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Chairman HaAwkiNs. Thank you, Ms. Valdez. The next witness is
Dr. James Vivian. Dr. Vivian, I understand you are accompanied
by a science teacher, so I hope you will introduce her and utilize
her as you so desire.

Mr. ViviaN. Mr. Chairman, 1 apfpreciate this opportunity to sum-
marize for the committee some of the reasons why I believe that
the present bill is so clearly in the National interest, and so ur-
gently required at the present time.

We face, as has been remarked on numerous points in the testi-
mony today, a crisis in the preparation of our nation’s two and one-
third million public school teachers.

After 15 years of working precisely in the vein of the profession-
al development academies that this bill would support, I am con-
vinced that only a Federal initiative of this magnitude, and with
these broad purposes, can create the conditions for the systematic
and widespread improvement of teaching and learning in our na-
tion’s schools.

After the many reports and studies on our schools, there has
been a reawakening, I think, to the inescapable fact that whether
or not the changes that have been envisioned in the reports and
acted by state legislators, mandated by state boards and local dis-
tricts, whether these changes can be made will depend on the sup-
port, the preparation and the leadership of school teachers.

Mr. Chairman, 1 therefore applaud what you, the rankin%
member, and the cther members have done by introducing this bil
to assist those individuals now in teaching and those individuals
whom we especially wish and need to enter the profession.

The prepared testimony that I will provide to the committee and
would ask be made part of the hearing record describes and docu-
ments, the concept, the operation, and many of the results of the
Yale-New Haven Teachers Institute.

I include there the evaluations of such distinguished educators,as
Normal Francis, Theodore Sizer, and Ernest Boyer, together with
results of our own self-study.

I offer this information as a preview or case study of the type of
activity that Title III of this bill would support, and to give the
committee an indication of the results the members might expect
to achieve by its passage.

With respect to the findings in the bill in Section 2, our experi-
ence in New Haven substantiates each of the 5 specified needs and
sug%ests how professional development academies, like our Teach-
ers Institute, can address these needs successfully.

I would quickly underscore now egcgoints from my written testi-
mony. Mr. Chairman, first, the n of the teachers in the Na-
tion’s schools, in terms of their previous preparation to teach the
subjects they are assigned, or at times misassigned, to teach, are
compelling.

In New Haven, as nationally, there is a dramatic shortage of

teachers who specialized during their formal preparation in the
subject areas they now teach.
_ A high proportion of teachers in. the sciences and in the human-
ities, more than 60 percent and 40 percent respectively in New
Haven, did not major in college or graduate school in 1 or more of
the subjects they now teach.



307

In the past two years, for example, approximately one-half of the
New Have middle and high school teachers participating in our in-
stitute, either were not certified or did not major in the subjects
they teach.

I think it is imperative that programs like our institute, which
would be authorized by the present bill, serve and assist such
teachers as these.

Moreover, all teachers obviously need to stay abreast of research
and new findings and interpretations in their fields. Events across
the world in recent months remind us, I think, that this is no less
the case for the history teacher than it is for the science teacher.

No less important, teachers need to convey effectively to their
own students what they themselves have learned. The present bill
refers to the need which our institute addresses, for ‘“‘greater inte-
gration of subject matter and pedagogical training” in the prepara-
tion of teachers.

This is why, by having teachers in our institute write curricular
materials, we emphasize the classroom application of topics the
teacher studies.

With respect to the academies the bill envisions, from our experi-
ence with the Yale-New Haven Teachers Institute, I am convinced
that continuing study, writing, and discussion with colleagues
about one’s subject and how to teach it are no less important to
teachers in schools than to teachers in the university.

Secondly, there is the well-known, serious disparity between mi-
nority students and their teachers. In New Haven, 60 percent of
students are black and 22 percent Hispanic, whereas their teachers
are 25 percent black and 7 percent Hispanic.

Nationally, a recent study concludes that parity would be
achieved only if 450,000 minority students were now preparing to
enter teaching whereas the actual number is only 35,000.

Mr. Chairman, the present bill would attempt to address this sit-
uation in what I regard tv be very practical and promising ways.

Mr. Chairman, from our educational experiment in New Haven,
we know that collaborative programs which emphasize subject
matter, if they are conducted with teacher leadership and on a col-
legial basis, can further prepare teachers in the subjects they
teach, heighten their morale, increase their expectations of their
student’s ability to learn, encourage them to remain in teaching in
our urban school district, and can thereby improve student learn-
ing.

Our program also demonstrates that a cross-gsection of urban
school teachers can participate successfully in such institutions. In
New Haven, institute participants are highly representative of all
New Haven teachers in terms of age, race, sex, and other demo-
graphic characteristics.

ese are the reasons why—my third point—I believe that the
finds in Title III of this bill concerning the further preparation of
teachers in their substantive fields are so important.

My prelpared testimony describes, at some length, the operation
of the collegiality in our own program and the benefits that accrue
when teachers from universities and schools come together, on an
equal basis, as members of the same profession to discuss the
common problems of teaching their disciplines.
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Fourth, I am convinced that efforts at school improvement will
not succeed without teacher leadership. For too long we have held
teachers responsible for the condition of our schools, without giving
them responsibility, empowering them to improve our schools.

From our experience, I believe that the most effective projects
invest real authority in teachers and under their leadership devel-
?p organically, based on the needs that teachers themselves identi-

y.

In short, the so-called “academies” to be established under this
bill, with its emphasis on subject matter and teacher leadership,
would help to renew and revitalize the profession, the professional
life of teachers, and would thereby help both to attract and to
retain those individuals whom we now wish to enter and to remain
in teaching, especially in the targeted school districts.

The proposed academies can help to create improved conditions
for teaching in such districts. In 1987, when we last surveyed all
New Haven teachers, whoever had been Fellows of our institute,
more than two-fifths said that the opportunity to participate in our
institute influenced their decision to continue teaching in our local
public schools.

Among the reasons they cite most frequently are intellectual re-
newal and professional growth, colleague relationships with other
teachers and university faculty members, together with greater
confidence, enthusiasm and effectiveness in their own teaching.

In 1989, we updated an ongoing study of Fellows who have re-
mained in teaching in New Haven. We regard this information as
further potential evidence which is buttressed by the results of
other studies about the effects of the institute in retaining teachers
in New Haven who have participated in our program.

The study shows that of the 289 individual teachers who have
completed the pro%;am successfully at least once between 1978 and
1929, 1190 or two-thirds are still teaching in a New Haven public
school.

Our experience in the Yale-New Haven Teachers Institute also
affirms, fifth, the value of professional development academies
being conducted by partnerships between schools and colleges and
universities.

Indeed, throughout the 1980s, there was a growing appreciation
of the role that university-school collaboration can and must play
in strengthening teaching and learning in schools.

There are large and pertinent resources in higher education for
the continuing preparation of teachers in their subjects. Such col-
laboration also recognizes that our colleges and universities, no less
than our schools, have a stake in the preparation of the Nation’s
students in schools.

As we are working in New Haven to make our institute a more

rmanent mechanism for faculty members at Yale and teachers
in New Haven to collaborate, I was also pleased to see the 5-year
duration of funding for the academies.

When we talk about structural changes in education, I think we
need to think particularly of means for strengthening and length-
ening the ties and cooperation between our schools and colleges.

Sixth, I note references in the bill to the possible participation of
business and industry in the consortia the legislation would sup-
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port. As the committee is aware, there has been a widespread in-
terest in recent years in partnerships between the private sector
and schools.

Based on our experience in the Yale-New Haven Teachers Insti-
tute, I believe there are strong reasons to encourage a wider part-
nership, one encompassing the private sector, schools, and higher
education as well.

In 1985, the late President Abe Bartlett Giamatti of Yale, who
was a great supporter of our institute, the major of New Haven,
the superintendent of our schools, the chairman of the New Haven
Board of Education, the president of the Greater New Haven Cen-
tral Labor Council, and respresentatives of the New Haven Busi-
ness Community met to take stock of our program and to plan for
the future.

That meeting affirmed that the institute represents not only a
partnership of the University with our local public system, but a
partnership as well with the city, business, and labor.

