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HIGHLIGHTS OF THE REPORT 

Introduction 

From its beginning in 1978, the overall purpose of the Yale-New Haven Teach
ers Institute has been to strengthen teaching and learning in local schools and, 
by example, in schools across the country. New Haven represents a microcosm 
of urban public education in this country. More than 60 percent of its public 
school students come from families receiving public assistance, and 85 percent 
are either African-American or Hispanic. 

The Institute places equal emphasis on teachers' increasing their knowl
edge of a subject and on their developing teaching strategies that will be effec
tive with their population of students. At the core of the program is a series of 
seminars on subjects in the humanities and the sciences. Topics are suggested 
by the teachers based on what they think could enrich their classroom instruc
tion. In the seminars, Yale faculty contribute their knowledge of a subject, while 
the New Haven teachers contribute their expertise in elementary and secondary 
school pedagogy, their understanding of the students they teach, and their grasp 
of what works in the crucible of the classroom. Successful completion of a 
seminar requires that, with guidance from the Yale faculty members, the teach
ers each write a curriculum unit to be used in their own classroom and to be 
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shared with others in the same school and other schools through both print and 
electronic publication. 

Teachers are treated as colleagues throughout the seminar process. Unlike 
conventional university or professional development courses, Institute seminars 
involve at their very center an exchange of ideas among teachers and Yale fac
ulty members. This is noteworthy since the teachers admitted to seminars are 
not a highly selective group, but rather a cross-section of teachers in the system, 
most of whom, like their urban counterparts across the country, did not major in 
one or more of the subjects they teach. The Institute's approach assumes that 
urban public school teachers can engage in serious study of the field and can 
devise appropriate and effective curricula based on this study. 

Now completing its twenty-first year, the Yale-New Haven Teachers Insti
tute has offered 129 seminars to 452 individual teachers, many of whom have 
participated for more than one year. The seminars, meeting over a five-month 
period, combine the reading and discussion of selected texts with the writing of 
the curriculum units. Thus far, the teachers have created 1, 172 curriculum units. 
Over the years, a total of 100 Yale faculty members have participated in the 
Institute by giving talks or leading one or more seminars. At this date about half 
of these are current or recently retired members of the faculty. 

The Institute's twentieth year, 1997, had brought to a climax a period of 
intensive development of the local program. Thathad included placing all Insti
tute resources online, providing computer assistance to the Fellows, correlating 
Institute-developed curriculum units with new school-district academic stan
dards, establishing Institute Centers for Professional and Curricular Develop
ment in the schools, and establishing summer Academies for New Haven stu
dents. In that year, while continuing to deepen its work in New Haven, the 
Institute began a major effort to demonstrate the efficacy of its approach in other 
cities across the country. 

This effort has involved in 1998 the first stage of a National Demonstration 
Project, supported by the DeWitt Wallace-Reader's Digest Fund, that has estab
lished partnerships between colleges or universities and school districts at four 
sites that will adapt the Institute's approach to local needs and resources. Dur
ing this first stage, five proposed partnerships received planning grants and worked 
closely with the Institute in order to understand more fully the nature of its ap
proach. Four new Teachers Institutes-in Pittsburgh (Chatham College and 
Carnegie Mellon University), Houston (University of Houston), Albuquerque 
(University ofNew Mexico), and Santa Ana (University of California at Irvine}
then received implementation grants that will allow them to work with the Yale
New Haven Teachers Institute over the next three years. 

The two major sections of this report therefore describe what are now the 
two complementary areas of activity for the Yale-New Haven Teachers Insti
tute. 
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The Program in New Haven 

This section of the report covers the offerings, organization, and operation of the 
Institute's 1998 program for the New Haven teachers who participated as Fel
lows. It draws extensively upon the evaluations written by Fellows and seminar 
leaders at the conclusion of their participation. 

The report here documents the increasing teacher interest in Institute semi
nars, the content of the seminars that have been offered, the application and 
admissions process, the participants' experience in the program, and the prepa
ration for 1999. With respect to long-range planning and program development, 
it describes the continuing progress in establishing Institute Centers for Profes
sional and Curricular Development in the schools, placing more Institute re
sources online, and providing computer assistance to the Fellows. It sets forth 
the structure and acti"9'ities of the local advisory groups; and it outlines the pro
cess of local documentation and evaluation. 

We hope that this section of the report will be of interest to all those who 
assist in supporting, maintaining, and expanding the program in New Haven. 
We also hope that its account of our local procedures may prove useful to those 
who are establishing new Teachers Institutes in Pittsburgh, Houston, Albuquer
que, and Irvine-Santa Ana. 

National Advisory Committee 

The account of the National Advisory Committee occupies a hinge position in 
this report because this Committee serves in an advisory capacity for both the 
program in New Haven and the National Demonstration Project. 

The National Demonstration Project 

This section of the report covers the first of four years to be devoted to the 
National Demonstration Project that is supported by the De Witt Wallace-Reader's 
Digest Fund. In describing this Planning Phase, the report draws upon the evalu
ations written by school teachers, university faculty, and planning directors from 
various sites who have participated in the Information Session and the July In
tensive (with its three National Seminars) that were held in New Haven. 

The report offers a narrative account of the Planning Phase, including the 
recommendations made by the National Panel. It describes briefly the plans of 
each of the new Teachers Institutes for the Implementation Phase, and the plans 
for another July Intensive (with four National Seminars) in New Haven in 1999. 
It sets forth the national accomplishments that have already occurred and are 
expected to occur as a result of the Demonstration Project; and it comments 
upon the learning in New Haven that is also taking place. The report then ex
plains how the Institute's periodical, On Common Ground, will now be used to 
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disseminate the progress and the results of the National Demonstration Project. 
Looking toward the future, it points out the opportunity for further expansion of 
the newly established league of five Teachers Institutes. 

This section of the report then sets forth the plans for national advisory 
groups, parallel to those in New Haven. It also describes the internal processes 
of evaluation by which the four new Teachers Institutes, in collaboration with 
the Yale-New Haven Teachers Institute, will provide a continuing account of 
their challenges and accomplishments. It then notes the plans for an external 
evaluation to be commissioned by the DeWitt Wallace-Reader's Digest Fund. 

Financial Developments 

A final section of the report sets forth the recent developments in the continuing 
effort to obtain financial support for both the program in New Haven and the 
National Demonstration Project. 
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THE PROGRAM IN NEW HAVEN 

The Seminars and Curriculum Units 

From its inception, a tenet of the Institute's approach has been to determine its 
offerings annually in response to the needs for further preparation and curricu
lum development that the teachers themselves identify. In 1998 this process, 
which is described later in the report, resulted in the Institute's organizing seven 
seminars, five in the humanities and two in the sciences. 

With support from endowment revenues and additional discretionary funds 
provided by President Richard C. Levin for Yale University, the Institute of
fered in 1998 the following five seminars in the humanities: 

"The Use and Abuse of History in Film and Video," 
led by Robert D. Johnston, Assistant Professor of History 

"Cultures and their Myths," 
led by Traugott Lawler, Professor of English 

"Art and Artifacts: The Cultural Meaning of Objects," 
led by Jules D. Prown, Paul Mellon Professor of the History 

of Art 

"American Political Thought," 
led by Rogers M. Smith, Alfred Cowles Professor of 

Government 

"Reading Across the Cultures," 
led by Thomas R. Whitaker, Frederick W. Hilles 

Professor Emeritus of English 

With support from the Sherman Fairchild Foundation and the Howard 
Hughes Medical Institute, the Institute offered in 1998 the following two semi
nars in the sciences: 

"Selected Topics in Contemporary Astronomy and Space 
Science," 

led by Sabatino Sofia, Professor and Chairman of Astronomy 

"The Population Explosion," 
led by Robert Wyman, Professor of Biology 

The following overviews of the work in the seminars are based on the de
scriptions circulated in advance by the seminar leaders and the Guide to Cur
riculum Units, 1998. Each Fellow has prepared a curriculum unit that she or he 
will use in a specific classroom. Each Fellow has also been asked to indicate the 
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subjects and grade levels for which other teachers might find the curriculum unit 
to be appropriate. These are indicated parenthetically here for each unit. 

The Use and Abuse of History in Film and Video 

This seminar was designed to give teachers an introduction to the larger philo
sophical issues that the relationship between film and history presents, as well 
as to familiarize them with some of the most important historical films, focusing 
on their teaching potential in the classroom. Films included a PBS documentary 
on Martha Ballard, the Hollywood extravaganza "Pocahontas," and films deal
ing with African-American history: "Amistad," "Eyes on the Prize," and 
"Malcolm X," which was paired with a reading ofTheAutobiography of Malcolm 
X. With the help of Robert Rosenstone's Visions of the Past: The Challenge of 
Film to Our Idea of History, the seminar discussed general theoretical questions 
about history and film. The seminar agreed that academic history and film his
tory are complementary but need to be evaluated on different epistemological 
grounds. It also recognized that effective teaching requires engagement in the 
never-ending dialogue that is the genuine meaning of history, rather than a con
tinuous barrage of facts. 

A team of four teachers from L. W. Beecher Elementary School, Jean 
Sutherland, Geraldine Martin, Felicia R. McKinnon, and Jean Gallogly, who 
teach grades 1, 2, and 3, prepared related units for a project designed to help 
students use film to examine major movements in American history. 

The curriculum units written in the seminar, with their recommended uses, 
included: "Films about the Fifties: Teenagers, Identity, Authority, and Choice" 
by Alan K. Frishman (U.S. History and Sociology and Film, grades 10-12); 
"Herstory: Women Portrayed in Film" by Jean Gallogly (Literature and Social 

The seminar on "The Use and Abuse of History in Film and Video. " (Clockwise from top 
right: seminar leader Robert Johnston; Fellows Burton Saxon, Joan Rapczynski, Geraldine 
M Martin, Felicia R. McKinnon, Jean E. Sutherland, Jean C. Gallogly, Sloan E. Williams Ill 
Jeanette R. Rogers, Barbara W. Winters, and Yolanda G. Jones.) 
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Studies, grades 1-3); "Slavery of Africans in the Americas: Resistance to En
slavement" by Yolanda G. Jones (Social Studies, grades 6-8); "Mr. Friday and 
Friends: A Prospectus of Early Pioneer Life Through Film" by Geraldine Mar
tin (Reading/Language Arts, grade 1 ); "A Film and Literature Study of the Afri
can-American Migration" by Felicia R. McKinnon (Reading/Language Arts and 
Social Studies, grades 2-8); "The Civil Rights Movement Through Film" by 
JoanRapczynski (U.S. History, grades 11-12); "Heroes and Villains of the Rain 
Forest: Latin American History Through Film" by Jeannette Rogers (Spanish 
and American History, grades 7-12); "Teaching Ethnicity and Race Through 
Films" by Burt Saxon (Ethnicity and Race and Multicultural Studies, grades 7-
12); "Discrimination and the Struggle for Equality: African-Americans in Pro
fessional Baseball: A Reflection of the Civil Rights Movement" by Jean 
Sutherland (Social Studies, Reading/Language Arts, and Social Development, 
grades 3-8); "Teaching Music through its Relationship to History: with the Use 
of Film, Video and the Specious Present" by Sloan E. Williams III (Music and 
Music History, grades K-12); "Parenting in the Movies: Examining Responsi
bilities in Modem American Films" by Barbara W. Winters (Parenting, grades 
9-12). 

Cultures and their Myths 

This seminar started with theoretical matters related to mythology and then moved 
through Norse, Egyptian, African, Native American, and Indian mythologies. 
Works included Hesiod's TIJeogoriy, Snorri Sturleson's Prose Edda, George Hart's 
Egyptian Myths, the Blackfoot Indian story "The Orphan Boy and the Elk Dog," 
an ancient tale from India called "The Parade of Ants," and many more. 

The curriculum units, with their recommended uses, included: "From Atum
Ra to Horus-Using Egyptian Myths of Gods and Goddesses as Springboards 
to Increased Literacy" by Christine Elmore (Reading and Language Arts, grades 
K-5); "Native American Myths: Creation to Death" by Marcia L. Gereneser 

The seminar on "Cultures and Their Myths. " (From left to right: Fellow John Mac Oliver; 
seminar leader Traugott Lawler; and Fellow Linda F. Malanson.) 
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(Literature and Social Studies, grade 4 ); "African Myths and What They Teach" 
by Roberta Mazzucco (Literature and Social Studies, grades 2-5); "Three Afri
can Trickster Myths/Tales: Primary Style" by Linda Frederick-Malanson (Lan
guageArts, Social Studies, and Reading Extension, grades K-4 ); "Universal Myths 
and Symbols: Animal Creatures and Creation" by Pedro Mendia-Landa (Inte
grated Social Studies, Language Arts, Science, Social Development, grades 1-
3); "Hercules the Hero: Understanding the Myth" by Christine Y. House (Lan
guageArts, grades 3-5); "Mythology: Trickster Tales" by Joseph O'Keefe (Lan
guage Arts, Reading and Social Studies, grade 6); "Discovering Persephone" by 
Michelle Sepulveda (Drama, grades 7-8); "Writing through Myths" by John 
Macauley Oliver (English, Mythology and Writing, grades 9-12). 

Art and Artifacts: The Cultural Meaning of Objects 

This seminar focused on close analysis of things, a non-verbal way to learn about 
other cultures. Objects included were a silver teapot of around 1800, a pre
Revolutionary desk and bookcase, a painting by Winslow Homer, a depression 
era photograph by Walker Evans, a building, maps ofNew Haven, and clothing. 
Each Fellow also examined a single object that was related in some way to his or 
her curriculum unit. Reflecting the interests of the New Haven school popula
tion, the curriculum units dealt frequently but not exclusively withAfrican, His
panic and Native American cultures. 

An informal team of two teachers from Davis Street Elementary School, 
Waltrina Kirkland-Mullins and Jeanne Z. Lawrence, prepared related units for a 
cross-cultural project on masks and mask-making . 
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Curriculum units, with their recommended uses, included: "Shang Bronzes: 
A Window Into Ancient Chinese Culture" by Sheldon A. Ayers (Ancient His
tory, grades 9-1 O); "African Art and Aesthetics" by Val-Jean Belton (Art, grades 
9-12); "Technological Change in a Coastal New England Village, 1790-1990: 
The Duck Creek Harbor Site, Wellfleet, Massachusetts" by Stephen P. Broker 
(Environmental Science, Biology and American History, grades 10-12); "The 
Tainos of Puerto Rico: Rediscovering Borinquen" by Elsa Maria Calderon (Span
ish for Spanish Speakers, Spanish for Hispanics, Spanish 4 Honors and Spanish 
5, grades 9-12); "Mohandas Gandhi: The Art of Nonviolence" by Peter N. 
Herndon (World History, World Cultures, Contemporary Issues and U.S. His
tory, grades 9-12); "Common Ground: Masks From a Cultural Perspective" by 
Waltrina Kirkland-Mullins (Social Studies and Language Arts, grades 1-2); 
"Masks and the Stories Behind Them," by Jeanne Z. Lawrence (Social Studies, 
grades K-5); "The Environmental Adaptation of the Native American Indian" by 
Victor Leger (Art and~Social Studies, grades 4-12); "Art and Warfare: The War
rior Role in Greek Society" by Anthony F. Magaraci II (Social Studies and An
cient Civilizations, grades 7-10); "Artifacts: Bringing the Past Back to Life
the Mexican Case" by Luis A. Recalde (Social Studies, grades 5-8). 

American Political Thought 

This seminar read primary texts in American political thought from Tom Paine's 
"Common Sense" in 1776 through very recent writings on the economy, race, 
gender and religion by figures like Charles Murray, Robert Reich, Shelby Steele 
and Ralph Reed. It examined well-known works like the Federalist Papers, the 
Lincoln-Douglas debates, William Graham Sumner's Social Darwinist writings, 
and Martin Luther King, Jr. 's "Letter from Birmingham Jail." It also read some
times forgotten writings like the correspondence between Catherine Beecher 
and Angelina Grimke; the defenses of white supremacy by Henry Grady and 
Josiah Strong; and the black nationalism of Malcolm X. The seminar concen
trated on three themes: Why have America at all? Who should be a full mem
ber? How should its basic economic and political institutions be organized? 

Curriculum units, with their recommended uses, included: "Democracy in 
Action" by Mary Stewart (Social Studies, Literature, Art and Writing, grades K-
4 ); "'We, the People': New Voices in the Constitutional Debates" by Sophie 
Bell (Social Studies, U.S. History and Civics, grades 7-12); "Drama and Des
tiny" by Yel Hannon Brayton (Theatre and Creative Writing, grade 8); "The 
Great Depression and the New Deal" by Joyce Bryant (Social Studies and His
tory, grade 8); "Who Gets to Invent and How Do Inventors Change Our Lives" 
by Jeanne Kimberley Chandler (Social Studies, grades 2-6); "Letters to an Un
born Patriot" by June Gold (American History and Writing, grades 6-8); "Land 
is the Basis of All Independence" by Gary Highsmith (Social Studies, American 
Government, American History and Black History, grades 7-12); American Po
litical Thought: Minority Influence" by Mary Elizabeth Jones (Mathematics 
and Social Studies, grades 6-8); "Changing Times Here and Now" by Cynthia 
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The seminar on "American Political Thought. " (Clockwise from left: seminar leader Rogers 
M Smith; Fellows Sophie R. Bell, June Gold, Mary E. Jones, Mary Stewart, Jeanne K. 
Chaudler, Mary E. Brayton, Paul E. Turtola, and Joyce Bryant.) 

H. Roberts (History, grades 9-12); "Lessons in Drama: LearningAboutAmeri
can Political Thought" by Paul Edward Turtola (Drama and Social Studies, grades 
8-12). 

Reading Across the Cultures 

This seminar engaged contemporary American writing by authors from several 
ethnic and racial groups: Latino, African-American, Native American, Jewish, 
and Asian American. Reading included Sandra Cisneros' The House on Mango 
Street; short fiction, essays, and poetry from HaroldAugenbraum's and Margarite 
Femandos Olimos' The Latino Reader; Gloria Naylor's The Women of Brewster 
Place, Louise Erdrich's Love Medicine; Bernard Malamud's The Assistant, and 
Maxine Hong Kingston's Tripmaster Monkey: His Fake Book. The seminar 
also read in two works that exemplify certain of the challenges of inhabiting a 
multicultural community: Gary Snyder's No Nature and Jonathan Kozol 's Amaz
ing Grace. For historical background, it read chapters in Ronald Takaki, A Dif
ferent Mirror: A History of Multicultural America. The seminar paid attention 
to the distinctive aspects of minority cultures but also, and more importantly, to 
matters that seemed to underlie or transcend any ethnic or racial orientation: 
similar social and psychological problems, a common tool-kit of artistic strate
gies, and complementary visions of the larger national community. The multi
ethnic constitution of the seminar itself also made its meetings an adventure in 
the subject being studied. 

Curriculum units, with their recommended uses, included: "Who's Who in 
America? Multicultural Achievers A to Z: Past and Present" by Kathleen Ware 
(Social Studies and Multicultural Education, grade K); "Multicultural Discov
ery When Reading Poetry and Stories for the Elementary Grades" by Yolanda U. 
Trapp (Social Studies, ESL and Language Arts, grades K-4); "Travel Through 
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Children's Literature Into the Lives of the People of Our Nation" by Nancy Tay
lor Skolozdra (Social Studies and Reading, grades 3-5); "Favored Holidays of 
Children Outside of the USA" by Gwendolyn Robinson (Math/Measurement, 
Language/Editing, Earth Science, Health and Nature, grades 3-6) "Literature for 
Every Child" by Carolyn S. Williams (Social Studies, Literature and Reading 
Instruction, grades 4-6); "Learning to Respect Differences through Cultural Di
versity in Literature: Teaching Acceptance" by Carol S. Heidecker (Reading/ 
Language Arts, grades 5-8); "The Clock Tower on Grand Avenue: A Cultural 
Reading Adventure" by Sequella H. Coleman (Reading, Language Arts and En
glish, grades 5-8); "Celebrating Diversity Through the Study of Nine American 
Holidays" by Bonnie Bielen Osborne (Social Studies, English and Special Edu
cation, grades 6-12); "Becoming a 'Gringo': Immigrants, Language Learning 
and Acculturation" by Genoveva T. Palmieri (Social Studies, History, 
Multicultural Studies and Language, grades 11-12); "Other Voices-Latino and 
Chicano Literature and Identity in America" by George Peterman (English/Lan
guage Arts, grade 12).~ 

The seminar on "Reading Across the Cultures. " (Clockwise from left: Fellows Carolyn S. 
Williams, Nancy T. Skolozdra, and Gwendolyn Robinson; seminar leader Thomas R. 
Whitaker; and Fellows Carol S. Heidecker and Sequel/a H. Coleman.) 

Selected Topics in Contemporary Astronomy and Space Science 

This seminar discussed the principal concepts of contemporary Astronomy and 
then developed special topics by using techniques and concepts consistent with 
the scientific method and current astronomical knowledge. Participants made 
use of readings in textbooks and semi-technical journals such as Scientific Ameri
can, Physics Today, Astronomy, and Sky and Telescope. Because most of the 
Fellows were teaching students with special needs, who have difficulty in grasp
ing abstract concepts and may not be able to follow complex instructions, most 
of the curriculum units covered topics related to the solar system, including the 
moon and the earth as astronomical objects. All the Fellows were careful in 
discussing the various laws of nature which guide our understanding of phe
nomena. 
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The seminar on "Selected Topics in Contemporary Astronomy and Space Science. " 
(Clockwise from front left: seminar leader Sabatino Sofia; Fellows Susan L. Norwood, G. 
Casey Cassidy, Anthony Thompson, Joanne R. Pompano, Sheila Martin-Corbin, Sandra 
Friday, and Saundra P Stephenson.) 

