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September 1984
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September 24, 1986
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November 18, 1986

'""Yale Helps City Teachers Shape Lessons,' New Haven Register,
June 20, 1988

"Urban Education Gets $2 Million Boost,'" by Pamela Coyle,
New Haven Register, October 26, 1990
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ON INTERIOR AND RELATED AGENCIES

APRIL 19, 1991

Mr. Chairman, I appreciate the opportunity this‘morning to speak about the
experience of the Yale-New Haven Teachers Institute, which has been supported
since 1978 by the National Endowment for the Humanities, and more specifically
about the model our program may offer to the National Endowment for the Arts
as they address the legislation passed last November (Public Law 101-512
Section 105) on "access to the arts through support of education.” I was
encouraged t6 see that the Congress has provided there, among other
activities, for projects which would develop faculty resources and curricular
materials in the arts in part through partnerships of colleges and

universities and local education agencies (Section 5A(b) 3, 4, and 6).

Mr. Chairman, we continue to face a crisis in the preparation of our
nation's 2.3 million public school teachers. We therefore must increase the
participation of colleges and universities in the movement for partnerships in

education. We must strengthen and lengthen their ties with schools.
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After 16 years of working precisely in the vein of the projects which this
legislation authorizes, I believe that greatly increased support for these
purposes will be necessary to create the conditions for the systematic and
widespread improvement of teaching and learning of the arts and humanities,

and of the sciences and mathematics, in our nation's schools.

After the mény reports and studies on our schools, after more than eight
years of widespread public concern about improving our schools, I am convinced
that the changes which have been envisioned in the reports, enacted by state
legislatures, mandated by local or state boards of education, will depend upon
the support, the leadership, and the preparation of school teachers. Whether
we speak of increased regulation or deregulation in education--of standards,
accountability, or choice--still, we depend on the capacity and effectiveness

of teachers.

Yet, the needs of the teachers in our nation's schools, in terms of their
previous preparation to teach the subjects they are assigned to teach, are
compelling. It is therefore vital that we assist both those individuals now
in teaching, as well as those individuals whom we especially wish to enter the

profession.

In New Haven, as is the case nationally, there is a dramatic shortage of
teachers who specialized during their formal preparation in the subject areas

in which they now teach. A high proportion of teachers in the sciences and in
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the humanities, approximately 60% and 40% respectively in New Haven, did not
major in college or graduate school in one or more of the subjects they now
teach. In New Haven, more than 40% of art teachers did not major in college

or graduate school in a subject in the arts.

Mr. Chairman, from our educational experiment in New Haven, we know that
collaborative ﬁrograms which emphasize subject matter, if they are conducted
with teacher leadership and on a collegial basis, can further prepare teachers
in the subjects they teach, heighten their morale, increase their expectafions
of their students' ability to learn, encourage them to remain in teaching in
our urban school district, and can thereby improve student learning. Our
program also demonstrates that a cross-section of urban school teachers can
participate successfully in such institutes. In New Haven, Institute
participants are highly representative of all New Haven teachers in terms of

age, race, sex, and other demographic characteristics.

Mr. Chairman, the prepared testimony that I am providing to the
Committee--and which I would now ask be made a part of the hearing
record--describes and documents the concept, operation, and early results of
our Teachers Institute. I have also brought for the Chairman and other
Members who may wish to receive a copy this morning a small book on the

Yale-New Haven Teachers Institute entitled Teaching in America: The Common

Ground, which was published by The College Board in 1985. This book contains

an introduction by Adrienne Y. Bailey, who was Vice President of The College
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Board for Academic Affairs until she returned last year to become Deputy
Superintendent for Instructional Services in the Chicago Public Schools. It
includes also a chapter by Howard R. Lamar, who was Dean of Yale College
between 1979 and 1985; a chapter by Thomas R. Whitaker, Professor of Theater
Studies and English at Yale about a seminar in drama that he led in the
Institute; a chapter by a New Haven schoolteacher, Jane K. Marshall, on an
approach to teaching poetry and painting she developed in working with
Professor and Chairman of Art History at Yale, Jules D. Prown; a chapter by
Robin W. Winks, who last year led an Institute seminar on our National Parks,
about his earlier experience in leading Institute seminars; and a highly
significant evaluation of the Institute written in 1981 by Ernest L. Boyer,

who testified before the subcommittee earlier this morning.
In her introduction, Adrienne Y. Bailey writes:

Three out of five students in the New Haven Public Schools come
from families receiving some form of public assistance. Four
out of five are either Black or Hispanic. Since this
demographic pattern will become increasing characteristic of
public 'school enrollment throughout the United States, the
Yale-New Haven Teachers Institute has chosen, in a sense, to
wrestle with the nation's educational future....This sharply
focused effort increases the likelihood of achieving significant

progress toward the goals of.educational quality and
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equality....The organizational principles followed by the
Yale-New Haven Teachers Institute certainly should receive

careful consideration elsewhere.

Mr. Chairman, because of the importance of attracting and retaining
teachers in our nation's urban school districts, I should stress that almost
half of the teachers who have participated in our Teachers Institute have told
us that their participation in the Institute has contributed to their decision
to remain in teaching in New Haven. In recent years, the proportion of
teachers who have said that their participation greatly influenced their

decision to stay in teaching has increased significantly.

Mr. Chairman, Yale has recently undertaken an initiative, with the
magnificent assistance of the DeWitt Wallace-Reader's Digest Fund, to make the
Teachers Institute a permanent institutional mechanism for Yale's faculty of
the arts and sciences to work with their colleagues who teach in public
schools in New Haven and across the country. At the same time, we are
increasing our efforts to encourage and to assist other institutions to
establish permanently such collaborative programs to benefit mutually the

schools and colleges in their own communities.

I would therefore be pleased, this morning or at a future time, to respond
to questions which you, other Members, or representatives of the National

Endowment for the Arts may have about the experience of the Yale-New Haven
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Teachers Institute in addressing the vast need in all subjects--in the arts no
less than in the humanities, sciences and mathematics--to strengthen teaching

and learning in our Nation's schools.

The NEH has provided indispensable support for our Institute's
development, and I would be delighted if our experience might now prove useful
to the other Endowment as they develop new education programs. Because of the
crisis in the préparation of school teachers in the subjects they teach, the
work of these two agencies which are directly concerned with the Arts and

Humanities is vitally important.
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The Historic and Current Importance of Programs

that Foster Teaching Excellence

During the past eight years our nation's public schools have received
unprecedented attention. Much of what has been said about the condition of
public education has been highly critical, grimly portraying the quality of
our country's 83,000 public schools. However, an encouraging result of this
intensified scrutiny of our schools has been a renewed appreciation of the
ways in which communities can develop partnerships to improve their schools.
In particular, the spotlight has been focused on the growing movement for
university-school collaboration. One of the highest educational priorities
for the 1990s and beyond, many analysts now agree, is for schools and colleges
to work together at the local level to improve the quality of elementary and
secondary education.

Of all the ways schools and colleges might collaborate, there are no
programs more important than those that concentrate on excellence in
teaching. Many observers of our schools single out the present '"crisis" in
teaching as foremost among the problems of schools. Based upon our experience
with the Yale-New Haven Teachers Institute, we know that school-college
collaboration, though not a panacea, can improve teaching and learning of the

humanities in our schools.
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The intérrelation of schools and colleges has, of course, been a central
theme in the history of American education. Over the past century many of the
most influential analysts of our schools have emphasized the fundamental
importance of teaching to schools, and of the continuing engagement of
teachers with the subjects they teach. In a series of widely-read essays
published in 1893, Joseph M. Rice argued that ''teachers must constantly
endeavor to grow both in professional and in general intellectual strength."
Having observed schools in thirty-six cities, Rice concluded, "by far the most
progress has been made in those cities where the teachers themselves are the
most earnest students.... [I]t is, after all, the teacher that makes the
school" (Rice, 1893, p. 15). That same year, under President Charles W.
Eliot, Harvard University instituted free courses for Cambridge teachers in
new subjects in the sciences. The following year, writing for the Committee
of Ten, Eliot asserted that the changes the Committee recommended depended on
teachers more highly trained during their initial preparation and while in

service. The Carnegie Report of 1920 on The Professional Preparation of

Teachers spoke of the importance of ''regular periods of uninterrupted study"
for teachers because ''the present vitality of the school is directly involved"
(Learned and Bagley, 1920, p. 281). 1In 1945 the authors of the Harvard

Report, General Education in a Free Society, stated that ''there is no

educational reform so important as the improvement of teaching,' and that the
greatest of the schools' needs was '"a more rounded, longer, more continuing
education of teachers'" (Harvard Committee, 1945,.pp. 104, 90). In 1963 James

B. Conant's The Education of American Teachers recommended especially

continuing study and in-service education for teachers.
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In 1983, in the Carnegie Report on High School, Ernest L. Boyer called for
greater emphasis on subject matter in the initial preparation of the teacher,
and for "a planned continuing education program...[as] part of every teacher's
professional life" (Boyer, 1983, p. 178). As Boyer later wrote in commenting
on the numerous education studies and reports issued in 1983, ''We are
beginniné to see that whatever is wrong with America's schools cannot be fixed
without the help of those teachers already in the classrooms. Most of them
will be there for years to come, and teachers must be viewed as part of the
solution, not as part of the problem" (Boyer, 1984, p. 526).

After the many reports on our nation's schools, then, there has been a
rediscovery of the fact that the educational improvements envisioned in the
reports, enacted by state legislatures, and mandated by state boards and local
school districts depend on the support and especially on the preparation of
school teachers. Thus the Yale-New Haven Teachers Institute is following
precisely the course that educational leaders have repeatedly urged, a course

that is even more necessary at the present time.

Recognition the Yale-New Haven Teachers Institute Has Received

Since its establishment in 1978, the Institute has repeatedly been
recognized for its pioneering and successful approach. In 1980 the
Rockefeller Commission on the Humanities cited the Institute as a promising
model of university-school collaboration that 'integrates curriculum
development with intellectual renewal for teachers.'" 1In 1982 the National

Endowment for the Humanities awarded the Teachers Institute an unsolicited
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grant for the dissemination of its model nationally, and revised NEH
guidelines to encourége other communities to develop similar programs. The
College Board asked the Institute in 1983 to join the Education EQuality
Project's Models Program to serve as a resource for other institutions and
schools., |

In 1984 the American Association for Higher Education, Council of Chief
State School Officers, National Association of Secondary School Principals,
and the Carnegie Foundation for the Advancement of Teaching singled out the
Institute as a "pioneering and nationally significant program with an
exemplary approach for improving public education." This recognition was
accorded at the AAHE 1984 National Conference on Higher Education. The
Teachers Institute also received the 1984 Grand Award from the Council for the
Advancement and Support of Education as one of the best collaborative programs
in the nation.

In 1985 the U.S. Department of Education cited the Teachers Institute as
"exemplary' and ''among the most substantial and effective' university-school
partnerships in the nation. The Teachers Institute was then invited to
present its program at the second National Symposium on Private Sector
Initiatives, sponsored by the White House. The Institute was also invited to
make a presentation at the National Capital Quest Conference of the American
Federation of Teachers. That same year, the book describing the Institute,

Teaching in America: The Common Ground, was republished by the College Board

and widely advertised and distributed through them.
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The Institute director presented testimony in 1985 before the Senate
Subcommittee on Education, Arts, and Humanities because the Committee was
considering legislation that would authorize a major national program of
teachers institutes in the humanities in all the states. The sponsors of the
legislation singled out the Yale-New Haven Teachers Institute as a highly
successful example of precisely the kind of program they envisioned the
legislation would establish in many communities across the country.

More recently, in their 1988 report, An Imperiled Generation; Saving Urban

Schools, the Board of Trustees of the Carnegie Foundation for the Advancement
of Teaching recommended that 'colleges should have summer and year-long
institutes, following the Yale-New Haven Teachers Institute model which asks
the teachers themselves to shape the content of the program." In testimony
before the U.S. Senate and House committees in 1989 Ernest L. Boyer
recommended the Yale-New Haven Teachers Institute as a model for institutes to

be established across the country.