Seventh, as President Normal Francis of Xavier University in
New Orleans concluded in his early evaluation of our institute, this
approach to strengthening teaching is cost-effective.

The results of the proposed academies would be magnified many
times, that is, by assisting individuals currently in teaching we in-
crease their preparation and effectiveness not only with their cur-
rent students, but also with their many future students as well.

My final point, I am highly encouraged to see that the bill would
target resources on minority teachers and students, on school dis-
tricts with a high proportion of students from low income families,
and on subject areas where teacher shortages are most severe.

In a similar way, when Yale University established our Teachers
Institute in 1978, we considered what should be the focus of this
activity and decided to concentrate our efforts and our resources on
our local public school district where the need was so great and
where the University's own interest in improving our community
schools was manifest.

In conclusion, because of the massiveness of the problem, only a
bill like H.R. 4130 could have a realistic chance of strengthening,
in this way, teaching of those subjects which are fundamental to
the informed and humane citizenry, on which not only our econo-
my, but, indeed, our form of government depends.

Mr. Chairman, teaching is central to the educational process and
to the vitality of our schools, in and through which we develop our
capacity as a people and as a nation.

on our experience with the Yale-New Haven Teachers In-
stitute, I think of no other step this committee might take which
would hold greater promise, or is more necessary, for strengthen-
- ing teaching and learning in our nation’s schools.
Thank you.
[The prepared statement of James R. Vivian follows:]
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TESTIMONY OFf JAMES R. VIVIAN

DIRECTOR OF THE YALE-NEW HAVEN TEACHERS INSTITUTE

YALE UNIVERSITY

BEFORE THE COMMITTEE ON EDUCATION AND LABOR OF THE HOUSE OF REPRESENTATIVES

MARCH 15, 1990

Mr. Chairman, I appreciate this opportunity to summarize for the committee
some of the reasons why I believe that the present bill is so clearly in the

national interest, and so urgently required at the present time.

We face today a crisis in the preparation of our Nation's 2 1/3 million
public schoolteachers.

After fifteer: years of working precisely in the vein of the professional
development academies that this bill would support, I am convinced that only a
Federal initiative of this magnitude, and with these broad purposes, can
create the conditions for the systematic and widespread improvement of
teaching and learning in the humanities and the sciences in our Nation's

schools.

After the many reports and studies on our schools, there has been a
reawakening to the inescapable fact that whether or not the changes which

have been envisioned in the reports, enacted by State legislatures, mandated
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by State boards ard local school districts, can be made will depend on the
support, the leadership, and the preparation of schoolteachers. Wwhether we
speak of increased regulation or deregulation in education-——of more central
authority or greater local control--still we depend on the capacity and
effectiveness of teachers, Mr., Chairman, I therefore applaud what you, the
ranking Member, and the other Members have done by introducing this bill to
assist those individuals now in teaching and those individuals whom we
especially wish and need to enter the profession.

The prepared testimony that I will provide to the committee-~and now would
ask be made a part of the hearing record--describes and documents the concept,
operation, and results of the Yale-New Haven Teachers Institute., I include
there the evaluations of such distinguished educators as Norman Francis,
Theodore Sizer, and Ernest Boyer, together with results of our own
.self-study. I offer this information as a preview or case study of the type
of activity that Title III of this bill would support, and to give the
committee an 1ndication of the results the Members might expect to achieve by

its passage.

With respect to the findings of the bill (Section 2], our experience in
New Haven substantiates each of the five specified needs and suggests how
professional development academies like our Teachers Institute can address

these needs successfully.

I would underscore now eight points from my written testimony. Mr.
Chairman, first, the needs of the teachers in our Nation's schools, in terms
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of their previous preparation to teach the subjects they are assigned--or at
times I should say misassigned--to teach, are compelling.

In New Haven, as nationally, there is a dramatic shortage of teachers who
specjalized during their formal preparation in the subject areas which they
now teach. A high proportion of teachers in the sciences and in the
humanities, more than 60 percent and 40 percent respectively in *ew Haven, did
not major in college or graduate school in one or more of the subjects they
teach. In the past two years, for example, approximately half of the New
Haven middle and high school teachers p'articipating in our Institute either
were not certified or did not major in the subjects they teach. 1I think it is
imperative that programs like our Institute serve and assist such teachers as

these,

Moreover, all teachers abviously need to stay abreast of research and new
findings and interpretations in their fields. Events across the world in
recent months remind us that this is no less the case for the history teacher

than it is for the science teacher.

It is ironic, then, at a time when lifelong learning is becoming
increasingly a reality in our society, and an expectation in many professions,
that we have yet to grasp and act on the fact that teachers themselves are the
largest white-collar group in this country in need of professional development

and continuing education.

This current state of teacher preparation will not be readily improved as
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a result of new teachers entering the profession and may, in fact, worsen
because of the shortage of quanﬂed teachers which, some analysts now

project, may only increase in coming years,

No less important, teachers need to convey effectively to their own
students what they themselves have learned, The present bill refers to the
need, which our Institute addresses, for "greater integration of subject
matter and pedagogical training® in the preparation of teachers [Section
2(2)). This is why, by having teachers in our Institute write curricular
materials, we emphasize the classroom application of topics the teacher

studies,

With respect to the academies the bill envisions, from our experience with
the Yale-New Haven Teachers Institute, I am convinced that continuing study
and writing, and discussion with colleagues, about one's subject and how to
teach it are no _less important to teachers in schools than to teachers in the

university.

Second, there is a well-known, serious disparity between minority students
and their teachers. In New Haven, 60 percent of students are Black and 22
percent Hispanic, whereas their teachers are 25 percent Black and 7 percent
Hispanic. Nationally, a recent study concludes that parity would be achieved
only if 450,000 minority students were now preparing to enter teaching,
whereas the actual number is only 35,000. According to an AACTE report,
"Blacks represent 16.2% of the children in public school, but constitute only
6.9% of the teaching force; Hispanics represent 9.1% of the children in
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public school, but only 1.9% of the teaching force...." The present bill

would attempt to redress this situation in very practical and promising ways.

Mr. Chairman, from our educational experiment in New Haven, we know that
collaborative programs which emphasize subject matter, if they are conducted
with teacher leadership and on a collegial basis, can further prepare teachers
in the subjects they teach, heighten their morale, increase their expectations
of their students' ability to learn, encourage them to remain in teaching in
our urban school district, and can thereby improve student learning., Our
program also demonstrates that a cross-section of urban school teachers can
participate successfully in such institutes. In New Haven, Institute
participants are highly representative of all New Haven teachers in terms of
age, race, sex, and other demographic characteristics.

These are among the reasons why, my third point, I believe that the
findings in Title III of this bill {Section 301(a)(2)-(3)] concerning the
further preparation of teachers in their substantive fields are so
important. I would hope, based on our experience, that in the proposed
academ.feé the work of university and schoolteachers would be on a collegial
basis. I would also hope that stipends would be available to participating
teachers and that they would be as generous as possible in order to make these

academies both demanding and professionally important.

My prepared testimony describes, at some length, the operation of
collegiality in our own program and the benefits that accrue when teachers

from universities and schools come together, on an equal basis, as menbers of
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the same profession, to discuss the cammon problenms of teaching their

disciplines,

Fourth, I am convinced that efforts at school improvement will not
succeed without teacher leadership. We have too long held teachers
responsible for the condition of our schools, without giving them

responsibility, empowering them, to improve our schools.

Mr. Chairman, I believe we are in fact emerging, once again, from a crisis
in confidence in our Nation's teachers, and I am therefore encouraged to find
in this bill the language concerning teachers taking leadership roles in

professional development programs {Section 2(5)].

From our experience, I believe the most effective projects invest real
authority in teachers and under their leadership develop organically, based on
the needs that teachers themselves identify.