Curriculum units, with their recommended uses, included: "Out-of-this
World Experiments" by G. Casey Cassidy (Science, Computer Studies and En
glish, grades 7-8); "The Plausibility oflnterstellar Communication and Related 
Phenomena Depicted in Science Fiction Literature and Movies" by Sandra K. 
Friday (English, grades 9-12); "The Sun'' by fohn K. Grammatico (Science, 
Language Arts, Art, History and Math, grades 1-3); "Practical Illustrations of 
Astronomical Concepts Relating to the Solar System" by Sheila Martin-Corbin 
(Science, Math and Language Arts, grade 8); "Fly Me to the Moon" by Susan L. 
Norwood (Science, grade 4); "Exploring the Moon-A Curriculum.Adapted for 
Use with the Visually-Impaired," by Joanne R. Pompano (Astronomy, Special 
Education and Visually-Impaired, grades 4-6); "Life on Earth and Beyond, Our 
Search for Answers" by Judy Puglisi (Astronomy, grades 6-12); "Beyond Planet 
Earth" by Lucia Rafala (Science, Literature/Language and Math, grades K-3, 
Special Education); "Where Are We in the Milky Way" by Saundra P. Stephenson 
(Science and Mathematics, grades 8-12); "Astronomy and Your Place in the 
World" by Anthony Byron Thompson (Science and Physical Science, grades 7-
12). 

The Population Explosion 

This seminar dealt with both the heartening and heartbreaking aspects of popu
lation growth. It studied how progress in combatting disease and infant mortal
ity ushered in the era of population growth, and also how overpopulation has 
caused human and environmental misery. For the future, the seminar looked at 
the technological and economic advances that may allow us to keep up with, and 
even improve, the lot of an increasing population. Seminar participants read a 
story about a child servant in Malaya who is accused of murder, a biography of 
an Egyptian adolescent going through her awakening as a person, descriptions 
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The seminar on "The Population Explosion. " (Clockwise from left: Fellows Stephen Beasley
Murray, Richard R. MacMahon, Anne M Kavanagh, and Eddie B. Rose, Jr.; seminar leader 
Robert "ffyman.) 

from Brazil, India and China of mothers forced by poverty to sacrifice their 
children, people on mud islands in Bangladesh that are periodically washed away 
by the monsoons, and subsistence farmers in Madagascar who are chipping away 
at some of the last tropical forests. The seminar argued all the "hot button" 
issues of the current American war over "values": families, sexuality, teenage 
pregnancy, contraception, abortion and the status of women. This topic allowed 
the Fellows to discuss some of the most serious and complex problems facing 
humanity today. 

Curriculum units, with their recommended uses, included: "The Popula
tion Explosion: Causes and Consequences" by Carolyn N. Kinder (Social Stud
ies and Science, grades 5-8); "Population Needs vs. Population Deeds" by 
Raymond Brooks (Science and Earth Science, grade 8); "The World Population 
Explosion" by Eddie Rose; "Evolution, Population and Humans" by Richard R. 
MacMahon (Honors Biology and Advanced Biology, grades 9-12); "Culture, 
Crisis and Population Explosion: A Deweyan Approach in the Classroom" by 
Stephen Beasley-Murray (Biological Sciences and Biology/Social Sciences, 
grades 9-12); "Pandemic Pet Population: The Reproductive Responsibility of 
Pet Owners" by Francine C. Coss (Language Arts, Science and Technology, grades 
K-5); "Life in 2010" by Maureen Taylor-French (Earth Science, grades 8-9); 
"There's More to Sex Education Than AIDS Prevention" by Mickey Kavanagh 
(Social Development, grade 9). 

The Process of Determining the Seminar Topics 

Between October and December 1997, the teachers who served as Institute Rep
resentatives and Contacts for their colleagues had canvassed other teachers 
throughout New Haven elementary, middle, and high schools to determine the 
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topics they wanted Institute seminars to address in 1998. (Please see Appendix 
for lists of teacher leaders.) The Representatives met together twice monthly 
and communicated individually with the school contacts with whom they were 
responsible for staying in close touch. The Director of the Institute then re
cruited Yale faculty members who were qualified and willing to lead seminars 
that engaged the desired topics. Their specific proposals were then considered 
and approved by the Representatives. 

In their evaluations, the 1998 Fellows indicated that the Institute Represen
tative for their school had been helpful in many ways: by maintaining frequent 
contact with them, asking for their views on seminar subjects for the following 
year, encouraging and assisting them to apply to the Institute, and promoting the 
use oflnstitute-developed curriculum units. (Chart 1, reading from left to right, 
moves from the more helpful to the less helpful activities of the Representa
tives.) As a result, two-thirds ( 68 percent) of all Fellows said in the end that they 
had, while the program was being planned, sufficient opportunity to suggest 
possible topics for seminars. There is slightly less satisfaction with these ar
rangements than reported last year (74 percent). 

Chart 1 

Institute Representatives' Helpfulness to the 1998 Fellows 

60 
Odo not know 

Dnot at all 
50 

• a little 

•alot 

a lot 

The Fellows' Application and Admissions Process 

Having worked with teachers in their respective schools during the preceding 
months, the Institute Representatives met on January 5 to receive for distribu
tion in all schools copies of the Institute application form, brochure, and de-
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scriptions of the seminars to be offered. At this meeting a general presentation 
of the subjects of the seminars ensured that all Represenatives could explain to 
their colleagues the purpose of each seminar. 

On January 13 the Institute held an open house for prospective applicants 
where any teacher might learn more about the planned seminars from the Repre
sentatives and from the seminar leaders, who attended and conducted discus
sions in small groups with interested teachers. 

On January 20, the Representatives met to discuss their progress in work
ing with prospective applicants and to hand in their own completed applica
tions. The final application deadline for teachers applying to the Institute was 
January 27. This date was selected so that teachers would apply in advance of 
the February school vacation. The office would then have the vacation period to 
process application m~terials, and the review of applications could be completed 
during February to provide the earliest possible notification to teachers who 
were accepted. 

There are four principal criteria for teachers to be eligible for consideration 
as Fellows: 

1. The applicant must be a current New Haven public school 
teacher who will be teaching in New Haven also during the 
school year following Institute participation. 

2. The applicant must agree to participate fully in the program 
by attending and coming prepared to all scheduled meetings 
and by completing research and meeting due dates in the 
preparation of a curriculum unit. 

3. The teacher must demonstrate in the application that his or 
her specific interests are directly related to the seminar as it has 
been described by the seminar leader. 

4. The applicant must also show that the seminar and the 
curriculum unit that he or she proposes to write are directly 
related to school courses that he or she will teach in the coming 
school year. 

For some years it has been the policy of the Institute to allow no more than 
twelve teachers to enroll in any seminar. The small size of the seminars is 
necessary both for the collegiality of the Institute experience and for the indi
vidual attention that each teacher's work in progress receives from the seminar 
leader and from other teachers in the seminar. 

During the planning process, 145 teachers expressed interest in participat
ing in one of the seminars to be offered (10 percent more than expressed interest 
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last year). Of those teachers, 47 were from high schools, 8 from transitional 
schools, 41 from middle schools, and 49 from elementary schools. By the appli
cation deadline, the Institute Representatives, assisted by the school Contacts, 
had obtained applications from 92 elementary, middle, and high school teachers 
in the humanities, social sciences, and sciences, almost as many as the record 
number in 1997. According to the Representatives the extraordinarily high de
mand for seminars over the past three years may be attributed in some measure 
to the frequent mention of the Institute by the school administration and to the 
desire of a good many teachers to apply as members of teams. 

The individual application form calls for the interested teachers to specify 
the subjects and grade levels they teach, the course or courses in which they plan 
to introduce the material they study in the Institute, and their willingness to meet 
each of the Institute's requirements for full participation. The applicants also 
write a brief essay describing why they wish to participate in the seminar to 
which they are applying, and how the curriculum unit they plan to write will 
assist them in their own teaching. Writing this essay is, in effect, their first step 
in formulating a curriculum unit through which they will bring the material they 
study from the seminar into their own teaching. 

The team application form requires the interested teachers to demonstrate 
how the team envisions working together in intergrade and/or interdisciplinary 
ways and must outline plans for a culminating activity in the school. Teams 
may receive preference during the admissions process, and are required to sub
mit a final report on their work together during the following school year. If a 
team is not admitted as such, however, the members of the team may be admit
ted to the program as individual Fellows. The Institute encourages such Fellows 
to work as informal teams in their schools. 

Representatives meeting. (Left to right: Val-Jean Belton and Sequel/a H Coleman.) 
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The applications were then reviewed by three groups: seminar leaders, 
school principals, and seminar Coordinators. The seminar leaders examined the 
applications for their relationship to the seminar subject. This afforded each 
seminar leader the opportunity, as well, to tailor or enlarge the bibliography for 
the seminar so that it would address the specific interests of the teachers who are 
accepted. 

At the same time, the applications were reviewed in the applicant's own 
school, in keeping with plans to decentralize administrative functions and deci
sion making within the school district. The Institute's Representative for each 
school contacted the school principal to determine who should be involved in 
this building-level review. The intention is to increase awareness within each 
school of the projects that teachers wish to pursue in Institute seminars and to 
afford an opportunity for the principal and other educational leaders to examine 
the relationship betwe,en teachers' applications and school plans. As Reginald 
Mayo, Superintendent of the New Haven Public Schools, wrote to all principals 
on January 21, 1998: "We believe this is a highly promising way for ensuring 
that the assistance that the Institute provides to individual teachers and to teams 
of teachers has the best prospects for advancing each school's academic plans." 
This process informs the consideration of each application, provides each appli
cant pertinent feedback, and often provides a significant opportunity for Insti
tute Representatives to talk with their principals about the Institute. 

The Public Schools' supervisors were then given an opportunity to exam
ine the applications of the teachers they supervise to determine whether or not 
each proposal is consistent with, and significant for, the teacher's own develop
ment and for school curricula generally. 

As in the past, the Institute formed a group of teachers who served as Coor
dinators to assist with the organization and smooth operation of the seminars. 
These Coordinators were drawn from the group of Representatives who had 
earlier helped to plan the program of seminars. When the seminars began, each 
Coordinator would participate as a Fellow in a different seminar, and they would 
meet together weekly with the Director. At this earlier point they served as an 
admissions committee. They met after school on February 5 to conduct a first 
reading and discussion of the applications to their respective seminars. They 
then contacted all teachers whose applications needed to be clarified or ampli
fied. On February 12 the Coordinators met again for a full day, by taking profes
sional leave, for their final consideration of and decisions on the applications. 

During their review, the Coordinators considered the findings of the school 
administrators and seminar leaders and made recommendations to the Director 
about which teachers the Institute should accept. By these means, the Institute 
seeks to ensure that all Fellows participate in seminars that are consistent with 
their interests and applicable in the courses they teach. A meeting of seminar 
leaders and Coordinators was held on February 26 to discuss the admissions 
process just completed, and to review the seminar and unit writing process and 
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the policies and procedures of the Institute. On February 27 the Institute ac
cepted as Fellows 84 New Haven teachers (as in 1997, the largest number in a 
seventeen-year period), 60 in the humanities and 24 in the sciences. (Four of 
the seven seminars were oversubscribed.) Once again a team of teachers from a 
given school was admitted with the expectation that team members would coor
dinate their curriculum units and work together during the school year, planning 
cross-grade and cross-department instruction and school-wide activities. 

Consistent with the Institute's aim to serve the largest possible proportion 
of all New Haven teachers, 23 (or 28 percent) of the teachers accepted in 1998 
were participating in the Institute for the first time. Of these first-time Fellows, 
16 were in the humanities and 7 were in the sciences. About one-third (32 
percent) were Black, slightly less than two-thirds (63 percent) were White, and 
4 percent were Hispanic. 

The Fellows Who Were Accepted 

Fellows came from 6 of the 8 high schools, 8 of the 9 middle schools, and 2 of 
the 5 transitional schools. Of the 27 elementary schools, 13 had teachers par
ticipating. The Institute first admitted elementary school teachers in 1990; this 
year 28 (33 percent) of all Fellows were elementary school teachers. Twenty
eight percent were middle school teachers, and 34 percent were high school 
teachers. In one case, a team of Fellows from a given school took part together 
in a seminar. Four schools had five or more Fellows; thirteen schools had three 
or more. Overall, about 33 percent of the Fellows were 41-50 years old; 35 
percent were younger and 31 percent were older. 

As Chart 2 shows, almost one-fifth of the Fellows (19 percent) had four or 
fewer years of total experience in teaching. The Institute attracted a slightly 
higher proportion (23 percent) of teachers with 20 or more years of total experi
ence in teaching. One-third (34 percent) of the Fellows, however, had four or 
fewer years of experience teaching in the New Havep school system. Illustra
tive of the need for the professional development that the Institute provides, 
more than half (54 percent) of all Fellows have been in their present teaching 
position four or fewer years; more than three-quarters (77 percent) have taught 
in their present position for nine years or less. Thus, even though 62 percent of 
the Fellows have 10 or more years total teaching experience, more than half 
have four or fewer years experience in their present position. These figures help 
to explain why many teachers say they need to develop their knowledge in sub
jects that they have been recently reassigned to teach, or curricular materials for 
students of a different age or background from those they have taught before. 

Moreover, as in past years-and as is the case in the school system gener
ally-many of the 1998 Fellows did not major in college or graduate school in 
the subjects they currently teach. As Chart 3 shows, in no field did all Fellows 
teaching a subject have a graduate or undergraduate degree in that subject. In 
some fields, notably bilingual education, chemistry, general science, and phys-
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Chart 2 

Total Years Teaching Experience for 1998 Fellows 
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ics, no Fellows had a graduate or undergraduate degree in a field they taught. Of 
the Fellows teaching in the field of English, fewer than half had an undergradu
ate or graduate degree. Of those teaching in the field of social studies, fewer 
than one fourth had so much as an undergraduate degree. 

Chart 3 
Number of Fellows with Degrees in a Subject They Taught in 
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Chart 4 shows the subjects Fellows taught in the 1997-1998 year of their 
Institute participation. Overall, more than two-thirds (69 percent) of Fellows in 
the humanities and more than four-fifths (82 percent) of Fellows in the sciences 
had not majored either in college or in graduate school in one or more of the 
subjects they taught in that year. 

Physics 

Chemistry 

Bimgual Education/ESQ L 

Art 

Foreign Languages 

Earth S cionce 

Special Education 

Biological Science 

History 

General Science 

Engli<h 

Social Studies 

Mathematices 

Other 

K-4151618 

Page20 

Chart 4 
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Understandably, therefore, when the 1998 Fellows were asked about the 
incentives that attracted them to participate in the Institute, they responded (as 
Chart 5 shows, reading left to right from the most important to the least impor
tant) that the most important incentives were the opportunities to increase their 
mastery in the subjects they teach (67 percent), to exercise intellectual indepen
dence (65 percent), and to develop curricula to fit their needs (68 percent) and 
materials to motivate their students (67 percent). Indeed, incentives that might 
be imagined to be important for teachers with access to Yale University-credit 
in a degree program and access to Yale athletic facilities-were notably unim
portant for Fellows in the Teachers Institute. 

Chart 5 
Incentives for 1998 Fellows to Participate 
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As past Institute studies have shown, Fellows are in most respects highly 
representative of all New Haven teachers. So, for example, this year's Fellows 
continue to reflect the gender and ethnicity of all New Haven teachers, though 
there are great disparities overall between the ethnic and racial characteristics of 
New Haven teachers and those of their students. (See Table 1 on Page 22.) 
Similarly, the Yale faculty members who have led Institute seminars generally 
reflect the wider faculty at Yale. 

Activities for Fellows 

At the first organizational meeting of each seminar, held on March 5, 1998, the 
seminar leader distributed an annotated bibliography on the seminar subject and 
presented the syllabus of readings that he or she proposed the seminar would 
consider. The Fellows described the individual curriculum units that they planned 
to develop. This afforded the members of each seminar an overview of the work 
they were undertaking together and the projects they would pursue individually. 
The bibliographies both introduced the seminar subject and guided Fellows as 
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they began research on their curriculum units. One wrote, "The seminar leader 
provided a vast array of expertise, provided a very good bibliography and was 
very helpful in his guidance." Another wrote, "The material covered during our 
weekly meetings was not only quite interesting, but each topic seemed to be 
related closely to one or more of the units written by the participants." A third 
said, "The assigned readings were wonderful exposures to various cultural prac
tices and beliefs and to thoughts about diversity in our society." 

In contrast, some Fellows emphasized how demanding they found the read
ing to be. One said, "At times the required reading was more time-consuming 
than necessary. I found the workload overwhelming at times, especially at the 
end of the year." Another said, "The seminar did present a challenge to some in 
regards to the extensive reading. Personally for me, I thoroughly enjoy reading, 
and the required books were of great interest to me, so I did not find it a hard task 
on the whole." 

The seminar leaders also commented on what they perceived to be the Fel
lows' responses to the weekly readings. One said: "I thought the Fellows would 
be generally conscientious but that there might be problems of insufficient read
ing. Those expectations were to some degree realized, though in fact more teach
ers did a good job of getting through all or most of the readings than I antici
pated." 

Before the second seminar meeting all Fellows met individually with their 
seminar leader to discuss their projects. The Institute requires that Fellows sched
ule at least two such conferences as part of the unit writing process; many Fel
lows, however, meet more frequently with their seminar leader. At the end of 
the program, most Fellows (87 percent) said that they had ample opportunity to 
discuss their choice of readings with the seminar leader. 

One seminar leader said: "Some of the individual discussions were rather 
mechanical. Most, however, were good, absorbing, productive discussions of 
the units, issues in the seminar, issues in teaching. The individual meetings are 
time-consuming but very valuable to me, and I hope they are also valuable to the 
teachers." Another said, "As usual, I went to people's schools to see them. I 
loved being in the schools, seeing people's classrooms and often their students." 

Fellows also commented on the value of the individual meetings. One 
said: "The seminar leader was more than willing to discuss the curriculum unit 
one-on-one outside of the seminar and was most helpful in the writing process 
through editorial comments, discussions, and support." Another said: "I was 
very appreciative when our seminar leader visited my classroom. The last time 
I remember a college faculty member visiting my classroom was when I was 
student teaching eons ago." A third Fellow said: 

Our seminar leader was sensitive and caring in giving of his 
time both in and out of class. I especially liked the fact that he 
was interested in our grade level classes and wanted to know 
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how the material that was presented could be used in our 
individual classes. Also, the fact that he is interested in coming 
to our school for our final production that is given by our team 
is both encouraging and supportive of our individual efforts. 

Fellow Eddie B. Rose and seminar leader Robert ffyman. 

During the period that preceded the regulc:µ- weekly meetings, Fellows con
tinued their reading, both preparing for the upcoming seminar discussions and 
working toward a brief prospectus of what their final units would contain. At 
the second seminar meeting, on April 7, Fellows submitted this prospectus, pre
sented their revised unit topics, and began to discuss the common readings. The 
regular weekly seminar meetings began on May 5; thereafter Fellows continued 
to develop their units in stages, with a first draft submitted on May 19. The 
weekly meetings of the seminars continued through July 14, with Fellows sub
mitting the second draft of their units on July 7 and their completed units by July 
31. ~ 

For several years, Fellows have been asked to submit the prospectus, to
gether with a revised topic of the unit and a list of appropriate readings, at the 
time of the second seminar meeting. This allows them a full six weeks to write 
a first draft. The due date for the second draft is late enough to allow Fellows 
ample time to address the comments they received on the first draft from other 
Fellows and from the seminar leader. Although some seminar leaders have urged 
that the revised topic, preliminary reading-list, and first draft be submitted some
what later, and some have informally instituted yet another draft between the 
first and second drafts, a high proportion of Fellows have been satisfied with 
this schedule. In 1998, 73 percent of the Fellows thought the unit writing dead
lines occurred at the right time in relation to the school calendar. 

The Institute attaches great importance to the process through which Fel
lows develop their curriculum units, and many Fellows commented in their evalu-
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ations upon the benefits derived from following this process. One wrote: "I 
found the seminar leader's comments on my unit drafts to be insightful and 
extremely helpful." Another wrote: "The editing in the first draft was exhaus
tive and there was much positive direction in the seminar leader's comments." 
A third wrote: "Our shared works in process were perhaps the most enlighten
ing part of the process. We read the first drafts of three other people. The work 
was divided by similar topics and teaching areas. At the next session we had 
discussion, comments and tips for each other that seemed to be appreciated by 
all." At the conclusion of the seminars, most Fellows indicated that the program 
schedule (90 percent) and the guidelines for writing a unit (92 percent) had been 
useful to them to a great or moderate extent. 

This year 66 percent of the Fellows said they tried out the subject matter 
and 71 percent said they tried out the strategies of their units in their classroom. 
Of those Fellows wh~ did, most (72 percent) said that this influenced what they 
included in the final units. One wrote, "My students will definitely enjoy learn
ing about the myths of the Native Americans. They have already demonstrated 
this during the '98 semester." 

During the first two months of the program, which serve as a reading pe
riod, all Fellows also met together on Tuesday afternoons for a series of talks. 
Ordinarily, at least some current or prospective seminar leaders are included in 
this series, while some other faculty members are invited to speak on topics the 
school Representatives believe will be of particular interest to many Fellows. In 
1998 the Representatives decided that all five talks should be given by either 
current or prospective seminar leaders. In this way all Fellows could listen to 
either an overview or an example of the work their colleagues are pursuing in 
other seminars, while learning as well about seminars in which they might want 
to participate in a future year. The talks given in 1998 were: "Reconstructing 
the Ancient Mayan Murals at Bonampak, Chiapas, Mexico/' by Mary E. Miller, 
Professor and Chair of History of Art; "The Chemistry of Oxygen Production by 
Plants," by Gary Brudvig, Professor of Chemistry; "The Population Explosion," 
by Robert J. Wyman, Professor of Biology; "America's Racial Future: 'The 
Fate of the Third Reconstruction,"' by Rogers M. Smith, Professor of Political 
Science; and "Race and Masculinity-Danny Glover," by Hazel Carby, Profes
sor and Chair of African and African-American Studies. 