The Compelling Needs of Teachers

The needs of teachers in our schools are compelling and must be
addressed. As is the case nationally, a high percentage of teachers in New
Haven have minimal formal preparation in their subjects. Only about 60
percent of New Haven secondary school teachers in the humanities and about 40
percent in the sciences majored in college or graduate school in the subjects
they are teaching. Moreover, because scholarship in these fields is
constantly changing, even those teachers who majored in the subjects they

teach need to stay abreast of new findings and interpretations.
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In New Haven during the 1980s, as in many school districts that have
experienced declining secondary school enrollments, the rate of teacher
turnover has been only about Z percent. In so stable a teaching force many
individuals are_reassigned to teach subjects they either have not taught
recently, or have never taught before. The magnitide of this problem
nationally is not fully known. Certainly, even though we need much better
statistics, tens of thousands of teachers are currently teaching subjects in
which they either are not prepared or certified. Furthermore, even in times
of higher turnover of teachers, teaching assignments--and therefore teachers'
need for further preparation and new classroom materials--change frequently in
response to shifting priorities of schools, which are so influenced by social
and political change.

This present state of teacher preparation will not be quickly improved as
a result of new teachers entering the profession. Nationally, in 1983, the
latest year for which national information is available, more than 14 percent.
of newly hired teachers in central city school districts were uncertified in
their principal field (Darling-Hammond, 1988, p. 17). Thus there are already
shortages of qualified teachers, especially in some subjects and some areas of
the country. These shortages are likely to become more widespread and severe
at the secondary level as the children of the ''baby boomlet,' who began in
1985 to increase total elementary school enrollment, begin in the mid-1990s to
enter secondary schools (McCarthy, 1984, pp. 7-8).

In short, to strengthen teaching in public schools we must provide for the
ongoing preparation of individuals already in, and those now entering, the

profession.
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Not only the demographic information I have cited, but also research
findings underscore the importance of this work. i mention four points in
particular: First, we know that a serious problem facing the teaching
profession is its inability to retain many of the individuals we especially
wish fo remain in teaching. Second, we also know that a principal reason
these people leave teaching is the lack of intellectual stimulation,
colleagial relationships, and serious discourse with other adults--all of
which should, but often do not, characterize the profession. Third, we know
that there is little correlation between length of experience in teaching and
effectiveness as a teacher. Fourth, we know that the recency of the teacher's
own learning is an important factor in student learning.

Ironically, then, at a time when many businesses and professions in our
society increasingly require continuing education, we have not fully

appreciated the fact that teachers themselves are the largest white collar

group in need of professional development.

When we speak of university-school collaboration, therefore, we refer not
only to a most natural, logical, and fruitful alliance, but also to one that
could not be more timely: The present vitality of our schools is, in fact, at
stake.

Equally important, collaborative work in this vein can begin to create the
professional life and the conditions for teaching which will help both to
attract and to retain those individuals whom we now wish to enter and to stay

in the profession.
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All of this argues for the critical importance of partnerships between
schools and colleges and universities through which school teachers and
university faculty members can address together, as colleagues, the common

problems of teaching their disciplines.

The Partnership the Yale-New Haven Teachers Institute Represents

From the beginning, the administrations and teachers of Yale University
and the New Haven Public Schools have worked in partnership in planning and
guiding the Teachers Institute. In 1969, the Yale History Department and
teachers from Lee High School began the History Education Project (HEP), which
assisted a number of New Haven social studies teachers in developing improved
curri;ula for courses in American history, world area studies, and urban
studies. The success of HEP led to discussions about organizing a more
ambitious and demanding program that would include additional disciplines.
This was a specific response to the general question: How can institutions
located in center-city areas become constructively involved in addressing
problems of the communities where they reside, and on which they depend? The
way that Yale and New Haven answered this question, we believed, might be of
value to universities and school systems elsewhere.

In response to a request of the Superintendent of Schools and the Board of
Education, the expansion of the earlier joint program in history began with
the addition of seminars in English, the subject in which the Schools then saw
the greatest need. In 1977, the Superintendent of Schools and the New Haven
Board of Education joined with their counterparts from Yale to determine. the

philosophy and design of the new program.
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Teachers and administrators from the University and the Schools quickly
reached a consensus: The relationship between the University and the Schools
must be both prominent and permanent within any viable larger relationship
between Yale and New Haven, and, of the many ways Yale might aid New Haven,
none is more logical than a program that shares Yale's educational resources
with.thé Schools. Because of changing student needs, changing objectives set
by the school syStem and each level of government, and changing scholarship,
school curricula undergo constant revision. Because of Yale's strength in the
academic disciplines, all agreed that developing curricula, further preparing
teachers in the subjects they teach, and assisting teachers to keep abreast of
changes in their fields are the ways that Yale can most readily assist the
Schools.

The intent was not to create new resources at Yale; rather, it was to make
available in a planned way Yale's existing strength, that is, to expand and
institutionalize the work of University faculty members with their colleagues
in the Schools. Even at this early stage, both Yale and the Schools sought a
course of action that might have a substantial impact. The Teachers Institute
was established, then, in 1978, as a joint program of Yale University and the
New Haven Public Schools designed to strengthen teaching and thereby to
improve student learning in our community's middle and high schools. The
Teachers Institute has since become by far the most comprehensive, intensive,

and sustained collaboraton of Yale faculty members with public school teachers.

Principles and Operation of the Institute

Four principles guide the program and constitute much of its
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distinctiveness: First, teachers of students at different levels can and must
interact as colleagués to address the common problems of teaching their
disciplines. Second, teacher leadership is crucial in efforts to revitalize
public education. Third, teaching is central to the educational process, and
teacher-develdped materials are essential for student learning. Fourth,
university-schbol collaboration must be long-term if it is to be truly
effective.

Collegiality. Each year as many as 80 New Haven school teachers, or

almost 20 percent of all secondary school teachers in the humanities and the
sciences, become Fellows of the Institute to work as colleagues with Yale
faculty members on topics the teachers themselves have identified. The
Institute is organized to foster collegiality. Through the Institute,
teachers become full members of the Yale community and are listed in the
University directory of faculty and staff. This has symbolic meaning in
recognizing them as colleagues and practical value in making the human and
physical resources of the University accessible to them. Teachers who
complete the program successfully receive a stipend, as well as certification
of their course of study, if they are pursuing an advanced degree. They also
receive four 'continuing education units (CEUs)'" applicable to the nine CEUs
they must acquire every five years in order to be recertified to teach in
Connecticut schools.

The Institute's rigorous five-month program of talks, workshops, and
seminars incorporates the Fellows' preparation of new curricular materials

that they and other teachers will use in the coming school year. The
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materials Fellows write are compiled into a volume for each seminar and
distributed to all New Haven teachers who might use them. Institute
Representatives in each school promote widespread use of these materials by
their colleagues.

A number of the University's most distinguished faculty members have given
talks and led seminars in the program. The seminars, which are not regular
courses, have the related and equally important purposes of increasing
Fellows' background and developing new curricular materials on the seminar
subjects. As a group, Fellows study the seminar subject generally by
discussing common readings; individually, each Fellow selects a more limited
aspect of the subject, and researches and develops it in depth for classroom
use. Each seminar must balance these complementary, but in some ways
distinct, activities.

Teacher Leadership. In order to practice collegiality in the day-to-day

workings of .the Institute, we devised an administrative structure that
reflects the primacy of teachers. We did not wish the program to be something
concocted by Yale and imposed upon the Fellows, nor did we wish to create
different classes of Fellows by involving New Haven school administrators in
administrative roles in the Institute. At the most practical level, we hoped
to use peers to solve problems of absence or lateness, in order to avoid
placing the Yale faculty members in authoritarian roles. Teachers serving as
Institute Coordinators and Representatives have provided a solution to all
these potential difficulties.

Through the Coordinators, the Institute seeks to ensure that its
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activities meet the needs of teachers and their students. Coordinators must
be, and must intend to continue as, teachers in New Haven's public schools and
must participate as Institute Fellows. Their principal responsibilities
include coordinating the activities of the School Representatives; taking
major responsibility for the admissions process; and assisting with the
long-range planning, evaluation, and national dissemination of the program.

In addition, in each middle and high school, one or two teachers represent
their colleagues to assist with plamning, organizing, and conducting Institute
activities. Collectively the School Representatives represent every middle
and high school teacher in the sciences, mathematics, and the humanities. '
They promote the Institute to other teachers in their school and enable them
to have a direct role each year in designing the program. Specifically, they
are responsible for maintaining frequent contact with, and soliciting the
views of, all teachers in their school; promoting the use of
Institute-developed curricular materials by their colleagues; and urging
teachers who are not Institute Fellows to attend all activities open to them.
School Representatives must intend to continue as teachers in New Haven's
public middle or high schools, and must participate as Institute Fellows.

Through the Coordinators and School Representatives we have developed and
maintained both rigorous expectations and an accommodating schedule so that
there has been a high level of participation by New Haven teachers.

Our evaluator in 1980, Professor Robert Kellogg, Dean of the College at

the University of Virginia, puts the matter well:
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In order that the "managerial'' aspect of the school
administration not be reflected in the operation of the
Institute, a small group of teachers, the Institute
Coordinators, serves to ''represent' both the schools in the
Institute and the Institute in the schools. The conception is
ingenious, and the individuals who serve as Coordinators are,
more than any other single element, crucial to the Institute's
successful operation. The Coordinators I met were thoughtful
and intelligent men and women who understood the purpose of the
Institute and were effective representatives of the two
institutions of which they were members.

To participate in so demanding a program, teachers must believe that the

Institute can assist them in their own teaching and that, by extension, it can

over time improve teaching and learning throughout the schools. Our evaluator

in 1981,

Ernest L. Boyer, wrote in his report:

The project has teacher-coordinators in each participating
school who clearly are committed and who pass on their
enthusiasm to colleagues. One of the most impressive features
of my visit was the after school session I had with these
Coordinators from the New Haven schools. Arriving after a
fatiguing day, the teachers turned, with enthusiasm, to key
issues. How can the Institute best help us meet our goals? How
can we improve our work?...The dedication and optimism of these
teachers was impressive, almost touching....The significance of
teacher leadership cannot be overstated.

Long-term Collaboration. An objective of the Teachers Institute is to

involve annually as many school teachers as possible and to provide a range of

seminar subjects in the humanities and the sciences, so that the program can

address school curricula, and thus students' education, broadly.

Three-hundred nine (309) individual teachers have completed the program

successfully from one to thirteen times, and 73 Yale faculty members have

given Institute talks or led one or more seminars. Since 1978, the Institute

has offered 88 different seminars in the arts and humanities, the social
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sciences, méthematics, and the physical and life sciences. Through these
Institute seminars Fellows have developed 708 individual curriculum units for
use in school courses.

Thus the impact of the Institute over time is proportional to the number
of teachers who participate on a recurring basis, and the influence of the
program on teachers' preparation and curricula is cumulative.

In one of its principal recommendations, the Rockefeller Commission on the
Humanities concluded:

Because schools change slowly, we endorse models of
school-college collaboration that emphasize long-term
cooperation. We recommend that more colleges or universities
and school districts adopt such programs for their mutual
benefit, and that funding sources sustain programs and
administrative costs on a continuing basis. Programs of
school-college collaboration offer the best opportunity to
strengthen instruction in the schools while providing
intellectual renewal for teachers. (Commission on the
Humanities, 1980, p. 56)

After five years of developing the Teachers Institute as a model of
university-schobl collaboration, Yale and New Haven therefore decided to seek
an endowment to give the program a secure future. As our evaluator in 1983,
Theodore R. Sizer, wrote:

The Institute's work now reaches virtually every New Haven
public middle or high school student. Over a third of the
city's teachers have been directly involved, and more wish to
join. A significant number will continue to stay involved,
enjoying "intellectual renewal'' as well as '"curriculum
development,' as the National Commission on the Humanities
expressed it. Such renewal does not come quickly. It benefits
from sustained contact, from supportive conditions, from
simmering.
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Emphasis on Classroom Application. The Institute's approach differs from

conventional modes of curriculum development. Classroom teachers, who best
know their students' needs, work with Yale faculty members, who are leading
scholars in their fields. The Institute does not develop curricula on certain
topics only because they are important in terms of recent scholarship; rather,
it brings this current knowledge of a field to the assistance of teachers in
the areas they identify as their main concerns. The Institute involves no
"curriculum experts' in the usual sense, who would themselves prepare new
materials, train teachers in short-term workshops to use these materials, and
then expect the materials significantly to improve classroom teaching.
Instead, the Institute demonstrates that long-term collaboration between
school teachers and university scholars can produce curriculum materials of
high quality pertinent to student needs, and can have a real influence on
teaching and learning in schools.

