visited during the sum-
mer the following five sites: University of Houston/Houston Public Schools;
University of California at Irvine/Santa Ana Public Schools; University of New
Mexico/Albuquerque Public Schools; Washington University/St. Louis Public
Schools; and Johns Hopkins University/Baltimore Public Schools. A majority
of the Planning Team participated in one or more of those visits.

Those visits and other correspondence with additional sites led the
Planning Team to conclude that indeed the time is right, at a number of
urban school districts serving students from low-income communities, for the
establishment of several “demonstration projects” committed to the principles
of collaboration that the Institute has developed over the past two decades.

The Institute therefore proposed in October, 1997, to the DeWitt Wallace-
Reader’s Digest Fund a four-year project that would constitute a major step

Page 70



Annual Report: National Demonstration Project

toward the nationwide establishment of adaptations of the Yale-New Haven
Teachers Institute. The proposal envisages an invitation to 14 sites that
are suited to the development of such adaptations, suggesting that they
submit their own proposals for five-and-a-half month Planning Grants for 1998.
There would be a voluntary information session in New Haven for the invited
sites. Each proposal would consist of the programmatic and financial
expectations to be contained in a later application for three-year support, with
appropriate and increasing cost-sharing, to establish a particular version of the
Institute. On the basis of these proposals, a National Panel would
recommend to James R. Vivian, Director of the Institute, five or six sites that
seem most deserving of subsequent three-year support for this purpose. These
Planning Grants, like the later Implementation Grants, would be actually
re-grants by the Institute out of a total grant received from the DeWitt Wallace-
Reader’s Digest Fund.

During the balance of 1998, the Institute would then work closely with
the five or six sites awarded Planning Grants. (Indeed, the Institute is also
seeking additional funding that might make possible a larger number of such
grants, and a larger number of demonstration sites.) There would be some site
visits by members of the New Haven Implementation Team, a group drawn
from the larger Planning Team [for complete listing see Appendix]. There
would be a July Intensive Session that would include “national seminars” and
other meetings to make evident in detail and “from the inside” the working of
the Institute’s policies and procedures. Holders of Planning Grants could then
apply for three Implementation Grants for the period from 1998 through 2001.

Those awarded Implementation Grants (by the same procedure as
before) would then work closely with the Institute as they established their
own collaboratives, and their own annual set of seminars, adjusting
the Institute approach to the resources and the needs of their specific
locations. There would be, for example, continuing directors’ meetings, a
national steering committee of teachers, a complementary committee of
university faculty, another July Intensive Session in 1999 (with “national
seminars” now shaped through conversation with the three sites), and three
conferences in October of 1999, 2000, and 2001 to share the ongoing
challenges and results.

Because the ground would be carefully prepared for a self-sustaining
organization at each of the demonstration sites, the expectation would be that
they would sustain the program activities after the grant period is completed.
Such a national demonstration project would not only benefit the teachers and
students in those communities; it would also establish a potentially expandable
network of teachers institutes that share a common purpose, a network that
should have a significant impact upon education reform throughout this nation.

The entire process would be documented by persons working closely
with the Institute, by persons at the demonstration sites, and by an evaluation
to be commissioned by the DeWitt Wallace-Reader’s Digest Fund.
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PROGRAM EVALUATION

Many evaluations of the Teachers Institute demonstrate that it assists schools
in specific ways, and that the results are cumulative. (See especially 4 Progress
Report on Surveys Administered to New Haven Teachers, 1982-1990 [New
Haven: Yale-New Haven Teachers Institute, 1992].) As described below,
35% percent of New Haven secondary school teachers of subjects in the hu-
manities and sciences have completed successfully at least one year of the
Institute. A number have participated for two to seventeen years. An increas-
ing proportion of current elementary school teachers, who were first admitted
in 1990, have also taken part.

Table 2
Institute Fellows as a Percentage of
Eligible New Haven Elementary School Teachers

Kindergarten 11%
Grade 1 8%

Grade 2 11%
Grade 3 11%
Grade 4 13%
Grade 5 13%
Total K - 5* 16%

*Includes non-graded arts and special education teachers and
librarians and curriculum coordinators. The total number of
eligible New Haven Elementary School teachers in 1997 was 398.