In short, the so-called "academies® to be established under this bill,
with its emphasis on subject matter and teache: leadership, would help to
renew and revitalize the profession, the professional life of teachers, and
would thereby help both to gttract and to retain those individuals whom we now
wish to enter and to remain in teaching, especially in the targeted school
districts. The proposed academies can help to create improved conditions for
teaching in such districts. In 1987 when we surveyed all New Haven teachers
who had ever been Institute Fellows, more than two-fifths (41.6 pércent) said
that the opportunity to participate in the Institute influenced their decision
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to continue teaching in the New Haven Public Schools. Among the reasons they
cite most frequently are intellectual renewal and professional growth,
colleague relationships ~ith other teachers and university faculty menbers,

together with greater confidence, enthusiasm and effectiveness in teaching.

In 1989 we updated our ongoing study of Fellows who have remained in
teaching in New Haven, We regard this information as potential
evidence--which is buttressed by the results of other studies—about the
effects of the Institute in retaining in teaching in New Haven individuals who
have participated in the program. The study shows that of the 289 individual
teachers who have completed the program successfully at least:. once between
1978 and 1989, 190, or two-thirds, are still teaching in a New Haven Public
School. An additional 17 individuals, or 5%, have assumed positions in the
New Haven Public Schools administration. A similar proportion of middle
school teachers (41%) and high school teachers (35%) have participated in the
Institute, 0veta:11, more than one-third (38%) of all New Haven middle and
high school teachers of the humanities and the sciences have completed the

Institute successfully at least once.

With respect to the number of years Fellows sti.'ll teaching in New Haven
have taken part in the Institute, about half of all middle and high school
teachers (48%) have participated once; about another one-third (29%) have
taken part either two or three times; while other Fellows have participated
between four and twelve times. Thus, the Institute has served a significant
proportion of all eligible New Haven teachers, and has hecome a regular part

of the professional lives of some teachers, while there are other teachers who
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have yet to participate once and many others who we hope will participate on a

more recurring basis.

Our experience in the Yale-New Haven Teachers Institute also affirms,
fifth, the value of the professional development academies being conducted by
partnerships between schools and colleges and universities. Indeed,
throughout the 1980s there was a growing appreciation of the role that
university-school collsboration can and‘ must play in strengthening teaching
and learning in schools. There are large and pertinent resources in higher
education for the continuing preparation of teachers in their subjects. Such
ocollaboration also recognizes that our colleges, no less than our schools,
have a stake in the preparation of the nation's students in schools. In my
written testimony I describe at some length the partnership which our own

Institute represents.

As we are wc_vrking in New Haven to make our Institute a more permanent
institutional mechanism for faculty members at Yale and teachers in New Haven
to collaborate, and because I am convinced that collaborative programs to be
effective must be long-term, I was also pleased to see the five-year duration
of funding for the academies. When we talk about structural changes in
education, I think we need to think particularly of means for strengthening
and lengthening the ties and cooperation between our schools and colleges.

Sixth, I note references in the bill to the possible participation of
business and industry in the consortia the legislation would support [Section

303(c)). As the Camittee is aware, there has been a widespread interest in

2479 N - QN <~ 11
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recent years in partnerships between the private sector and schools. Hased on
our experience in New Haven, I believe that there are strong reasons to
encourage a wider partnership, one encompassing the private sector, schoolg,
and higher education as well.

During the past ten years our Institute has been pleased to receive the
support from national corporations and foundations and from many local
businesses, As early as 1981, in fact, the Teachers Institute began to enlist
the cooperation and support of local corporations. The first campaign was
headed by the Chairman of the New Haven Development Commission. Through these
campaigns more than 50 local corporations, ranging from large lending
institutions to manufacturing concerns to small businesses, joined in support
of our effort to improve teaching of the centgal academic subjects in our

public schools.

In 1985, the'late President A. Bartlett Giamatti of Yale, who was a great
supporter of the Institute, the Mayor of New Haven, the Superintendent of the
New Haven Public Schools, the Chairman of the New Haven Board of Education,
the President of the Greater New Haven Central Labor Council, and a leading
representative of tHe New Haven business community, all met to take stock of
the Institute's first seven years and to plan for the future. The meeting
affizmed that the Teachers Institute represents not only a partnership of the
University and our local public school system, but also a partnership with the
city, business, and labor,

Many New Haven business executives recognize that a strong public school
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system fulfills a basic need for employees, their families, and the community
generally. They see that the quality of our public schools is vitally
important for attracting and retaining corporations in New Haven, that it is
linked to economic development, to the tax base, and to the economic health of
our camunity and region. They realize that the school system is a major
factor in families' decisions about where to live, where they therefore pay

taxes and purchase goods and services.,

Not only is the monetary support of these corporations for the Institute
important, the executives with whom we work have also become more
knowledgeable about the many positive developments in our schools. In that
these individuals are leaders in our community, by involving them in improving

our schools, we can foster greater public support for public education.

No single factor is more important to the economic and general well being
of a community than a strong public school system. By supporting the Teachers
Institute, loc;l corporations have participated in making available to our
schools one of our community's main educational resources, the faculty of Yale
University. This they sometimes call a "leverage® which corporate support can
provide. From meetings we have held with business leaders from the New Haven
community, we believe that local corporations will therefore remain highly

responsive to our efforts to strengthen our public schools.

Saventh, as President Norman Francis of Xavier University in New Orleans
concluded in his evaluation of our Institute, this approach to strengthening

teaching is cost-effective. The results of the proposed academies would be
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magnified many times: that is, by assisting individuals currently in teaching
we increase their preparation and effectiveness not only with their current

students, but also with their many future students as well.

My final point, I am highly encouraged to see that the bill would target
resources on minority teachers and students, on school districts with a high
) proportion of students from low income families, and on subject areas Qhere
teacher shortages are most severe. In a similar way, when Yale University
established our Teachers Institute we considered what should be the focus of
this activity and decided to concentrate our efforts and our resources on our
local public school district where the need was demonstrably great and where

the University's own interest in improving our community schools was manifest.

In conclusion, because of the massiveness of the problem, only a bill like
H.R. 4130 could have a realistic chance of strengthening, in this way,
teaching of those subjects which are fundamental to the informed and humane
citizenry, on which not only our economy but indeed our form of government

depends.

Mr. Chairman, teaching is central to the educational process and to the
vitality of our schools, in and through which we develop our capacity as a
people, and as a nation,

Baged on our experience with the Yale-New Haven Teachers Institute, I
think of no step this cammittee might take which would hold greater promise,
or is more necessary, for strengthening teaching and learning in our Nation's

schools.

Thank you.
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Yale-New Haven Teachers Institute

Support Awarded
1977-1989

The following foundations, corporations, and agencies have supported &he
Yale-New Haven Teachers Institute during the first twelve years.

Aetna Life and Casualty Foundation 1983-1984
Harlan E. Anderson Foundation 1984-1987
Atlantic-Richfield Foundation 1980-1988
Charles Ulrick and Josephine

Bay Foundation 1985~-1987
Brown Foundation 1983
Carnegle Corporation of New York 1985-1992
Carolyn Foundation 1980-1984
The College Board 1984-1989
Connecticut Bank & Trust Co. 1981-1987
Connecticut Humanities Council 1978-1982
Counctl for Advancement and

Support of Education 1984
DeWitt Wallace-Reader's Digest Fund 1989-1992
Ford Foundation 1984~1990
Horace W. Goldsmith Foundation 1989
Edward W. Hazen Foundation 1978
Howard Hughes Medical Institute 1989-1992
Local corporations 1981-1982
Andrew W. Mellon Foundation 1981-1982
National Endowment for the

Humanities 1978-1989
National Science Foundation 1980-1982
New Haven Foundation 1978-1988
New Haven Public Schools 1978-1989
New York Times Company Foundation 1984-1986
Anne S. Richardson Fund 1979-1985
Rockefeller Foundation 1982-1987
George W. Seymour Trust 1981

Xerox Foundation 1984-1987
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Yale-New Haven Teachers Institute
Local Corporations Which Have
Provided Financial Support

1978-1990

The Allen Group

Ashland 0il Inc.