Although the talks have recently met with more favorable response than 
was once the case, they remain somewhat controversial. Some felt, as one Fel
low wrote: "The Institute invited guest speakers whose topics had minimal 
correlation with the seminar topic I signed up for. Many of the speakers were 
interesting and informative, but I do not believe all of these lectures should have 
been mandatory." 

Most Fellows, however, saw in the talks the purposes for which they were 
organized. They said that to a great or moderate extent the talks provided them 
intellectual stimulation (94 percent) and a sense of collegiality and common 
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Hazel Carby giving her 1998 talk on "Race and Masculinity-Danny Glover. " 

purpose among Fellows (76 percent). Two-thirds (69 percent) said the talks 
were successful in providing an overview of Fellows' work in the seminars. 
Three-quarters (78 percent) said that the Institute scheduled the right number of 
talks. One Fellow wrote: "I feel that the strength of the Institute is the fact that 
we are exposed in the talks and seminars to faculty members who are excellent 
in their fields. Knowledge is imparted to us in different ways." Another wrote: 
"I thought the talks were incredibly great-really engrossing, impressive in their 
grasp of the subject at hand, and several were seriously thought-provoking." 

Many Fellows reported that the talks prompted them to read about their 
topics (47 percent), discuss the topics with their students (47 percent), and dis
cuss the talks with other teachers (75 percent). 

As in recent years, the Institute scheduled a session on curriculum unit 
writing on March 17, well before the regular meetirtgs of the seminars began. 
Before starting on their curriculum units, the Fellows all need to understand the 
central role that the process of writing plays in Institute seminars. As part of 
their admissions folder, all Fellows had received Institute guidelines and me
chanical specifications for preparing curriculum units, which outline the Insti
tute writing process and the five steps for Fellows' formulating, reformulating, 
and enlarging their individual units. During the session on curriculum unit writ
ing, a panel of Coordinators first spoke briefly to all the Fellows about follow
ing the Institute process for unit development, considering one's audience, us
ing a computer to write a unit and put it online, using the computer assistance 
the Institute and Yale University provide, and working together with other Fel
lows in writing and using units. Then the Fellows were divided into seminar 
groups, where each Coordinator led a discussion of purposes and practices in 
writing Institute curriculum units. This afforded an opportunity for the first
time Fellows to learn about the guidelines and other aspects of curriculum unit 
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writing from experienced Fellows. At the same time, it encouraged experienced 
Fellows to share that experience, and it allowed all to discuss how the com
pleted volume of units might display a range of teaching strategies and contain a 
standard form of annotation. By leading these discussions, the Coordinators 
also identified themselves as being knowledgeable about the process of writing 
curriculum units, so that other Fellows might seek their advice. 

At the Coordinators' weekly meetings with the Director, which were held 
on the day after seminar meetings, they discussed the progress of each seminar 
and gained an overview of the program. In addition, the Coordinators met with 
the seminar leaders immediately before the program began to provide them with 
information about the teachers who had been accepted and to begin to define 
their role in assisting with the conduct of the seminars. Both seminar leaders 
and Fellows acknowledged in their evaluations the essential role of the Coordi
nators. Most Fellows (89 percent) agreed that the Coordinator had provided 
teacher leadership without diminishing the collegial rapport within the seminar. 
Almost all Fellows said the Coordinators helped them by facilitating discussion 
of Fellows' work in progress (92 percent), and by providing information about 
guidelines and deadlines for unit writing (97 percent) and about use of Univer
sity facilities (95 percent). Few Fellows found the Coordinators unhelpful in 
any respect. 

To maintain current information on the program and to address any prob
lems that arose, the Institute Director met monthly with the seminar leaders as a 
group. This also afforded the seminar leaders, two of whom were conducting an 
Institute seminar for the first time, an opportunity to talk with each other about 
their approaches to the seminar and experiences in it. 

Rewards for Fellows 

The seminars have always been regarded as the core collaborative experience of 
the Institute, and each year the Fellows' comments about the seminars have been 
rich and positive. This year the Fellows often were very enthusiastic indeed. 
One said: 

My experience this year was a good one. First, there was my 
relationship with my colleagues. There were four Fellows I had 
known in other capacities but not from taking a seminar with 
them, so I particularly enjoyed the opportunity to discuss 
matters relating to the seminar topic and to teaching with them. 
Similarly, I gained from discussions with my elementary school 
colleagues, admiring their ability to translate complex issues 
into teachable and understandable forms. Second, there was the 
seminar leader. Quickly, he showed himself to be a natural, 
gauging just the right amount of work and artfully weaving 
discussions of our units in progress into our broader 
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discussions. The materials he chose were both useful and 
thought provoking. He encouraged us to use the Internet and e
mail for research, and most of us did. 

Another Fellow said: 

This year's Institute seminar was very demanding but quite 
rewarding. Under the guidance of our seminar leader, we were 
assigned a diversity of literature to read. He kept the 
discussions lively and stimulating. He was well organized and 
he provided ample opportunities for the Fellows to meet with 
him while writing their unit. No previous Institute seminar 
leader I've encountered has surpassed the help he offered in 
the writing of my curriculum unit. 

Seminar leaders described their seminar in general terms. One said: 

I was almost completely enthusiastic about the conduct of the 
seminars. The teachers had no problems with my shifting the 
main burden of the discussion to them, and in fact they thrived 
on that format, fortunately recognizing my pedagogical 
purpose. The discussions were so lively that I often had 
trouble reining in participants when time was "up." 

Another said: 

Rather than me having to drag commentary out of the 
participants, I, instead, had to constantly cut off debate and 
restrict the flow of ideas to only the most central ones. The 
time always went much too fast and we always had to stop in 
the middle of some intense discussion. It was a pleasure to 
have adults in the seminar. The discussion flowed even better 
than it did in seminars on a similar topic with Yale 
undergraduates. 

A theme in Fellows' comments this year, as in many past years, was the 
appreciation and understanding they gained of their own and other cultures as a 
result of what they read and the interaction they had with Fellows of different 
backgrounds. One Fellow wrote: "The ethnic backgrounds of the participants 
were a plus for this seminar because each was able to serve as a cultural re
source during discussions. The exchange that took place within the seminar, as 
well as outside, was most useful to me in relating to teachers of different subject 
areas and grade levels." Another wrote: "We all came from different ethnic and 
age groups and educational disciplines; the different perspectives made for lively 
discussions." 

Ever since the Institute's inception, its participants and staff have some
times been asked whether the co-professionalism among Yale faculty members 
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The seminar on "American Political Thought. " (Clockwise from left: Fellows Mary E. 
Brayton, Paul E. Turtola, and Joyce Bryant; seminar leader Rogers M Smith.) 

and New Haven school teachers, for which the program is widely known, is 
authentic. The collegiality on which the Institute is founded is perhaps best 
illustrated by the mutual respect between Fellows and seminar leaders that the 
seminar experience engenders. Comments made this year, including some al
ready cited above, are representative: 

My respect for the teachers deepened after almost every week 
of the seminar. Their dedication and energy to the seminar, and 
to teaching in general, came through quite forcefully and was 
very impressive. The Institute is an absolutely superb 
partnership between teachers and scholars. 

Being very bright, several teachers had constructed for 
themselves strong and complex theories in their areas of 
interest. Since these were teachers with many years of 
experience, their theories had also been gestating over years. 
What the teachers lacked, however, was a community of 
scholars to criticize their constructs and offer alternative 
visions. The seminar to some degree, and my personal 
interactions with each teacher to a greater degree, served to 
provide that questioning environment. This is education in its 
highest form. As academics, the Yale faculty is accustomed to 
the luxury of critical debate. I found it very gratifying to be 
able to provide some of the excitement and contention of this 
debate for these Fellows. 

In turn, Fellows expressed their respect for their Yale colleagues. One Fel
low said, "Our seminar leader was extraordinary. Every single seminar was 
fascinating, stimulating and informative. I cannot speak highly enough of him." 
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Another said: 

Our seminar leader's tutelage made this year's Institute an 
exciting and thought-provoking experience. His kind manner 
and great generosity-in terms of his availability for 
conferencing outside the classroom-his thoughtful critiques, 
and the incredible breath of knowledge that he shared with us 
made for user-friendly, easy-access learning. 

As some Fellows have already noted, the seminars afford them an other
wise too rare opportunity to talk and work with other teachers across the artifi
cial boundaries that often separate grade levels, schools, and disciplines. Many 
Fellows this year spoke of the value of the Institute for them in these respects. 
One said: "The group itself was a key ingredient in the seminar's success. Pro
viding a balance of elementary, middle and high school teachers, the members 
brought a positive variety of knowledge, experience, and perspective which pro
vided a stimulating balance. Each willingly carried a responsibility for the 
seminar's success." 

Relating Seminar Topics to Curriculum Units 

Each Institute seminar must balance the complementary and inseparable but some
times competing demands for studying the seminar topic and developing spe
cific applications of that knowledge for schoof classrooms. The Fellows, com
ing from elementary, middle, and high schools, are obligated to develop curricu
lum units that have some demonstrable relation to the seminar topic, but they are 
free to work out curricula that enter territory not covered in detail by the semi
nar. The curriculum units, therefore, have a diversity of subject and approach 

The seminar on "Art and Artifacts: the Cultural Meaning of Objects. " (Fellows Anthony F. 
Magaraci and Sheldon A. Ayers.) 
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that one would not expect in a regular university course on the seminar topic. As 
a result, discussions in the seminar, while doing justice to the common reading, 
can also range widely over substantive and pedagogical issues relating to the 
curriculum units. Some comments by seminar leaders and Fellows quoted ear
lier have already indicated that each seminar approaches these demands some
what differently as seminar leaders strive to strike an appropriate balance. 

In recent years the Institute has also encouraged Fellows to build into their 
curriculum units both subject matter and skills that are called for by the local 
curriculum framework and the state Mastery Test. The various strategies for 
incorporating such elements in what may be quite individual and innovative 
units can provide stimulating discussion among the Fellows in a seminar. 

In the end, a sizable majority of this year's Fellows (78 percent) said that 
there had been an appropriate balance in seminar between general study of the 

~ 

seminar subject and Fellows' work in progress on their units. As one Fellow put 
it: "There was a good balance between discussion of the seminar topic and 
individual topics. We were each given two opportunities to speak formally to 
the entire group." For a few others, more time spent discussing work in progress 
would have been beneficial. One wrote, "I would have appreciated more class 
time for working on the unit. I am suggesting that the seminar classes focus 
more on the writing of the units than on the seminar subject." 

After the curriculum units were completed in July, they were compiled in a 
volume for each seminar, and in October the volumes were deposited in the 
libraries of all elementary middle, and high schools, so that New Haven teach
ers, whether or not they have been Fellows, might use them in their own teach
ing. As in the past, the Institute prepared a Guide to the new units, based on 
synopses by the authors and their recommendations of the grade levels and school 
courses to which their units apply. 

The Institute also updated the Index of all the 1, 172 units contained in the 
129 volumes the Institute has published since its inception in 1978. The Index 
and Guide, too, were deposited in all school libraries and distributed to the teachers 
who serve as Institute Representatives for the schools. A full set of the new 
curricular resources was provided to those school district administrators who 
have responsibility for curricula system-wide. At the same time, the Represen
tatives conducted an inventory to ascertain whether each middle and high school 
has a complete set of all 129 volumes of units and whether all elementary schools 
have each of the volumes that their teachers believe are applicable at those grade 
levels. 

Maintaining a library set of units has proved most difficult in those schools 
that do not have a full-time librarian or, in some cases, even a library. In 1993-
94, the Institute therefore sought to determine the best location for Institute ma
terial to be deposited in every New Haven school, and it has since continued to 
supply units missing from any collection, insofar as the volumes have been still 
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in print. As described below, the Institute has also created an electronic version 
that makes its curricular resources more widely accessible. 

Results for the Participants 

As in past years, Fellows in 1998 spoke of the results of their Institute participa
tion especially in terms of intellectual growth and renewal. Just as the opportu
nity to increase mastery of the subject one teaches was an important incentive 
for most Fellows (67 percent) to take part in the Institute, almost all (93 percent) 
said that they had gained knowledge of their subject and confidence to teach it 
by participating in their seminar. Only two Fellows differed with the statement 
that the seminar helped with intellectual and professional growth. 

Many Fellows described the Institute experience as having increased their 
professional confidence and morale. One Fellow said: "After participating in 
the Teachers Institute I have been re-energized, motivated, and ready to teach 
next school year. I am more open to experimenting with different methods of 
teaching. I realize that I have been teaching from a very narrow perspective." 
Another said, "The Institute is invaluable in helping me to develop new and 
stimulating material for the teaching profession each year. Creative teaching is 
highly motivating to me and helps to keep me excited about bringing new learn
ing experiences to my students." 

Fellows spoke, too, of the access to Yale facilities they had gained from 
participation. From the Institute's inception, all Fellows have been full mem
bers of the University community, listed in the directory of faculty and staff, and 

The seminar on "The Population Explosion. " (Left to right: seminar leader Robert ~man 
and Fellow Michael Golia.) 
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granted use of facilities and services across the campus. For most Fellows (60 
percent) access to Yale's academic facilities such as the library was an incentive 
for their participation, and 60 percent reported that membership in the Yale com
munity had been greatly or moderately useful to them. 

One Fellow said, "My class field trip to the CCL Computer Classroom was 
a tremendous success, and it brought forth a genuine enthusiasm from my middle 
school students, especially as they were allowed to walk through the Old Cam
pus, drill the undergraduate tour guide with questions, and have lunch at one of 
the dining halls." Another Fellow said that the Institute had introduced "some 
wonderful resources at Yale-Yale Art Museum, Map Reading Room in the 
Main Library, Yale Film Archive, Yale-New Haven Teachers Institute Web site, 
etc.-which can be key ingredients for multidisciplinary projects." 

Nor do Fellows &ee the results of the Institute as limited to their own class
rooms, or even to teachers who have participated in the seminars. Almost all 
said that they plan to encourage and assist other teachers in using the unit they 
prepared; two-fifths said they planned to do so with four or more other teachers. 
Fellows this year provided various accounts of the more extended influence the 
Institute has had, and will have, for themselves and their schools. Several Fel
lows wrote: 

At my high school, curriculum is being written within the 
various departments. The document for parenting is now being 
constructed. I expect that the framework will include a review 
of the subject in various periods of American history, as well as 
a strong suggestion to use film and video to present role 
models in action. I will also include among the resources the 
wide range of units written by previous Fellows that could 
easily be included in lesson plans for the classroom. I predict 
that my curriculum unit will have effect in two other areas-in 
particular and among the teachers of parenting in the system. 

The school will be able to use my unit without fear of getting 
away from the Mastery Tests objectives. I designed this unit to 
assist the average teacher looking for an interesting topic that 
targets the standard Mastery skills. The grades I wanted to 
affect are third through sixth. Modifications, if needed, may be 
made by the teacher using this unit. 

This curriculum was developed for students in 4-6 grades who 
are attending regular and special education programs. In 
addition, it is adapted to assist visually impaired and blind 
students in accessing the materials and information necessary 
to work on this topic. It is hoped that the adaptations suggested 
will also help teachers understand how future science lessons 
can be modified for students with visual impairments. 

Page 33 

Almost all said that 
they plan to encour
age and assist other 
teachers in using the 
unit they prepared. 



"Over five years I 
have picked up a 
valuable discipline, 
and have figured out 
a way to deal with 
today~ students. " 

-Institute Fellow 

Annual Report: The Program in New Haven 

Each year we are attentive to the responses of both first-time and veteran 
participants because we want a high proportion of New Haven teachers to be
come Fellows and we also want the Institute to become a regular part of Fel
lows' professional lives. Both groups cite their own rewards. One first-time 
Fellow wrote: "The Institute possessed many strengths. Its greatest strengths 
were the people in charge at the seminar level." Another wrote: "I enjoyed 
being able to have access to various computer labs across the Yale campus." 
And another said: "I think a major strength of the program is giving teachers the 
opportunity to have control over what they teach. It makes me feel proud of 
myself to teach something that I worked on creating. It allows me to teach 4th 
grade reading while integrating an interesting, informative piece of literature." 

For returning Fellows, the rewards of participation do not diminish over 
time, because the experience becomes cumulative, and not repetitive or redun
dant. In fact, a good many teachers report that the benefits increase as one has 
more experience as a Fellow. One returning Fellow wrote: 

Four years ago, I could not have imagined the impact that the 
Yale-New Haven Teachers Institute would have on my view 
and ways of teaching. A parent of one of my students informed 
me that their child sent a letter to the Superintendent of Schools 
praising the method of teaching that was unique and inspiring. 
She talked about how history and music were presented 
together, which seemed to help her leani music in a more 
effective manner. In my General Music Class I was able for the 
first time to have students play in a symphonic ensemble. This 
was also the result of the teaching academic skills through 
music approach developed at the Institute. 

Another Fellow wrote: 

When I began teaching in the New Haven sch.ools in 1993, I 
questioned my ability to connect with my inner city students. I 
felt out of touch with today's modern urban student, and I felt 
uncomfortable when having to take on the task of providing 
students with my knowledge. I had little experience with 
teaching diversity, never having had the chance to coexist in a 
school setting with people of different races and religions. 
Over five years I have picked up a valuable discipline, and 
have figured out a way to deal with today's students. As long 
as I approach this ''teaching challenge" as one in which I am its 
biggest student, then I can feel comfortable teaching anything 
to just about anybody. I have found that as long as I 
concentrate on learning, I can teach. 

As in every year since 1990, when they became a regular part of the Insti
tute, elementary school teachers spoke this year of the particular advantages of 
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the Institute for them specifically. One said: "My previous participation gave 
me the opportunity to enhance certain areas of the elementary curriculum. I was 
able to provide teachers with information and resources that were useful in cre
ating an interesting unit." Another said: 

Last year my curriculum unit was used to bring Language Arts 
to life. During the course of the year, children were exposed to 
a wealth of children's literature regarding African and African
American culture. Storytelling was shared on an intergrade 
level: related activities were conducted with all Grade 1. 
Journal writing was emphasized and students had an 
opportunity to create their own stories and share them with 
classmates across the grade. 

Seminar leaders,.. too, speak of what they gain from participation. They not 
only appreciate their expanded involvement in public education and the 
University's home community; they also find that there are often benefits accru
ing to their own scholarship and teaching. Presenting their experience is espe
cially important because the Institute is often asked to explain the incentives 
and rewards for Yale faculty members who participate. Several seminar leaders 
this year said: 

Leading an Institute seminar truly recharged my teaching 
batteries. I had a series of incidents with bratty undergraduates 
in the spring, and the Fellows helped restore my usual cheerful 
teaching self with their respect and their humility. They know 
why they want to be there and what they wish to learn, and I 
felt much more so than usual that my teaching made a real 
difference. 

Seminar leader Sabatino Sofia. 
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There is value in getting outside of the insularity of the Yale 
classroom experience. It is good to have contact with teachers 
who operate under very different conditions and yet share with 
us the common goal of education, the transmission of 
information, values, and methodologies. There was a 
particular benefit this year in having contact with faculty and 
teachers from outside of Yale and New Haven. 

It is extremely valuable to me to get a first-hand sense of what 
public school teachers are like, what their challenges, aims, 
and experiences are in teaching, what they know and don't 
know. I learn a lot about contemporary education as well as 
different perspectives on issues I frequently teach. Then, when 
I teach those materials with Yale students I have new ways to 
highlight what's significant and exciting about the materials. I 
also benefit from seeing the different ways they adapt the 
themes in their curriculum units, sometimes in ways I can use 
in my own teaching. This year I also learned from them about 
how to use the World Wide Web better. 

Teams of Fellows 

For the past five years the Institute has admitted teams of four teachers from one 
school to a seminar with the expectation that the team members would coordi
nate the curriculum units they wrote and work together during the school year, 
planning cross-grade and cross-department instruction and school-wide activi
ties. This program, highly successful in several schools, has encouraged teach
ers who were previously reluctant to participate in seminars on an individual 
basis to apply to a seminar as part of a school team. 

Students in the team '.S' culminating assembly at Beecher Elementary School. 
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In 1998, a Fellows team from L. W. Beecher Elementary school once again 
participated in the Institute. Members of the team were enrolled in the seminar 
on "The Use and Abuse of History in Film and Video." The team's related units 
dealt with the film portrayal of the roles of women in American history, the 
nature of early pioneer life, the African-American migration, and African-Ameri
cans in professional baseball. It is the responsibility of a team to shape its cur
riculum units so that they lead to some shared culminating activity. As in previ
ous years at Beecher Elementary, the use of the curriculum units in individual 
classrooms led to a presentation in the spring that involved the entire school, 
bringing in administration, support staff, and parents. 

One team-member said: 

This is my fourth year of being part of a teacher's team in the 
Institute. For both my students and myself this has been a most 
rewarding experience. Collaboration has helped to enrich the 
learning process. It has helped to bring unity to our school 
staff whereby teachers, secretaries, custodians, etc., see a need 
for a working relationship and comradeship while in school 
and out of school. 

Benefits for Students 

The ultimate purpose of the.Institute is not only to strengthen teaching in New 
Haven's public schools, but also in this way to improve student learning through
out the schools. The Institute intends to serve students at all achievement and 
performance levels. Fellows often write their units for students at more than one 
level. In fact, Fellows reported that they designed their new curriculum unit for 
their "least advanced" students (57 percent) as frequently as they reported that 
they designed their unit for their "advanced" students (62 percent). 

Fellow Sequel/a H. Coleman and her students at Fair Haven Middle 
School. 
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These excerpts from the plans of several Fellows illustrate the wide range 
of unit use in the schools. 
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I would like to use my unit to help my students experience 
different types of stories and to improve our social studies 
program. I hope to read a lot of myths from all cultures during 
the school year. I would like to do my unit during Black 
History month and combine the literature with the study of 
Africa. 

My unit will enrich our language arts (reading, writing, 
speaking, listening), mathematics, social studies and 
comparison work. 

Fellow Waltrina Kirkland-Mullins and her student in the Davis Street 
Magnet School Center for Curricular and Professional Development. 