What Fellows write, then, is not "curriculum" in the usual sense. They
are not developing content and skill objectives for each course and grade
level, nor are they preparing day-by-day lesson plans for their courses.
Institute units also differ from traditional curricula in form; they are not
composed mainly of lists and outlines of topics to be covered. Rather,
teachers research and write in prose on a manageable topic within the seminar
subject and strategies for introducing that topic in their own teaching.

By writing a curriculum unit, teachers think formally about the ways in
which what they are learning can be applied in their own teaching; we

emphasize that the Institute experience must have direct bearing on their own
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classes. This balance between academic preparation and practical, classroom
application--as well as the depth and duration of our local collaborative

relationship--are central features of the Yale-New Haven Teachers Institute.

The Institute's Offerings in the Humanities and in the Sciences

Through the Teachers Institute, the academic resources of a major
institution are focused in a concentrated way on the school system in our own
community. The Ihstitute makes available the principal resource of the
University, our faculty, to assist teachers in meeting their students'
educational needs.

Each year the teachers who participate as Fellows take part in the
five-month program of talks, workshops, and seminars that culminates with the
Fellows' preparation of new curricular materials. The talks are intended to
stimulate thinking and discussion and to point up interdisciplinary
relationships in scholarship and teaching. Presenting Institute unit
guidelines, the workshops explore the Fellows' own approaches to writing a
curriculum unit and stress the audience for whom Fellows are writing: other
teachers.

Each fall, the School Representatives canvass the teachers in their
schools to determine the subjects that prospective Fellows would like the
Institute to treat. The Institute then circulates descriptions of seminars
that address teachers' interests, and the Institute Coordinators, after
several meetings with the Representatives, ultimately select which seminars

will be offered. In effect, New Haven teachers determine the subject matter
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for the program each year. In applying to the Institute, teachers describe
curriculum unit topics on which they propose to work and the relationship of
these topics both to Institute seminars and to courses they will teach in the
coming school year. In this way, the seminar leaders can tailor the readings
and discussions of the seminars to Fellows' specific interests and teaching
needs.

The Institute's numerous past offerings in the humanities have been
concentrated in the disciplines of literature, history, art history, and
classical civilization. Many of the University's distinguished senior faculty
members in the humanities, including the former Dean of Yale College and the
Chairmen of the Departments of English, History, American Studies, and Spanish
and Portuguese, have led Institute seminars. Several faculty members have led
two, three, or four seminars in the program.

Seminars in literature have emphasized close textual analysis of and
critical writing on major works of the American, European, and South American
literary traditions. The Teachers Institute has offered a series of seminars
which explored particular literary genres, including a survey of major
literary genres, as well as concentrated studies in poetry, the short story,
drama, biography, detective fiction, and autobiography. Thomas R. Whitaker,
Professor and Chairman of English, for example, has led three seminars in
drama. Traugott Lawler, Professor of English and Master of Ezra Stiles
College, has led two seminars in poetry. Robert B. Stepto, Proféésor of
English and Afro-American Studies, has led two seminars in American

autobiography. Roberto Gonzilez-Echevarria, R. Selden Rose Professor of
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Spanish and fomer Chaimman of Spanish and Portuguese, led, among the three
seminars he has offered, one on the modern short story in Latin America.
Robin W. Winks, Randolph W. Townsend, Jr. Professor of History and former
Chairman of the Council of Masters, has led, among his five Institute
seminars, two on detective fiction. In each of the seminars concentrating on
a particular génre, there has been an emphasis on how best to introduce middle
and high school students to the genre, how to relate what students would study
to their own experiences, and how, simultaneously, to teach analytical reading
and composition skills.

Additional seminars in literature have taken a thematic approach. Micﬁael
G. Cooke, Professor of English and past Chairman of the University Advisory
Council for the Teachers Institute, has led two such seminars. One considered
the theme of the stranger in mﬁdern fiction, and a second explored the
relationship between the oral tradition and the civilization in which it
developed in three literary environments: classical Greek poetry and drama,
British poetry and German folktales, and Black American fiction. Sylvia
Molloy, Professor of Spanish and Chair of Spanish and Portuguese, led a
seminar on family relationships as depicted in Latin American fiction.
Lawrence J. Manley, Professor of English and Director of Undergraduate Studies
in Renaissance Studies, led a seminar on ideals of community during the growth
of urban life and its impact on society and the arts between 1250 and 1700.

Several seminars have explored literature and history together. For
example, Robin W. Winks, Randolph W. Townsend Jr. Professor of History and

Master of Berkeley College, has led three seminars in the program in British
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history and literature, and American history and literature. Henry A. Turner,
Professor and past Chairman of History and Master of Davenport College, led a
seminar on twentieth-century American history and literature. Alan
Trachtenberg, Professor and Chairman of American Studies and Professor of
Engliéh, also led a seminar in American literature and culture. Offerings in
history and literature have included as well a seminar on Central and South
American history and literature led by Roberto Gonzalez-Echevarria, Professor
of Spanish and Chairman of Spanish and Portuguese, and a seminar led by
Jean-Christophe Agnew, Associate Professor of American Studies and History,on
autobiography and nineteenth-century American history.

In history, the Institute's seminar offerings have included studies in
American history; studies of state and local history; and approaches to
history which pursue a particular methodology. One of several Institute
seminars-which have concentrated on American history was, for example, a
seminar led by Robert M. Cover, Chancellor Kent Professor of Law and Legal
History, on the Constitution in American History and American Life. Another,
led by Robert A. Burt, Southmayd Professor of Law, examined the roles of the
courts, Congress and the Constitution during the twentieth century.

Seminars on state and local history have offered the pedagogical
advantages of teaching a subject where abundant primary resources are easily
available and have also aided teachers in the presentation of major aspects of
United States history. In this area, for example, Howard R. Lamar, former
Dean of Yale College, Sterling Professor of American History, and former
Director of the Division of the Humanities led a seminar on nineteenth-century

industrial New Haven and the United States.
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Among oﬁr offerings which have explored the usefulness of a particular
methodology in the teaching of history, literature, and culture, were, for
example, two seminars led by Jules D. Prown, Professor of History of Art, on
art, artifacts, and material culture. Professor Prown's seminars investigated
ways of discovering the cultural evidence found in objects in order to
understand the culture that produced them. Two other seminars, led by Bryan
J. Wolf, Profeséor of American Studies and English, examined how ideas of
America and family life have been depicted in literature and painting.

The Institute has also offered seminars in classical civilization. For
example, William G. Thalmann, Associate Professor of Classics and Director of
Undergraduate Studies for Directed Studies Special Programs in the Humanities,
led a seminar on Greek and Roman mythology from Homer through Virgil. Victor
Bers, Associate Professor and Director of Graduate Studies in Classics, also
led a seminar on Greek civilization which incorporated Greek literature, art,
history, political thought, and philosophy.

Between 1978 and 1990 the Institute offered 18 seminars in the sciences,
mathematics, and technology. The majority of the Institute's work in these
fields has taken a strongly interdisciplinary approach. An early seminar, for
example, led by Ronald C. Ablow, Professor of Diagnostic Radiology and
Pediatrics, integrated the physical énd life sciences and incorporated as well
advanced medical technology. One of the main areas of teachers' interest has
been the physical sciences, engineering, and technology. Charles A. Walker,
Raymond J. Wean Professor of Chemical Engineering, for example, led a seminar

that provided a comparative study of coal and uranium as sources of
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electricity, beginning with a quantitative analysis of these two methods for
generating electricity. In a second seminar, Professor Walker discussed the
impact of science and technology on varied aspects of society, including
population, labor and work, and the environment. Peter P. Wegener, Harold
Hodgkinson Professor of Engineering and Applied Science, led a seminar in
aerodynaﬁics which examined the science of flight, as well as its recent
history and impact on transportation. Werner P. Wolf, Raymond J. Wean
Professor in Applied Physics and Professor of Physics, led a seminar on the
nature and property of crystals. Through a seminar in electrical technologies
led by Robert G. Wheeler, Professor of Applied Physics, Fellows studied how
technology has changed the ways society lives, works, and thinks between the
introduction of artificial illumination in the nineteenth century and the
development of microelectronics in the late twentieth century.

When we started our Institute, some observers were skeptical that our
project would involve distinguished Yale scholars and teachers. The kind of
senior faculty participation that we have had, however, is precisely what we
intend to continue and what, with increased federal support, might become more

widespread throughout the nation.

The Demonstrated Value of the Institute to

New Haven Teachers and Their Students

The results of the numerous evaluations of the Teachers Institute offer
real encouragement that such collaborative programs can assist our schools in

specific ways. The results are cumulative and growing: more than one-third
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(37 percent) of all New Haven secondary school teachers in the humanities and
the sciences have completed successfully at least one year of the Institute.
As described below, many have participated from two to thirteen years.

Evaluation by Prominent Educators. Annual evaluations by outside

consultants have been particularly encouraging. In his report in 1981, Ernest
L. Boyer, former U.S. Commissioner of Education and current President of the
Carnegie Foundation for the Advancement of Teaching, wrote: ''The impact of
the Yale-New Haven Institute far exceeded my expectations....Rarely does
[school-college collaboration] get to the heart of the matter--helping
teachers and advancing the quality of education. The Yale-New Haven teacher
project is a dramatic exception to this rule." Theodore R. Sizer, former Dean
of the Harvard Graduate School of Education and Chairman of the national Study
of High Schools, wrote in his report in 1983:

I share the view of my predecessor 'visitors' that yours is a

remarkable program, for its clear and useful focus, for its

simplicity and--above all else--for the atmosphere of

constructive collegiality between Yale and New Haven teachers

that has been created....The arguments for the current scale are

powerful, All too few school '"reform" efforts get the scale

right; almost universally they are too ambitious.
He concluded that '"the healthy mixture of respect and realism among the
participants in the Institute is as refreshing as it is striking. Many
universities would not dare to attempt such a program, much less seek to endow

it. Yale is notable for its commitment."

Evaluation by Participants. In addition to review by outside consultants,

our evaluation activities have included written evaluation of the program by

participants. The comments that Fellows have made at the conclusion of each
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year's program have resulted in a number of program refinements, and have
provided extensive documentation of their views on the program for the
Institute's annual reports.

In 1981 the Institute first developed lengthy questionnaires for a more
comprehensive examination of the influence of its program on teaching and
learning in New Haven middle and high schools. Overall, this analysis
showed--as subsequent studies have confirmed--that the Institute has
significantly increased teachers' knowledge of their disciplines, raised their
morale, heightened their expectations of their students' ability to learn,
encouraged them to remain in teaching in New Haven, and has in turn improved
student learning.

Teacher Surveys. Also in 1981 we first surveyed all New Haven teachers,

both those who had been Fellows and those who had not, concerning their use of
the curriculum units Fellows prepare. In the spring of 1985 we conducted a
similar but more detailed survey. The principal aim of the latter survey was
to reveal the extent and patterns of use of Institute-developed materials by
Institute participants and other teachers in the schools during a particular
school year. The survey showed that the number of school classes in which
Institute-developed curriculum units are taught more than doubled between 1981
and 1985.