Bank of New Haven

Bic Pen Corporation

Blakeslee, Arpaia, Chapman., Incorporated
Broad Street Communications

Colonial Bank

Connecticut Bank and Trust Company

C. Cowles Community Trust

DeFrank & Sons Corporation

EPD Corporation

Eastern Elevator

Eastern Steel and Metal Company

Eder Brothers Incorporated

Fusco Corporation

Elm City Incorporated

Etherington Industries

First Bank

A.W. Flint Company., Incorporated

G&0 Manufacturing Company

Harloc Products Corporation

Harvey Hubbell Foundation

Insurance Management. Incorporated
Jackson Newspapers, Incorporated

Jenson Industries

Kops-Monahan Communication

Marlin Firearms Company.

National Pipe Bending Company

New England Corporation

New Haven Terminal, Incorporated
Newton-New Haven Company

Olin Corporation Charitable Trust

0lin Corporation - Winchester Group

0lin Employees Fund of New Haven, Incorporated
Security-Connecticut Life Insurance Company
Seton Name Plate Corporation

John P. Smith Company

Southern Connecticut Gas Company
Southern New England Telephone Company
Stop & Shop Foundation

Storer Cable TV of Conn.. Incorporated
TRW Geometric Tool

UMC Electronics Company

U.S. Electrical Motors

Union Trust Company

United Aluminum Corporation

WINH-TV .

Wire Machinery Corporation of America. Incorporated
Wyatt, Incorporated. ‘
Yale Co-op
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Educators Seek Solutions to ‘Crisis’ in Teaching

Yale Meeting Explores
Collaborative Efforts

By Sheppard Ranbom

New Haven, Conn.—In what may be an
.ndication of how serious the concern over
the “cisis of quahtv within the nation's

g pr has b the chief
state school officers of 38 states, in an un-
precedented move. met late last month at
Yale University with the presidents of more
than 40 of the nation’s leading colleges and
universities to discuss ways they can coop-
erate to get more academically able people
into—teaching while keeping the best of
¢hase who are already n the profession.

‘The purposes of the meeting. conferenre
parucipants said. were to begin to ureak i
down the “tr d prejudice ag
public-school teaching™ that e~.sts on many
cvilege campuses. to share .Jeas about suc-
cesstul school-college collaborations. and to
encourage dialogue betwecn state educa-
tion officials and the leaders of the nation’s
institutions of hlgher education.

Exp: d throughout the e dis-
cussions was the view that if teacher trun-
ing 15 to be improved and 1( more able stu-
dem.s are to be attracted to the teaching

and uni must
commn more than just their education
schools to the task. Many conference par-

ticipants, especially university presidents,
asserted that too many education programs
nguished.

are undist

A. Bartlett Giamatti, left, president of Yale University, speaking with
Calvin M. Frazier, president of the Council of Chief State School Ufficers.
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Prestige, Power, Preparation
The participants agreed, however. that
“aclimate now exists’ to mount a broad na-
tional attack on the pervasive problems of

the “prestige. power. pzy. and preparat
of America’s udmlwlchen ton-
The

by the Carnegre Foundation for the Ad-
vancement of Teaching, Yale, the Andrew
W. Mellon Foundation. and the Council of
Chief State School Officers.

Though the participants did not directly
confront the problems of power and payv.
they did discuss the need for innovative pro-
grams to provide incentives to entice good
students into teaching and to retain the
best of'those now teaching.

They also exchanged intormation about
programs that they said thev believed
would help improve school cumcula and
encourage “the intellectual renewal” of
teachers.

“The fact that the nation’s leading educa-
tors from schools and colleges met at Yale.
an academic jevel box. to discuss specitic

Continued on Page 1U
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Educators at Yale ForumiExplore Solutions to ‘Criss’
in Teaching

EDUCATION WEEK

Continued from Puge |

. nnhnﬂnm&ummmﬂn
teaching profession is s strong indi-
atbn!)utdudxnhilnndyh
iBI:provtncnt. said Ernest L.
yer, presidert of the Carnegie
Foundation and a former U. 8. com-
missioner of education.

are few, morale is Jow, the best
teachers are beiling out, and the
supply of good instructors is drying

up.
A Bartlett Giamatti, president of
Yale University, achoed that mes-
sage. “We {ace today & crisis in pud-
lic educetion in Amsart il

1y in our urban high schools. The
central leauuud’l)utcnmunlh

325

ideals,” he said.
“It's an issue of resource alloca-
tion. For 50 long, nhnvuunout

“All 100 often, efforts to build col-
Laborstion are not built into financ:
programs become
eou.-b»quh«n. marginal, and
bureacratic,” according to Mr.

, e sald,
have failed In the past because
“those who devoled their time and
talents ware not rewarded for parti-
cipation.”
Th‘tnmnbtel'\mldu.hh

tive programa, the conference par
ticipants agreed, but they empha-
sised that if colleges and schools
Torvn on thelr anmmnn Sook — ta B
ter excellence in teaching. learning,

lndr:umculum—andno(mtbedlf
ficulties of collad

blema our &
face duily in classrooms scross
Ametica.”

Mr. Boyer and other educators
sui that schools and cotleges must
work together to develop “mutually
beneficial” pmmms u:al wilt helpt

long-term programs can be estab-
lished.

*Special Report™
Evrdena that such programs ex-

© Recruit Lalented
into teaching;

® Link school teachers with college
professors in their disciplines (o de-
velop uniform, up-to-date school
curriculs, with courses that mesh in
Sogical sequence;

® Provide rewards and incentives
to keep good teachers in the profes-
sion;

® Retrain toachers to teach in diaci-
plines where there are critical short-

ages;

@ Tell students early what skills
and competencies they will need for
success in college or in careers; and

@ Strengthen education during the
first years of achooling.

Efforts Inhibited in the Past
Such collaborative efforts have
bmhwhlhpoﬂbylheu-

tion in the form of & “special
report™—School and College: Purt-
nerships in Educalion—prepared by
Gene Maerofl, an education wriler
for TAe New York Times and the au-
thor of the recent book, Don't Biame
U Kids. The report, released st the
Yale gathering, is based on a nation-
wide survey by Mr. Maeroff of such
partnerships; it ia Lo be the first of &
series of reports on issues of concern
related to the foundation’s ongoing
resesrch efforts, Mr. Boyer said.
“Collaboration is as vital to high-
er o as to precollege, since

tuition for graduate work, which ;
would sllow them to retrain them-
selves for new careenrs

© Establishing & “loan-forgive-
ness” program that would allow atu-
denta to borrow during heir gollege
years and be forgiven all of phrt of
their debt if they teach for certain
periods. Severs| states have initist-
dtjuhpvpmumrmmon
and science teschers.

® Providing college schotarships to
the 2008 and daughters of long-term

was not likely to be implemented
Lack of "Teacher Turnover’

Many conference participsnts
poted that the lack of “teacher turn-
over” is hampering efforts Lo attract
new talent into the profession. And
they stressed that improvements in
inservice training for Lhose teachers
already in the achools must be & pri-
ority.

“We anticipate only a 2-pereent
turnover,” said Floretta . McKen-
ie, superintendent of achools in Lhe
District of Columbis. And that in im-
portant, she aaid, in light of the fact
that “too many teachers are teach-
ing the way {teachers Laught} 100

years ago.

In New York achools, there will be
& turnover of less than 2 percent, ac-
coeding to Gordon M Ambach, New
York Commissioner of Education
and president of the State Universi-
ty of New York.

James R. Vivian, director of the
Yale-New Haven Teachers' Insli-
tute, said the problem is u national
one “With the declining enroliment
of high-achool studenta, which will
inese through the 1980, and in

the students lnwlle(cnﬂtdth!
quality of education in the elemen-
tary nndumdnry achools,” ssid
Mark R. Shedd, former commission-

spite of “acreased clans size, the
turnover of our more than two mil-
lion scnool Leschers has decreased

er ol ed in C
Ed 8t the Yale confe [
lly agreed that although it ie

ference b
Mduaku.wﬂ&mhh

Mﬂhﬁpﬂwm. he noted. “The
ofag

dmmnpenphmllhmmlynn
the hands of individuals already

difficult to make teaching mw}
{ve without raising salaries,

nndmtnhdmk.whkhultod-
vance the development of individual
studenta, according 10 the Rev. Wil-
liamJ. Sullivan, president of Seattle
University.
Father Sullivan cited “traditional
i divisiona® b vy

some effective collaborative pro-

entary schools, bigh schools, and col-
leges, as well as “industrial-modeled
unioniam® and the “Snancial seif-in-

“We have constantly asked our-
selves how cooperative programs

will affect the finances of the institu-
tions we repressnt. Our concern for
{that] has undermined educational

ing
hdmmu&w;dﬂa&
system. (See Education Week Oct. 8,
1981)

® Offering bright liberal-artscol-
lege graduates who agree to tesch
for a number of years incentives,
such a4 an extra yoar's pay or Rl

teaching.”