If embraced and implemented by fellow sixth-grade social 
studies, mathematics, science and literature teachers, all sixth
grade students will be immersed and exposed to mythology and 
opportunities to practice literacy. 
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I intend to follow through in completing my unit with at least 
three separate classes of students from the start of the school 
year. I anticipate having the three classes share with the rest of 
the school their projects created in my art class by the end of 
the year. 

The unit I have written will offer students a variety of 
approaches to this topic through mythology, philosophy, 
history, and creative dramatics, therefore bolstering their 
understanding of what they will be learning in their social 
studies classes. The unit fits our school plan as well with 
regard to its interdisciplinary focus. 

Teaching mathematics concepts in conjunction with the entire 
curriculum helps students to better appreciate and understand 
mathematics. 

I have been team teaching with math, science, and social 
studies teachers for the past three years. As an English teacher 
I continue to learn the art of combining disciplines. 

My curriculum unit was developed for a course which does not 
presently have a published New Haven Public Schools 
curriculum, and it will be useful in the development this year 
of such a curriculum document. 

To attempt to gauge the impact of this year's units in New Haven class
rooms, we asked Fellows about the number of students to whom they planned to 

Fellow Paul E. Turtola and his students at the Fair Haven Middle School. 
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teach their new unit, and on how many days. Sixty-two of the Fellows planned 
to teach their unit to more than 25 students; 30 of that group said that they 
would teach their unit to 50 or more students. The total number of students to be 
taught a unit by this year's Fellows is 4,068. Chart 6 indicates the length of time 
the Fellows planned to teach the unit. For all Fellows, the unit is a significant 
part of their teaching plans. 

Chart 6 
Number of Days 1998 Fellows Plan to Teach Their New Unit 
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Fellows continue to be optimistic about the responses they anticipate re
ceiving from their students to the material they had studied and developed in the 
Institute. Most Fellows this year (77 percent) agreed that, as a result oflnstitute 
participation, they have a higher expectation of their students' ability to learn 
about the seminar subject. More than one-third of the Fellows (35 percent) 
strongly agreed with that conclusion. Fellows spoke about how their own en
thusiasm for a subject would motivate students, and how they planned to in
volve students more actively in classroom learning. One Fellow said: 
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importance of films. 
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Another Fellow said: 

My enthusiasm springs from the fact that I have invested so 
much time and energy into creating my curriculum unit and feel 
very satisfied with its final form. Also, the content-Egyptian 
mythology-holds great appeal for children and I think that it 
will be an effective springboard for teaching literacy skills to 
my young students. 

We also asked Fellows who had participated in the Institute in prior years 
to report on student responses they had actually observed when teaching units 
they had previously developed in the Institute. Their comments were very much 
in the same vein. One said: "I noticed that the response from students was 
different when they found that I had written the unit with them in mind. They 
asked specific questiops about the information and for clarification about any 
part of the assignment." Another Fellow said: 

I have found that while I may not repeat a whole unit each year 
I sometimes take parts of units and reuse them. I have used 
part of a unit on architecture while teaching about the culture of 
different countries. A few years ago I did a poetry unit and I 
still try to use parts of it to introduce poetry to my students. 
Being in the Institute has also influenced what others in my 
grade teach. The students seem to enjoy the units. They go 
beyond any textbook and provide topics that the children really 
get involved in. 

A third Fellow offered a succinct summary of the values discovered in teach
ing previous units: "For my students: integrated curriculum to meet individual 
needs, more enthusiasm, improved peer relations, improved self-awareness and 
achievement in academic as well as social areas." 

Fellow Sequel/a H Coleman and her student at Fair Haven Middle School. 
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Participants' Conclusions Overall 

We asked Fellows about the extent to which several features of the Institute had 
been useful to them. As shown in Chart 7 (reading again left to right from the 
most useful to the least useful), very few Fellows said that any aspect of the 
Institute had not been useful. In fact, except for the lecture series, membership 
in the Yale community, and computer assistance, each aspect of the Institute was 
regarded as useful, to a great or moderate extent, by three-fourths of the Fellows 
or more. More than half responded that favorably to the lecture series (59 per
cent) and to membership in the Yale community (60 percent). 
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One seminar leader reached the following conclusions about the Institute 
this year: 
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Our work has limits: it cannot hope to improve teaching 
enough to overcome the difficulties of schools and students 
plagued by limited resources and terribly difficult working/ 
living conditions. But it simply cannot be denied that the 
seminars increase the teachers' knowledge, help build new 
networks among them and with us, and improve morale and 
professionalism. I have come increasingly to think that 
eventually this kind of relationship between universities and 
public school systems must become the norm, with universities 
becoming working partners in public education much more 
than they ever have been. It can't happen soon enough. 
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We also asked Fellows to provide their overall conclusions about the 
strengths and weaknesses of the Institute. One comment summed up a frequent 
balance of views: "The strengths were the people who participated, both from 
Yale and from New Haven Public Schools. The only areas I would mention for 
improvement are logistical, and perhaps beyond the Institute's ability to change." 
In general, the content of the Institute's offerings was received with enthusiasm, 
and the results of its program were consistently praised. 

In their evaluations, almost all the Fellows said they intended to participate 
(77 percent) or might participate (16 percent) in the Institute in one or more 
future years. At least four of the five teachers who do not intend to participate 
are no longer eligible because they have assumed administrative positions or 
have left the school system. Indeed, there are now 35 members of the adminis
tration of the New Haven Public Schools who have participated as Fellows of 
the Institute for perioqs of one to seventeen years. The increasing presence of 
former Fellows in positions ranging from Assistant Principal and Principal to 
Assistant Superintendent has clearly rendered the Institute more visible and has 
encouraged other teachers to participate in this program. 

Electronic Resources and Assistance 

From the Institute's inception, Fellows have been full members of the Yale com
munity with access to resources throughout the University. For several years the 
Institute has been exploring how computing can enhance its partnership, be
cause computing overcomes the barriers of time and distance that can impede 
collaboration, and because it is a non-hierarchical form of communication and 
therefore consistent with the collegiality that is a tenet of the Institute's approach. 

In 1995, Fellows became eligible to purchase Yale computer accounts, and 
a number of Fellows now have Internet access provided in this way. The Insti
tute has also engaged several undergraduate and graduate students to serve as 
computer assistants to the Fellows, a role modeled to some extent on that of the 
computer assistants in the Yale undergraduate residential colleges. Computer 
assistants were available Monday through Friday 9:00 a.m. to 5:00 p.m. at the 
Institute's computer support center. Increasingly, however, the Institute has re
ferred Fellows to the Internet Information Center, which serves the entire Yale 
community. The Yale University Library also sponsors a series of hands-on 
computer classes each semester on a variety of topics, including an overview of 
the Library's online services, an introduction to Netscape, Internet search en
gines, and subject-specific Internet workshops. These classes, which are free of 
charge, take place in the Electronic Classroom at the Cross Campus Library. 

The electronic resources and services available to Fellows therefore in
clude many opportunities to learn about and use computing, regardless of previ
ous experience and expertise. In 1998 Fellows received computer assistance on 
a variety of topics, which included getting started with computing, setting up a 
PPP/e-mail account, getting started on the Internet, using the Internet in research 
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and teaching, using Institute resources online, and word processing and file han
dling for the preparation of curriculum units. The Institute has also established 
an online forum for teachers who are Institute Fellows or who have access to an 
Institute Center to discuss Institute-related topics and to help each other with 
computing problems. Discussion on the electronic forum goes on over an e-mail 
list: any message sent to the list is sent to anyone who subscribes to the list, 
creating a kind of group discussion. 

In 1998, even more than in the previous year, Fellows were strongly urged to 
submit their curriculum units on disk. They were asked to hand in this disk 
version directly to an Institute computer assistant, who checked them for format
ting errors and readability. A record 97% of the Fellows (all but three individu
als) turned their units in on disk, and this checking procedure facilitated the pro
cess of putting them online. Almost all followed our recommendations on word 
processing software, which simplifies converting their units for the web site. Be
cause of the benefits to the Fellows and to other teachers that result from having 
the curriculum units online, the Representatives decided that in 1999 all curricu
lum units must be handed in on disk. 

Almost half of this year's Fellows (49 percent) took at least some advantage 
of the computer assistance available to them through the Institute or through Yale 
University. Most who sought help did so in person (45 percent of all Fellows), 
some by phone (37 percent), and some by e-mail (25 percent). For 38 of the 
Fellows (58 percent) the availability of computer services was an incentive to 
their participation. 

Most Fellows who did not use the computer assistance said they did not 
need it because of their own previously acquired competence, or because of the 
availability of resources at home or at school. A few said they did not do so 
because of time constraints during the school year, or parking problems. One 
Fellow claimed, "My computer skills are so retarded I did not want to frustrate 
the instructors." Those who took advantage of the assistance, however, were full 
of praise for the expertise, the patience, and the persistence of those at the Insti
tute and at Yale's Internet Information Center whom they consulted. 

One Fellow said, "I would rather do without adequate parking than without 
their services. They are invaluable to people like me." Another said, "The com
puter assistants called around campus and found someone to help salvage the 
information on my disk once they realized they weren't able to help me. Thanks, 
this has been a wonderful experience for me." 

Overall, of the Fellows who used the computer assistance offered them, all 
but three (5 percent) said the assistants were helpful in getting started with com
puting. Those who consulted the assistants also found them to be helpful in 
setting up e-mail and Internet access (16 percent), in using the Internet in re
search and teaching (35 percent), in word processing and file handling for the 
preparation of a curriculum unit (32 percent), and in using the Institute's curricu
lar resources online (29 percent). (See Chart 8.) 
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Chart 8 
Computer Assistants' Helpfulness to the 1998 Fellows 
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Nine staff developers from the New Haven Public Schools, none of whom 
had been Institute Fellows, also attended a computer workshop in the Electronic 
Classroom, where they were provided with materials relating to the Fellows 
program and the Institute Centers. It is hoped that these staff developers might 
spread this information to other schools where the Institute Centers are not cur
rently based. 

The Institute has now concluded, however, that with computer assistance 
more amply available on campus than in earlier years, and with a much larger 
proportion of the Fellows already computer-literate, its own direct assistance in 
this area has become less necessary. Perhaps one Fellow may here speak for 
many: "I did not use the computer assistance available because assistance was 
provided in prior years, so none was needed. Thank you for the generous assis
tance of prior years!" 

Electronic versions of the Institute's publications are now available at its 
web site. The address is http//www.yale.edu/ynhti. The full texts of all 1,172 
units written between 1978 and 1998, plus an index and guide to these units, are 
thus available to teachers online. Also available are the full text of the New 
Haven Public Schools' recently adopted framework of curriculum standards, 
information about the Institute (its brochures and most recent Annual Reports), 
and the text of its periodical On Common Ground. To call attention to this 
resource, the web location has also been advertised prominently on the cover of 
On Common Ground, which contains articles regarding school-university part
nerships and is intended for a national audience. 
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Soirda tile YNKTI Website 

Yale-New Haven Teachers Institute web page located at http://www.yale.edu/ynhti/. 

The Institute has created a "guestbook" on its web site, in order to invite 
comments and suggestions from those who have visited the site. In recent years 
the site has been used by an increasing number of people, in this country and 
abroad. From the many guestbook entries, it is evident that the curriculum units 
written in New Haven have already been of great use to other teachers. For 
example, a high school English teacher from Watertown, NY, wrote: "This is 
one of the most useful sites I have ever used." A junior high school teacher from 
Bountiful, UT, wrote that one of the lesson plans on middle school drama was 
mentioned in their state-wide e-mail newsletter. A current graduate student in 
Forest Hill, MD, wrote: "I have found this web site extremely helpful in com
pleting a graduate level course in Curriculum and Instruction. . . . Thanks for 
modeling a wonderful cooperative learning style!" A college librarian in Bos
ton wrote: "We are developing on-line materials for our teachers-in-training, 
and will be pointing to your site. I've looked at it a little this morning, and am 
quite impressed, by the content but also the site itself." A teacher from 
McKinleyville, CA, said, "This is one of the best web sites for teachers that I 
have found .... Have sent it to at least a hundred colleagues." 

A middle and high school English teacher from Seoul, Korea, wrote: "This 
is fantastic." A teacher inAlexandria, Egypt, wrote: "I have no access to public 
libraries and resources-your site is extremely useful to me as I try to write an 
entirely new curriculum for the school where I am currently teaching!" And a 
teacher from Milnster, Germany, wrote: "I really enjoy reading the publications 
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of the Teachers Institute. They are so very interesting and help me to get new 
insights into various topics and teaching methods. I simply haven't found any
thing better on the Internet yet." 

Institute Centers for Professional and Curricular Development 

In 1996 the Institute undertook with the New Haven Public Schools a new pro
gram designed to broaden and deepen its efforts to strengthen teaching and learn
ing in the schools. It offered several elementary, middle, and high schools the 
opportunity to establish an Institute Center for Professional and Curricular De
velopment within their buildings. Five such Centers were established in 1996. 
In 1997 two more Centers were opened. In 1998 two Centers were not renewed 
and two new Centers were opened. Centers are now located at seven schools: 
two elementary schools (L. W. Beecher and Davis Street Magnet), three middle 
schools (Roberto Clerpente, Fair Haven, and Jackie Robinson), and two high 
schools (Career High School and Cooperative Arts and Humanities High School). 
Planning is underway for three more Centers in the near future, at Edgewood 
Elementary School, Wilbur Cross High School, and East Rock Global Studies 
Magnet School. 

Funding is now available to support twelve Centers. These Centers are not 
permanent installations and must be annually renewed. A Center may remain in 
a school so long as the school has a need and a desire for it, but it can then be 
moved to another school. Moving Centers from school to school increases the 
citywide exposure to the Institute. The Steering Committee, which makes these 
decisions, has developed criteria for targeting sites. A suitable site must be of 
sufficient size, with a critical mass of participants and a sufficient leadership. It 
must be able to rely upon a favorably disposed school administration and an 
appropriate school plan, and it must be located in such a position that the major
ity of the New Haven teachers will have a Center at their school or a nearby 
school. 

The Institute and the New Haven Public Schools view the establishment of 
Institute Centers as a vital component of curriculum reform efforts system-wide. 
The Centers carry out school-based plans and address the District's "Kids First" 
goals, which call for more site-based management, improvement of curriculum 
and instruction, greater staff development, increased parental involvement, and 
improved physical condition of schools. The Centers directly address the first 
three of these goals and provide new opportunities with respect to the last two. 
They attempt to create in schools a place that will be conducive to the kinds of 
conversations teachers have with each other and with their Yale colleagues in 
Institute seminars. They are intended to increase the visibility and use oflnsti
tute resources and include teachers who have not yet been Institute Fellows. 
They disseminate Institute-developed curriculum units more widely, and help 
the teachers learn how to use curriculum units that are online, explore comput
ing as a means of collaboration, and apply the Institute's principles in new ways 
within the school environment itself. 
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Career High School Center for Curricular and Professional Development. 

The Centers therefore operate from attractive and properly equipped rooms 
in the schools themselves, containing special furnishings designed by Kent 
Bloomer, Professor of Architectural Design at Yale, who has led two Institute 
seminars. Bloomer has designed for each Center two pieces of furniture that 
will remind the users that a Center is a way of bringing teachers together, and 
that it is a function of the mutual presence of Yale in the schools and the schools 
in Yale. Combining utility and symbolism, the~e pieces have a solidity and 
elegance in harmony with the tradition of design at Yale University, and an evi
dent durability suggestive of the Institute itself. One piece is a round table, with 
a hole in the middle, which provides the "center" about which eight people can 
sit. The center of the table is filled with a circular design, the Yale-New Haven 
Teachers Institute logo multiplied as a continuous fret, which is done in tile and 
set in cast metal for permanence. The second piece is a very high bookcase, 
designed to hold volumes of the curriculum units and other Institute materials, 
with hand-plated inlay work across the top that carries the same continuous fret 
depicting the Institute logo. A banner continues the logo of the fret into the 
room. Each Center will also contain at least one computer with a high-speed 
modem so that the teachers have easy access to the Institute's web site. 

Interested schools must apply to the Institute's Steering Committee to be
come a Center site. An application, which requires the involvement of the school's 
principal and management team, must contain an Academic Plan for the calen
dar year, describing how the teachers in the Center will take full advantage of 
Institute resources while working on school plans that address the goals of the 
District. If a school is selected as a Center site, its Academic Plan must be 
updated and renewed each year. 

Schools selected as Center sites become eligible to receive special resources 
and incentives from the Institute. These incentives, which are outlined in the 
Center booklet, assist with the Center's development as well as the implementa
tion of its Academic Plan. The Centers or Institute Fellows at Center schools 
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may apply for mini-grants from the Institute to implement approved aspects of 
their Center Academic Plan. During 1998 the Centers were supported by grants 
received in 1995 from the Sherman Fairchild Foundation and the Arthur Vming 
Davis Foundation (for high school Centers) and in 1997 from the Jessie Ball 
duPont Fund (for new Centers). 

The Institute has developed a standard format (Center logs) for all Centers 
to use in documenting activities. In previous years Center Coordinators met 
monthly with the Institute's Director to review the activities of Centers and re
port on progress. In 1998 the Steering Committee decided to establish collabo
rative leadership at each Center, so that responsibility would be more widely 
shared and continuity could be more easily assured. The members of the Coor
dinating Team share responsibilities for leading certain efforts within the Cen
ter, including documentation. Team members complete the required mid-year 
and end-of-year reports and are encouraged to document their Center's work in 
a variety of ways, including video and audio tapes, photographs, and minutes of 
meetings. 

At the request of Center Coordinating Teams, the monthly meetings with 
Center Coordinators were replaced in 1998 by two Forums on Exemplary Prac
tices and Plans. A lively discussion among the teachers and staff members oc
curred at each Forum, with many details about plans and practices being ex
changed. 

The Forum held on April 8 considered a variety of topics, with presenta
tions by Center leaders on activities at their schools. Peter Herndon and Tony 
Magaraci spoke on Collaborative Leadership of Centers, Francine Coss on Com
puting and Electronic Resources, Sloane Williams and Tony Magaraci on Inter
disciplinary Planning, Sequella Coleman on Curriculum Development Activi
ties, Alan Frishman and Carolyn Kinder on Academies and Other Work Directly 
with Students, and Jean Sutherland on Integrating Center Activities. 

Institute Forum on Exemplary Practices and Plans (From left: Fellows Alan K. Frishman, 
Peter N Herndon, and Anthony F. Magaraci.) 
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At the Forum held on December 15, 1998, some of the same topics were 
continued, but there were also presentations by Sheldon Ayers on attracting teach
ers to the Center, Jean Sutherland on using formal teams, Waltrina Kirkland
Mullins on using informal teams, Francine Coss on identifying units related to 
school courses for K-8 teachers, and Mary Stewart on K-8 interdisciplinary the
matic units. 

We mention here some of the accomplishments and plans at specific Cen
ters during 1998. At Beecher Elementary School, teams of teachers have taken 
an Institute seminar every year since 1995, and the planning for and presenta
tion of the culminating activity continues to involve a great number of Beecher 
teachers, students, administrators, support staff, and parents. In 1997-98, a team 
of teachers attended Robert D. Johnston's seminar on the "Use and Abuse of 
History in Film and Video" and then worked with their students toward a culmi
nating program held on April 1 7, which was attended by about four hundred 
people. A mini-grant was awarded to a first-grade teacher at Beecher for the 
development of a play, "Queen Esther," a project that grew out of a unit on 
traditional Jewish holidays that was part of an earlier team effort. At Beecher 
another team of three teachers received a mini-grant from the Institute in sum
mer 1998 to identify, classify, and summarize Institute-developed curriculum 
units that could be used by elementary teachers not only in their own school, but 
also by teachers throughout the district. The team hopes to complete this ambi
tious project in summer 1999, and results will be made available to all teachers 
at New Haven elementary schools, whether or not those schools have an Insti
tute Center. In January the entire faculty of Beecher Elementary School also 
attended a computer workshop in the Electronic Classroom of the Cross Cam
pus Library. 

At Fair Haven Middle School, the goal established by the new Center last 
year was to adapt Institute curriculum units to curricular areas identified as im
portant by the school's new "curriculum map," which emphasizes teamwork 
and integration across disciplines. Fair Haven's teach~rs have made good use 
of the Center this year to meet and develop new curriculum based on Institute 
units. On May 7, 1998, twenty-one students from Fair Haven attended a two
and-a-half hour computer workshop in the Electronic Classroom, where they 
were introduced to doing research on the World Wide Web. The school's 1999 
Academic plan is to use Institute resources to prepare curricular units that align 
Fair Haven's curriculum with the school's and district's literacy goals. 

At Davis Street Magnet School, following the Beecher example, two of 
the teachers enrolled as an informal team in Jules D. Prown's seminar, "Arts 
and Artifacts: The Cultural Meaning of Objects," and coordinated studies of 
Native American and African-American cultures that involved mask-making. 
When they taught their curriculum units, all of the second-grade classes were 
brought in, along with the first-grade class. The art teacher and music instructor 
also worked closely with the project, and several teachers in the fourth and 
fifth-grades expressed an interest in developing it with their students in the next 
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school year. The Institute's web site was also demonstrated at a workshop dur
ing April at this school. In 1999 Davis hopes to extend use of the Center to 
teachers from neighboring schools. 

Fellow Jeanne Z Lawrence with her student in the Davis Street Magnet School Institute 
Center for Curricular and Professional Development. 

At Jackie Robinson Middle School, two fifth-grade teachers and one sev
enth-grade teacher designed and planned an extended day program from Octo
ber 1997 to May 1998. The goal was to help improve students' learning by using 
curriculum units that were related to the Curriculum Framework document. The 
teachers used parts of curriculum units to work with students on their reading 
and writing, critical thinking, and problem-solving skills. As a result, members 
of the School Planning and Management Team designed a ten-day summer pro
gram for fifth-grade students to continue their work on their literacy skills. A 
summer academy was also planned for eighth-graders who would be attending 
Hillhouse High School but was cancelled because of renovations at Hillhouse. 