Already by 1984 Institute-developed units were taught in more than fifteen
hundred school classes with an attendance of thirty thousand students. A
third of all New Haven secondary school teachers--whether or not they have

been Fellows of the Institute--use Institute-developed units. A high
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proportion of units written since 1978 have remained in use, and the use of
units does not depend upon how recently they were written. Furthermore, 71
percent of the teachers who use units use two or more, and 43 percent use
three or more. The overwhelming majority of teachers who use units (over 97
percent) have stated that the curriculum units they use are both innovative
and successful with students.

Ongoing Study of Fellows' Participation and Retention. In the fall of

1990 the Institute updated its ongoing study of New Haven teachers who have
been Fellows in terms of the proportion of eligible teachers from each New
Haven school and department who have participated, the number of times Feliows
have completed the program, and whether Fellows have remained in teaching in
New Haven. This study showed that of the 309 individual New Haven teachers
who have completed the program successfully at least once between 1978 and
1990, two-thirds are currently teaching in a New Haven school. Another
thirteen Fellows (4 percent) have assumed full-time administrative posts in
the school system. Thus 70 percent of all Fellows are currently working in
the New Haven Public Schools. These statistics are particularly encouraging
because of the Institute's determination to involve individuals who will
continue their work with students in our urban school district.

In terms of frequency of participation, of current New Haven teachers who
have participated in the Institute, two-thirds (67 percent) have participated
once or twice. Sixteen individuals (8 percent) have participated in the
Institute seven or more times. On the other hand, of Institute Fellows who

have left the New Haven school system, 80 percent completed the program only
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once or twice, and only eight individuals (9 percent) completed the program
four or more times. Thus, as an indication of its cumulative influence in the
New Haven school system, and as potential evidence of its effects in retaining
teachers in New Haven, the Institute has worked in the most sustained way with
those individuals who have chosen to remain in teaching in New Haven schools.
Very significant with respect to the capacity of professional development
programs such as the Teachers Institute to work successfully with a
cross-section of school teachers, the New Haven teachers who have been
Institute Fellows are highly representative of all New Haven teachers in terms
of age, sex, race, and academic background. Because of the importance of
attracting, retaining, and developing minority teachers, I cite in particular
the fact that the percentage of Black and Hispanic teachers who have completed
thé Institute successfully closely resembles the proportion of Black and
Hispanic teachers in the schools. One-third (32.8 percent) of all Institute
Fellows are minority teachers. The following table also shows the disparity

between Black, White, and Hispanic students and their teachers.

Institute Fellows (to 1990) Compared with All New Haven Teachers and Students

White Black Hispanic  Other Total
Institute Fellows 67.2% 27.4% 5.4% 0.% 100%
All New Haven Public
Schools Teachers 67.8% 24.6% 6.7% 0.9% 100%

New Haven Public
Schools Students 17.8% 59.1% 21.5% 1.6% 100%
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Forthcbming Studies and Evaluation Plans. Beginning in 1984 the

Institute was able to work more intensively in program evaluation because of
support from the Rockefeller Foundation. The studies we undertook included a
more detailed examination of the subjects, structures, styles, and uses of the
curriculum units Fellows have written since 1978; an ethnographic field study
of the process of teacher leadership and participation in the Institute; and
multifaceted quéstionnaires for extensive analysis of the results of teachers'
participation. We presently are preparing public reports on these studies so
that they can be furnished to those of the Institute's constituents who may
wish to receive them. These reports will be particularly useful, we believe,
to individuals developing similar programs in other communities. We also
expect to prepare summaries of the reports individually, as well as a more
comprehensive statement of the results of all the studies considered together,
so that these more general reports on the study findings can be made available
to a wide audience.

The Institute's ongoing evaluation, which employs the perspectives of
several methodologies, will reveal and document much more about the effects of
the program on teaching and learning in New Haven. Hopefully, this also can
suggest future directions for innovative research at a time when many
individuals are calling for the development of new approaches in education
evaluation generally, and for the identification specifically of the most
promising means for assessing the results of collaborative programs.

With respect to the future, only 3 percent of 1989 Fellows and 2 percent

of 1988 Fellows have said they do not intend to participate again in the
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Institute. In an early study about 80 percent of teachers who had never been
Fellows said they would take part, or would consider participating, in the
future. In fact, for the 1990 program a record high number of New Haven
teachers applied to participate. Moreover, between 1986 and 1990, one-third
or more of Institute Fellows were taking part in the Institute for the first
time. This confirms our belief that the Institute will continue annually to
attract first-time participants together with former participants on a

recurring basis in New Haven.

The Value of the Program to Yale University

The Institute also benefits Yale. As the late Yale President A. Bartlett
Giamatti pointed out in an interview on the December 7, 1980, David Susskind
television program, ''it is profoundly in our self interest to have coherent,
well-taught, well-thought-out curricula" in our local schools and in secondary
schools throughout the country. The Institute is important fo Yale not only
in terms of future students, but also in terms of what our faculty members who
lead Institute seminars gain from the program. They increase their knowledge
about public schools and the background of many of their own students.

Faculty members often speak also about how their experience in the Institute
has influenced their own teaching and scholarship.

The Institute is the most logical and natural way for the University to
be involved with pre-college education--drawing on the University's existing
strength and tradition of academic excellence. In the absence of a school or

department of Education, the Institute serves, in effect, as a center for
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faculty from throughout the institution who care deeply about both public
education and the New Haven community and who wish to have a practical and
constructive involvement. In the past, the Institute has drawn its faculty
from both Yale College and the Graduate School, including the Departments of
American Studies, Biology, Classics, Engineering and Applied Science, English,
Geology and Geophysics, History, Physics, and Spanish and Portuguese; and the
Schools of Architecture, Art, Divinity, Forestry and Environmental Studies,
Law, and Medicine.
The Institute is also of unquestioned value with respect to the
_ University's relationship with New Haven. Yale's future and New Haven's are
bound together in important ways. The Institute represents what Yale as an
educational institution most has to offer New Haven. It has become a
principal bridge between the University and the City, part of the educational
and human infrastructure of our community. The program, then, is a natural
alliance of the University and Schools, together with the city administration,
business, and labor in our community.
As Dr. Boyer wrote in his 1981 evaluation of the program:

The Institute is an educational venture and when measured on

this yardstick it has been a great success. However, I cannot

avoid observing that the project is a political success as

well. 1It's no secret that the University and New Haven are two

separate worlds. The challenge is to find a way for these

worlds to meet. From my observation the Institute offers

dramatic promise. It has put a human face on the University,

opened doors, and focused resources where they are needed most.

The University has gained enormously from the Institute and I

conclude that for both educational and community reasons the
program should be nurtured and sustained.
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These are among the reasons the partnership became institutionally
important for Yale. In 1984, President Giamatti commissioned the University
Council on Priorities and Planning to examine Yale's relations with the City
of New Haven. The Council chose to address three areas of the 'town-gown'
relationship; the dominant of these was public education. The Council wrote:

Yale's principal mission is education. Thus, it seems only
natural that Yale concentrate its community efforts upon helping
the local public schools meet the enormous challenge of
preparing a significantly poor and undereducated population to
compete successfully in America's increasingly technical job
market. The benefits of a stronger school system extend,
moreover, beyond the students assisted directly. Improved
public schools provide greater neighborhood stability, make the
community a more attractive place to live and create a positive
environment for business investment. Both the City and Yale
gain appreciably once this process has set in. (Council on
Priorities and Planning, 1984, pp. 26-27)

The Teachers Institute, in the Council's words, "appear[s] to offer the
greatest prospects for making structural improvements in New Haven's public
school system.'" The Institute assumed a prominent position in the Council's
discussion of the University's involvement with public education. The
Institute, the Council wrote, ''deservels] to be expanded and sufficiently
funded with the University's active assistance to ensure that [it] remains a
permanent component of Yale's efforts to improve public education in New
Haven.' First among the Council's recommendations was their statement that a
$4 million endowment should be established for the Institute.

In September 1986 the new President of Yale, the Mayor of New Haven, and
the Superintendent of Schools held a news conference on the Teachers Institute

to accept a grant from the National Endowment for the Humanities. Eight years

earlier, in 1978, the announcement of the initial grant by the National
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Endowment for the Humanities to the Teachers Institute provided the first
occasion within anyone's memory for the President of Yale, the Mayor of New
Haven, and the Superintendent of the New Haven Public Schools jointly to hold
a news conference. The announcement of the new NEH grant provided a similar
occasion for President Benno C. Schmidt, three days after his inaugural, to
hold his first news conference together with Mayor Biagio DiLieto and
Superintendent of Schools Dr. John Dow, Jr.

Mayor DiLieto_said the Institute "is an excellent illustration of the kind
of cooperation that exists between the City administration and Yale
University, and it speaks well for our efforts to maintain that relationship
at a very high level." Superintendent Dow said that ''the improvement of our
school system can be directly related to the kind of involvement that we have
here." The Institute demonstrates, he said, that 'urban public school
education can be an outstanding venture.'

President Schmidt said that public school teachers involved in the
Institute have made the program ''successful here in New Haven and widely
acclaimed as a model all across the country.'" He said, '"Among the many ways
in which Yale University seeks to be a good and active citizen of New Haven,
the Yale-New Haven Teachers Institute is one of our great successes."

Yale's relationship with New Haven was one of the five general areas of
activity and responsibility for Yale which Mr. Schmidt chose as the focus of
his planning efforts during his first year as President. After systematically
examining numerous aspects of that relationship--including especially economic

development and Yale's educational contributions--he concluded, he has stated,
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that the Teachers Institute is a '"striking success' and "a proven
institutional mechanism." He has stressed the importance of the Institute for
the New Haven community and for Yale, and as a model for the country. Mr.
Schmidt has said that colleges and universities have to become more involved
with issues of educational quality in public and private secondary schools,
and that New Haven is "a wonderful piace to look to educational innovation
because it has many of the problems of urban education, but in a manageable
environment. He has spoken of the Institute as being therefore in Yale's

self-interest, broadly perceived.

National Implications of the Teachers Institute

In part because the demographic characteristics of the New Haven Public
Schools mirror urban public education in the United States, the Institute's
work has national implications. According to Department of Labor statistics,
and in terms. of the proportion of the population living in poverty, New Haven
is the seventh poorest city in the nation. In our low income areas, 38.7
percent of residents are 18 years of age or younger. In New Haven 41.6
percent of all children live in poverty, according to Bureau of Census
estimates. Of the students in New Haven's public secondary schools, more than
60 percent come from families receiving public assistance.

The percentage of minority students enrolled in New Haven's public schools
is higher than in 39 of the 46 major urban school districts surveyed recently
by the National School Boards Association. At 82 percent (mostly Black and

Hispanic), the rate of minority student enrollment is approximately the same



Testimony of James R. Vivian
April 19, 1991 :
Page 38

as in Chicago and higher than in Baltimore, Miami, Philadelphia, Birmingham,
Cleveland, and St. Louis (National School Boards Association, 1983, p. 3).
Nationally, the percentage of Black and Hispanic students entering the ninth
grade who do not graduate is about twice as great as the proportion of White
students who complete high school (National Coalition of Advocates for
Students, 1985, p. 9). In New Haven, 45 percent of all the individuals
entering the ninth grade do not graduate.

As Adrienne Y, Bailey, Vice President for Academic Affairs of the College
Board, points out:

Since this demographic pattern [in New Haven] will become
increasingly characteristic of public school enrollment
throughout the United States, the Yale-New Haven Teachers
Institute has chosen, in a sense, to wrestle with the nation's
educational future. And yet, although the reputation and
influence of Yale University extend far beyond the precincts of
New Haven, the Institute has chosen to limit its work to the
public schools of that city. This sharply focused effort
increases the likelihood of achieving significant progress
toward the goals of educational quality and equality. (Vivian,
1985, p. vii)

During its first twelve years in operation, the Teachers Institute became,
as described above, a widely recognized leader in the growing movement for
university-school collaboration. As a result of the attention the program has
received, the Teachers Institute has received hundreds of inquiries from other
institutions and schools across the country interested in our experience in
New Haven. Institute participants and staff have made numerous consulting

visits to other institutions and have made presentations at conferences in

many states.
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In 1983 the Institute itself organized and cosponsored with the Council of
Chief State School Officers and the Carnegie Foundation for the Advancement of
Teaching a national conference, held at Yale, of the Chiefs and college and
university presidents on "Excellence in Teaching: A Common Goal."