Narman C,

C. Francis, president of me Unwcmo fo )
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The New Haven teaching insti-
L tute has brought 40 percent of the -
city’s humanities and science teach-
ers to campus to participote in cur-
riculum-development seminars
with Yale facuity members. 1See Ed-
ucation Week, Sept. 14, 1981.)

Scholars who led those seminars
told conference participants that
there was significant evidence
available to show that the institute
helped improve the curricula in the
schools; gave teachers a forum to air

| thewr &ml.rltlor.u.ll‘{k‘}"“ *

EDUCATION WEEK - MARCH 2, 1983

methodology, though they once fo-
cused far too much on teaching pe-
dagogical skills, raid John Thoman,
chancellor of Appslachian Stale
University, which granta 450 bacca-
laureste degrees and 300 master's
degrees in education por year.

Teacher-Preparstion Programs

Some chief slate achool officers ar-
gued that money to improve teach-
er-preparstion programs too often
goes directly Lo higher-education in-
n@tuﬁou to Qowil.b 848 they please

' ues long after the seminars. They
added that the seminars provided
faculty members with a useful ook
at the education that is taking place
in the schools, keeping them up to
date with the aptitudes, interests,
and training of the high-school stu-

aty or the nation,” ssid Mr. Gia-
matti, noting that the bymited scope
of the program is part of the reason
foc its effectiveness.

“If you try o extend yourself oo
far, you dilute what you can accom-
plish,* Mr. Giamatti said.

Ed: at the confe ex-

with with the school

" said Carolyn Warner,
Arizona's chief state achool officer,
“should be made with the approval
of the state department of education.
1f they come up with a workable
plan, the department can change
certification requirements 5o that
all colleges in the state can follow
the improved program.” She added
that sc llaboration had been
wsuccessful in ber state
“The irony is that » e demand ex-
cellence in athletics, 1n art, in con-
sumer durables, and the hike, while|
we seem Lo fear it in relation to intel-
levtual competence,” said Harold T.
Shapiro, president of the University/

pressed concern that the status of
the teaching profession is hurt by

occurring ‘n academe: the
abandonment by institutions of
their departments of educati

of Mich

“We have told a generation of stu-
dents that intellectuat achievement
is unrelated’to their progress
l):rongh our achool systems. Social

ditional

the transformation of

.ir\dnvidull h

stale Leachers’ colleges inta compre-
hensive institutions.

I Mxchael Heyman, chancellor of
the University of Califormis at
Berkeley, anscried Lhat universities
must commit their entire faculty to
the training of teachers, rather Lhan
leave the task Lo schools of educs-
tion, which, he said, often offer un-
dustinguished programs Mr. Hey-
man's insttution has undertuken
such a reform of its education pro-
grams. (See Education Week, Jon.
26,1982)

Many education schools and ~

teacher-training programs are
starting W “find the balance” be-
tween academic disciplines and

—

' R

group and the hike
are currently valued st jeast as
highly as achievement is,” Mr. Sha-
piro said. "We have, in the end, ex-|
ploited our students and fooled wr-l
sciven *

John E. Sauwyer of the Andrew W. Mellon Foundation, top, and Ernest L.

3 k3 w
Carnegie Foundation, bottom, speak at Yale conference on school-college colla q

tion.
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Yale program for public school teachers to be copled nationwide

ByD-MMthyWM whose writings deal with the pur-
|10 The ms:‘ hopes l;" will be
NEW - With vitt unit
AN o hIh netther & g by other toachers i the New
conlinuing education courses for Haven schools w teach lan-
arew resid Yaie U 4 "I'hmﬁ.t?ﬂud gi'tl- A\
has been criticized the wan panic
for ' m:;m i heroes for my students,
needs.. sa4d Savitt, who has been an insu-

Recently, though, that criti-
cism has been blunted by the
work 0! the Yale-New Haven
Teachers Institute, which is being
recognized 33 a national model for
town-gown collaboration.

The 6-year-old institute brings
New Haven public school teachers
o the lor with

tute fellow since 1978, “This is &
way to introduce Hispanic culture

cooper-
ation with an exemplary ap-

ptwhlommvm‘wwbuc

wnh-.ﬂoomm(mme
National Endowment for the Hu-
manities, the institute is helping
other communities and colleges
blish i The

and women Into the curricub
Hopefully, the kids will learn Eng-
iish better when they have some
cultural identification with the
material.”

This year. 70 teachers arc de-
veloping units that grew out of six

Yaie ucuhy 'l'h(e 13-sesaton semi-
nars, heid from May through July,
serve as & foundation for curricu-
lum units - akin loenumphm -
that the P to usc in

‘The topics were Geology
in Connecticut’s Industrial Histo-
ry. Elements of Architecture, the
Oral Tradition, Greek Civiltzation,

the fall in their own classrooms.
Since its establishment in
1978. more than 40 puunt d‘
New Haven's secondary school--
teachers have participated.
Middle school bilingual!
tion teacher Jill Savitt, for tn-
stance. has just completed a unit
shic developed on the role of wom-
en in Latin America, which grew
wit of an institute seminar on Hi-
spanics m America. The unit fo-
fe olo;‘ e o
wife of (ormer Argentine president
Juan Peron, who belleved that
women should be pnld for
housework: the passionate Puerto
Rican poetess Julia de aurpo.
and a 17th Century Mexican nun

! educs-’

programs.
University of Hartford has usced
the model, and stmilar tnstitutes
are being planned at Duke Untver:
sity, the University of Washing-
to.i. Lehigh University and the
University of Caltfornia at Berke-

ley.
New Haven officials are heart-
ened by the impact of the program

T on teacher morale. often lagging
in innercity schools. In one study,
48 percent of the institute’s fel-
lows said they had decided to stay
in the New Haven public achool
sysiem because of the institute.

“The institute attracts good
people, and it helps teachers feel
better about teaching. about
themacives and about what they
are doing in the classroom.” said
Savitt.

Seminar topics evolve from
proposs’s by teachers, not from
the inatitute office.

The institute’s annual budget
of $360.000 comes from a variety
of sources. The New Haven school
sysiem and Yale pick up half the
tab; the rest comes from grants
from maior foundations and the

Nattonal Endowment for the Hu-
manities (NEH). in addition, Yale
has used its development office to
ratse contributions from 50 local
corporations. The National En-

downient for the Humanities
grant will run out In 1986, and
the !natitute has embarked on a
»i miilton endowment campaign
10 secure permanent funding.

3ed

UBTATA 'Y sawe[ Jo Auowy3isal
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Dayton Journal Herald

September 1984

Let's not dismiss this as elitism::

Almost three months ago, when Gov.
Richard Celeste was back at Yale for his
25th reualon, one of the weekend's [es-
ture attractions that he sttended was &
panel discussion on educstional quality.

Bart Glamatti, the university president,
heeaded the panel and pretty much set Lhe
pace for the discussion. To no one's sur-
prise, e and his cotleagues talked about

. the lasting valve of 8
§ Ubera! education.

3 “We teach people
to think, to be pre-
. pared to meet what

1 life brings,” he said.
(teaching) technical
competence.”

Rather, Yale seeks
to train minds, develop inteliect and teach
valoes of lategrity, civility, ethics and
‘honesty.

"hople and an institution tesch as

wuch by how they act as by what they
say,” he sald “\'on don't separate fatel-
Ject and charscter.”