In the fall of 1997, the Institute updated its ongoing study of New Haven
teachers who have been Fellows in terms of the proportion of eligible teachers
from each New Haven school and department who have participated, the
number of times Fellows have competed the program, and whether Fellows
have remained in teaching in New Haven. This study showed that, of the 435
New Haven teachers who have completed the program successfully at least
once between 1978 and 1997, three fifths (58 percent) are currently teaching
in New Haven. An additional thirty (7 percent) have assumed full-time ad-
ministrative posts in the school system. Thus two thirds (65 percent) of all
Fellows since 1978 are currently working in the New Haven Public Schools.
These statistics are particularly encouraging because of the Institute’s
determination to involve individuals who will continue to serve students in
our urban school district.
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As Table 3 below shows, a considerable proportion of eligible middle
school teachers (37 percent) and high school teachers (35 percent) have par-
ticipated in the Institute. Of those Fellows still teaching in New Haven, 36
percent have participated in the Institute once, 39 percent either two or three
times, and 25 percent between four and seventeen times. On the other hand,
of those Institute Fellows who have left the New Haven school system, 58
percent completed the program only once, and 31 percent took part two or
three times. Only sixteen individuals (10 percent) completed the program
four or more times. Thus, as an indication of its cumulative influence in the
New Haven school system and as potential evidence of its effects in retaining
teachers in New Haven, the Institute has worked in the most sustained way
with those who have chosen to remain in teaching in the New Haven Public
Schools.

: Table 3
Institute Fellows as a Percentage of Eligible
New Haven Secondary School Teachers

Middle Schools High Schools Transitional Centers Overall

English 47% 33% 17% 38%
History 32% 33% 14% 31%
Languages 25% 23% 0% 23%
Arts 40% 25% 0% 34%
Math 17% 33% 50% 28%
Science 44% 29% 33% 34%
Grade 5* 10% n/a n/a 0%

Grade 6 18% n/a n/a 18%
Grade 7 36% n/a n/a 36%
Grade 8 50% n/a n/a 50%
Total** 37% 35% 26% 35%

*Grade 5 teachers are included here only for middle schools; grade 5 teachers

in elementary schools are reported in Table 2.

**Includes teachers of interdisciplinary and other subjects. In 1997, 273 Middle
School teachers, 27 Transitional School teachers, and 230 High School teachers

were eligible to be Institute Fellows.
n/a = not applicable

In 1996 members of the National Advisory Committee suggested that
the Institute engage in fuller documentation of its work beyond the seminars
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believed that they were hearing from teachers and staff about many valuable
results of the Institute’s work that should be documented in forms that could
be made more widely available. The Institute is therefore now documenting
more fully the work of teams in the schools, the activities of the Centers, the
longer-term effects of the Summer Academies, and the development of elec-
tronic resources. This documentation has been summarized in earlier sections
of this report.
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FINANCIAL DEVELOPMENTS

In December 1995 Yale President Richard C. Levin, National Endow-
ment for the Humanities Chairman Sheldon Hackney, and DeWitt Wallace-
Reader’s Digest Fund President M. Christine DeVita announced the success-
ful completion of the endowment challenges awarded five years earlier by the
NEH and the Fund. This event represented the culmination of an endowment
drive for $4 million, the income from which is restricted to support the Institute’s
activity in the humanities in perpetuity. This endowment made the Institute
the first such program to be established permanently as a unit of any univer-
sity. From 1995 through 1997, endowment revenues not needed to support
the Institute’s annual operation, during the period of the three-year $750,000
grant from the Pew Charitable Trusts, were reinvested to build its endow-
ment. The overall goal, which remains to be fulfilled, is an endowment con-
sisting of original investments of at least $5 million in the humanities and $2
million in the sciences.

During 1997 the Institute received the two grants for special purposes
mentioned previously: a $139,400 three-year grant from the Jesse Ball du-
Pont Fund for the establishment and support of six new Institute Centers for
Professional and Curricular Development in New Haven schools, and a
$150,000 grant from the DeWitt Wallace-Reader’s Digest Fund to plan a four-
year national project to demonstrate that the approach the Institute has taken
for twenty years in New Haven can be adapted to establish similar university-
school partnerships under different circumstances in other cities. It also re-
ceived additional endowment support from the Hearst Foundation and the
Zimmerman Foundation.

In this way, the Institute is attempting not only to secure the financial
resources necessary to fund fully its current operations and to explore care-
fully a new national initiative, but also to increase its capacity to work locally
and nationally over the longer term.
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CoNcCLUSION

During 1997, the Institute conducted a program of seven seminars
for Fellows, opened two new Centers for Professional and Curricular Devel-
opment in the schools (making six such Centers thus far), held a third Summer
Academy for New Haven students, developed further the relationship of its
resources to school curricula, published one number of On Common Ground,
the periodical in the Institute’s field of university-school partnership, held one
meeting of the Editorial Board of On Common Ground, and pursued its
fund-raising to ensure the continuation of its activity in New Haven and across
the country over the longer term. If the Institute’s proposal for a national
demonstration project is funded by the DeWitt Wallace-Reader’s Digest Fund
in early 1998, the.next four years will see a major expansion of the activity of
the Yale-New Haven Teachers Institute, as it takes the first steps toward what
might become a network of such institutes.
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