In 1986 the Institute organized and hosted a national conference of
teécheré and administrators from schools and colleges on ''Strengthening
Teaching through Collaboration.'" The conference provided a forum for
discussion of concrete issues that cut across programmatic differences. Teams
of representatives from nineteen collaborative programs from across the
country, which the Institute had assisted, participated in the conference.

Writing about the meeting in an article in the New York Times entitled

"Promoting Subversion', Fred M. Hechinger said:

Largely unnoticed by the public, a new movement of collaboration
between high school teachers and college professors has begun to
stretch across the country, ''subverting' the traditional
separation between school and college.

Earlier this month 180 representatives of that movement met for

two days at Yale University in a conference on "'Strengthening

Teaching through Collaboration."

Yale was the host of the conference because the Yale-New Haven

Teachers Institute, established in 1978, is one of the oldest

and most successful of such collaborative programs....The list

of participants in the conference showed collaboration's rapid

spread.

During the 1980s programs patterned on the Institute were established at

diverse universities and colleges throughout the country, for example, at the
University of New Mexico, Lehigh University, Canisius College, the University

of Hartford, the University of California at Santa Cruz, and Duke University.
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The continuing operation of the Teachers Institute as a model
university-school paftnership can thus, I believe, help to advance the
national movement for partnerships in education and to increase the
participation of colleges and universities within the movement. This is one
of the reasoné we established a National Advisory Committee, composed of
Americans distinguished in the fields of education, private philanthropy, and
public policy, to assist us with plans for the further national dissemination
of the program. (Please see attached list of National Committee members.)
This is also to say that we have been in a position to learn about the large
number of institutions and schools across the country who would wish to
undertake this type of work, if the funding were available for them to do so.

Norman Francis, President of Xavier University, a member of both the
National Commission on Excellence in Education and the Carnegie Panel on the

High School, wrote in his 1984 evaluation of the Teachers Institute:

Academic change does not come quickly or easily. Perhaps that
is how it should be. When these changes involve cooperative
ventures between like educational institutions or departments
within institutions, such movement is additionally slow, and
often it is strapped with personal interventions by some to
avoid losing cherished privileges. It is known as 'protecting
turf." To achieve what is considered, nationally, as important
for public schools, namely, college and university cooperative
efforts with pub11c school systems, one must scale all the
traditional barriers, and cross one, on the higher education
side, namely, the "it's none of our business' attitude.

The Yale-New Haven Institute has traversed all of these 'burning
sands' and has done so prior to the recent national interests.
Its experience and current presence as a cooperative venture in
and of itself argues for the absolute need for it to continue to
be an example of how these difficult change ventures
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between colleges and universities and schools can be developed
and nurtured. Its efforts have inestimable value for a number
of local school districts, colleges and universities, all of
which are talking about the need to work together, but are
uncertain about how and where to start.

Aside from the current and future educational value the
Institute has for the New Haven school system, if anything
happened to it, the loss would have national impact and not be
simply a local loss. Such a demise would be the self-fulfilling
prophecy for those who say it can't be done, and a serious blow
to those who know it can and are making efforts in their local
districts. And as it happens much too frequently, others would
bumble about trying to invent a wheel that has already been
perfected, and, in not knowing, spend precious funds on form
that could best be used on substance.

The above is offered to affirm that the Institute should be
maintained in its present concept, and that resources must be
sought to place it on stable and appropriate funding levels.
Present use of funds is prudent and well managed. This may be
one of the highest rates of return on funds invested in an
educational project.

Financial Support

The cost of the Yale-New Haven Teachers Institute stems from our belief
that the program is, for University and School participants, a vital
professional activity for which they should be remunerated accordingly. Yale
University and the New Haven Public Schools together support a major share of
the total cost of the program. Since 1978 a considerable portion of the
remaining need has been met through strong support from the National Endowment
for the Humanities. We have been pleased also to receive support from
numerous foundations and corporations (Please see attached full
list)--including Aetna Life and Casualty Foundatiop, The Ford Foundation, The
New Haven Foundation, Atlantic Richfield Foundation, The Bay Foundation, The

Carnegie Corporation of New York, Carolyn Foundation, The Horace W. Goldsmith
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Foundation, The DeWitt Wallace-Reader's Digest Fund, The Hearst Foundation,
The Rockefeller Foundation, The New York Times Company Foundation, Xerox
Foundation, and more than fifty local businesses which have seen our efforts
to improve the public schools as important to the development of our city and

region.

Recommendations for the Establishment of Similar Programs

There is, in my view, no more important recommendation in the Carnegie

Foundation Special Report on School and College than the one that calls for

universities and schools to develop genuine partnerships based on the need§ of
schools as determined by their principals and teachers (Maeroff, 1983, p.
viii). Both aspects of this recommendation are essential: not only that
universities and schools work together, but especially that those of us in
higher education encourage our colleagues in schools to show us the ways we
can marshall our resources to address their needs.

From our experience in New Haven, I would offer the following guidelines
for the successful implementation of the Carnegie recommendation.

Definitions. '"Collaboration" is a temm currently used to describe quite
varied activities. I mean by the term something specific. Collaboration
arises from a recognition of mutual interest between school and college--
between city and college--that must become more widespread if we are to
improve our public schools. Within a partnership of institutions there should
be a coequal relationship of colleagues, a volunteer association of

individuals who choose to work together, of allies in league to improve our
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schools. An equal importance must be attached to what each partner brings to
the relationship. The aim is to work together without everybody changing
place.

Resources. Because institutional and other resources are never adequate,
an early step in establishing a collaborative program is to assess the
resources that can be made available to meet the needs of teachers, and then
to apply these resources in an intensive way where the need is greatest.
Institutional support must come from both sides of the partnership; tangible
and highly visible evidence of such commitment is essential. Participants
should be compensated as generously as possible, in order to make their
collaboration both demanding and professionally important.

Aims. We especially need to encourage partnerships between schools and
colleges and universities that concentrate on teaching and on the continuing
engagement of teachers with their fields. Cooperative efforts should insist
on a direct application in school classrooms, and not merely assume that their
work together will somehow improve teaching and learning in the classroom.

Limitations. A tendency in establishing collaborative programs--as in
school reform efforts generally--is to be too ambitious. Programs will
succeed only if they have well-defined and manageable goals; they should avoid
making impossible claims.

Evaluation. Precisely because collaborative projects can achieve only
limited, though important, results, participants must be confident that their
efforts are worthwhile. An ongoing evaluation process is therefore integral

to a program's design and should be used perennially to refine both goals and
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activities.. Because collaborative programs are often, unfortunately, seen as
non-traditional--because they may not be regarded as central to the mission of
either institutional partner--they have a special burden for providing sound
evidence of their results.

Teacher Leadership. The most successful projects may well begin small,

investing real authority in teacher leadership and developing organically
based on the neéds teachers identify. In that way, programs are not guided by
preconceptions, but grow from their own local experience. Efforts at school
improvement will not succeed without teacher leadership. 1In this country we
have too long held teachers responsible for the condition of our schools
without giving them responsibility--empowering them--to improve our schools.
Duration. For these reasons, and for the benefits to be lasting,

effective collaborative programs must be long-term.

Conclusion
These are among the reasons Yale announced in 1990 a plan to build a $5
million endowment for the Yale-New Haven Teachers Institute. Writing about

this initiative in The New York Times, Fred Hechinger pointed to its

significance, not only for the Teachers Institute in New Haven, but also for
university-school collaboration across the country. 'When the DeWitt
Wallace-Reader's Digest Fund recently gave $2 million to the Yale-New Haven
Teachers Institute,' he wrote, '"'the relationship between colleges and local
public schools entered a new era. This major underwriting of one of the

earliest university-school compacts is expected to have great impact in
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furthering such cooperation.'” By endowing the Institute, we want, in fact, to
transform perceptions so that it is seen, not as a short-term project, but as
a permanent and central function of a major university which is committed to
collaborating with school teachers and to strengthening teaching and learning
in local schools and in schools across the country. We also want to send a
signal to other institutions that Yale believes that our work locally with
school teachers'in the arts and humanities, and sciences and mathematics, is
crucially important and directly in our own self-interest. We hope that this
may be influential with other institutions and schools. At a time when it is
highly important for the leading universities across the country to be more
outspoken and involved in strengthening teaching in schools, endowing the
Institute demonstrates a way for the faculty of arts and sciences, who
otherwise might have little or no involvement in preparing schéol teachers, to
contribute effectively to teachers' continuing education. We have therefore
determined to increase our efforts for similar institutes to be permanently
established at other universities across the country, thereby bringing
potentially immense resources to bear on improving teaching and learning in

many other local school districts.
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Let's not dismiss this as elitism-

Almost three months ago, when Gov.
Richard Celeste was back at Yale for his
25th reunion, one of the weekend’s fea-
ture attractions that he attended was a
panel discussion on educational quality.

Bart Giamatti, the university president,
headed the panel and pretty much set the
pace for the discussion. To no one’s sur-
prise. he and his colleagues talked about
W the lasting value of &
liberal education.

“We teach people
to think, to be pre-
. pared to meet what
% life brings,” he said.

- “*This is not a

cial institution ...

. ¢ competence.”
Celeste Rather, Yale seeks
to train minds, develop intellect and teach

the values of integrity, civility, ethics and )

‘honesty.

“People and an msntutxon teach as
much by how they act as by what they
say,” he said. “You don't separate intel-
lect and character.”

-1t was a springboard for a free-wheel-
ing discussion of university policy in at-
tracting candidates with talent, in
granting scholarships and loans so anyone
once admitted can attend, in getting in-

volved with public education on the:

secondary school level “because it is
deeply in our interest (to get involved).”

_Now Giamatti called upon one of his
deans to talk about a local cooperative ef-
fort between Yale and the New Haven,

Toge equals {0 @evise

technical-commer- °

(teaching) technical

Conn., school system that brings univer-
W—J— €ssors_and high school teachers
summer as

i Laurence S.
Newman Jr.

Associate editor
of the editorial page

ways to improve secondary school

curricula.
“Tt'is in"Yale's interest to improve the
state of education in its own community
not just to increase the numbers of appli-
cants but to show how quality education
can be stressed in new, exciting ways and
students motivated better.

The Yale-New Haven Institute has

evolved, therefore, with some private
foundation money, and one of its most
intriguing pro, :

encolrage high school teachers to develo
mmmmm‘p at go

beyond the normal curriculum.

“The institute claims it has already
helped develop 600 new high school units
— and that figure is increasing.

For those who might scoff that Yale is
elitist — one of today’s more obvious code

‘words — and it doesn’t really relate to the .

Teal world, it should be noted that a
follow-up visit with the institute’s direc-
tor produced this information:

¢ The New Haven school system is more -

than 80 percent black or Hispanic — and
the figure is increasing.

® More than 70 percent of its students
come from families on public assistance.

® Scholastic aptitude tests have outlived
their usefulness as a measure of students’

abilities, and the institute is working at '

developing better ways to measure and
validate the rate of learning in New

N

~nT

Haven's classrooms. utIIUL

« If Yale can demonstrate the value bY
“such collaboration in the name of quality
and show that urban students in its back
yard can benefit, surely there are?@Ket
institutions in the land that can go out and
do likewise. - ~
We ought to be domg this in Olno,

- state that is blessed with an inordinate

number of colleges and universities«both
public and private — and Dayton, with a
consortium aiready in existence, woumn‘t
be a bad place to start. N

But we need a governor who is wiilmg
-to talk about the ways you can improve.
the quality of education on the secondary.

" school level so that our state-supported

colleges and universities are not burdened
with thousands of students who canriot do”
college-level work. D
We need a governor who will insist that
minimum educational standards be sei
‘and observed — and if students with-high”
school diplomas can't measure up, they
should be brought up to-speed on thetocel -
level, not on college campuses where state-

. subsidization runs as high . $6,200. ,per

student per year.
We need & governor who will get N

wvolved to the extent of naming trustees he..