-1t was 2 spriagboard for @ free-wheel-
Ing discussion of unriversity poiicy ia at-
tracling candidates with taient, In
granting echolarships and loans o anyone
once admitted can altend, in getting la-
volved with public education oa the-

technical-commer-
clal institution ...

4

‘“This (s not a

vuyl to I-provc secondary school
“' .

"1t is ln Yaies Interest to Improve the
state of ed in fts own
o0t Just (0 increase the numbers of appﬂ
cants but to show how quality educaticn
can be stressed In new, exciting ways and
students motivated better.

The Yale-New Haven Institute has

evolved, therefore, with some prlvnu.

foundstion moaey, and one of
iatrigeing z'm;uu % dite”

Haven's classrooms. s

< If Yale can demonstrate the value b
such cotlaboration in the name of quality
and show that urban studeots in its back
yard can benefit, surely there are’Qi(e}
institutions in the Iudtlnlm;owllnd
do Hkewise.

We ought 1o be doing this in (ﬂor‘
state that Is blessed with an Inordinste
sumber of cotleges and wniversities.-both
public end private — and Deyton, with a
consortium alresdy in existence, wwuﬂ
be a bed place to start. o

hlmn«ugommwbouvﬂnag
-t0 talk about the ways you can impaove
the quality of education on the secondary.
lchool level 30 that our Iate-uppoqtd

and universities are wot burd

been 3q_ wlmmmmholmuwhoumdo

teachers to develop college-level work.

mammmmn
the normal cutriculum.

The iastitute claims It has atready
beiped develop 600 new high school uaits
—~ and that figure Is increasing. .

For those who might scoff that Yale is
elitist ~— one of today's more obvious code
‘words — and it doesn't really relate to {he .
real world, it should be moted that o
follow-up visit with the Institute’s firec-
tor produced this information: + .

® The New Haven school system is more -

© More than 70 percent of its students
come {rom families on public assistance.

® Scholastic aptitude tests have oculvd
their ITY] of 3
sbilities, and the lastitute Is working st
* developing better ways to messure and

" *validate the zate of learning In New

Weneedlmmwbowmlaﬁuml}
be se
and obeerved — and If students with high'
school diplomas cant measure up, msy )
should be dbrought up te speed on the foca! :
Tevel, not on college campuses where state .
. subsidization runs as Hzlull.m.ur
studeot per year.

We need o governor who will lﬂll-
voived to the extent of samiag trustees be.
knows waderstand the value of uphofilnj”

by going after better professors, mo
‘competent administrators and more aur:
lenging curricule.

We need 2 with the lonlma-'
and the foresight to resist blanket calls for -
more student subsidization as s public .

oniversity's salvation. b
o expjain 4hat
conn:nd. eli-

We aeed a governor
tiem tsa't o diny word. ‘e

Insofar as Ohlo's youth dre
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The New Haven Register, September 24, 1986
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By Joseph T. Brody
Sioli Reporter

Yale University’s new presi-
dent. Benno C. Schmidt Jr.. has
wasled litile time in joining the
city's top ,officials in the public
spotlight.

Three days after his inaugura-
tion. Schmidt Tuesday ‘joined
Mayor Biagio Dil.ieto and Super-
intendent of Schools John Dow Jr.
at a press conference o announce
a'major grant for a joint education-
a

program

The Yale-New Haven Teachers
Institute received a $245.000 grant
from the National Endowment for
the Humanities for training public
school teachers and developing
courses in the humanities over the
next three' years.

The grant is part of a $966.000
package over three years that also

from Yale and a $198.000 dona-
tion from the city and other
sources. The NEH has offered the
remaining $100.000 in the form of
a matching granl.

The program will allow 50 high
school and middle school teachers
10 participate during each of the
next three years, according to
James R. Vivian, institute direc-
tor. The ‘teachers enroll in 4%-
month seminars conducled by
Yale faculty members and develop
coursed that often become part of
the public schoo! curriculum.

. The focus will be increased un-
derstanding of American history
and culture and of other nations
lhrough their language and.
literature.

Schmidt said Yale's mvolve~

ment in the program is one way in -

P

Yale glves $423, OOO
to teacher program

Whl(‘h the university strives to be
*“a good and active citizen” of New
Haven. “It's one of our great suc-
'cesses.“ he said.

When a mamber of the audi-
ence asked whether Schmidt
would lead a seminar in his spe-
cialty, constitutional law, the Yale
president said. “1 might leap at 1,
if given the opportunity.

Dow said the grant “gives sta-
bility to an outstanding program"
that serves as a model for similar
collaborations across the country.
He said the program also has
played a large part in the New Ha-

- ven system's success.

includes a $423.000 coniribution

*Contrary to what many people
might feel, we've demonstrated
that urban public school education
can be an outstanding venture.”
Dow said

DILICIO praised Yale for its role
in the project, calling.the universi-
ty “one of New Haven’s greatest
resources. if not the greatest re-

. source.” He said the NEH grant
makes clear the merit of the |

-

!

program.

UV
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seminars on “The Writing of History:.
" History as Literature” and “Detective
"-fiction: its Use as Literature and as
.- History;” Bryan J. Wolif, Director of.
. Graduate Studies and Associate
Professor of American Studies: semlnar—
_on “America as Myth." | '

Since its incéption in 1978, the
Teachers Institute has served 194
teachers including two New Haven public
. school teachers who attended the press:
. _conference at which the grant was
announced. Lula White who has been
teaching for 18 years has attended the
TeachersInstitute sinceits inception. This
year she attended the seminar on “Family
in Literaturé” and from her studies
compiled a curriculum for sociology
based upon five plays. White plans to
teach the curriculum ‘in her sociology-
classes at the Conte Career Educational
Center. White said she finds the Teachers
Institute offers her an intellectual
stimulation.

Elizabeth Lawrence, a special
education teacher, has been teaching for
nine years and has attended the institute
for three years. This year she attended the
seminar on "Writing and Rewritings of the
-Discovery of America"” — from Columbus
to the Modernista Movement. The seminar
gave a different slant to the discovery of
America by offering a perspective of the
Spanish influence. Lawrence, whose
heritage is Spanish and Halian, also
emphasized the intellectual stimulation of
the seminars.
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Promoting
“‘Subversion’

" By FRED M. RECHINGER

R ARGELY unnoticed by the public, a
new movement of collaboration be-
tween high school teachers and col-
lege professors has begun to stretch

across the country, ‘‘subverting’’ the tradi-
Uona] separation between and coliege.

. Earlier this month, 180 representatives of

| that movement met for two days at Yale Uni-

versity in a conlerence oa ""Streng
Teaching Through Collaboration.”

©y “Colla tion is not a supportive but a

subversive activily,” sald Peter M. Briggs,

.an English professor at Bryn Mawr College.

Reform through collaboration, he said, must
subvert “‘educationists’ more interested in
theory than in the realities of the classroom.

* Yale was the host of the conference be-

cause the Yale-New Haven Teachers Insti-
tute, established in 1978, is one of the oldest
and most ful of such collaborative

rams.
instjtute is a partnership of equals be-
tween university ucuh{’memben and public
school teachers or ‘‘fellows." Its centerpiece
is a system of seminars, led but not domi-
nated by the professors. The program lasts
over the course of the academic year.
“We d to empo teachers to gain
greater control over the subjects they tcach,
the curriculum they use, and the professional
activities they undertake,” said James R.