At Cooperative Arts and Humanities High School the focus of the Center 
was upon interdisciplinary work in the arts, humanities, history, and mathemat
ics. In April the Institute's web site was demonstrated in a workshop at this 
school. Coop faculty received a grant to plan during summer 1998 a number of 
activities: a week-long Open House demonstrating selected curriculum units; 
Multi-Cultural Days with a series of events involving several academic and arts 
departments; a formal assessment process; and the identification of African
American and Latin American units for history teachers to integrate into their 
World Cultures course, including student projects that would enable art teachers 
and history teachers to work together in this course. A school-wide "Hispanic 
Cultures Week" was held in November, 1998. Institute curriculum units were 
part of the planning for classroom activities, which featured Latin American 
cultures, histories, foods, literature, inventions, and scientific discoveries. The 
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Multi-Cultural Days will also include "Renaissance Days" and "African-Ameri
can Celebration Days," and a celebration on an Asian or Native American theme 
in the spring of 1999. Mini-grants were awarded to Coop teachers for efforts to 
identify and use Institute units on writing biography and for the development by 
arts and academic faculty members of interdisciplinary curricula. A team from 
academic areas and the arts met regularly through the fall to identify existing 
curriculum units that integrate arts and academics and develop ways to support 
teachers' efforts to use these units. The entire staff has also benefited from inter
disciplinary seminars held during the fall of 1998 at the Yale Repertory Theatre, 
the Yale Art Gallery, the British Art Center, and the Peabody Museum. 

At Edgewood Magnet School, a new Center will support the continued use 
oflnstitute curriculum units as primary resources for teacher-based research and 
curriculum writing. As part of the process of planning the Center, teachers from 
Edgewood were brought to the Electronic Classroom for a workshop on the use 
of computers. Though only two teachers at this school have been Fellows, all 
teachers are now consulting Institute units and using the Center collaboratively 
to plan curricula for a new program, "What if ... Dual Perspectives on History." 
A group of twelve Edgewood teachers and their assistant principal used Yale's 
Electronic Classroom to research Institute curriculum units online for this pro
gram. Based on Howard Gardner's theory of multiple intelligences, it will give 
students the opportunity to explore, through literature, dance, drama, storytelling, 
music, and writing, different cultures that have experienced a radical event that 
changed history. The goal of "Dual Perspectives .on History" is to improve stu
dents' ability to understand, appreciate, and celebrate cultural difference and 
improve their critical thinking skills. 

At East Rock Global Studies Magnet School, a new Center being planned 
hopes to offer after-school workshops for teachers and Saturday Academies for 
students, parents, and community members. Although there was no large-scale 
Summer Academy in 1998, the curriculum developed for the 1997 Summer Acad
emy has been refined and is being used in classrooms and extended day pro-
grams in several schools. '" 

The planned Center at Wilbur Cross High School is located in one of New 
Haven's two comprehensive high schools, which has a large faculty, most of 
whom have not been Institute Fellows. There is a need here for teacher profes
sional development. The goal of this Center for 1999 is to introduce the teach
ing staff to Institute resources and to give them opportunities to research, write, 
and implement curriculum based on those resources and geared to the interests, 
abilities, and needs of their students. Members of Wilbur Cross's Coordinating 
Team are beginning a two-year process of assessing areas where teachers' inter
ests intersect with Institute curriculum units. In the fall of 1999, a member of 
the Coordinating Team plans to interview each special education teacher and 
then research and print appropriate units. Interviews with all science teachers 
will follow. As a first step, the Center at Wilbur Cross will conduct workshops, 
department by department, to ensure that every teacher is familiar with Institute 
resources they might use in their teaching. 
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Preparation for the Program in 1999 

From June through August the Institute identified and approached the 60 teach
ers who would serve during the 1998-1999 school year as the 20 Representa
tives and 40 Contacts for their schools. (70 teachers had served in these ways 
during 1997-1998.) Representatives were selected according to recommenda
tions of the teachers who served as seminar Coordinators and conversations they 
had with persons who had served as Representatives in the past, with other Insti
tute Fellows, and with some school principals. Because the Representatives 
who served in 1997-1998 were widely regarded as effective, we sought a high 
degree of continuity of Representatives. 

In 1997-1998, the Representatives and Contacts were well distributed across 
New Haven schools with 33 (47 percent) representing elementary schools, 17 
(24 percent) representing middle schools, 15 (21 percent) representing high 
schools, and 5 (7 percent) representing transitional schools. For 1998-1999, 
there was a rather similar distribution, with 26 ( 43 percent) representing elemen
tary schools, 15 (25 percent) representing middle schools, 15 (25 percent) repre
senting high schools, and 4 (7 percent) representing transitional schools. Whether 
or not they had a Representative, all schools had one or more Contacts to serve 
as a conduit for information to and from the Institute throughout the school year. 
Representatives attend meetings every other week from September to March, 
receive an honorarium for this work, and agree in advance to participate in the 
program they are planning. Contacts perform many of the same functions but are 
not required to participate in biweekly meetings or to commit themselves to 
Institute participation. Through the Representatives and Contacts, the Institute 
ensures that all teachers throughout the school district may have an effective 

School Representatives meeting. (Left to right: Fellows Luis A. Recalde, Mary Stewart, and 
Susan L. Norwood) 
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voice in shaping a program of curricular and staff development in which they 
will then have the opportunity to take part. 

The Representatives held their first meeting of the new school year on Sep
tember 22, 1998, and thereafter met twice monthly with the Director. On Sep
tember 29, the Institute held a reception for Representatives and Contacts, so 
that they might become better acquainted with one another and might discuss 
plans for 1998-1999. That meeting set the stage for another productive year of 
their work together. Between meetings, the Representatives communicate by 
phone and through school visits with the Contacts for whom they serve as liai
son to the Representatives' committee. In these ways, their meetings compile 
information from, and distribute information to, teachers throughout the New 
Haven elementary, middle, and high schools. 

By the end of December the Representatives had approved the following 
seven seminars for 1999: Laura M. Green, Assistant Professor of English, 
"Women's Voices in Fiction"; J. Michael McBride, Professor of Chemistry, "How 
Do You Know? The Experimental Basis for Chemical Knowledge"; Mary Miller, 
Vincent J. Scully Professor of History of Art, "Art and Identity in Mexico, from 
the Olmec to Modem Times"; Rogers M. Smith, Professor of Political Science, 
"Immigration and American Life"; John P. Wargo, Associate Professor of Envi
ronmental Risk Analysis and Policy, "Human-Environmental Relations"; Rob
ert G. Wheeler, Harold Hodgkinson Professor Em~ritus of Engineering and Ap
plied Science, "Electronics in the 20th Century"; and Robin W. Wmks, Randolph 
W. Townsend, Jr., Professor of History, "Detective Fiction: Its Use as Literature 
and as History." 

Local Advisory Groups 

Steering Committee 

The Steering Committee, composed of school teachers who have played leading 
roles in the Institute at various times since its inception, has responsibility for 
long-range planning and the implementation of pilot and other new activities of 
the Institute. Members of the Steering Committee are selected by the Institute 
Director. A Steering Committee member must be-and must intend to continue 
as-a teacher in one of New Haven's public schools. By agreeing to serve as a 
Steering Committee member, a teacher accepts the following responsibilities. 
Each member: 
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teaching Institute units to New Haven students; conduct of 
interdisciplinary or intergrade teamwork in specific schools; 
and organization and provision of technical assistance to 
Teacher Institute demonstration sites in other cities. 

2. Attends and comes prepared to meetings twice monthly and 
takes professional days when needed to carry out these 
responsibilities. 

3. Participates as an Institute Fellow in the spring and summer 
following selection as a Steering Committee member. 

During the first half of 1998 the Steering Committee consisted of Peter N. 
Herndon, Carolyn N. Kinder, and Jean E. Sutherland. At mid-year, when Kinder 
moved to an administnrtive position, Pedro Mendia and Mary Stewart joined the 
committee. The Steering Committee constituted itself as teacher leaders for 
each sphere of Teachers Institute work. It also assumed responsibility for lead
ership of the Centers. It decided that Centers should have Coordinating Teams 
rather than individual Coordinators. It dealt with the documentation of Center 
use and activity, the relations with the school district and with principals, and 
the strategy for locating the next three Centers. It considered applications to 
renew or establish Institute Centers, and it planned the two Forums for the Cen
ters that were held in April and December. It also took on the important respon
sibility of reviewing teacher ·leadership across the board-reviewing all former 
Fellows to identify leadership potential for specific roles. 

The Steering Committee provided very important assistance in planning 
and carrying out the July Intensive for those sites awarded planning grants in the 
National Demonstration Project. It served as an admissions committee for the 
National Seminars and as contacts with the National Fellows before arrival; and 
it met with the National Steering Committee in July. It also assisted in planning 
the January 1999 orientation for those sites awarded Implementation Grants. It 
canvassed teachers at the demonstration sites for their seminar choices for the 
July Intensive and planned for topics to cover in the January Orientation Session 
and for teachers to present those topics. 

University Advisory Council 

Yale faculty members advise and assist the Institute through the University Ad
visory Council and its Executive Committee, both appointed by the Yale Presi
dent. The Advisory Council guides the general direction of the program and 
acts as a course-of-study committee so that the Institute can certify Fellows' 
work to institutions where they may be pursuing advanced degrees. The Coun
cil also advises the Yale President on the Institute and, more generally, on mat
ters concerning the University's involvement with the schools locally and with 
public elementary and secondary education nationally. 
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The University Advisory Council meets once each year; the Executive Com
mittee meets twice or more each semester. The co-chairs of the Council meet and 
communicate frequently with the Director between meetings. Members of the 
Executive Committee and the Steering Committee meet jointly from time to time 
to share information about their respective activities and to explore appropriate 
ways of working together. 

University Advisory Council meeting. (From left: Richard C. Levin, Sabatino Sofia, H 
Catherine W. Skinner, Traugott Lawler, Gary L. Haller, Brigitte Peucker, Bryan J. Wolf, Rogers 
M Smith, Robert A. Burt, Jules D. Prown, James R. Vivian, Thomas R. Whitaker, Gilbert M 
Joseph, Jon Butler, Mary E. Miller, and Patricia Pessar.) 

During 1998 the Executive Committee met in February, April, May, Octo
ber, and December. These meetings concerned priorities and plans for the Institute's 
work locally and nationally. The following issues received most attention: a 
continuing effort with the assistance of the Yale President to complete an ad
equate endowment for the Institute; strategies for building an adequate science 
endowment for the Institute; and the establishment of the National Demonstration 
Project. The Executive Committee also approved the Institute seminars for 1998. 
·The Executive Committee also spent a good deal of time thinking about appropri-
ate new members for the University Advisory Council. ~ 

President Emeritus Howard R. 
Lamar and President Richard C. 
Levin at the University Advisory 
Council meeting. 
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Co-chair Jules D. Prown opened the meeting by welcoming the members 
and saying that, after a brief Director's report on the progress of the Institute in 
New Haven and the establishment of the National Demonstration Project, the 
meeting would focus on two topics: a report by Thomas R. Whitaker on the 
Request for Proposals that had been mailed to twenty-nine colleges and univer
sities representing fourteen potential demonstration sites and on the planning 
grants to be awarded in 1998 to five or six sites; and an Executive Committee 
report offered by Jules D. Prown on financial planning for continuing the New 
Haven Institute at an undiminished level. 

James R. Vivian, in reporting on the progress of the Institute in New Ha
ven, summarized the placing of the Institute's resources on the Internet, the re
newal of four Centers for Professional and Curricular Development and the open
ing of three new Centers, the conducting of the third summer Academy, and the 
continuing high intere~t by teachers in the Institute's core program of seminars 
and curriculum unit development. (These matters are set forth in greater detail 
in the Annual Report for 1997.) He also summarized the planning grant awarded 
in 1997 by the DeWitt Wallace-Reader's Digest Fund that allowed the Institute 
to examine the feasibility of, and develop criteria for, a four-year National Dem
onstration Project. He reported that the Fund had announced on March 24 that 
they were awarding Yale $2.5 million to carry out the project. He emphasized 
the lnstitute's concern that the National Demonstration Project should strengthen, 
not lessen, its effectiveness in New Haven. He also outlined the process now 
underway through which certain institutions would receive Planning Grants for 
the National Demonstration Project. (These matters are set forth in greater de
tail in the second part of the Annual Report for 1998.) "In short," he said, "after 
twenty years in operation, the Institute has completed a six-year phase of inten
sifying its efforts in New Haven and is now on the threshold of a four-year project 
to demonstrate how its approach may be adapted to establish similarly effective 
university-school partnerships in other cities." 

University Advisory Council meeting. (From left: Jon Butler, Mary E. Miller, and Patricia 
Pessar.) 
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Thomas R. Whitaker then presented the Request for Proposals for demon
stration sites. He noted that this document was recently presented to the Na
tional Advisory Committee, which had expressed pleasure in the progress being 
made and had discussed most fully the question of how to select the appropriate 
sites. He then invited the Council's advice for the National Panel, which will be 
making these recommendations. Discussion focused on the costs and potential 
benefits to the Yale-New Haven Teachers Institute, and on the outcomes to be 
demonstrated by any selected sites. 

Jules D. Prown then reported for the Executive Committee concerning its 
recent meeting with President Levin on fund-raising and the need for maintain
ing seven seminars in the local program. These questions received vigorous 
discussion from members of the Council, who affirmed the importance of main
taining at least seven seminars each year and offered a number of suggestions 
for seeking funding from corporations in the area. 

Local Program Documentation and Evaluation 

Many evaluations of the Teachers Institute demonstrate that it assists schools in 
specific ways, and that the results are cumulative. (See especially A .Progress 
Report on Surveys Administered to New Haven Teachers, 1982-1990 [New Ha
ven: Yale-New Haven Teachers Institute, 1992].) In the fall of 1998, the Insti
tute updated its ongoing study ofNew Haven teachers who have been Fellows in 
terms of the proportion of eligible teachers from ·each New Haven school and 
department who have participated, the number of times Fellows have completed 
the program, and whether Fellows have remained in teaching in New Haven. 
This study showed that, of the 407 New Haven teachers who have completed the 
program successfully at least once between 1978 and 1998, three-fifths (61 %) 
are currently teaching in New Haven. An additional thirty-five (8%) have as
sumed full-time administrative posts in the school system. Thus more than two
thirds (69%) of all Fellows since 1978 are currently working in New Haven 
Public Schools. These statistics are particularly encouraging because of the .. 
Institute's determination to involve individuals who will continue to serve stu-
dents in our urban school district. As we noted earlier, the increasing presence 
of former Fellows in administrative positions has rendered the Institute more 
visible and has encouraged other teachers to participate in its program. 

As Table 2 shows, a considerable number of current elementary school 
teachers (15 percent) have completed successfully at least one year of the Insti
tute. (Elementary school teachers were first admitted in 1990.) As Table 3 
shows, 35 percent of New Haven high school teachers of subjects in the humani
ties and sciences, 22 percent of transitional school teachers, and 34 percent of 
middle school teachers have also done so. A number of teachers have partici
pated for two to nineteen years. Of those Fellows still teaching in New Haven 
35 percent have participated in the Institute once, 36 percent either two or three 
times, and 29 percent between four and twelve times. On the other hand, of 
those Institute Fellows who have left the New Haven school system, 58 percent 
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Table 2 

Institute Fellows as a Percentage of Eligible 
New Haven Elementary School Teachers 

Kindergarten 5% 

Grade 1 11% 

Grade 2 9% 

Grade 3 13% 

Grade 4 15% 

Grade 5 19% 

Total K- 5* 15% 

*Includes-.non-graded arts and special education teachers and 
librarians and curriculum coordinators. 

completed the program only once, and 30 percent took part two or three times. 
Only nineteen Fellows who have left (12 percent) completed the program four 
or more times. Thus, the Institute's cumulative influence in the New Haven 
school system and its likely effects upon retaining teachers are indicated by the 
fact that it has worked in the most sustained way with those who have chosen to 
remain teaching in New Haven Public Schools. 

Table 3 

Institute Fellows as a Percentage of Eligible 
New Haven Secondary School Teachers 

Middle Schools High Schools Transitional Centers Overall 

English 45% 35% 0% 37% 

History 33% 35% 0% 31% 

Languages 18% 24% 0% 21% 

Arts 39% 29% 0% 35% 

Math 17% 30% 40% 26% 

Science 50% 27% 20% 34% 

Grade 5* 4% n/a n/a 4% 

Grade 6 17% n/a n/a 17% 

Grade 7 27% n/a n/a 27% 

Grade 8 27% n/a n/a 27% 

Total** 34% 35% 22% 34% 

*Grade 5 teachers are included here only for middle schools; grade 5 teachers in 
elementary schools are reported in Table 2. 
**Includes teachers of interdisciplinary and other subjects. 
n/a = not applicable 
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In 1996 members of the National Advisory Committee suggested that the 
Institute engage in fuller documentation of its work beyond the seminars them
selves, and of the wider effects of its program in the school system. They be
lieved they were hearing from teachers and staff about many valuable results of 
the Institute's work that should be documented in forms that could be made 
more widely available. The Institute is therefore now documenting more fully 
the work of teams in the schools, the activities of the Centers and Academies, 
and the development of electronic resources. This documentation has been sum
marized in earlier sections of this report. 
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NATIONAL ADVISORY COMMITTEE 

A National Advisory Committee, composed of Americans distinguished in the 
fields of education, private philanthropy, and public policy, assists the Teachers 
Institute with the dissemination, evaluation, and development of both the pro
gram in New Haven and the National Demonstration Project. New members are 
invited to serve, from time to time, by the President of Yale University. In 1998 
two people accepted membership on the Committee: Owen M. Lopez, Execu
tive Director, McCune Charitable Foundation; and Ilene Mack, Senior Program 
Officer, William Randolph Hearst Foundation. In advance of National Advisory 
Committee meetings, members of the University Advisory Council and the Steer
ing Committee meet separately and together to discuss program development 
and evaluation, national dissemination, and finance. On each of these and any 
other timely topics they prepare papers that are circulated to brief the Committee 
before the meetings. 

As the Teachers Institute plays a leading role in the national movement for 
university-school partnerships the National Advisory Committee assists in de
termining how to make the most effective contribution to institutions and schools 
in other communities. The Committee provides a variety of perspectives that 
aid in examining what each constituency for such partnerships would regard as 
the best evidence of their effectiveness. 

National Advisory Committee meeting. (Clockwise from left: Richard Elonan, Gordon M 
Ambach, Sabatino Sofia, Glegg L. Watson, I. Michael Heyman, Sequel/a H Coleman, Rev. 
Frederick J. Streets, Jean E. Sutherland, Thomas R. Whitaker, Mary Miller, Peter N Herndon, 
Bonnie B. Himmelman, David Warren, Jules D. Frown, James R. Vivian, Reginald R. Mayo, 
and Carla Asher.) 
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The Committee met on March 6, 1998. The agenda for the day was de
signed to seek the Committee's advice in two areas: 

1. The Institute's new ways of working in New Haven schools: 
specifically, teams of Fellows from individual schools, 
electronic resources and assistance, Centers for Professional 
and Curricular development in certain schools, and summer 
Academies. 

2. The national project that had been designed to demonstrate 
that the approach the Institute has taken for twenty years in 
New Haven can be adapted to establish similar university
school partnerships under different circumstances in other 
cities. 

Jules D. Prown, Co-Chairman of the University Advisory Council, wel
comed those in attendance. James R. Vivian, Director of the Institute introduced 
the members who had joined the Committee since its last meeting on May 6, 
1996: I. Michael Heyman, Secretary, The Smithsonian Institution; Bonnie B. 
Himmelman, President, Sherman Fairchild Foundation, Inc., and David L. War
ren, President, National Association of Independent Colleges and Universities. 
He then gave an overview of the meeting and the Director's Report, which sum
marized developments during 1997 in the local program and in the planning for 
a National Demonstration Project. 

University Advisory Council meeting. (From left: Richard Ekman, Gordon M Ambach, 
Sabatino Sofia, Glegg L. Watson, and I. Michael Heyman.) 

A variety ofNew Haven participants then spoke on the local program. They 
included Reginald Mayo, Superintendent of the New Haven Public Schools; 
FrederickJ. Streets, University Chaplain(onhis 1997 seminar); SandraFerdman 
Comas, Assistant Professor of Spanish and Portuguese (on her 1997 seminar); 
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Jean Sutherland, Third-grade Teacher, L. W. 
Beecher Elementary School (on teams of Fel
lows in seminars); Edward Baker, Institute Cen
ter Liaison (on electronic resources); Annette 
Streets, Institute Center Liaison ( onAcademy); 
Alan Frishman, Magnet Resource Teacher, Ca
reer High School (on its Institute Center and 
the mini-grant for training in diversity); 
Sequella Coleman (on the new Institute Center 
at Fair Haven Middle School); and Patricia 
Lydon, Liaison (on documentation of Center 
activity in 1997). During the discussion that 
followed, members of the Committee urged es

pecially that the Institute further document its efforts, collecting data on how the 
web site is used, pro~iding a case study of a seminar, and describing how the 
curriculum units relate to the district standards. A number of the Committee 
members expressed appreciation at having these full reports on the Institute's 
recent developments. 

Thomas R. Whitaker then offered an overview of the national dissemina
tion in which the Institute had been engaged, including the periodical, On Com
mon Ground, the preparation of a second videotape program, "Excellence in 
Teaching," and the planning for the National Demonstration Project. Brief com
ments on the planning process and site visits during 1997 were then offered by 
several members of the Planning Team: Sabatino Sofia, Professor and Chair
man of Astronomy and Co-Chairman of the University Advisory Council; Cynthia 
Russett, Professor of History; and Peter Herndon, History Teacher, Cooperative 
Arts and Humanities High School. The discussion that followed was in response 
to several questions posed by Director Vivian: How do we ensure that the local 
program will not suffer during the National Demonstration Project? What are 
the most important considerations in awarding grants? What should we docu
ment? How should we disseminate the results? What should we learn from in 
New Haven? Members of the Committee urged that the process be risk-averse 
because it is already inherently risky, that it keep the focus on the direct relations 
between university faculty members and teachers, and that it might reach out to 
include yet other partners. 