\r.u

=»knows understand the value of upholding~

" standards afid will Tight to improve them ',

by going after better professors, more
‘competent administrators and more ehaf-"
lenging curricula’ wan .

We need a governor with the fortitade"
and the foresight to resist blanket calls for::
more student subsidization as a pu.bl.ic "
unijversity’s salvation.

We need a governor to ex am tht
insofar as Ohio’s youth dre concérned, eli-
-tismn isn’t a dirty word. -s

Tw ©



.
THE NEW YORK TIMES, SUNDAY, SEPTEMBER 30, 1984

(%)

Program Aids Teachers

By DAVID McKAY WILSON

ICHAEL CONTE, a
teacher at a New Haven
public school, has a new
approach for teaching

mathematics this fall. He is incorpo-
tating math problems involving Con-
necticut’s industrial and geologic his-
tory

His novel method evolved from a
seminar he attended last spring at the
Yale-New Haven Teachers Institute,
which is as a national
model for collaboration between uni-
versities and the towns where they
are located.

The six-year-old institute
New Haven public schooiteachers on
campus for seminars with Yale Uni-
vo:x-sit)"l fact;lg. The 13-session semi-
nars, held from May through July,
serve as a foundation for course plans
that teachers develop for use in their
classrooms. About 70 teachers have
participated this year.

Mr. Conte, a former social studies
instructor, now teaches remedial
math at the Jackie Robinson Middle
School. The institute seminar that he
attended, which dealt with the rela-
tionship between the state’s geology
and its industrial development, pro-
vided him with material and he incor-
porated into a course plan.

He will teach ratios and proportions
by talking about how much iron ore
from the Salisbury mines was needed
to produce high-grade metals for the
mis and bolts manufactured at
Unionville factories. Students will
hone their math skills working with
maps and graphs about the growth of
Connecticut industry.

This fall, Mr. Conte is also serving
as one of 10 coordinators promoting
the institule at their schools. He is
canvassing teachers to find out what
topics they want to study, recruiting
teachers for next spring’s seminars
and encouraging them to use any of
the 70 course plans, or curriculum
units, developed in 1984,

The topics of the six spring semi-
nars ranged from elements of archi-
tecture, geology and Connecticut’s in-
dustrial past to Greek civilization,
American adolescence and Hispanic
culture. The course plans will be pub-
lished and will be available to other
teachers. These locally produced
teaching aids have been in y
popular, said James Vivian, director
of the institute.

“‘Some teachers say they prefer to
teach these units because they are
prepared by teachers who know what
it’s like in the classroom,’” be sajd.

New Haven school officials said
they are heartened by the impact of
the p on teacher morale,
About 40 percent of the system's mid-
die and high school teachers have
participated in the institute since
1978.

Participating teachers oy become
par of the Yale community, with ac-
cess to libraries and gymnasjums,
and take classes that deal in subject
matter, not educational methodology.
A study done by the institute showed
that 48 percent of the participants de-
cided to stay in the New Haven school -
system because of their involvement
with the program.

*“It has made me rethink my teach-
ing strategies and it doesn’t allow me
wbobeeou?;e dormant,” said Mr. Conte
about program. “It's t being
in the seminar with 12 w;-l"?;nmen

The New Yark Timas/Rallin A. Rigg-

Michael Conte helping student at the Jackie
Robinson Middle School in New Haven

because they give you ideas, too. It's
a collaborative process in that the
Yale professors really want to know
what we want to learn.”

The institute has been singled out
by the American Association of
Higher Education as “a pioneering
and nationally significant example of
university-school cooperation with an
exemplary approach to improving
our public schouls."

In October, institute officials will
travei w Washugion, D.C., 1o Te "eiv e
a $1,000 award from the Council for

Advancement upport of Educa
tion for University-High Schoo! Part.
nership Programs.

With a $80,000 grant from the Na-
tional Endowment for the Humani-
ties, the institute is helping other
communities and colleges establish
similar programs. An advisory board
with some of the nation’s leading
educators is overseeing the outreach
program. Institutes are being
at Duke University in Dur-
ham, N.C., the University of Wash.
ington in Seattle, Lehigh University
in Bethlehem, Pa. and the University
of California at Berkeley.

In Connecticut, the outreach re.
sulted in the establishment of the Uni-
versity of Hariford’s institute last
spring, financed with grants from the
Aetna Foundation and the Connect-
jcut Humanities . Twenty.six

E

crease its financing from about
$50,000 to $150,000, Mr. Rockas said.
Like the Yale program, it wili seek
support from private foundations and
corporations. :

The Yale-New Haven institute’s an-
nual budget of $360,000 comes from a
variety of sources. The New Haven
school system and Yale pick up about
half; the rest comes from major foun.
dations and the National Endowment

for the Humanities. |
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Yale-New Haven Program Proves Teachers
Are Vital to School Improvement Efforts

R the past seven years, faculty mem-
bers of Yale University and teachers of
the New Haven, Cornnecticut, public
schools have been working together as
colleagues and peers to improve the qual-
ity of education for students in grades 7
through 12 of the New Haven public
schools.

Their collaboration, known as the Yale-
New Haven Teachers Institute, has won
professional recognition and awards over
the years, and the support of the National
Endowment for the Humnanities, national
foundations and corporations, and more
than 50 local companies. The Institute’s
latest award, presented by the Council for
the Advancement and Support of Edu-
cation in October, indicates that it is one
of the five best school-college collabora-
tions in the nation today.

The Yale-New Haven Teachers Insti-
tute participates in a network of 13 col-
laborative school-college projects that
began to share information and resources
last year under the auspices of the College
Board’s Educational EQuality Project.

In order to help more schools and col-
leges benefit from the Institute’s experi-
ences, the Board's Educational EQuality
Project is publishing a new edition of the
Institute’s book, Teaching in America:
The Common Ground.

The Educational EQuality Project will
also help call attention to the Yale-New

Haven approach by active promotion of
the new book and by fostering discus-
sions in other locations around the coun-
try of the principles of the Institute, ac-
cording to James Herbert, executive
director of academic affairs at the Col-
lege Board.

The Board, with its membership of in-
stitutions of secondary and higher edu-
cation, ‘‘is both a natural ally and an ob-
vious means for acquainting colleagues in
other communities with our work,’* said
James R. Vivian, director of the Yale-New
Haven Teachers Institute.

‘*We share, with the College Board and
its Educational EQuality Project, a com-
mitment to the twin goals of excellence
in and access to education at all levels.”

Power to the Teachers

““The Institute may be a model for similar
projects,” Mr. Vivian said, ‘‘but we are
not seeking direct transplants of the pro-
gram as it exists in New Haven.”’

In any program, teachers are vital to
success, he said, and efforts to improve
schools will not succeed without their
leadership.

“‘In this country we have too long held
teachers responsible for the condition of
our schools without giving them respon-
sibility—empowering them—to improve
our schools,’” Mr. Vivian writes in his in-
troduction to Teaching in America.

1 CHARLES ERICKSON:YALE UNIVERSITY

**This fundamental precept has proved
indispensable to the success of our Teach-
ers Institute and will continue to guide our
work."

Later in this decade, he notes, the na-
tion will face potential shortages of qual-
ified teachers. The immediate task, he
said recently, “*is to strengthen the teach-
ing of individuals aiready in the
profession.”

A Microcosm

New Haven, Connecticut, is a micro-
cosm of urban public education today.
For many of the public school teachers,
teaching has become more stressful. High
rates of student absenteeism and mobility
among schools impair teachers’ ability to
plan logical sequences for learning, and
about half of the secondary school teach-
ers teach subjects in which they did not
major in college or graduate school.

More than 60 percent of the city’s sec-
ondary school students come from fam-
ilies receiving some form of public assis-
tance, 83 percent of its students are black
or Hispanic, and 45 percent of those who
enter ninth grade do not graduate.

Within this setting, the faculty of Yale
University was a major resource waiting
to be tapped.

“‘Yale University does not have a school
of education,”” said Mr. Vivian, “‘so we
do not involve ‘curriculum experts’ in the
usual sense to develop new materials,
train teachers, and expect the materials to
improve classroom teaching."

Instead, Yale faculty from many de-
partments collaborate with the teachers
to develop curriculum materials of high
quality pertinent to student needs. In ap-
plying to the Institute, teachers describe
the topics they want to develop, and Yale
faculty circulate seminar proposals re-
lated to those topics. After canvassing
other teachers, the Institute’s coordina-
tors, teachers themselves, select the sem-
inars to be offered.

in the more than 40 seminars to date,
topics have included geology, the envi-
ronment, medical imaging, student writ-
ing, drama, British studies, the arts and
material culture, the American family,
and society and literature in Latin
America.

Each year, some 80 New Haven public
school teachers become Institute Fellows
to work with members of the Yale faculty.
In a rigorous four-and-a-half-month pro-
gram of talks, workshops, and seminars
held during the school year, they study
and prepare curricular materials that they
and other teachers will use in the coming
school year. They compile their materi-
als, distribute copies to all New Haven
teachers who might use them, and con-
duct workshops for colleagues to pro-
mote their use.

Each Fellow receives an honorarium
upon successful completion of the pro-
gram. Between 1978 and 1982 40 percent
of New Haven public secondary school
teachers in the humanities and sciences

participated in the Institute’s seminars.
Nine out of ten of them are likely to re-
turn for another seminar. Two out of
three of the other teachers are inclined to
participate in the future.

Teaching in America contains essays by
Yale faculty members who have led In-
stitute seminars, and by New Haven
school teachers who tet] how they have
drawn on the seminars to develop new
materials and strategies for their students.

It also includes results of a recent sur-
vey that found that the Institute signifi-
cantly increased teachers’ knowledge of
their disciplines, raised their morale,
heightened their expectations of their stu.
dents’ ability to learn, and improved stu-
dent learning, and that the teachers’ ma-
terials serve all students.

To order a copy of the book send $8.95
to College Board Publications, Depart-
ment B77, Box 886, New York, New York
10101. a

College Board News ..




The New Haven Register, September 24, 1986

bLow

“em v e s e ns et e, q@

W T W Gemmws e s eraw el B BN Peres

» e eene

PO

Wt Y S Sl AT AT ST Mt B AT W M W B B W SATiD 8 B - At v e .

Yéle—gi\./es— $423,000
to teacher program

By Joseph T. Brady

Stait Reporter

Yale University’s new presi-
dent. Benno C. Schmidt Jr.. has
wasted little time in joining the
city’s top .officials in the public
spotlight.

Three days after his inaugura-
tion, Schmidt Tuesday joined
Mayor Biagio DiLieto and Super-
intendent of Schools John Dow Jr.
at a press conference 1o announce
a major-grant for a joint education-
al program.

The Yale-New Haven Teachers
Institute received a $245.000 grant
from the National Endowment for
the Humanities for training public
school teachers and developing
courses in the humanities over the
next three years. '

The grant is part of a $966.000
package over three years that also
includes a $423.000 contribution
from Yale and a $198.000 dona-
tion from the city and other
sources. The NEH has offered the
remaining $100,000 in the form of
a matching grant.

The program will allow 50 high
school and middle school teachers

to participate during each of the )

next three ycars, according to

James R. Vivian, institute direc-

tor. The ‘teachers enroll in 4'%-
month seminars conducted by
Yale faculty members and develop
course$ that often become part of
the public school curriculum.
The focus will be increased un-
derstanding of American history
and culture and of other nations

through their language and

literature.
Schmidt said Yale’s involve-

ment in the program is onc way in a3

® o .

which the university strives to be
*a good and active citizen™ of New
Haven. “It’s onec of our great suc- .
cesses.” he said.

When a member of the audi-
ence asked whether Schmidt
would lcad a seminar in his spe-
cialty. constitutional law, the Yale
president said. “'I might leap at 1t.”
if given the opportunity.

Dow said the grant “'gives sta-
bility to an outstanding program™
that serves as a model for similar
collaborations across the country.
He said the program also has
played a large part in the New Ha-
ven system’s Success.