' Continued on Page C9

i

‘Subversion’ iH School

Continued From Page CI

Vivian, the Institute’s direcior. The
fetlows enjoy full campus privileges,

are listed in the Yale directory and

Mgn‘:;le professors. :
1978, the institute m‘meum:

57 s in the h

arts, the soclal sciences, mathemat-
ks, and the physical and life scl-
ences; 58 uaon; many of them
senlor memters thelr depart-

ments, have ted. They are
drawn from Yale the Gradu-
ate Schoot and the schools of architec-

ture, an, divinity, forestry and envi-
| studies, law and

Aini

Tom Bloom

Al
University in North Carolina and
from

Some 229 hers have pleted
the program, many of whom have
participated in semlnars on several
topics. Each year almost 25 percent
of all New Haven secondary teachers

in the humanities and sc be-
come fellows. To date, they have de-
toped 463 Individual curr

units, which are also widely used by
their colleagues in the city’s schools.
The feliows point out that such units
differ from outlines usually given to
teachers; instead they stress the
teachers’ individual mastery of the
toplc, without spoon-fecding prepa red

severa) divisions of the University
California and the University
Washington. °
Collaboration, said Michael Hook-
Maryland “must""lme Unmm
aryland, m locus on
““We've wrongly Indoctrinated gradu-
ate students to think that t In-
terferes with research,” he said
“*This movement could change that”
But several participants cationed ,
that schools must be reorganised to
make the most out of boration
and (o welcom= and make use of re-

lieges in the West, hcludirg
of

malteriais and | 10

] . .

“We did not want the institute (o be
concocted by Yale and im-

coaed on the schools,” said Mr.
ivian. The teachers themselves de-
cide whith topics would be most use-
{ul The lerm ‘“course™ is outlawed

] p fro
above instead of a collaboration of
colleagues.

To be successful, Mr. Vivian
stresses, collaboration must be per-
manent. Nothing hurts university in-
volvement with the schools more
than the teachers' suspicion that the
professors regard their part as a
short-term charity.
m:-:ﬂ!'slzllve coll:‘bg‘r:uon also needs

1uii support university’s ¢

leadership. Yale was lorlunn{ 01‘:‘:
A. Bartiett Giamatti had been plan-
ning to lead the institute's first writ-,
ing seminar for high school teachers
when he became the university's
president in 1978. Opening the recent
conference, Beano C. Schmidt Jr., Mr.
Giamatli’s successor, called such col-
laboration “indispensable to educa-
tion reform.”

L] * L ]

The list of participants in the con-
ference showed collaboration’s rapid
spread. Teams came (rom Eastern
colicges like Brown University in
Rhode Isiand, the Massachusetts In-
stitute of Tech y, Cornell, Bard
Collcge in New York, and the Univer-
sity of Hartford; from Middle West-
em schools, including Oberlin College
in Ohio and the University of Michi-
Ran, from Svuthern schools ke Duke

i is are not
mn to change,” sald a delegate from

A.T.

Still, the early benefits seem Iim-
pressive. A New Haven teacher said:
“I've been able to grow beyond my
environment, which is room 185. The
system just used to plunk some ma-
terfals on my desk at the start of the

ar and say, ‘Use them.’ P’ve grown.

‘m enthusiastic about what | teach,
and the students pick this up."

Not all of the collaborative efforts
tunction alike. For example, the four-
year old Stanford in the W
gram deals with six sur ing
school districts, mainly through prin-
cipals and superint. ts. It has not
made the close connections with indi-
vidual tcachers.

The secret of Yale's success may
be that the university has no school or
department of education, so the pro-

ram is run by its arts and science

aculties.

Other observers credit the fact that
Yale, which is rich in resources, fo-
cuses on New Haven, the nation’s sev-
enth poorest cﬂr.

Still, the benelits are by no means
one-sided. The university professors
repeatedly extolied the benelits they
derive, such as insights Into the needs
of the high school students who may
soon be in their own classrooms. They
also learn the importance of good

jleaching a rare commodity in col-
leges, 100. Traugotl Lawler, professor

. of English at Yale, urged even closer

* working contact. “Professors should
visit Ltheir teacher collegues’ class
rooms regularly,” he sawd.
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In hig firat official press conlerance, just
two days afer his insuguration, Yale
University President Benno C Schmidt r
Joined Superinlendent of Schools John
Oow Je. and Mayor Biagio Dilieto in
announcing a grant lor the Yale-New
Haven Teachers Insutute. The Instiute
hn received a $245,000 grant from the

| End: t for the HL i
for kraining public schoot teachers nnd
developing Courses in the h

LONK

A GRANT FROM THE NATIONAL ENDOWMENT FOR THE
HUMANITIES to the Yale-New Haven Teachers Institute was T Inatitute;
announced during 8 press conlerence Sept 23 In the Hall of  Mayor Blagio Diieto, Yale Prosid
Graduste Studies, York Street. Left 10 sigh are: Br. P ameta Gleen
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one way in which the unversity strives to
be "a good and actve citzen” of New
Haven Hesaid iha Teachers Instiute was

Monlo. NENH; Jnuu LR Vlvlla. director, Vm-ﬂu Haven
ol &

Dow &,
ond

Benne C. &

Thomas G. Ward, NEN.

'}iYale-New Haven Teachers Institute receives grant
“from National Endowment for Humanities .

December teams of Fellows rom eech *
seminar present the results of theic work lo
mmchenlnmwmﬁww
usethe } Follows have .

important 10 the b
becsuse the sirength of public schools
contributes 10 the oversh

and well-being of 8 community In his
closing remarks Schmidt saluled the
public schoot teachers whose leadership
and participation have made the Teachars

over the next thrse years, announced
James R. Vivian, institute director. The
grant is part of & totsl $968.024 package
+  fot the next three years which includes a
i , $100,000 maiching lund from NEH,
i " $423,308 from Yale and $197.718 from
« - New Haven and other donors.
Model for countey
tendenmt Dow. noting that the
Teachers institute Is incorporated in the
school system’'s five-yesur staif
1 developmaent plan, underscored the
' Institute’s role a3 & model for the naton
“.oand domomulus that Urban P\Mc
\* 8chool E tion can be sn
. venture. “The ludﬂshlp here can be &
' model for the nation.” Or. Dow added that
* " ha Was very excied sbout the grant and
noted that the city must make @

institute so i snd which he
noted, was the halimark of the program
The Nationst Endowmeni for the
Humsnites was represenied by Dr
Pamela Glenn Menke, director, Division of
Educstion Programs, and Thomas G.

Inuchdmmxlwuy“uh
Instituie will offer five seminars in the -
humanitites that respand o the
Endowmeni-wide Initistives which
include calng Lpon schoots and colieges
10 join in an effort 10 provide an increesed
understanding of American and
culture, and an understanding of other
aghons  through - theie language and
Herature Filty New Haven public school
eachers wifl participale in these seminars .
tod by 11 Yale faculty membders i

erd pvogv.m officer, Humanities The Yale lsculty and the seminas topics

y and dery  are as lollows Jean-Chrsiophe Agnew, .
school pmgums, Or Menke ssid, Anoclnto Professor and Director of
“Efective hing ds teachars dergraduale Studies in American
who know the content of the it Studres. on “RAites of Passsge

who have inlormed perspectives that
enable them 1o present great works,
events, and ideas in an integrated fashion
and who have the intetiectual preparstion
which sumulates them 1o engege in
dialogue with students and with one
another Yale University and the New
Haven schools have demonsirated that
excellence in the humaniues can be the
basis for cMc relations and that

pport lo the

g d schoiars of the humanities
.n part of & tradition of pudlic service .

i . Mayor Ditieto told the gathering of
press, Yale protessors. and New Haven
Public Schoot teachers and administra-
: tors thal “Yale is one of New Haven's
osiest resources, i not the grestest”
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sm's highly mertorious aspects and
racognizes the importince of education
and

grant, he said, bespeaks of the .

he importance of maching n -

strong schools there can be no
strong universities Schools, colleges. and
universities arg pariners in the enterprise
of preparing chidren, youth and adults to
become the informed cidzens who shape
our nation. Yale University and the N'w

tmmigration and Americen Culture;”
Viclor Bers, Associate Professor and .
Ovwector of Graduste Studies of Classics: |
seminar on "The Place of Classicel
lummg in American History:” Kent C.
(Aduncy Ar
[ On‘gn Oirector of umvmm‘
Studies, School ol Ncmocmc ufnk‘wl‘! >
on"A
Brodhead, Pwlouor and Déractor and
Chairman of Spanish and Pm
seminars on “The Modern §hort Story In >
Latin Amaerica,” “Major Poams in Modern
Latin Amarican Literature,” “Writings end
Re-Writings of the Discovery and)
ot America™.