In an afternoon summary of the Committee's morning discussion, Gordon 
M. Ambach, Executive Director, Council of Chief State School Officers, urged 
that the Institute "stay the course," not diverting its attention from the existing 
program, that it consider how Yale might help to build the computer capacity of 
the schools, that it investigate the possibility of corporate assistance in the area 
of technology, and that it provide careful documentation of the curriculum units 
and the experience in using them. With respect to the National Demonstration 
Project, he urged the careful definition of criteria for selection of sites, a sharp
ening of the purposes of the demonstration, and a determination of the impact 
that should be achieved. 
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National Advisory Committee meeting. (From left: Peter N. Herndon and Bonnie B. 
Himmelman.) 

A discussion with President Richard C. Levin focused on a number of con
cerns: that the relation of demonstration sites to Schools of Education should be 
carefully monitored, that school systems need stability in order to benefit from a 
demonstration, that larger systems might well start with a smaller cluster of 
schools, and that a presidential conversation among a number of institutions 
might provide a litmus test for the viability of demonstration sites. 
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THE NATIONAL DEMONSTRATION 
PROJECT 

Aims and Scope 

The National Demonstration Project, supported by a four-year grant of $2.5 mil
lion from the DeWitt Wallace-Reader's Digest Fund, aims to demonstrate the 
feasibility of adaptations of the Institute's approach at several other sites. It 
directs its attention to sites where school systems serve a significant number of 
students from low-income communities, but where the pattern and magnitude of 
needs and resources are different from those that obtain in New Haven, and 
where significant opportunities exist, without varying from our approach, for 
devising local strategies in meeting those needs. From March 1998 through 
January 1999, in accordance with its proposal to the DeWitt Wallace-Reader's 
Digest Fund, the Teachers Institute accomplished the following preparatory steps. 

It invited fourteen sites to submit proposals for 8-month Planning Grants. 
It provided to those sites initial information concerning the Institute's policies 
and procedures. It supervised the awarding of Planning Grants on recommenda
tion of a National Panel to five of the seven applicants: a partnership among 
Chatham College, Carnegie Mellon University, and the Pittsburgh Public Schools; 
a partnership between the University of Houston and the Houston Independent 
School District; a partnersliip between the University of New Mexico and the 
Albuquerque Public Schools; a partnership between the University of California 
at Irvine and the Santa Ana Unified School District; and a partnership between 
the University of California at Santa Cruz and The Pajaro Valley Unified School 
District. The Teachers Institute provided for the sites that received Planning 
Grants a "July Intensive" that enabled a practical immersion in the processes of 
the Institute. 

On recommendation of a National Panel and on the advice of the program 
officer of the DeWitt Wallace-Reader's Digest Fund, and after further negotia
tions with certain sites, the Teachers Institute awarded 3-year Implementation 
Grants to four applicants: Chatham College, Carnegie Mellon University, and 
the Pittsburgh Public Schools; the University of Houston and the Houston Inde
pendent School District; the University of New Mexico and the Albuquerque 
Public Schools; and the University of California at Irvine and the Santa Ana 
Unified School District. The Teachers Institute then began, in part through a 
January Orientation Session, to work with the Grantees on their plans for the 
commg years. 

The Grant from the De Witt Wallace-Reader's Digest Fund also enabled the 
Institute to restructure its staff to include an Assistant Director (Annette Streets), 
a Liaison to the Sites (Patricia Lydon), and an Advisor and Writer (Thomas R. 
Whitaker). The Grant also enabled the Institute to design and install a new 
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computer system and database that will streamline its operations and facilitate 
communication with the sites in the National Demonstration Project. 

The award to four applicants, instead of the three originally envisioned in 
the proposal to the De Witt Wallace-Reader's Digest Fund, was made possible in 
part by a supplementary grant of $150,000 by the McCune Charitable Founda
tion. 

As will be described later in some detail, the four sites represent quite dif
ferent urban challenges. All have school systems considerably larger than that 
of New Haven, and all must deal with serious problems associated with low
income communities and a high proportion of racial and ethnic diversity. But 
they also illustrate different institutional configurations and different strategies 
in approaching those problems. 

The Planning Phase 

During 1997, as the Annual Report for that year has recounted, the Teachers 
Institute had explored, with the support of the DeWitt Wallace-Reader's Digest 
Fund, the feasibility and desirability of establishing such partnerships at a num
ber of sites. It had compiled a preliminary list of schools and colleges from 
which it had received requests for assistance. It had surveyed 33 sites to deter
mine their interest in adapting the Institute approach. It had sent out to those 
sites both videos and printed materials to explain the nature and process of the 
Institute. 

To assist in this effort it created a Planning Team composed of James R. 
Vivian, Director of the Institute; Carla Asher, Program Officer, DeWitt Wallace
Reader's Digest Fund; faculty members from Yale University who have led In
stitute seminars; teachers and an administrator from the New Haven Public School 
system who have been Institute Fellows; and teachers, faculty members, and 
administrators drawn from the Albuquerque, New Mexico school system, the 
University of California at Irvine, and the University of Michigan. [See Appen
dix for a complete listing of the Planning Team.] The Planning Team held pre
liminary meetings to reach agreement on the fundamental commitments neces
sary to any adaptation of the Institute approach to university-school collabora
tion. It agreed to participate in informational site visits to applicants as might be 
needed. And it determined the categories of sites that might advantageously be 
included in a National Demonstration Project. The Planning Team wished to 
explore the feasibility of adaptations at sites falling within one or more of the 
following categories: a consortium of institutions; a city and a university larger 
than New Haven and Yale; a small college; a state university; a smaller univer
sity focused in the sciences; and an institution that might show how a Teachers 
Institute emphasizing the arts and sciences may exist in harmony with a school 
or department emphasizing Education. 

On the basis of responses to the survey, and previous and further contacts, 
members of the Planning Team then made visits during the summer of 1997 to 
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five sites in order to communicate the nature of this National Project, to clarify 
and amplify the Institute's understanding of the issues involved in adapting the 
Institute's model, and to begin to assess the desirability and feasibility of partici
pation by those sites. These sites were: the University of Houston and the 
Houston Independent School District; the University of California at Irvine and 
the Santa Ana Unified School District; the University of New Mexico and the 
Albuquerque Public Schools; Washington University and the St. Louis School 
District and several contiguous school districts; and Johns Hopkins University 
and the Baltimore School District. 

Site visit meeting with teachers from Starlight Elementary School, Rolling Hills Middle 
School, Aptos High School, Cabrillo College, and Representatives of the University of 
California, Santa Cruz. 

Those visits and other correspondence with additional sites led the Plan
ning Team to conclude that the time was right for the establishment of several 
demonstration projects committed to the principles of collaboration that the In
stitute had developed over the previous two decades. The Institute therefore 
proposed in October, 1997, to the DeWitt Wallace-Reader's Digest Fund a four
year project that would constitute a major step toward the nationwide establish
ment of such Teachers Institutes. The proposal envisaged an invitation to four
teen sites, suggesting that they submit their own proposals for five-and-a-half 
month Planning Grants for 1998. In addition to the five sites already visited, this 
list included nine other variously configured sites: the Commonwealth Federa
tion (a consortium from which we would invite application from no more than 
two institutions with a focus on Pennsylvania cities); Harvard University; Indi
ana University, Pennsylvania; Rutgers University, Newark; University of Cali
fornia at Santa Cruz (Monterey Bay area); University of Michigan (perhaps Wil
low Run, Ypsilanti, and Detroit); Virginia Polytechnic Institute and State Uni
versity (rural Appalachia); and Washington, DC (looking toward the participa
tion of one or more institutions including Catholic University, George Washing
ton University, Georgetown University, Howard University, and the Smithsonian 
Institution). 
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The proposal also envisaged that, on the basis of the Proposals for Planning 
Grants, the National Panel would recommend to the Director of the Institute five 
or six sites that seemed most deserving of subsequent three-year support for this 
purpose. During the balance of 1998 the Institute would then work closely with 
those sites. There would be a July Intensive Session that would include "na
tional seminars" and other meetings to make evident in detail and "from the 
inside" the workings of the Institute's policies and procedures. The three sites 
that would then be awarded Implementation Grants (by the same procedure as 
before) would work closely with the Institute during the period from 1998 through 
2001 as they prepared and launched their own collaboratives, and their own 
annual seminars, adjusting the Institute approach to their own resources and the 
needs of their specific locations. There would be, for example, continuing di
rectors' meetings, a national steering committee of teachers, a complementary 
advisory committee of university faculty, another July Intensive Session in 1999, 
and three conferences in October of 1999, 2000, and 2001 to share the ongoing 
challenges and results. 

Because the ground would be prepared for a self-sustaining organization at 
each of the demonstration sites, one could expect that they would continue the 
program activities after the completion of the grant period. Such a national 
demonstration project would not only benefit the teachers and students in those 
communities; it would also establish a potentially expandable network of Teachers 
Institutes that should have a significant impact upon education reform through
out this nation. 

The entire process would be documented by persons working closely with 
the Teachers Institute, by persons at the demonstration sites, and by an external 
evaluation to be commissioned by the DeWitt Wallace-Reader's Digest Fund. 

The Planning Team helped to prepare a Request for Proposals that would 
specify the criteria essential to the Institute approach, which must be met by any 
proposed adaptation. Institute staff also developed the financial requirements 
and expectations that would be part of the Request for Itroposals. The Institute 
then prepared to appoint an Implementation Team, drawn from the larger Plan
ning Team [for complete listing see Appendix], which would make further site 
visits. It also prepared to appoint a National Panel, which would recommend to 
the Director of the Yale-New Haven Teachers Institute those sites to which, in 
close consultation with the Program Officer of the DeWitt Wallace-Reader's 
Digest Fund, he should award Planning Grants and Implementation Grants for 
the National Demonstration Project. 

On March 16, 1998, the Institute received informal announcement of the 
Implementation Grant by the DeWitt Wallace-Reader's Digest Fund. After for
mal notification from the Fund on March 24, the Institute sent Requests for 
Proposals for Planning Grants to the fourteen invited sites. By April 7, the dead
line for indicating participation in a Voluntary Information Session, it had re
ceived such indication from nine institutions. They included: Chatham Col
lege, Franklin and Marshall College, Indiana University of Pennsylvania, Rutgers 
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University-Newark, The Catholic University of America, the University of Cali
fornia, Irvine, the University of California, Santa Cruz, the University of Michi
gan, and the University of New Mexico. On April 17, eight of those sites (not 
including the University of California, Santa Cruz) came to the Voluntary Infor
mation Session in New Haven. This session offered an overview of the Na
tional Demonstration Project; a discussion of the basic commitments it would 
require of any applicant for a Planning Grant; a preview of activities (the July 
Intensive, site visits, individual assistance, annual conferences, national com
mittees, and documentation); and assistance in preparing Proposals (the narra
tive, budget and budget narrative, cost sharing, and applicable forms). 

National Demonstration Project Information Session. (Clockwise from bottom center: Rogers 
M Smith and Cynthia Russet, New Haven; David E. Rotigel, Indiana University of 
Pennsylvania; Juan Lara, University of California, Irvine; Peter N Herndon, Patricia Lydon, 
James R. Vivian, and Sabatino Sofia, New Haven; Roberta Shorr and Paul Elwood, Rutgers 
University; Jane Russo, University of California, Irvine; Anne Steele, Chatham College; 
Kathy Edgren, University of Michigan; Thomas R. Whitaker, New Haven; Donna Marler, 
Franklin and Marshall College; and Joan Thompson, The Catholic University of America.) 

By April 24, the deadline for declarations of intent to apply for a Planning 
Grant, the Institute had received eight such declarations, with outlines of the 
likely proposals and questions to be answered. The eight sites were: the Univer
sity of Houston and the Houston Independent School District; the University of 
New Mexico and the Albuquerque Public School District; the University of Cali
fornia at Irvine and the Santa Ana Unified School District; the University of 
California at Santa Cruz and the Pajaro Valley Unified School District; Chatham 
College and Carnegie Mellon University and the Pittsburgh Public Schools; In
diana University of Pennsylvania and the Pittsburgh Public Schools; Georgetown 
University with three public schools and a private school; and Rutgers Univer
sity at Newark and the Newark Public Schools. Of those who chose not to apply, 
some, like Washington University, said that they would pursue this direction 
independently and might later affiliate with the Institute. 

By May 15, the deadline for applications for Planning Grants, applications 
had been received from all of those sites except Georgetown University, and on 
May 18 those applications were circulated to the members of the National Panel, 
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which convened in New Haven on June 4. On June 5, on recommendation by 
the National Panel and in consultation with the Program Officer of the DeWitt 
Wallace-Reader's Digest Fund, Director Vivian awarded Planning Grants to the 
University of Houston and the Houston Independent School District; the Uni
versity ofNew Mexico and theAlbuquerque Public School District; the Univer
sity of California at Irvine and the Santa Ana Unified School District; the Uni
versity of California at Santa Cruz and the Pajaro Valley Unified School Dis
trict; and Chatham College and Carnegie Mellon University and the Pittsburgh 
Public Schools. 

Meeting with New Haven teachers on Teacher Leadership. (From left: Peter N Herndon, New 
Haven; Jennifer Sandoval, Albuquerque; Jean E. Sutherland, Mary Stewart, Alan K. 
Frishman, and Carolyn N Kinder, New Haven; Victoria Essien, Houston; Patricia Lydon and 
Pedro Mendia, New Haven; Diane Hickock and Greg McBride, Santa Cruz; and Douglas 
Earick, Albuquerque.) 

From July 6 through July 15, an "Intensive Session" was held for the five 
sites that were awarded Planning Grants. This session included, as specified in 
the proposal to the De Witt Wallace-Reader's Digest F'und, a three-part program 
to meet the needs of school teachers, university faculty, and planning directors. 
School teachers participated in one of three "National Seminars," which were 
condensed and truncated versions of seminars being offered this year to the New 
Haven teachers. A rigorous schedule was designed to afford ample opportunity 
for university faculty members and planning directors to observe both the na
tional and New Haven seminars, while at the same time attending other meet
ings designed to assist them with their own roles in the Teachers Institute they 
were planning. Overall, the schedule was a mixture of participation in, and 
observation and discussion of, the processes and procedures that characterize 
the Institute's approach to professional and curriculum development. There were 
also opportunities for teachers, faculty members, and directors to caucus within 
their respective groups to discuss the specific roles they will play with New 
Haven colleagues who have experience in those roles. Time was reserved so 
that the team from each site could meet to consider the relevance of its experi
ence and discussions in New Haven to the plans for their Teachers Institute. 
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Rogers Smith, Professor of Political Science, led a seminar on "American 
Political Thought"; Sabatino Sofia, Professor of Astronomy, led one on "Se
lected Topics in Contemporary Astronomy and Space Science"; and Thomas 
Whitaker, Professor Emeritus of English, led one on "Reading Across the Cul
tures." The participants, one teacher from each site in each seminar, followed a 
condensed version of the common reading covered in the local seminar and 
prepared curriculum units in stages from Prospectus through First Draft. Teach
ers from the sites were "admitted" to these seminars by Coordinators from New 
Haven who then served as advisors for them prior to the seminars. Each site 
also designated one of its three teachers as a Coordinator in the seminar in which 
that teacher participated (two seminars therefore actually had two Coordina
tors): they met with Director Vivian and New Haven Coordinators on appropri
ate issues as the seminars proceeded. Because the Institute was trying to incor
porate as many experiences as possible that characterize the New Haven pro
gram, talks were also offered by the three seminar leaders to all those in atten
dance at the July Inten-sive. 

The responses to the national seminars by the Fellows from the five sites 
were in general enthusiastic. One wrote: 

Everyone in our seminar made the effort to complete the 
readings because we enjoyed the seminar so much and wanted 
to participate fully. Our seminar leader did a good job of 
balancing the dissemination of information and sharing of his 
knowledge and insights with discussion. He seemed to value 
responses, creating a non-threatening and inclusive atmosphere 
for discussion. 

The national seminar on "Reading Across the Cultures. " (Clockwise from bottom left: 
Margaret McMackin, Pittsburgh; Myron Greenfield, Houston; Elena Bubenchik, Santa Cruz; 
Jennifer Sandoval, Albuquerque; Bonnie "ffyner, Irvine; and seminar leader Thomas R. 
Whitaker, New Haven.) 

Another wrote: "Our seminar leader is a model teacher. He is brilliant, 
kind, sensitive, and above all, human. I felt at ease in his seminar and during 

Page 71 

The Institute was 
trying to incorporate 
as many experiences 
as possible that 
characterize the New 
Haven program. 



Having worked with 
[my seminar leader] 
has raised my opinion 
of the Yale-New 
Haven Teachers 
Institute. 

Annual Report: The National Demonstration Project 

appointments. Having worked with him has raised my opinion of the Yale-New 
Haven Teachers Institute." 

A third Fellow wrote: "Challenged by the task at hand we plunged head
long into content, curricula, collaboration and conversation. Individually and 
collectively, we sought to elevate and enhance the quality and relevance of the 
education that we have committed ourselves to make available for the students 
that we serve in diversely populated urban schools." 

This Fellow said of the seminar leader: 

He is a "gem." The ease with which he led us, intellectually 
and textually, with deep insight, expertise, and intuition while 
simultaneously co-sharing in the experience as a "learner" was 
a model for excellent teaching and professionalism. He does 
not reside in the "ivory tower"; rather, he lives, ''tuned in" to 
his students, respecting, validating, and challenging the 
individual "gifts" that each contributed to the seminar. He 
generously provided personal materials, resources, support, 
constructive criticism and a gentle, thoughtful, scholarly 
presence. 

Another Fellow said: "I thoroughly enjoyed the seminar leader's charm, 
sense of humor, and, above all, his ability to guide me through the writing of the 
curriculum unit." And yet another wrote about the curriculum unit: 

The production of the curriculum unit was an extremely 
worthwhile aspect of the program for its teaching value, and for 
the focus in the thought process that was involved in creating 
it. Because the emphasis was on the writing of the strategies 
and rationale of the unit, I necessarily had to analyze why I 

l ·~ 

The national seminar on "American Political Thought. " (Around table from left: Joseph 
Adrian, Santa Ana; Ninfa SepUlveda, Houston; John Kadesh, Pittsburgh; Diane Hickock, 
Santa Cruz; seminar leader Rogers M Smith, New Haven; and Joyce Briscoe, Albuquerque. 
Observers in back row: Thelma Foote, Irvine; Patricia Lydon, New Haven; Julia Lupton, 
Irvine.) 
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would teach the subject in a certain way and what I hoped my 
students would achieve. This process has produced a clear, 
deliberate teaching unit that will definitely benefit my students. 
An additional benefit is the enthusiasm and energy that this 
creative process has generated. It has renewed my desire to 
find better ways to approach other lessons as well. 

At a plenary meeting late in the Intensive Session an issue arose concerning 
the expectation that the National Fellows complete a first draft of the curriculum 
unit. Some felt, especially given the tight schedule and some difficulties con
cerning library access and computer facilities, that this should not be expected. 
The issue was handled and resolved in a manner that characterizes procedures 
within the Yale-New Haven Teachers Institute. After full discussion, it was re
ferred to a meeting of the Coordinators. The Coordinators, after some further 
debate, decided to keep the expectation of a first draft as established but to make 
clear in each seminar that the Fellows might proceed as far toward fulfilling that 
expectation as seemed reasonable to them, given the logistical difficulties. In 
fact, all Fellows did proceed to complete first drafts. This experience authenti
cally demonstrated the principle of teacher leadership better than any way that 
the Institute could have contrived. 

Plenary Session at the Intensive Session. 

University faculty members observed the national seminars and also the 
local seminars in session; and school teachers also had the opportunity to ob
serve local seminars. Sessions were held for university faculty members, and 
they also attended meetings with Yale faculty members. Each visiting faculty 
member prepared (in consultation with a Yale faculty member) a proposal for a 
seminar in a Teachers Institute. One faculty member wrote: "It was particularly 
inspiring to observe the faculty-teacher interaction in the local seminars. I would 
even go so far as to say that without those observations, I would be somewhat 
skeptical of the benefits of the program." This faculty member also said: 
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It was exceedingly useful to see five different models (two in 
the local, three in the national seminars) of ways to conduct the 
seminar, leader expectations, participant involvement, etc. I 
was strongly impressed by the knowledge and commitment of 
the seminar leaders and their patience and ability to connect 
with the Fellows at a number of levels and to connect the 
material of the seminars to the individual situations of the 
Fellows. 

I~ -

The Intensive Session meeting of faculty members on "Shaping and 
Conducting Seminars. " (Clockwise from left: Kathleen Kish, Santa Cruz; 
Julia Lupton, Irvine; Colston Chandler and Wanda Martin, Albuquerque; 
Rogers M Smith, New Haven; John Hardy, Houston; Traugott Lawler and 
Thomas R. Whitaker, New Haven. 

In general, faculty members did feel that there was some artificiality in the 
requirement that they develop a seminar proposal, and some of them encoun
tered difficulty in obtaining access to resources. Even the most enthusiastic 
thought that their presence was not needed for the entire ten days. In accord 
with these suggestions, the Institute is rethinking the roles of faculty members in 
the July Intensive for 1999. 

Sessions were also held for the planning directors, who met with Director 
Vivian, Patricia Lydon, and Yale faculty members. The planning directors pre
pared (in consultation with Director Vivian) planning statements that outlined 
the process needed to establish a Teachers Institute at their sites. Each member 
of the visiting team therefore had appropriate meetings, opportunities to ob
serve, and tasks of writing. Additional sessions allowed the groups to meet 
together by site, by category of position, and as a whole (sometimes with, some
times without, the presence of people from New Haven). 