*Contrary to what many people
might feel. we've demonstrated
that urban public school education
can bc an outstanding venture,”
Dow said.

DiLieto praised Yale for its role
in the project. calling the universi-
ty “one of New Haven’s greatest
resources, if not the greatest re-
source.” He said the NEH grant
makes clear the merit of the !
program. \
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Yale-New Haven Teachers Institute receives grant
from National Endowment for Humanities

In his first otficial press conference, just
two days after his inauguration, Yale
University President Benno C. Schmidt Jr.
joined Superintendent of Schools John
Dow Jr. and Mayor Biagio Dilieto in
announcing a grant for the Yale-New
Haven Teachers institute. The institute
has received a $245.000 grant from the
National Endowment for the Humanities
for training public school teachers and
developing courses in the humanities
over the next three years, announced
James R. Vivian, institute director. The
grant is part of a total $966.024 package
for the next three years which includes a
$100.000 matching fund from NEH;
$423,306 from Yale and $197,718 from
New Haven and other donors

Model for country

Superintendent Dow, noting that the
Teachers Institute is incorporated in the
schoo! system's five-year staff
development plan, underscored the
Institute’s role as a model for the nation
and demonstrates that Urban Public
School Education can be an outstanding
venture. "The leadership here can be a
model for the nation.” Dr. Dow added that
he was very excited about the grant and
noted that the city must make s
commitment to teachers not only in
salaries but in quality of education. Dr.
Dow expressed his personal appreciation
to Mayor Dilieto for his support to the
Teachers Institute.

Mayor DilLieto told the gathering of
press, Yale professors, and New Haven
Public School teachers and administra-
tors that “Yale is one of New Haven's
greates! resources, if not the greatest™
The grant, he said, bespeaks of the
program's highly meritorious aspects and
recognizes the importance of education
and the importance of teaching childrenin
a8 most eflective way. The mayor praised
Or. Dow for the exceptional work he has
done in the school system and NEH for
enabling the Teachers institute program
to continue with the grant.

Yale President Schmidt praised the -

Teachersinsttute program as an effective
and responsive joint parinership Schmidt
said Yale's involvement in the program s

one way in which the university strives to
be "a good and active citizen” of New
Haven He said the Teachers institute was
important to the business community
because the strength of public schools
contributes to the overall development
and well-being of a community. In his
closing remarks Schmidt saluted the
public school teachers whose leadership
and participation have made the Teachers
Institute so successful and which he
noted, was the halimark of the program.
The National Endowment for the
Humanities was represented by Dr.
Pamela Glenn Menke, director, Division of
Education Programs, and Thomas G.
Ward, program officer, Humanities
Instruction, elementary and secondary
school! programs. Dr. Menke said,
“Effective teaching demands teachers
who know the content of the humanities;
who have informed perspectives that
enable them to present great works,
events, and ideas in an integrated fashion
and who have the intellectual preparation
which stimulates them to engage in
dialogue with students and with one
another. Yale University and the New
Haven schoois have demonstraied that
excellence in the humanities can be the
basis for civic relations and that
distinguished scholars of the humanities
are part of a tradition of public service...
Without strong schools there can be no

strong universities. Schools, colleges, and .

universities are partners in the enterprise
of preparing children, youth and adults to

become the informed citizens who shape

our nation. Yale University and the New
Haven public schools have the academic
intensity and the dedication of purpose
which bring teachers ang schoiars
together to form an inteliectual
composition of a common hentage ”

The Teachers Institute, a joint effort
between Yale and the New Haven Public
Schools to strengthen teaching and
learning in the community's middie and
high schools. provides ieadership and
supplementary matenals and expertise in
training teachers Founded in 1978. the
Institute runs from March to July training
teachers in curriculum development and
in théir area of study From October to

December teams of Fellows trom each
seminar present the results of their work to
other teachers in the school who wish to
use the material Fellows have developed

In each of the next three years the
instjtute will offer five seminars in the
humanitites that respond to the
Endowment-wide initiatives which
include calling upon schools and colleges
to join in an etiort to provide an increased
understanding of ‘American history and
culture. and an understanding of other
nations through - their language and
literature. Fitty New Haven public schao!
{eachers will participate inthese seminars
led by 11 Yale facuity members.

The Yale facuity and the seminar topics
are as follows. Jean-Chrisiophe Agnew,
Associate Professor and Director of
Undergraduate Studies in American
Studies: seminar on “Rites of Passage:
Immigration and American Culture.”
Victor Bers. Associate Professor and
Director of Graduate Studies of Classics
seminar on “The Place of Classical
Learning in American History." Kent C
Bloomer, Professor (Adjunct) Architectur-
al - Design, Director of Undergraduate
Studies, School of Architecture: seminar
on "Architectural Monuments;” Richard H.
Brodhead, Professor and Director and
Chairman of Spanish and Portuguese
seminars on “The Modern Short Story in
Latin America.” "Major Poems in Modern
Latin American Literature,” “Writings and
Re-Writings of the Discovery and
Conguest of America.”

Aiso, Howard R. Lamar, William

Robertson Coe Professor of History

seminar on “American Regions and

Regionalism;” Traugott Lawler. Professor

and Associate Chairman of Engish

seminars on “Epic, Romance. and the

American Dream” and "Poetry,” James A,

Snead. Assistant Professor of Enghsh and

Compatrative Literature: seminar on

“Readings in the Modern Short Story.’

Thomas R. Whitaker, Professor English

seminars on “Writing Aboutl American

Culture.” “Writing About American

Fiction.” "Writing About American

Poetry.” Robin W. Winks, Master of

Berkeley Coliege. Protessor of History

Continued next page



seminars on “The Writing of History:
History as Literature” and "Detective
fiction: Its Use as Literature and as
History;” Bryan J. Wolf, Director of
Graduate Studies and Associate
Professor of American Studies: seminar
on “"America as Myth.”

Since its inception in 1978, the
Teachers Institlute has served 194
teachers including two New Haven public
school teachers who attended the press
conference at which the grant was
announced. Lula White who has been
teaching for 18 years has attended the
Teachersinstitute since its inception. This
year she attended the seminar on “Family
In Literature” and from her studies
compited a curriculum for sociology
based upon five plays White plans to
teach the curriculum in her sociology
classes at the Conte Career Educational
Center. White said she tinds the Teachers
Institute offers her an intellectual
stimulation.

Elizabeth Lawrence, a special
education teacher, has been teaching for
nine years and has attended the Institute
forthree years. This year she attended the
seminar on “Writing and Rewritings of the
Discovery of America” — from Columbus
to the Modernista Movement. The seminar
gave a different slant to the discovery of
America by offering a perspective of the
Spanish influence. Lawrence, whose
heritage is Spanish and Italian. aiso
emphasized the intellectual stimulation of
the seminars.
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'ABOUT
EDUCATION

Promoting
‘Subversion’

By FRED M. HECHINGER

ARGELY unnoticed by the public, a
new movement of collaboration be-
tween high school teachers and col-
lege professors has begun to stretch

across the country, “subverting’’ the tradi-
tional separation between school and college.

Earlier this month, 180 representatives of
that movement met for two days at Yale Uni-
versity in a conference on ‘‘Strengthening
Teaching Through Collaboration.”

‘“Collaboration is not a supportive but a
subversive activity,” said Peter M. Briggs,
an English professor at Bryn Mawr College.
Reform through collaboration, he said, must
subvert ‘“‘educationists’’ more interested in
theory than in the realities of the classroom.

Yale was the host of the conference be-
cause the Yale-New Haven Teachers Insti-
tute, established in 1978, is one of the oldest
and most successful of such collaborative
programs.

The institute is a partnership of equals be-
tween university faculty members and public
school teachers or “‘fellows.” Its centerpiece
is a system of seminars, led but not domi-
nated by the professors. The program lasts
over the course of the academic year.

“We wanted to empower teachers to gain
greater control over the subjects they teach,
the curriculum they use, and the professional
activities they undertake,” said James R.

Continued on Page C9

Continued From Page Cl1

Vivian, the institute’s director. The
fellows enjoy full campus privileges,
are listed in the Yale directory and

receive a $750 stipend. Most impor- |
tant, they establish personal and pro- .
fessional contact with the collaborat- |

ing Yale professors.

Since 1978, the institute has offered
57 seminars in the humanities and
arts, the social sciences, mathemat-
ics, and the physical and life sci-
ences; 56 professors, many of them
senior members of their depart-
ments, have participated. They are
drawn from Yale College, the Gradu-
ate School and the schools of architec-
ture, art, divinity, forestry and envi-
ronmentatl studies, law and medicine,
Some 229 teachers have completed
the program, many of whom have
participated in seminars on several
topics. Each year almost 25 percent
of all New Haven secondary teachers
in the humanities and sciences be-
come fellows. To date, they have de-
veloped 463 individua! curriculum
units, which are also widely used by
their colleagues in the city’s schools.
The fellows point out that such units
differ from outlines usually given to
teachers; instead they stress the
teachers’ individual mastery of the
topic, without spoon-feeding prepared
materials and lessons to students.

° ° °

“We did not want the institute to be
something concocted by Yale and im-
posed on the schools,” said Mr.
Vivian. The teachers themselves de-
cide which topics would be most use-
ful. The term ‘“‘course’ is outlawed
because it connotes imposition from
above instead of a collaboration of
colleagues.

To be successful, Mr. Vivian
stresses, collaboration must be per-
manent. Nothing hurts university in-
volvement with the schools more
than the teachers’ suspicion that the
professors regard their part as a
short-term charity.

Effective collaboration also rieeds
the full support of the university's top
leadership. Yale was fortunate that
A. Bartlett Giamatti had been plan-
ning to lead the institute’s first writ-
ing seminar for high school teachers
when he became the university’s
president in 1978. Opening the recent
conference, Benno C. Schmidt Jr., Mr.
Giamatti's successor, called such col-
laboration “indispensable to educa-
tion reform.”

. e ° °

The list of participants in the con-
ference showed collaboration’s rapid
spread. Teams came from Eastern
colleges like Brown University in
Rhode Island, the Massachusetts In-
stitute of Technology, Cornell, Bard
College in New York, and the Univer-
sity of Hartford; from Middle West-
ern schools, including Oberlin College
in Ohio and the University of Michi-
gan; from Southern schools like Duke

—_—

‘Subversion’ in School

Tum Bloor

University in North Carolina anc
from colleges in the West, including
several divisions of the University o
California and the University o
Washington.

Collaboration, said Michael Hook
er, Chancellor of the University o
Maryland, must focus on teaching
‘“We’ve wrongly indoctrinated gradu
ate students to think that teaching in
terferes with research,” he saic
*This movement could change that.”

But several participants cautionex
that schools must be reorganized t
make the most out of collaboratio
and to welcome and make use of re
juvenated teachers. 'Schools are no
open to change,” said a delegate fron
M.LT.

Still, the early benefits seem im
pressive. A New Haven teacher said
“I've been able to grow beyond m:;
environment, which is room 105. The
system just used to plunk some ma
terials on my desk at the start of the
year and say, ‘Use them.’ I've growr.
I'm enthusiastic about what 1 teach
and the students pick this up.”

Not all of the collaborative effort.
function alike. For example, the four
year old Stanford in the Schools pro
gram deals with six surroundin;
school districts, mainly through prin
cipals and superintendents. It has no
made the close connections with indi
vidual teachers.

The secret of Yale's success ma:
be that the university has no school o
department of education, so the pro
gram is run by its arts and scienct
faculties.

Other observers credit the fact tha
Yale, which is rich in resources, fo
cuses on New Haven, the nation's sev
enth poorest city.

Still, the benefits are by no mean:
one-sided. The university professor:
repeatedly extolled the benefits the:
derive, such as insights into the need.
of the high school students who ma:
soon be in their own classrooms. Thes
also learn the importance of goo
teaching a rare commodity in col

1
leges, too. Traugott Lawler, professo:
. of English at Yale, urged even close;

working contact. ‘‘Professors shoul
visit their teacher collegues’ class
rooms regularly,” he said.