Also, Howard R. u-u. william ¢
Robemon Cos Prolesdor of
“Afnericon

Haven public schook M"N d Regions end
and the b A h "Tnu’oﬂ Lawler, m
which bnng teachers and u.noms .M : o .

togethsr 1o form an lnn"cclull

oﬂocm way. The mayor praised
N exceptional work he has

P ota \

The Teachers Institule, 8 |om! eftort
between Yale and the New Haven Public
Schoois 1o shengthen tleaching and
learning 10 the commurity's awddie and
high schools, provides leadesship and

il

[-3
¥ said Ysie's involvement in the program is

Supp Y and e1pe
waining teschers Founded in 1978, the
fnstitute vum trom Much 10 July \mm

in their :wa of siudy From October 0

seminary on Eplc, Romance, and e ‘
American Oream™ and “Poetry,” Jamas A
Snead. Assistant Protessor of Englishand §
Compsrative Literalure: seminar of
“Readings in the Modern Shon Story.”
Thomas R Whitaker, Professor Engleit
seminars on “Wriing ADout Americen

Culture.” “Writing About American’
Ficlion,” 'wum\. About Amarican’
Poetry,” Winks, Mesler of:

osumcmwmdmr
Continued next page
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sity and the New Haven school
system which celcbrates its 100
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much of the success to the fact that
'l;cbmhvealudmhiprolein

program has ighly
reslistic about how (o bring about
change because teachers who know
about the realities of their work
and their classrooms are the ones
calling the shots,” said Vivian.
Seminar topics offered at the in-
slitute, which runs from March to
July, are determined in sdvance by

‘s panel of teschers who consult

with their col in the school
sysiem (o identify areas of mutual
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Teachers help shape their Own leaming ==

rector since the start,’ attributed .

started thinking of svyself as a fal-
lure,” she s3id. Once at the insti-
tuté, M-:::v. Kinder Zu:‘ger?_onl
support practical rom
colleagues with similer problems.
She also was exposed to meth-
ods of ma}ing science more excit-
ing for her students. “I feel like a
ligle grl with the lollipop in her
hand,” said Kinder, of the chance
to interact with Yale faculty. |

to have coatact with some of

best minds in the country on a cer-
tain topéc. That gives me a sense of

and expertise that | can
ing back lo the classroom.”
Kinder has de: & number

of curriculum units, mdudin? les-

son piaas on the geology of the

West River, coal as an energy

source and medical imaging. This

xeulheitdevelopin;leuomm
and ducti

il
HE

it
§
2E

T2

3
N
o
il
f

ment for the Humanities and has
hélped other communities and col-
blish similar pas hip

t the counlry.
+James R. Vivian, institute di-
- \ e

Yivian envisions the institute
continuing to provide a mecha-
nism for leachers 10 update their
skills and study new subjects in the
future. Success, however, depends
on continued financial support
from Yelg.thsqum_}lulog and

has an opersting budget of
$500,000

“The institute,” said Vivian, “is
that are themselves
and the best teachers ané

active learners.”
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Chairman Hawkins. Thank you, Dr. Vivian.

Mr. Vivian. Should I then introduce Ms. Kinder to comment
briefly on her experience directly in the program?

Chairman HAwkINs. You may at this point, if you will. You may
proceed, Dr. Vivian.

Mr. ViviaN. I'm very pleased that the committee suggested that 1
might include today a New Haven teacher. Carolyn Kinder has for
some 10 years been affiliated with the Yale-New Haven Teachers
Institute.

She is a leader in our program and the science teacher in Jackie
Robinson Middle School in New Haven.

Chairman Hawkins. Ms. Kinder, we welcome you. Would you
pull the microphone over, please? .

Ms. KinDEr. Yes, thank you. My name is Carolyn Kinder, 8th
grade science teacher in the New Haven Public Schools, and a
teacher coordinator of the Yale-New Haven Teachers Institutes, of
which I am proud.

Mr. Chairman, it is a privilege to share with this committee my
concerns as a classroom teacher to support the bill, H.R. 4130, the
Twenty-First Century Teachers Act. A bill to provide financial as-
sistance for the development, recruitment, and training of teachers
and other instructional personnel and for other purposes is long
overdue.

My concern will address Title III, Professional Development
Academies. Preparing teachers, as well as students, for lifetime
learning may well require major changes in the educational
system.

Excellence in the schools can only be achieved if attention is paid
to the barriers jeopardizing the education of students. These are
tough times for American education. Enrollments are on the in-
cline, budgets have been cut, Federal mandates have been sharply
shifted, and public confidence in education has weakened.

Now is the time for national interest in the establishment of in-
centive programs and projects to assist teachers in securing an edu-
cation to teach the youth of our nation. This must be done if we
are to work together to overcome the tyranny of time.

In the New Haven Public School System in Connecticut, Yale
University has formed a partnership. This partnership has been a
collaborative effort between professors at Yale and teachers in the
school system to provide training for new and experienced teachers
which enables teachers to keep current in the expanded fields of
expertise in order to help alleviate teacher shortage.

I speak to this matter on a personal basis. Fourteen years ago, 1
entered into teaching as a profession. I was totally unprepared to
deal with the subject of which I was assigned to teach.

I had not been trained properly for the assignment. I felt isolat-
ed, frustrated, and ready to leave as fast as I had entered. I felt
that there was little or no direction to continue. I had a dilemma. I
was going to quit. I felt trapped, and I thought I was alone.

About 10 years ago, I found out about this group of teachers that
was attending this institute. I filled out an application and was ac-
cepted. This was one of the best and wisest decisions I have ever
made. I suppose you want to know why.
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The first thing that I found out is that I was not alone. Man
teachers have the same problem. Talking and collaborating wit
other teachers gave me a new perspective. Caring and sharing was
first on the agenda. .

However, 1 %ot much more, such as support, resources, and train-
ing. As a result, I felt confident that I could do my job. I felt com-
mitted to do my job. I felt compelled to do my part, and I gained
academic content that allowed me to be effective at my job in
which I taught.

It was not just a command of knowledge. It was a process that
allowed me to stay with the profession. I felt that giving teachers,

as well as students, a process will enhance their life long skills.

- It is a process and training that helps to recruit and maintain
teachers. The Yale-New Haven Teachers Institute has been serving
:hg needs of teachers in the 1980s with a sharing and caring atti-
ude.

The process is to help teachers manage and improve their teach-
ing profession. This has been done through our collaborative proc-
ess, teachers helping teachers, as well as professors of the Universi-
ty helping to keep us abreast in our current field of study.

The Yale-New Haven Teachers Institute has helped teachers to
buy into the plan to become more effective teachers through proper
preparation.

On behalf of all teachers in this nation, let me just say, that we
look to you for support and understanding as we venture to edu-
cate the Nation of Your;i people.

Together we will make schools and institutions of learning for
excellence. Let us go into the 1990s with a clear vision, empowering
teachers to release the power through training and preparation
and effectiveness.

Thank you for the opportunity to testify.

Chairman HAwkINs. Thank you, Ms. Kinder. The next witness
is—maill ask, what science do you teach? ,

Ms. KINDER. I teach earth science and also general science.

Chairman HAwkINS. Thank you. Dr. Gutkind, Greenway Middle
School, Pittsburgh Public Schools. Thank you. Dr. Gutkind.

Mr. GuTkIND. Mr. Chairman, and members of the committee, it
is an honor to appear before you today. My name is Richard Gut-
kind and I am director of the Greenway Middle School Teacher
Center in Pittsburgh, Pennsylvania.

I'm here at the request of my superintendent, Dr. Richard Wal-
lace, to present the views of the American Association of School
Administrators on this very important topic, the role of the Feder-
al G:vernment in teacher recruitment, retention, and staff develop-
ment.

Let me begin by saying that we support the concepts laid out in
both bills: student loan incentives and loan forgiveness; recruit-
ment assistance to teacher colleges; and state training, technical
assistance and dissemination programs to help improve teaching.

However, we are disappoin that an important element has
been left out of the mix of solid pro%:'ams you would provide in
these bills. That element is the local school district.

If we really want to see progress in student performance, if we
really want to have an impact on teaching and learning, than we