One planning director wrote: 
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attending the seminar coordinators meetings that Jim Vivian 
held, helped to clarify the important roles of school 
representatives and seminar coordinators. The simulation of a 
discussion of approving seminar proposals was informative. 

Another said: "The observation of local seminars was not only useful ad
ministratively speaking but great fun intellectually. I believe that the experience 
will help our team anticipate the likely preparation that Fellows will bring to our 
Teachers Institute, as well as providing us with a model of the roles that each of 
the parties plays in the success of the seminar." This director added: "I found 
the preparation of the planning statement to be particularly valuable, since it 
forced me to develop a time line of tasks that needed to be undertaken." 

A third planning director said: 

Participation in the Intensive revealed how critical the role of 
the director is in the planning and operation of the Institute. 
Throughout the Intensive, Yale faculty and New Haven 
teachers attributed the success and the longevity of the Institute 
in great measure to the skills and abilities of the director and 
the high regard in which he is held by all participants in the 
Institute. 

This director added: 

I found the breadth of the schedule to be excellent. It included 
sufficient samples of the activities that occur within the 
Institute so that at the conclusion I felt as though I had 
experienced all roles related to the Institute except, perhaps, 
those of the fund-raiser and funder. The scheduled site 
meetings were of great worth. They provided a formal setting 
in which we were able to share observations and impressions, 
ask questions of each other, and begin to plan for the work to 
be done upon our return. 

Despite some problems during the July Intensive with library accessibility, 
computer resources, and residential conditions-problems that were addressed 
at the time and are being more fully addressed as the Institute plans for a second 
July Intensive in 1999-the experience was very useful for the participants. In 
summary, one Fellow wrote: 

The Yale-New Haven Teachers Institute "opened its doors" 
literally and figuratively to building relationships and 
producing knowledge at a professional level for teachers 
spanning the "distances" of locale, experience, content/ 
discipline, level, culture, age, race, sex, certification, interest, 
and talent. The collaborative spirit and disposition of this 
diverse group provided multitudinous opportunities to learn 
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from one another in an environment that was imbued with 
mutual respect, trust, professionalism, cooperation, 
collaboration, sensitivity, and most importantly the pursuit of 
excellence. These characteristics are, decidedly, what 
contributes to the success of the Institute and will most impact 
replicated models. 

The Intensive Session Plenary Session. (From left: Diane Hickock and Greg 
McBride, Santa Cruz; Julia Lupton, Irvine; and Cqlston Chandler, 
Albuquerque.) 

During the July Intensive Session a draft news release was given to the 
participants announcing the Yale-New Haven Teachers Institute National Dem
onstration Project. That news was then released to the press on July 28, along 
with appreciative and laudatory comments by United States Representative Rosa 
L. DeLauro, Theodore R. Sizer (Chairman, Coalition of Essential Schools), and 
several other educators and policy-makers. (For the full texts of these state
ments, see the Appendix.) .. 

United States Senator Christopher Dodd said: 

The Yale-New Haven Teachers Institute's innovative effort to 
promote and foster the educational partnership between Yale 
University and the New Haven Public School system is the 
beginning of a potential revolution in American education-a 
revolution spurred by a desire to better educate American 
children . . . . We all talk a great deal about improving our 
public schools, but in New Haven it is more than talk. 

United States Senator Lieberman said: "This is just the kind of innovative 
partnership we must develop and replicate if we hope to rescue these urban 
schools and provide the children who attend them with the education they de
serve." 

Page 76 



Annual Report: The Planning Phase 

Donald M. Stewart, President of the College Board, said: 

On behalf of the College Board, a nearly 100-year-old 
association of schools and colleges, I salute the Yale-New 
Haven Teachers Institute for launching its National 
Demonstration Project. ... The Institute stands as one of the 
great university-school collaborations in education, a 
pioneering model integrating curricular development with 
intellectual renewal for teachers. We applaud the Institute's 
tremendous contribution to the professional lives of teachers, 
and we sincerely hope that this project will expand its model of 
service to teachers across the country. 

Gerald N. Tirozzi, Assistant Secretary for Elementary and Secondary Edu
cation, United States Department of Education, said: 

•, 

The Yale-New Haven Teachers Institute has been a beacon of 
hope for what is possible when a significant partner and an 
enlightened school district commit to working closely and 
cooperatively together to enhance teaching and to improve the 
teaching-learning process. States and school districts across 
the country should pause and look carefully at the universities 
and schools that have discovered the power of partnership as a 
means for implementing meaningful reform-the results speak 
for themselves. 

David L. Warren, President, National Association oflndependent Colleges 
and Universities, said, "The beneficiaries of these grants will be not only the 
three new sites, but all those in the nation who are committed to the improve
ment of our public school system. This is a great day for education in America." 

The planning directors from the five sites in attendance made clear the 
usefulness of the July Intensive Session in helping them to understand the pro
cedures and the spirit of the Institute. One said that all six members of the team 
"left New Haven excited about the possibility of participating in the Demonstra
tion Project." This planning director added: "It was not until I was able to see 
the enthusiasm of the Yale faculty members and the New Haven teachers for the 
program that I was able to fully appreciate how real the collegiality between the 
two groups is and how the teachers have been empowered by their experiences 
in 'driving' the program." 

Another planning director wrote: 

The July Intensive Session experience greatly influenced many 
of the decisions that we have made. The most valuable 
experiences were participating in the seminar experience and 
observing the National Seminars. The teachers have used their 
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seminar experience to give valuable input to the rest of us. 
They have shared their varying images of the role of the 
seminar leader, the pedagogy of the seminar conduction, and 
the writing of the curriculum unit .... These experiences 
affected our decision making process throughout the planning 
phase, and were valuable when describing the intended institute 
and its activities. 

Another planning director wrote: 

The role of Seminar Coordinator was particularly interesting
how these teachers serve as organizers and as those responsible 
for contacting Fellows who are consistently tardy, absent, or 
not keeping up with their reading and writing, thus freeing the 
seminar leader from those responsibilities that tend to detract 
from the role of colleague and which might thus set him or her 
apart from the Fellows in an unfavorable way .... It is the best 
model, without a doubt, for encouraging interaction of 
university faculty with public school teachers. The YNHTI's 
support .... provides the considerable guidance for replication 
of the project that is absolutely required to make this expansion 
work. We would not be willing to "go it alone" without the 
experience of the Intensive session. 

The Intensive Session Coordinators meeting observed by Planning Directors. (Front row: 
Coordinators Diane Hickock, Santa Cruz; Carolyn N Kinder, New Haven; Second row: 
Planning Directors Laura Cameron, Albuquerque; William Monroe, Houston; Beau Willis, 
Santa Cruz.) 

After the July Intensive Session, a Request for Proposals for Implementa
tion Grants was sent to the sites that had received Planning Grants. Further site 
visits were made by the Director and members of the Implementation Team to 
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Pittsburgh and Santa Cruz, and by the Director to Albuquerque, and a visit was 
made to New Haven by the planning director and the Director-Designate from 
Houston. 

After the receipt of Planning Grant Reports and Proposals for Implementa
tion Grants, the National Panel convened in New Haven on December 11 to 
make its recommendations. 

Approaching the Implementation Phase 

The National Panel concluded that four sites had distinct advantages as demon
stration sites, though some concerns about budget and organizational structure 
remained to be resolved. The Panel, including the Program Officer of the De Witt 
Wallace-Reader's Digest Fund, urged the Director of the Institute to continue 
working with these sites. It was evident that an array of four sites would give the 
National Demonstration Project a greater diversity of institutional type, urban 
scope, and organizational strategy. It would establish a larger base for collabo
ration among the demonstration sites. In case of some insurmountable difficulty 
at any one site, it would provide a firmer guarantee of three demonstration sites 
reaching a successful conclusion. And if all four sites were successful, it would 
provide an excellent coast-to-coast nucleus for further expansion of a league of 
Teachers Institutes. The Program Director of the DeWitt Wallace-Reader's Di
gest Fund concurred with th~s view. After further negotiation, Implementation 
Grants were therefore awarded to Teachers Institutes at Pittsburgh, Houston, 
Albuquerque, and Irvine-Santa Ana. 

At each Teachers Institute, planning is under way for mounting local semi
nars. In Pittsburgh there will be four seminars, two led by faculty members from 
Chatham College and two by faculty members from Carnegie Mellon Univer
sity. Their topics are "Newspapers: Yesterday, Today, and Tomorrow"; "Ameri
can Culture in the 1950s"; "Physics, Energy, and Environmental Issues"; and 
"Multicultural Literature: French African and Creole Writers." In Houston there 
will be six seminars: "Symmetry, Patterns, and Designs" (Mathematics and 
Computer Science); "Hollywood Distortions of History"; "The United States in 
the 1960s"; "Technology and the Discipline of Chemistry"; "The History, Eco
nomic Base, and Politics of Houston"; and "Addressing Evil." In Albuquerque 
there will be four seminars: "Archeoastronomy"; "Environmental Impacts of 
Human Settlement and Urbanization on the Albuquerque Region"; "Architec
ture in the Southwest"; and "Political Culture in New Mexico." In the UCI
Santa Ana Institute there will be six seminars: "World Mythology"; "Film and 
History"; "Law and Morality"; "Multicultural Literature"; "Mathematical Con
cepts"; and "Psychology and Social Behavior." 

An Orientation Session was planned for January 8-9, 1999, in New Haven 
in which teams from each site, including the director, university faculty, and 
school teachers, will participate. The purpose of the session will be to hear 
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directly the plans made by the sites for the Institutes they are creating and to 
begin to provide as much practical assistance as possible in the ongoing devel
opment of those plans. 

National Accomplishments 

What has been and what can be demonstrated to the educational community by 
those sites that have been or may be awarded Implementation Grants? Each site 
has its own distinctive pattern of needs and resources; each is at a somewhat 
different stage of development; and each in certain ways may serve as a model 
for the establishment of Teachers Institutes elsewhere in the United States. They 
will illustrate different patterns ofrelationship to state mandates, local resources, 
and institutional apparatus-and the state-funded universities will be especially 
interesting in this regard. Each site also has gone through a distinctive process 
in arranging for a director. 

Houston, the fourth largest city in the nation, has a school district of great 
economic and demographic diversity. The University of Houston, a state-sup
ported research institution and a metropolitan university, draws most of its stu
dents from the Houston area. It has had experience with a program, "Common 
Ground," devoted to expanding the canon ofliterary texts in high school English 
courses, that was based in part upon work in the Yale-New Haven Teachers 
Institute. Houston will now work more fully with 18 self-selected middle and 
high schools (enrolling 31,300 students) to establlsh a teacher-driven program 
that will address the needs of this ethnically and racially mixed student-body, a 
large proportion of whom are non-English speaking. It will mount six seminars 
in the first year of a partnership that is already planned for six years, twice the 
length of the Grant. It is possible that the Houston Teachers Institute will be able 
to draw upon faculty from other Houston institutions of higher education in later 

Members of the Houston team at the Intensive Session. (From left: Ninfa Sepulveda, Victoria 
Essien, Myron Greenfield, John Hardy, and William Monroe.) 
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years. At this site an experienced planning director, William Monroe, who has 
directed the "Common Ground" project, will serve as unpaid advisor to the Di
rector, Paul Cooke, who has been a Visiting Assistant Professor. 

Pittsburgh has a school district about twice the size of New Haven's, with 
41,000 students in 93 schools. The demonstration involves a partnership of two 
institutions of higher education, Chatham College and Carnegie Mellon Univer
sity, which have long had collaborative arrangements in the area of teacher prepa
ration. Chatham brings to the collaboration previous experience in teacher cer
tification and the strengths of a small liberal arts college; Carnegie Mellon brings 
the strengths of a university with a strong program in the sciences. The partner
ship plans to work with 20 elementary, middle, and high schools, representing 
the three regions of the district, which have volunteered to take part. The Pitts
burgh Teachers Institute will mount four seminars, two led by Chatham faculty 
and two led by Carnegie-Mellon faculty. 

~ 

At this site Helen Faison, an experienced school administrator, now chair 
of the Education Department at Chatham College, will serve as Director, with 
the assistance of Barbara Lazarus, Vice-Provost at Carnegie Mellon, who has 
been designated institutional representative, and Anne Steele, Vice-President at 
Chatham, who will help in the relations between those two institutions. There 

Members of the Pittsburgh team at the Intensive Session. 
(First row: Helen Faison, Karen Schnakenberg, and John 
Groch; Second row: John Kadesh.) 
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is the long-term possibility here of expanding the partnership at some future 
date to include yet other institutions of higher education in Pittsburgh. 

Albuquerque has a school district more than twice as large as Pittsburgh's, 
or four times as large as New Haven's-85,800 students in 121 schools-enroll
ing a high percentage of Hispanic students from low-income families. The Uni
versity of New Mexico is the flagship state institution of higher education with 
a history of attention to teachers' professional development and outreach to the 
minority community. This partnership seeks to focus upon the problem of high 
attrition rate in the schools, and has selected 22 middle and high schools where 
that problem is most serious. The partnership seeks to establish the relevance 
and interest of a teacher-driven program in a financially under-supported system 
by focusing its four seminars on topics that link the Southwest and contempo
rary issues. This is a site at which the University has given special priority to the 
obtaining of state funding. The President has selected the Teachers Institute as 
the project for the College of Arts and Sciences, and has selected on-campus 
technological professional development as the project for the College of Educa
tion. If funding is granted by the State Legislature, it is fairly certain to be 
continued in future years. This support could help demonstrate the potential at 
Teachers Institutes for state support. Because this Institute will add an indepen
dent qualitative assessment of students, not funded by the Grant, it will provide 
an additional kind of information concerning the success of curriculum units. 

At this site it was decided to have a co-directorate. Wanda Martin, who has 
administered the Freshman English courses at the University of New Mexico, 
will have a half-time position here for the duration of the Grant. Laura Cameron, 
who has administered the Freshman Mathematics courses at the University of 
New Mexico, and who was planning director during that phase of the project, 
will also have a half-time position here for at least seven months, and longer if 
necessary. The partnership hopes to find a teacher from the school district who 

Members of the Albuquerque team at the Intensive Session. (From left to right: Douglas 
Earick, Wanda Martin, Laura Cameron, and Jennifer Sandoval.) 
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can obtain half-time leave and join Wanda Martin as Co-Director. If this should 
prove possible, it would be a very interesting experiment in the administrative 
linking of the university and the public school system through the Teachers In
stitute. 

The situation at the University of California at Irvine-Santa Ana Teachers 
Institute is yet more complex. Santa Ana is a city somewhat larger than Pitts
burgh, with 53,800 students in nearly 50 schools, but it has become an ethnic 
enclave surrounded by more affluent communities. It is a city in which more 
than 90 percent of the students are Hispanic. Of the students 69 percent, and 
over 90 percent in elementary school, have only a limited knowledge of English. 
The University of California at Irvine, in an adjacent city, has a primarily white 
faculty and a student body more than half of which is Asian American or Pacific 
Island. The partnership has decided to focus on 26 elementary, middle, and high 
schools, representing all four areas of the Santa Ana system. It seeks to address 
the curriculum needs of the system as it provides curriculum and teaching styles 
that will support learning among students with limited knowledge of English. In 
doing so, the new Teachers Institute may encounter special difficulties. Califor
nia has recently prohibited bilingual education and the use of affirmative action 
policies in admissions to the state system of higher education. There is an op
portunity to show that Institute curriculum units work well in this bilingual envi
ronment. Because this Institute also intends to add a student-assessment com
ponent to its adaptation, correlated with state standards and supported by funds 
outside the Grant, it will a!so show how the Institute approach confronts the 
pressures of system-driven curriculum and assessment. 

The Director of the UCI-SantaAna Teachers Institute is Barbara KuhnAl
Bayati, who has been the Liaison Officer in the Center for Educational Partner
ships at the University. 

Members of the Irvine-Santa Ana team at the Intensive Session. (First row: Julia Lupton, 
Barbara Kuhn Al-Bayati, and Sharon Saxton. Second row: Joseph Adrian.) 
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In different ways, at Chatham College, the University of Houston, and the 
University of New Mexico, the new Institutes will also show how seminars in 
the arts and sciences can be provided where there are already programs in Edu
cation or teacher certification. 

Learning in New Haven 

Throughout this year of planning, the staff and the Implementation Team of the 
Yale-New Haven Teachers Institute have become increasingly convinced that 
there is no substitute for direct observation and participation in the process of 
getting acquainted with the principles and practices of the Teachers Institute. 
We also are learning as individuals from our participation in this project. New 
Haven teachers are gaining experience on the national scene, exercising leader
ship and establishing relations with their colleagues elsewhere. They are also 
rediscovering, when they hear the teachers at other sites, how unusual and valu
able the Yale-New Haven Teachers Institute is for them as an opportunity. Uni
versity faculty members are gaining a heightened sense of being part of a na
tional community of concerned educators. We are watching carefully the orga
nizational arrangements and the funding initiatives at each site for any clues 
they may provide that will be of benefit to our own operation. Certain of the 
seminars offered at the four sites may alert us to topics that have been inad
equately explored by the Yale-New Haven Teachers Institute. We look forward 
especially to work in science and mathematics i~ this respect, where our own 
offerings have sometimes not been as full or as adventurous as we might hope. 

On Common Ground 

With support in part from the Carnegie Corporation of New York, the Institute 
had prepared one number of its periodical, On Common Ground, during 1997, 
which was published as Number 8 (Winter 1998). As noted in the Annual Re
port for 1997, the theme for this Number was "Building Partnerships for Our 
Children." The distinguished contributors included among others Gerald N. 
Tirozzi, Assistant Secretary for Elementary and Secondary Education in the U. 
S. Department of Education; John Brademas, Chairman of the President's Com
mittee on the Arts and Humanities; Gene I. Maeroff, who directs the Hechinger 
Institute on Education and the Media at Teachers College, Columbia Univer
sity; J. Myron Atkin, Professor of Education at Stanford University; Russell 
Edgerton, formerly president of the American Association for Higher Educa
tion; and David L. Warren, President of the National Association of Indepen
dent Colleges and Universities. These contributors helped to assess what school
university partnerships have accomplished in the last fifteen years and what 
challenges now face such partnerships. 

The Editorial for Number 8, "Taking Stock and Looking Ahead," surveyed 
the four years of publication of this periodical, noting the high points in each 
Number, and making clear the scope and sequence that had been planned and 
supervised by the Editorial Board. The Editorial also set forth a summary of the 
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On Common Ground 
Str cngtl1c11111g'll·.u:hing 1hn111gh St:IH>til-Uni"l'J~it_\ l\u111crship 

________ .....__ 

Building Partnerships For Our Children 

Institute's year of planning for a 
National Demonstration Project that 
might be supported by the De Witt 
Wallace-Reader's Digest Fund. It 
noted that the Project would be 
documented by persons working 
closely with the Institute and by per
sons at the demonstration sites. And 
it concluded that On Common 
Ground itself will have great poten
tial as a means of disseminating their 
experience and their results to a 
wider readership of those interested 
in university-school partnership. 

Letters to the Institute and 
"guestbook" entries on the 
Institute's web site, which contains 
the text of On Common Ground, 
have testified to the usefulness of 

this periodical. A teacher in Hong Kong requested a subscription. A college 
teacher in the Philippines wanted a back issue in order to encourage his librarian 
to subscribe. And a college teacher of Education in Arizona wrote: "For three 
years I have used the Fall _1995 issue of On Common Ground as one of the 
reading texts for a course in teaching through the arts for elementary education 
interns. . . . I hope the Institute sees fit to follow in the near future with other 
issues and writings that enlighten us all with more understanding of how the arts 
can empower the teacher/student/curriculum relationship." 

During 1998, because funding had not been received for this purpose, no 
further Number of On Common Ground was published. The Institute continues 
to seek special funding to enable the continuation of On Common Ground as a 
means of disseminating the progress of the National Demonstration Project. In 
the meantime, it is reorganizing the Editorial Board so that it will include ad
equate representation from the new Teachers Institutes in the Demonstration 
Project. It is also working on Number 9, intended for Fall or Winter 1999, 
which will be the Number already designated by the Editorial Board as focusing 
on "Urban Partnerships." It will feature the National Demonstration Project 
and will include essays by participants in the new Teachers Institutes. 

Looking Toward the Future 

It is clear that this first year of planning has been remarkably successful in estab
lishing a league of Teachers Institutes that stretches from coast to coast. It is 
important that each site begin to think of itself as a full member of this league, 
receiving advice and assistance from the Yale-New Haven Teachers Institute, 
and being monitored as necessary by this Institute, but nonetheless developing a 
significant collegiality with all the other sites. The Yale-New Haven Teachers 
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Institute wants to foster in other Teachers Institutes both a commitment to its 
principles and a necessary independence. One task for the Yale-New Haven 
Teachers Institute is obviously that of encouraging each site to learn how to 
proceed independently in its distinctive circumstances, and cooperate with other 
sites, while yet remaining true to the approach that we have laid down. On the 
basis of this preliminary success, we can look forward with appropriate caution 
and prudence to the possibility, if adequate funding can be obtained, of a second 
phase of demonstrations. Certainly the visibility of this National Demonstration 
Project would be greatly enhanced by some expansion of the league now estab
lished even before the end of this three-year grant. 

National Advisory Groups 

National Steering Committee 

The National Steering Committee, formed on the model of the Steering Com
mittee that helps to guide the Yale-New Haven Teachers Institute, is composed 
of one school teacher from each site participating in the National Demonstration 
Project. The members of the National Steering Committee are selected by the 
Director of the Yale-New Haven Teachers Institute for a one-year term from 
January through December. They will be teachers prepared to help guide the 
project, to help plan the conferences, and to suggest topics most in need of dis
cussion. They will provide and receive other advice and information, and help 
ensure that teachers play a leading role in the demonstrations and in the common 
work. They will also provide feed-back on the usefulness of each meeting and 
will further the communication among the sites. A Steering Committee member 
must be--and must intend to continue as-a teacher in one of the public schools 
participating in the National Demonstration Project. In separate and joint meet
ings with the National University Advisory Council, they will provide a forum 
in which shared opportunities and problems can be discussed to the mutual ben
efit of all. 