THE NEW HAVEN REGISTER, June 20, 1988

Yale helps
city teachers
shape lessons

By Magaly Olivero

NEW HAVEN — Peter P. We-
gener, professor emeritus of engi-
neering and applied science at Yale
University, aimed the vacuum
cleaner hose at the two spheres
dangling from a pole in order to
demonstrate a principle of atmos-
pheric pressure. Graphics and
equations on energy ‘and mass
filled the blackboard behind him.

The audience of New Haven
teachers watched the experiment
intently as they made notations
and asked questions. They will use
the knowledge they gain from We-
gener and other Yale professors
this summer to develop lesson
plans, or curriculum units, to bring
back to city schools.

Wegener's seminar on aerody-
namics is part of the Yale-New
Haven Teachers Institute, a collab-
orate effort between Yale Univer-

Turn to Institwte, Page 5 Yale Professor Peter Wegener teaching teachers. The subject. serodynamics.
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Institute: Teachers help shape their own learning ==

Continued from Page 3

sity and the New Haven school
system which celebrates its 10th
anniversary this year.

For the past decade, Yale Uni-
versity faculty and New Haven
teachers have been working togeth-
er as colleagues and peers to im-
prove the quality of education for
students enrolled in Grades 7
through 12 in city schools.

More than 275 teachers — 35
percent of the city’s middle school
teachers and 34 percent of its high
school teachers — have attended
nearly 70 seminars in the humani-
ties and arts, the social sciences,
mathematics, and the physical and
life sciences. The curricula devel-
oped as a result of these seminars
have been used in about 1,500
classrooms, reaching approximate-
ly 30,000 pupils.

Beyond New Haven, the insti-
tute has been’ recognized by the
Council for the Advancement and
Support of Education as a national
model for collaboration between
universities and towns. [t has been
acclaimed by the National Eadow-
ment for the Humanities and has
helped other communities and col-
leges establish similar partnerships
throughout the country.

James R. Vivian, institute di-

A QY PO

rector since the start, attributed
much of the success to the fact that
teachers have a leadership role in
the program. )

“The program has been highly
realistic about how to bring about
change because teachers who know
about the realities of their work
and their classrooms are the ones
caliing the shots,” said Vivian.

Seminar topics offered at the in-
stitute, which runs from March to
July, are determined in advance by
a panel of teachers who consult
with their colleagues in the school
system to identify areas of mutual
concern. The participants, or fel-
lows, enjoy full campus privileges,
are listed in the Yale directory and
receive a $1,000 stipend. The cur-
riculum units they develop are
published in bound volumes that
are made available to all teachers.

“] give these teachers a lot of
credit. They work all day and then
come to the Yale campus for these
seminars,” said Wegener. “These
are dedicated educators.”

Carolyn Kinder, an eighth grade
science teacher at Jackie Robinson
Middle School who has participat-
ed in the institute for six years,
said the experience has helped
raise her self-esteem as a teacher.

“I was having a hard time relat-
ing subject content to the students
because of discipline problems. I

started thinking of myself as a fai-
lure,” she said. Once at the insti-
tute, however, Kinder found moral
support and practical advice from
colleagues with similar problems.

She also was exposed to meth-
ods of making science more excit-
ing for her students. “I feel like a
little girl with the lollipop in her
hand,” said Kinder, of the chance
to interact with Yale faculty. I get
to have contact with some of the
best minds in the country on a cer-
tain topic. That gives me a sense of
power and expertise that I can
bring back to the classroom.”

Kinder has developed a number
of curriculum units, including les-
son plans on the geology of the
West River, coal as an energy
source and medical imaging. This
year she is developing lessons on
hormones and reproduction.

Vivian envisions the institute
continuing to provide a mecha-
nism for teachers to update their
skills and study new subjects in the
future. Success, however, depends
on continued financial support
from Yale, the city and local and
national foundations. The insitute
has an operating budget of
$500,000.

“The institute,” said Vivian, “is
proof that teachers are themselves
learners and the best teachers aré
active learners.”
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Urban education gets $2 million boost

By Pamela Coyle
Register Staff

NEW HAVEN -— An award-
winning program that brings city
teachers and Yale University pro-
fessors together to improve urban
education has received a $2 mil-
lion grant that will be the corner-
stone of a $5 million fund-raising
drive.

Continued from Page 1

stitute’s director since it began un-
der the late Yale President A.
Bartlett Giamatti. *“This endow-
ment begins to give Yale the ca-
pacity to always make the re-
sources of its faculty available to
work with their counterparts in the
schools.”

Yale President Benno C.
Schmidt Jr. said the grant will help
the institute continue to set an ex-
ample of how schools and univer-
sities can work together.

“The grant is a truly creative
investment that shapes the future
in important ways,” he said.

More than 300 city teachers —
about a third of its middle and
high school teachers — have at-
tended seminars that range from
American fiction to student writ-
ing and the environment to hor-
mones and reproductive behavior.
After immersion in seminars,
which run from March to July,
teachers produce classroom lesson
plans, or curriculum units.

Joyce Bryant, a math teacher at
*Troup Middle School, for exam-
ple, is polishing a lesson using air-
line passengers, air speed, fuel con-
sumption and ticket prices as the
foundation for math questions.
The raw materials came from an
aviation seminar that Yale engi-
neering professor Peter Wegener
directed.

Armed with the gift from the
DeWitt Wallace-Reader’s Digest
Fund, the Yale-New Haven
Teachers Institute will embark on
a four-year campaign to raise an
endowment to make it a perma-
nent part of the city’s education
landscape. .

The program was a pioneer
among school-university partner-
ships when it was founded 12

Real-life questions stimulate
student interest in math, said Bry-
ant, who may try to organize a
plane trip to Orlando, Fla., so her
students can use what they
learned.

Fair Haven Middle School stu-
dents in Benjamin Gordon’s social
studies classes will visit outdoor
museums and parks, including the
Concord-Lexington Battle Road
and Sleeping Giant State Park. A
I3-year institute veteran, Gordon
recently took a seminar on the Na-
tional Park Service, led by Yale
history professor Robin Winks, a
member of the service’s national
advisory board.

*“It gives teachers a tremendous
opportunity for professional devel-
opment to work with senior faculty
at Yale,” he said. About 70 Yale
professors have led seminars or
lectures since 1978.

Superintendent of Schools John
Dow Jr. said the program gives
teachers high-quality retraining in
their fields. He said the grant was
“an excellent breakthrough.”

“It stabilizes and improves the
program.” he said.

Teachers receive $1,000 sti-

pends, and the curricula they de-’

velop are published in bound vol-
umes so other teachers can use
them.To date, the lessons have
reached more than 30,000 students
in 1,500 classrooms.

Foundation officials said the in-
stitute’s immediate effect on local
education, and its philosophy that
city teachers should help deter-
mine what they study and how
they use it, caught their attention.

“The teaming of college faculty
and public school teachers offers a
nuts-and-bolts solution to help im-
prove the quality of education in
America,” said George V. Grune,
the fund’s chairman.

years ago and is the first one to
seck an endowment, said Yale,
foundation and education offi-
cials.

The grant, announced Thurs-
day, is the institute’s largest ever.

*“It’s the most major piece of
news in the history of the pro-
gram,” said James Vivian, the in-
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_National education experts
hailed the institute — and Read-
er’s Digest’s move to help endow it
— as a model for other communi-
ties. Ernest Boyer, president of the
Carnegie Foundation for the Ad-
vancement of Teaching, said the
Yale-New Haven Teachers Insti-
tute is “leading the way” to im-
prove teaching and education.

The institute, which started
with a $5,000 planning grant from
the Edward W. Hazen Foundation,
has been trying to raise an endow-
ment since at least 1982, The Na-
tional Endowment for the Human-
ities has given the institute about
$1 million in total support, includ-
ing a $210,000 grant in its first

year.

About 40 local business have
contributed to its operations, along
with several major national foun-
dations, including the Carnegie
Corp. of New York, the Rockefel-
ler Foundation, the Andrew W.
Mellon Foundation and the Ford
Foundation.

The institute receives about 40
percent of its $500,000 annual op-
erating budget from foundations
and corporations, and Yale and
the city school system pick up the
rest.
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With Yale as a model, universities and public

schools enter an era of cooperation.

- When the DeWitt Wallace-Reader’s
Digest Fund recently gave $2 million
to the Yale-New Haven Teachers In-
Stitute, the relationship between col-
leges and local public schools entered
a new era. This major underwriting
of one of the earliest university-

. school compacts is expected to have
great impact in furthering such coop-
eration.

To underscore the grant’s impor-
tance, Yale has simultaneously
started a drive to raise a $5 million
endowment for the institute.

The institute, now in its 12th year,
shows how a university faculty can
play an important role in improving
public education. It offers seminars
for teachers in New Haven's middle
and high schools. Together, the pro-
fessors and the teachers, known as
Yale Fellows, study topics of interest
to both, and the Yale faculty mem-
bers often spend time in the schools to
tind out what the teachers need.

The teachers, in turn, are made to
feel at home on the Yale campus, en-
joying even that ultimate seal of be-
longing: parking permits.

In the latest annual questionnaire,
92 percent of the fellows thought pub-
lic schools would be improved if
teachers had stronger preparation in
academic subjects. Recent Yale Fel-
lows seminars have inciuded topics
like “‘Crystals in Science and Tech-
nology" and ‘“‘Family Ties in Latin
American Fiction.”

®

Since the institute’s creation in
1978, 307 New Haven teachers have
completed the program, and 71 Yale
professors have participated. The
seminars meet from March to July,
and are in addition to the teachers’
normal workload.

James R. Vivian, the institute’s di-
rector, said: “Teachers tell us the
program increases their confidence
and enthusiasm for the subject they
study and has encouraged them to re-
main in teaching in our city.”

One teacher said she had turned
down several Jucrative offers from
neighboring school districts because
it would mean giving up the Yale pro-
gram.

The fellows’ responses illustrate
their hunger for a little sensitivity.
One fellow, commenting on a Yale
seminar leader, said, ‘*‘She taught an
area ] was not versed in without mak-
ing me feel inadequate or ignorant.”

Another called ‘‘the pleasure of
being exposed to my seminar leader

and his vast knowledge and humane-
ness one of the high points in my
many years of teaching.”

The meeting of the two usually dis-
tant worlds seems equally revealing
for the Yale faculty.

‘I have certainly found this semi-
nar to be most educational,”” one
seminar leader said. ‘I had no idea
that the problems facing inner-city
schools were so acute. There is noth-
ing like meeting these teachers in
person.”

In announcing the Reader’s Digest
grant, George V. Grune, chairman of
the fund, said he hoped it would en-
courage support for similar pro-
grams at other universities.

°

Teachers participating in the semi-
nars get a $1,000 stipend. The topics
are mutually agreed upon by teach-
ers and professors. New curriculums
written by the participants are made
available to all New Haven schools.

Yale is not alone in such school-col-
lege cooperation, but its early start
and high prestige have made it a
model. The fact that Yale does not
have a school of education may actu-
ally have helped: at universities with
education schools, the arts and sci-
ence faculty tends to leave it to the
education professors to deal with the
public schools’ problems. At Yale, the
task is left to the entire faculty, in-
cluding senior professors.

Personal leadership is crucial.
When the institute was planned, a fer-
vent supporter was A. Bartlett Gia-
matti, then a faculty member. When
Mr. Giamatti was appointed Yale's
president, he continued his support of
the institute. His successor, Benno C.
Schmidt Jr. has since reaffirmed its
importance by pledging creation of
anendowment.

Ernest L. Boyer, president of the
Carnegie Foundation for the Ad-
vancement of Teaching, called the in-
stitute a political success as well.
“It’s no secret that the university and
New Haven are two separate
worlds,” he said. The institute, he
added, “*has put a human face on the
university, opened doors and focused
resources where they are needed.”

Perhaps the most poignant com-
ment came from one of the New
Haven teachers: *I liked being
treated as if I mattered: the comfort-
able chairs, the coffee — and the
cthance to talk to other teachers.
Teachers will act like professionals
when treated like professionals.”
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