By agreeing to serve as a National Steering Committee member, a teacher 
accepts the following responsibilities. Each member: 

1. Exerts leadership and participates actively in one or more of 
the major endeavors at a demonstration site. 

2. Participates as an Institute Fellow in the seminar offerings at 
that site in the year following selection as a National Steering 
Committee Member. 

3. Attends and comes prepared to meetings of the National 
Steering Committee in New Haven. During 1999 these 
meetings will occur during the January Orientation (January 8-
9), the July Intensive (July 6-15), and the October Annual 
Conference (October 22-23). 
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4. Participates actively in the functions of the National Steering 
Committee. 

Members of the Steering Committee for 1998 include Margaret McMackin 
of the Pittsburgh Institute, Ninfa Sepulveda of the Houston Institute, Douglas 
Earick of the Albuquerque Institute, and Bonnie Wyner of the UCI-Santa Ana 
Institute, each of whom had participated in the July Intensive Session in 1998. 

National University Advisory Council 

The National University Advisory Council, formed on the model of the Univer
sity Advisory Council that helps to guide the Yale-New Haven Teachers Insti
tute, is composed of one university faculty member from each site participating 
in the National Demonstration Project. The members of the National University 
Advisory Council are selected by the Director of the Yale-New Haven Teachers 

~ 

Institute for a one-year term from January through December. They will be 
faculty members prepared to help guide the general direction of the project, to 
help plan the conferences, and to suggest topics most in need of discussion. 
They will provide and receive other advice and information, and help ensure 
that university faculty members play a leading role in the demonstrations and in 
the common work. They will also provide feedback on the usefulness of each 
meeting and will further the communication among the sites. In separate and 
joint meetings with the National Steering Committee of teachers, they will pro
vide a forum in which shared opportunities and problems can be discussed to 
the mutual benefit of all. 

By agreeing to serve on the National University Advisory Council, a fac
ulty member accepts the following responsibilities. Each member: 

1. Exerts leadership and serves as an advisor at a 
demonstration site. 

2. Attends and comes prepared to meetings of the National 
University Advisory Council in New Haven. During 1999 
these meetings will occur during the January Orientation 
(January 8-9), the July Intensive (July 6-15), and the October 
Annual Conference (October 22-23). 

3. Participates actively in the functions of the National 
University Advisory Council. 

Members of the National University Advisory Council for 1998 include 
John Groch of the Pittsburgh Institute, William Monroe of the Houston Insti
tute, Colston Chandler of the Albuquerque Institute, and Thelma Foote of the 
UCI-SantaAna Institute, each of whom also had participated in the July Inten
sive Session in 1998. 
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National Program Documentation and Evaluation 

Internal Documentation and Evaluation 

Extensive and complex processes of evaluation, with elaborate questionnaires 
for Fellows and seminar leaders, have always been part of the procedures of the 
Yale-New Haven Teachers Institute. Such evaluation has been extremely im
portant in persuading funders, the University, and others of the value of this 
effort. It has also been important as a continual self-monitoring that helps the 
Teachers Institute to chart its course into the future. For these reasons our Re
quest for Proposals for the National Demonstration Project requires that each of 
the new Teachers Institutes engage in very similar kinds of internal evaluation. 
Each is committed to undertaking at its own cost, in cooperation with the Yale
New Haven Teachers Institute, an annual review of the progress of the project. 
Each partnership will assume responsibility for a continuing self-evaluation. 

Such internal documentation and evaluation at each site will become part 
of a more comprehensive evaluation undertaken by the Yale-New Haven Teach
ers Institute and embodied in its annual and final reports to the De Witt Wallace
Reader 's Digest Fund. The four new Teachers Institutes will therefore provide 
Institute staff, the Yale-New Haven Teachers Institute Implementation Team, 
and other documenters sent by that Institute with full access to their activities 
and their documentation, including school and upiversity personnel and sites. 
Significant failure to reach stated goals of the demonstration, or to maintain the 
demonstration in accordance with the conditions agreed upon, could result in 
the termination of the funding. 

Each Teachers Institute will submit interim financial reports, annual narra
tive and financial reports, and a final narrative and financial report. The con
tracts with the several sites spell out in detail the necessary contents of these 
reports. 

The financial reports will contain interim and annual financial accountings 
of expenditures made under the terms of this Agreement, including verification 
of cost-sharing. They will set forth in detail the cost of operating the Institute, 
will provide a documentation of other funds allocated to the Institute, and will 
indicate the availability oflong-term funding sources. The final report will pro
vide such accounting for the full term of the Grant. 

The annual narrative reports, which will not exceed 20 double-spaced pages, 
will include as attachments two copies of all brochures, schedules, seminar pro
posals, curriculum units, questionnaires, reports, and news articles. 

The first report, and later reports ifrelevant, will explain how the new Insti
tute is addressing certain concerns that were noted on the occasion of the award
ing of the Grant. The first report will also describe the scope, the strategy, and 
the demonstration goals of the new Teachers Institute. It will explain the pro-
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cess by which it has been established and maintained, the ways that it has adapted 
the New Haven approach, its current activities, and the progress made toward 
the specific goals of the site's demonstration. Subsequent reports will include 
continuing description of the Institute's activities and progress. 

Each report will also include: 

1. Evidence that the new Institute is faithful to the key parts of 
the New Haven approach (the Basic Commitments outlined in 
the Request for Proposals for Implementation Grants); 

2. A summary description of the curriculum units developed by 
participating teachers, with information about the teachers' 
classroom use of the units and any other outcomes of their 
participation; 

3. A description of the relationship between participating 
school teachers and university faculty; 

4. An account of the ways in which teacher-participants in the 
seminars have exerted leadership in planning the seminars, 
recruiting teachers, admitting Fellows to the seminars, 
monitoring their process, and assessing their results; 

5. Indication of the incentives for university faculty members 
and school teachers to participate; 

6. An analysis of the participation of school teachers in Institute 
activities (using surveys and other instruments developed by 
the Yale-New Haven Teachers Institute and modified as needed 
in conjunction with the several partnerships) that documents 
the number of teachers who apply, the representativeness of the 
teachers vis-a-vis the entire pool of teachers eligible to 
participate, and the teachers' and faculty members' assessments 
of the new Institute; 

7. An account of the assistance from the Yale-New Haven 
Teachers Institute that was needed, obtained, and used; 

8. An analysis of the factors contributing to, and hindering, the 
success of the new Institute; 

9. An analysis of the effects of the new Institute upon teacher 
empowerment, curricular change, and other issues central to 
school reform; 

10. Documentation of the partnership's collaborative work with 
the Yale-New Haven Teachers Institute (including responses to 
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questionnaires dealing with the July Intensive Session in 1999 
and the October conferences in 1999, 2000, and 2001); 

11. An account of the progress made toward the goal of 
funding the new Institute beyond the period of this Grant. 

At least once during the grant period, an annual report will include a survey 
of the use of curriculum units by Fellows and non-Fellows in the school system. 
Each report will also include a summary that sets forth in brief compass the 
accomplishments and impact of the demonstration, the impediments encoun
tered, the unanticipated outcomes, and the lessons learned thus far. 

The annual reports may also, at the discretion of the partnership, include 
information that it has obtained based on assessment of curriculum units or sys
tem-wide surveys of their teachers. Though the sites may also undertake, and 
report on, evaluation of students who are being taught by Fellows in the adapta
tions, such evaluations will not be supported by the Grant for this project or any 
cost-sharing that is contributed to its budget. 

The information gleaned from this documentation will be used for annual 
conferences and for directors' meetings, designed to provide continuing conver
sation among the sites, to enable comparison and revision of the demonstrations 
in progress. It will also be used to inform the Institute's dissemination of the 
results of the project. It should have great usefulriess for each of the demonstra
tion sites in their local management, planning, and fund-raising. 

The final narrative report from the several sites will summarize the three
year demonstration in terms of the items covered by the annual narrative reports 
and will then answer the following questions: 

1. What do you think are the most important outcomes, 
impacts, and lessons learned from this projectZ 

2. How has it changed the way in which your institution or 
other institutions may address these issues? 

3. What plans do you have for continuing the partnership at 
your site? 

4. Are there any other observations or reflections that you 
would now like to make about your partnership's work under 
this grant? 

The information contained in these annual and final reports will be trans
mitted with the Yale-New Haven Teachers Institute's annual and final reports to 
the DeWitt Wallace-Reader's Digest Fund. Those reports by the Yale-New Ha
ven Teachers Institute will provide its own supplementary interpretation and 
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assessment of the National Demonstration Project in accord with the criteria 
that have been specified in the awarding of the Implementation Grants. 

External Evaluation 

The Yale-New Haven Teachers Institute and the Institutes established at the part
nership sites will also cooperate fully with an assessment of the National Dem
onstration Project that will be commissioned by the DeWitt Wallace-Reader's 
Digest Fund. The four new Teachers Institutes will therefore also provide evalu
ators commissioned by the Fund with full access to their activities and their 
documentation, including school and university personnel and sites. 

Edward Pauly, Director of Evaluation for the De Witt Wallace-Reader's Di
gest Fund, and Ian Beckford, Evaluation Officer, have explained that this exter
nal evaluation will not be used for grant-monitoring purposes. All such efforts 
will be conducted by ~the Yale-New Haven Teachers Institute. The Fund-com
missioned study will make every effort to complement, and not to duplicate, the 
information-gathering activities of the Yale-New Haven Teachers Institute: in 
fact, it will use and incorporate the information that this Institute collects. 

The principal goal for the Fund-commissioned study will be to provide 
universities and public school systems throughout the nation with answers to the 
questions about organizational strategies, costs, and benefits that they are likely 
to have about the National Pemonstration Project. There is the hope that such 
universities and public school systems will use this information to create Teach
ers Institutes in their own communities, using their own resources. 

The National Demonstration Project is a high priority for the DeWitt 
Wallace-Reader's Digest Fund. The Fund hopes to publicize the project's ac
complishments and to encourage others to emulate it. 
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FINANCIAL DEVELOPMENTS 

During 1998, the Institute received a four-year grant of $2,546,529 for the 
establishment of a National Demonstration Project that would show how the 
collegial and teacher-driven approach that the Institute has taken for twenty-one 
years in New Haven can be adapted to establish similar university-school part
nerships under different circumstances in other cities. 

The Institute also received a three-year grant of$150,000 from the McCune 
Charitable Foundation in partial support of one site in the National Demonstra
tion Project. 

The Institute received $40,000 from the discretionary fund of Yale Presi
dent Richard C. Levin to support one New Haven seminar for 1998, and $40,000 
from the Camille and Henry Davis Foundation in partial support of seminars in 
the chemical sciences in 1999 and 2000. The Institute also received $30,400 in 
an allocation from the Howard Hughes Medical Institute's Undergraduate Bio
logical Sciences Education Program at Yale University. 

The Sherman Fairchild Foundation committed to make a grant of$177,311 
to the Institute payable in two installments by January 1999 and January 2000, 
for the support of New Haven seminars in the sciences. The Horace W. Gold
smith Foundation provided a two-year grant of$100,000, payable in two install
ments, to support operations of the Institute. The Bay Foundation approved a 
grant of $10,000 for the Institute's programs. The Mary and George Herbert 
Zimmerman Foundation also provided a grant of $10,000. 

There is a serious need at this point for additional funding to sustain the 
science seminars in the Institute. All revenue from the Institute's endowment is 
limited to the humanities because of the requirements specified by the endow
ment challenge grant provided by the National Endowment for the Humanities. 
It is important that the Institute build now a science endowment of similar size 
and stability to assure continuing works in the field. 

The Institute also continues to seek funding to enable the continuation of 
On Common Ground as a means of disseminating the progress of the National 
Demonstration Project. 
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CONCLUSION 

During 1998, the Yale-New Haven Teachers Institute made progress in what will 
now be its two complementary areas of activity: the local and the national. 

In New Haven it conducted a program of seven seminars for Fellows. It 
continued its expansion of Centers for Professional and Curricular Develop
ment in the schools (with seven Centers thus far and three more expected in the 
near future). It developed further the relationship of its resources to school cur
ricula. And it pursued its fund-raising to ensure the continuation of its activity in 
New Haven and across the country in the longer term. 

Progress on the national level was most notably assisted by a four-year 
grant from the DeWitt Wallace-Reader's Digest Fund, and a supplementary three
year grant from the McCune Charitable Foundation, for the establishment of a 
National Demonstration Project. The Yale-New Haven Teachers Institute has 
now embarked on the process of working with four other Teachers Institutes for 
the next three years. This Project creates, in effect, a network of Teachers Insti
tutes across the country that can serve as a model for university-school collabo
ration. The periodical On Common Ground may become the vehicle through 
which the progress and results of this National Demonstration Project may be 
disseminated, in order to encourage the establishment of yet more Teachers In
stitutes in other urban centers in this nation. 

The National Demonstration Project comes at a time when the educational 
problem for economically disadvantaged students is urgent and the solution of 
university-school collaboration is politically opportune. Indeed, the American 
public is now overwhelmingly convinced of the importance of improving the 
quality of teaching in public schools; and it is also convinced that all children, 
including the economically disadvantaged, should have teachers who are fully 
qualified. 

According to a landmark poll released by Recruiting New Teachers, Inc., 
and public opinion analyst Louis Harris, nine out of ten Americans now believe 
that the way to lift student achievement is to ensure the presence of well-quali
fied teachers. "Once the issue of student safety was addressed," according to 
Future Teacher, ''the public picked providing a qualified teacher in every class
room-not standards, tests, vouchers, privatization, or school uniforms-as the 
most important way to improve education." The poll also found that more than 
half of the public (55 percent) now believe that the quality of teachers has "the 
greatest influence on student learning." Teacher quality was chosen over a sys
tem of academic standards (30 percent) or requiring achievement tests in core 
academic subjects (14 percent). Indeed, 83 percent of Americans agree that "we 
should ensure that all children, including those who are economically disadvan
taged, have teachers who are fully qualified, even if it means spending more 
money to achieve that." 
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An expanding league of Teachers Institutes from coast to coast would con
stitute a major step in this direction. The Yale-New Haven Teachers Institute 
hopes that its National Demonstration Project can provide an exemplary begin
ning. As one of this year's seminar leaders has said, "I have come increasingly 
to think that eventually this kind of relationship between universities and public 
school systems must become the norm, with universities becoming working part
ners in public education much more than they ever have been. It can't happen 
soon enough." 

In conclusion we quote some remarks made by William Ferris, Chairman 
of the National Endowment for the Humanities, when addressing the Yale Po
litical Union on October 6, 1998. Surveying the accomplishments of the En
dowment, he said: 
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.... perhaps the most inspiring NEH-sponsored project at Yale 
focuses on teaching and intellectual exchange. It is the Yale
New Haven Teachers Institute. 

Charles Frankel, the Columbia University philosopher, once 
said that nothing more important had happened to American 
scholars than the government's invitation to them through NEH 
"to think in a more public fashion" and ''to teach with ... their 
fellow citizens in mind." That's exactly what happened at the 
Yale-New Haven Teachers Institute .... 

The project has been an enormous success in bridging the gap 
between the ivory tower of the academy and the mean streets of 
the city. I can personally attest to the program's value because I 
was one of the first Yale faculty members who took part in it in 
1978-I encouraged teachers to use music, the blues, quilt
making and local folklore as teaching tools .... 

The Institute has also been a roaring financial success, and no 
longer needs federal dollars. After 16 years of NEH support
over $2.2 million-it acquired its own endowment and now 
helps other cities around the country emulate its model. 
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Statements Made on the Announcement of the 
National Demonstration Project 

I was pleased to learn that the Yale-New Haven Teachers Institute has been awarded a grant from the 
DeWitt Wallace-Reader's Digest Fund to establish programs to improve public school curriculum 
around the country. Congratulations are in order, not only for the recent honor, but for the past 20 years 
of work which has led up to the award. The grant is a testament to the quality of the Yale-New Haven 
program and its considerable value to the New Haven community. 

Developing a first-class curriculum is an important step in America's struggle to imporve our children's 
education. Cooperation between our institutions of higher education and our public schools can lead to 
informed improvements. The grant will allow other communities to benefit from the Yale-New Haven 
program by duplicating the lnstitute's methods. The collaboration between Yale and New Haven's 
public schools has greatly improved the quality of the curriculum of the New Haven area public 
schools. I believe this system will also help other school systems around the country. 

Now that the grant has been awarded, the hard work must begin. Your efforts have the potential to 
profoundly influence the way we teach the next generation of Americans. I have always been a strong 
supporter of quality public education. I am proud of the Institute, and the knowledge of the Yale faculty 
that support it will also be working to improve our public education system. I am extremely confident 
that the Institute will live up to all of our expectations and that the program will be a success. 

I appreciate having the opportunity to comment on this significant undertaking and hope you will keep 
me informed of all your future achievements. I wish you the best of luck in this important endeavor. 

-United States Representative Rosa L. DeLauro 

The Yale-New Haven Teachers Institute's innovative effort to promote ·and foster the educational 
partnership between Yale University and the New Haven Public School system is the beginning of a 
potential revolution in American education-a revolution spurred by a desire to better educate 
American children. Over the years, the partnership has allowed more than 435 New Haven teachers to 
work directly with Yale faculty in improving the content and quality of their teaching. And the results 
are clear. New Haven's classrooms have been enriched with the implementation of innovative curricula 
and creative teaching strategies that challenge and engage students. We all talk a great deal about 
improving our public schools, but in New Haven it is more than talk. I am excited about the expansion 
of this successful idea to other communities. 

-United States.Senator Christopher Dodd 

A recent report released by Education Week and the Pew Charitable Trusts began by declaring, "It's 
hard to exaggerate the education crisis in America's cities." The report went on to methodically 
substantiate that point, showing, among other things, that a majority of urban students fail to meet even 
minimum standards on national tests in half the states with large cities. This situation is deplorable, and 
we can't afford to ignore it any longer. 

At the national level, we have finally begun a debate on how the Federal Government can help state and 
local leaders respond to this crisis and revive these dying school districts, with President Clinton 
providing some much-needed leadership. But the reality is that our efforts won't amount to much 
without a sustained commitment from the states and the urban communities most in need to work 
cooperatively to engineer dramatic reforms. This is an enormous challenge, and it will require 
harnessing all the educational resources we have at our disposal. 

That is why the national demonstration program the Institute is proposing sounds so promising. In 
Connecticut, I have seen first-hand the significant contributions that Yale and Trinity College have 
made to lifting up the school systems in New Haven and Hartford and helping students in those cities 



realize their potential. There are many other urban colleges and universities around the country that are 
poised to make similar contributions, especially in terms of sharing their expertise with local public 
school teachers, and the professional development projects you are planning should help improve the 
quality of instruction for thousands of students. 

This is just the kind of innovative partnership we must develop and replicate if we hope to rescue these 
schools and provide the children who attend them with the education they deserve. I wish you the best 
ofluck as you go foward with this initiative, and look forward to hearing about the results. 

-United States Senator Joseph I. Lieberman 

Elementary and secondary schools will be only as good as the faculty members which drive them, and 
theses faculty members will be no more powerful than the scholarship with which they have been 
equipped. Even the most devoted and sensitive science teacher cannot teach physics well if she does 
not know physics. The mbst politically engaged social studies teacher cannot teach history well ifhe 
does not know history. These disciplines are in constant motion, and even the best trained of us 
become quickly out of date. School-university partnerships, such as that pioneered in New Haven with 
Yale, provide a mechanism for the constant intellectual invigoration of public and private school 
teachers. May the tribe of these associations between schools, school systems and universities increase. 

-Theodore R. Sizer, Chairman, Coalition of Essential Schools 

On behalf of the College Board, a nearly 100 year-old association of schools and colleges, I salute the 
Yale-New Haven Teachers Institute for launching its National Demonstration Project. The College 
Board has had the pleasure of supporting the work of the Institute over the years, most notably during 
the EQ Models Program for School-College Collaboration several years back. The Institute stands as 
one of the great university-school collaborations in education, a pioneering model integrating curricular 
development with intellectual renewal for teachers. We applaud the Institute's tremendous contribution 
to the professional lives of teachers, and we sincerely hope that this project will expand its model of 
service to teachers across the country. 

-Donald M. Stewart, President, The College Board 

Universities have the potential to play an important role in helping states and local communities 
strengthen their schools and boost student achievement. When you consider the vast array of resources 
found at most universities, it makes consummate sense for them to partner with elementary and 
secondary schools. The constant cycle of research, talent and technology that is at the heart of every 
good university can be a lifeline for troubled schools. Universities can also offer sustained, innovative, 
and resource rich programs of staff development for classroom teachers and specific content knowledge 
in a wide variety of related areas including public health, psychology, architecture and business. 

The Yale-New Haven Teachers Institute has been a beacon of hope for what is possible when a 
significant partner and an enlightened school district commit to working closely and cooperatively 
together to enhance teaching and to improve the teaching-learning process. States and school districts 
across the country should pause and look carefully at the universities and schools that have discovered 
the power of partnership as a means ofimplementing meaningful reform-the results speak for 
themselves. 

-Gerald N. Tirozzi, Assistant Secretary for Elementary and Secondary Education, 
United States Department of Education. 



The National Demonstration Project offers enormous promise to establish three new university-school 
partnerships, based on the highly successful experience of the Yale-New Haven Teachers Institute. 

For 20 years, Yale-New Haven Teachers Institute has modeled a powerful collaboration between Yale 
and New Haven School District. This model focuses on a five-month-long seminar in which school 
teachers, working with university faculty, create and implement new and dynamic curricular unites 
selected by the school teacher. 

The grant from the DeWitt Wallace-Reader's Digest Fund will allow this unique town and gown, school 
and college initiative to be disseminated nationally. The beneficiaries of these grants will be not only 
the three new sites, but all those in the nation who are committed to the improvement of our public 
school system. This is a great day for education in America. 

-David L. Warren, President, National Association of Independent 
Colleges and Universities. 
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